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In The Rhetoric of Television Ronald Primeau applies the 

basics of classical l"hetoric--invention, arrangement, style, de
livery, and memory--to TV as a means to make students better TV 
viewers. By providi.ng tools to be better viewers, the text pre
sents an alte1·native to "umplugging" the set, which is probably 
not a real solution to the problems associated with TV anyway. 
The text is based on the premise "that understanding and enjoyment 
depend on the ability to take control over one ' s own experience." 

The text is divided into three parts: "Putting Viewers Back 
in Control," "Classical Rhetoric in the Media," and "Rhetorical 
Strategies in Television." The three chapters of Part I give an 
overview of what TV is, the major problems related to it, and a 
brief suggestion that classical rhetoric can provide a sensible 
solution to some of the problems. Part II, "Classical Rhetoric in 
the Media" use classical rhetoric to critique various aspects of 
TV. For example, Chapter 4, "Where Do They Get Those Ideas?" dis
cusses how invention is used in the creation of ads and programs. 
Chapter 5, "It's the Order that Counts," explains how arrangement 
works in TV to persuade and how TV arrangement relates to arrange
ment as foun~ in books and speech. The chapter on style describes 
typical heroes and heroines and how they are used in TV. The 
.chapter on delivery explains the basics of TV production. The main 
feature of this chapter is a sample "shooting script." The chapter 
on memory suggests that the art of memory is being lost because of 
the "instant replay" mentality of TV. 

Part III of the text applies classical rhetoric, with special 
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emphasis on persuasion, to each of the types of programs and the ads 
on TV. This section of the text begins with advertising, moves to 
news, and works on through game shows, sit-corns, soaps, sports talk 
shows, specials, TV movies, .and PBS. The pattern used to explain 
each of these types of TV material is the same. Each chapter con
tains a section on invention, arrangement, style, delivery, and 
memory. The emphasis shifts according to which feature plays the 
most important role in that type of show. For example, in the dis
cussion of news shows the emphasis is on invention--the source of 
the news, while for game shows the emphasis is on memory. 

It is not the content described thus far that makes the text 
so interesting and potentially useful in a variety of classes. The 
text also contains an excellent set of apparatus to be used by the 
student to practice the techniques presented of the text. For 
example, the chapter on arrangement has a worksheet; a heuristic if 
you will, to be filled out by the student that forces a comparison 
of the typical arrangement of TV programs, books, record albums, ads, 
etc. Students are asked to answer the same questions about each of 
the types of media . The questions include, "How is the materials 
directed into parts?" "If you are being persuaded, what proof is 
there ·for the argument?" and, "How is the conclusion presented?" 

At several stages in the text, the students are asked to take a 
detailed inventory of how much of various types of infonnation they 
get from TV. For example, how much news they get from various 
sources, including TV. These inventories are collected by means of 
detailed worksheets that are, in some cases, divided into assignments 
as small as 30 seconds. Excessive repetition is avoided in the 
assigrrnents by providing worksheets which stress different aspects of 
TV for each different type of program. Also, in order to make it 
clear to the student what is expected in each of the worksheets, com
pleted examples of nearly all of them are included in the text. 

All of the material in the text is clear, but not oversimplified. 
Neither the presentation of the classical rhetoric nor the explana
tion of what TV production and planning involves are highly technical. 
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However, they are complete enough to be understood by students with 
1-ittle experience beyond being nonnal TV viewers. The text pro
vides tools to be used in the classroom and in front of the TV. 
The application of classical rhetoric to TV provides a method 
for teachers to help TV viewers become more critical and thus able 
to make TV viewing a positive experience. 

CALL FOR PAPERS 

The C0111Tiittee on Classroom Practices in Teaching Englfsh in
vites educators at all 1evels--elementary, secondary and 
college--to submit manuscripts for the 1980 Classroom Practices 
publication which will focus on the theme, "Dealing with 
Differences in the English Classroom." Articles should describe 
in detail a single lesson, method or strategy for building the 
English competence of students in the regular classroom who are 
physically, emotionally, or mentally handicapped, who are non
native speakers of English, who speak a nonstandard dialect, who 
are gifted and talented, or who are nontraditional students. 
Manuscripts can range in length from two to ten pages. Two 
copies should be submitted with the author's name and address 
appearing only on a title page attached to the front of each 
copy. Manuscripts should be mailed before April 15, 1980 to the 
c01Tmittee chair, Dr. Gene Stanford, Director, Child Life and 
Education, Children's Hospital, 219 Bryant Street, Buffalo, 
New York 14222. 
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LESSON PLANS 

Mary L. Westerberg 
Censorship Chairperson 

MCTE 

Today, all of us are affected by censorship, both overt and 
covert. If we have not been the object of a censor, we have had 
the symtoms -- sweating palms and quickening heart -- as we have 
read or seen what a censor can do .. As the censor will not go away, 
English teachers must prepare themselves with strategies and 
direction. 

One course of action is inaction. Where will this lead? It 
wi 11 lead to frustrated teachers, cheated students, and advanced 
"Dick and Jane" materials in the classroom. 

To take infonned action is a better course. One source of 
infonnation on positive action is the NCTE. Through is pamphlets, 
"The Students' Right to Read" and ""Censorship: Don't Let It 
Become an Issue in Your Schools," NCTE can show teachers how to be 
prepared. These pamphlets have sections on such important issues 
as setting up book selection policies, dealing with complaints, and 
developing -conmunity support for Language Arts programs. 

A second source of help is the Minnesota Coalition Against 
Censorship (MCTE is a member). Soon the MCAC will offer a service 
to schools. School districts will be able to check their book 
selection policies against a check list of minimum requirements. 
On April 26, 1980, the MCAC is sponsoring a workshop--Censorship in 
a Democratic Society. One section will concentrate on dealing with 
pressure groups. 

A third source is the MCTE. The Censorship C011111ittee will 
sponsor a session, "The Politics of Censorship" at the spring con
ference. Also, teachers will have the opportunity to record, on a 
questionnaire, any attempts at censorship with which they have 
dealt. 
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