
comments on content inevitably tell us something about the film 
and much about the viewer. We should not deny the vaiidity of 
such discussion; there is not_enough time during a film to pon
der, analyze, or relate our experience and there is need for a 
post-screening analysis or discussion. Rightly conducted it 
deepens the experience and sets into _actidn the introspective 
machinery which is the basis for all critical judgments. 

This is, I believe, the ultimate test of the. film teacher. 
Once a discussion is under way, he must steer it carefully 
through the straits between technique and content. Comments on 
technique only too.soon become sterile and formulaic; discussion 
of content opens the pandora's box of personal reaction that too 
often ends up in mere prattle. But if the teacher has consis
tently acknowledged the value of private reaction, and if he 
has consistently emphasized the variety and function of form and 
technique, discussion occasionally provides the setting for a 
student to recognize a fusion of content and form into one of 
those superb insights that cannot be conveyed by any other medi
um. Consider, for example, the Treasure of Sierra Madre, just 
before the Mexican bandits arrive, as Bogart is bent over, 
drinking out of a pool. The camera angle allows us to see in 
the water the reflection of the bandit before Bogart does. We 
then shift our attention to Bogart's face and read his changing 
expression as he discovers the bandit's presence. Nothing 
could be simpler and more effective. An even more striking ex
ample comes in Blow~ during the wordless sequence· when the 
photographer andthe viewer simultaneously discover the silhou
ette of th_e gun. Recognition of such moments of cinematic 
truth, make teaching the film.worthwhile, for they align film 
teaching with what V.I. Pudovkin describes as the goals of this 
newest art: 

The basic aim of the film is to teach men to see 
all things new, to abandon the commonplace world 
in which they blindly live, and to discover at 
last the meaning and beauty of the universe. 

VERN BAILEY is a member of the English faculty atCarleton College. 
He hos just finished presiding over a "Film Festival" on campus, and 
will direct a Film Institute at Colorado College this summer. 
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At Cross-Purpose : High School 
and College Literature Teaching? 

by ANNA LEE STENSLAND 
University of Minnesota, Duluth 

A college teacher of English methods finds himself constant
ly caught up in certain tensions which exist between English 
teachers in the high school and his own academic department. 
·The most constant of these tensions is created by the desire of 
the high school English departments to change as opposed to the 
stance of college English departments, which have traditionally 
been the conservators of the culture of the past. Sympathies 

•or' the methods teacher on various issues tend to vacillate along 
the continuum between change and tradition depending partially, 

;perhaps, upon his age, but more probably upon his own liberal or 
,conservative bent. 

Now, however, high schools seem to be moving with breakneck 
speed into a new philosophy of teaching literature, and one won
ders whether the college English departments can or will adjust. 
How tight can the tension become before high school and college 
English departments go their separate ways? How long will it be 

1before the training which college English departments give in 
literature will no longer be pertinent to what the high school 
teacher needs? It is not my purpose here to condemn either the 

'high school or the college English department. It is rather to 
try to define some aspects of what appears to me to be a growing 
tension which threatens to tear us apart. 

For decades we accepted the cultural heritage approach to 
literature. High school and college English departments taught 

1 
essentially the same materials, using essentially the same empha
sis. Then came the new critics, the cry for sequence and the 

"spiral curriculum. College English departments could and did, 
with some difficulty, adjust. They kept their historical surveys, 
but they added such courses as Interpretation of Poetry, the 
Nineteenth Century Novel, and the History of Dramatic Literature. 

J They were studying "the poem" or "the play," apart from or in 
spite of its author and historical background. 

The new philosophical approach in the high schools is repre
sented by John Dixon's Growth Through English, James Moffett's 
student-centered cur.riculum and Louise Rosenblatt' s article in 
the October, 1969, ,English Journal, "Pattern and Process -- a 
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Polemic," to mention only a few proponents. 
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meant six weeks of study on The Tale of Two Cities; on the college 

1evel this usually means stuar-until the student can pass a test 

on whatever interpretatio~s or knowledge the instructor might ask 

for. Instead of reading The Adventures of Huckleberry Finn in 

order to understand himself and•his own century, as he does in 

, the student-centered curriculum, the student reads it to under

stand Huck Finn and the United States of the pre-Civil War period. 

Long before the Dartmouth Conference and the student-centered 

curriculum, methods teachers had been trying to convince their_ 

students that they should not teach to high school students all 

1 that they had been taught as college students. The prevalence 

in the high schools of the immediate past of British and American 

survey courses attested to the failure of methods teachers. But 

now a combination of· events has led to rather drast,ic changes -

student militancy, concern for disadvantaged students and ,non

readers • and experimental programs, to name a few. While college 

departments have capitulated to pressure with a very few new 

courses such as Black Studie~ and more world literature courses, 

high school programs have changed drastically. A quick glance at 

fall, 1969 ~ English Journals finds discussions and references to 

such books as the following: Robert Ardrey's African Genesis, 

John Knowles'~ Separate Peace, Dick Gregory's N r, William 

Golding's Lord of the Flies, Uncle Tom's Cabin, Howard Past's 

A)?ril Morning, MaryRenault 's The King Must Die, and .J .R. R. 

' Tolkien Is The Hobbit. How many of:these is the young· teacher 

likely to have ~in· his college training program? There is 

no assumption here that the young teacher should have read 

everything he will teach before he goes to his first job, but 

what happens-when·there is no commonality between what the stu

dent has studied and·what the teacher will teach? 

The reasons for th.e differences are evident. The main cri

terion for choosing works for the college curriculum is quality; 

the criterion for choosing works for the high s1:hool curriculum 

is primarily relevance. The college .curriculum places its faith 

in works which have survived the test of time; the high school 

curriculum planners look for the current, the pertinent and the 

startling. Philosophically, the college curriculum is idealistic, 

looking for the true, the good, the eternal. The high school 

curriculum is pragmatic, looking for what works, what turns the 

student on. 

. Many have predicted the end of literature teaching in high 

schools in much the same way that Latin has all but disappeared. 

More than one administrator, harassed by reading problems and 

poor literature teaching, has hoped that mass media and techno

logy might make the printed word obsolete. These are dire pre

dictions, and·perhaps the student-centered curriculum or litera

ture as a contributor to personal growth is the only .. way it can 

survive. 
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Some have seen the Dartmouth Conference and the student

centered cur:iculum as a return to Progressive Education, which 

we. rej 7cted in the past. Perhaps this is a phase wh,ich will pass , 

Tin~ ~ime, ~owever, we have supporting developments: technolog ' 

administratively-promoted experiments such as modular schedu1· Y, 

co~cern !or the under-privileged, and student militancy, all ~;g, 

which point to greater c.oncern for the individual. And have we 

not always professed our concern for the individual? 

Let's Stop Diagramming Sentences 

by WAYNE JENNINGS, 
Assistant Director of City Center for Learning Project 

St. Paul Public Schools 

It's a fantastic thing that so many teachers in the last 

The problem is that the training of teachers for student
centered programs ca~not come from the college English depart

ments as they now exist. Perhaps in time conditions will devel 

a new b7eed of c?llege literature teacher, but in the meantime op 

where will the high schools look for teachers? If literature 

proves ~o be e!fective in helping students find themselves in 

our s?ciety, high school recruiters may turn to literature teach-

7rs_with ~sy7ho~ogy majors, or even better to tea~hers trained 

half of the 20th century go on teaching students the eight parts 

of speech, diagramming and parsing sentences. Of c~urse, it's 

done to teach students to write and speak correctly and effect

ively. Research clearly rejects this notion. 

The 1960 Encyclopedia of Educat~o~al Research i~ its section 

in interdisci~l1nary programs which would combine·work in psycho

logy, counseling, sociology, literature, and group dynamics. 

At present, however, college English departments as they are and 

high school English departments as they are becoming' appear' 
headed in opposite directions. ' 

ANNA LEE STENSLAND has recently assumed the editorship of the 

NCTE JUNIOR NEWSLETTER, after serving the Minnesota Council 
as Executive Secretary. 
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• on English (page 462) says, "Summaries of research in the teach

ing of language have consistently concluded that there is no 

shred of evidence to substantiate the continued emphasis on 

grammar so prevalent in the classrooms." In the context of this 

article and these studies, grammar does not refer to usage 

instruction, capitalization or punctuation but to nomenclature 

drills (eight parts of speech), diagramming and parsing sen-

tences. I share the belief of others that capitalization, punctu

tion and usage can be taught without reference to formal gram

matical terminology. Ingrid Strom, writing in the 1960 monograph 

Research in Grammar and Usage and Its Implications for Writing, 

states after a reviewof77s°tudiesthat a knowledgeof grammar 

or the ability to parse sentences is not necessary, nor is it 

helpful, in teaching children to express themselves clearly or 

correctly either orally or in writing. 

Considering the above, isn't it preposterous that we con

tinue these dry-as-dust exercises that make our English class-

, rooms so remote from the world? The excuse that it's in the 

English book isn't valid because publishers write the books to 

reflect what teachers are doing. They don't see their business 

as that of pioneering new methods. They'd gladly introduce new 

techniques if it sold more copies. The argument that we have to 

teach grammar so the student will know it for the next grade 

doesn't hold water at all, as the knowledge is useless to begin 

with. Someone has to break it off. The argument that parents 

want grammar taught doesn't mean much. Enlighten parents. After 

all, when doctors changed the period of bed fest after an appen

dectomy from ten days to four, we had to go along with it. They 

were the experts in that matter. The argument that it is needed 

for learning foreign languages is invalid. Language teachers 

teach what few terms are needed rather easily on the spot. 
1 They have to; students seem to forget what grammar they were 

taught while walking from English to the foreign language room. 

These same comments apply to the new grammar and its heavy 

emphasis on analyzing the written word. 
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