
For those who 1 ike happy endings, Mike completed two years 
of junior college and is now employed as a psychiatric aide in 
a Wisconsin mental hospital. He still is a bad speller, but 
his wife proof-reads his reports. He is now glad that his 
Shakespeare teacher pushed him into the proverbial corner. 
Mike also said,"lf my kids have the same reading problems 1 did, 
I'm gonna tear the place down until the school does something 
about it. I'm not going to let my children go through the same 
hell that I went through." 

Wilson Anderson is on English teacher at Robbinsdale and Armstrong High 

Schools. He is a certified SLDBP teacher, author of A Multi-Sensory Approach 

lo Written Expression and The Anderson Sentence Test, co-author of A Workbook 

of R~source Words (T. S. Denison, Minneapolis). 
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"A WOMAN'S PLACE": WHAT'S COOKING IN JUNIOR HIGH SCHOOL 
ENGLISH ANTHOLOGIES 

By RUTH LYSNE, Faribault Junior High School, and MARGO WARNER 

Allan Toffler, speaking at one of the luncheon meetings of 
the National Council of Teachers of English convention in Las 
Vegas last fall, foresaw the role of education and, specifically, 
English education, as being one of preparing students to live in 
a society that is diverse not only in the services it produces, 
but also in the cultures that compose the ~ociety. One of the 
purposes of the literature program of any English curriculum will 
be to present literature from which students can derive a good 
self-image. Also, students from dominant cultural groups should 
be able to use literature to understand the values and life styles 
of diverse cultural groups. Already, efforts are being made to 
include the literature from the Black, Indian, Chicano, and 
Spanish-American cultural groups, and it is generally agreed that 
continued efforts to add good literature springing from the 
experiences of these groups and the individuals within them should 
be made. 

The authors of this article feel, however, that so far little 
attention is being paid to the portrayal of women in the second
ary 1 iterature programs of schools; no concerted effort is being 
made to bring in realistic and unbiased literature that contains 
individualized portraits of the female, as is being done for 
individuals in other counter-cultural groups. Literature that 
contains stereotyped, cliched, unreal, and prejudiced protrayals 
of Blacks, Indians, Chicanos, and Spanish-American individuals 
or groups is either being discarded altogether, or else used by 
sensitized teachers to reveal the stereotypes it contains. 
Unfortunately, this is rarely being done with I iterature which 
demeans and delimits the individuality of women. 

How do we remedy this situation? It would seem that one of 
the first constructive steps would be to raise some questions 
concerning the portrayal of women in the books that we are using, 
either as basic or supplemental texts in our curriculum. It is 
toward this end that this article was written. Realizing the 
tremendous task involved in analyzing the image of women in all 
of the standard anthologies used in secondard English programs, 
;he authors decided to limit their research to selected anthol

ogies often used in the eighth and ninth grade English curricula. 
Many of the anthologies that were selected for appraisal come 
from major publishing houses, such as Scott Foresman, Ginn and 
Company, and Harcourt Brace and Singer (Random House). Relatively 
new texts, such as McDougal, Littell 's Man (2 and 3), and Har
court Brace's Uses of the Imagination series Tthose-in the series 
which are completedJwere reviewed because many of the other an
thologies currently being used tended to have copyrights more 
than six years old. Would the newer texts include more women 
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writers, fewer biased portrayals? Eighth and ninth grade anthol
ogies were chosen because of the importance of attitude formation 
about women and their roles and characteristics during these form
ative years in an adolescent's life. At this age, girls need 
1 iterature which will help them form strong and positive self
image~, and boys need unbiased presentations of the female to 
which they can relate. Seventh grade anthologies were not used 
in our study, partly because of the tendency of many schools to 
use an English-social studies or other core approach at this 
level, partly because of the popularization of a highly individ
ualized approach to instruction at this age. Either approach, if 
included in this study, would have made it too complex to be 
helpful. 

Approximately twenty anthologies were surveyed, all of which 
are included in the chart accompanying the article. Although an 
effort was made to include work from the major publishing houses, 
the study cannot be taken as comprehensive, for the texts chosen 
were those known to be currently in use in Minnesota, and those 
which could be eas11y located. 

The main hope of the authors is that readers, through the 
examination of both the article and chart, will become sensitized 
to the existence of stereotypes of women (n books they may cur
rently be using. Teachers could also profit from examining any 
additional anthologies (not mentioned here) in order that stereo
typed or biased portrayals of women in these books, too, might 
be rejected as unethical and harmful, to both females and males. 
This rejection could be accomplished effectively through class 
discussion, in which students could be shown that such stereotyped 
portrayals of women do indeed tell "half-truths" or no truth about 
either the persons they know, or the person they are. On the 
other hand, it might be hoped that texts which do contain such 
stereotypes could be dropped from use, and that "counter-culture" 
texts be adopted in their place--texts which present all human 
beings, whether Black, White, or Mongolian, male or female, as 
full and complex human beings. 

The table reporting the results of this survey summarizes 
the findings of the authors concerning the various categories 
from which the selections in the anthologies may be viewed. These 
categories and their sub-divisions are: 

(2) 

(3) 

Tbe Title of the textbook, its publisher and 
copyright date; 
The sex of the Author, whether M (male) or F 
(female)--how many of each sex are represented 
in the text; 
The Quantity of the female characterizations: 
(a) None: no female character present in story 
(b) Just Mentioned: female character(s) mentioned 
briefly, or mentioned only in "passing"; 
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(4) The Qua] ity of the female characterizations: 
(a) Stereotyped by role: female characters por
trayed primarily in terms of the role they fulfil 1 
in reiation to the male characters. 

(1) Wife-daughter-sister figure: dependent on 
male figure for identity. 

(2) Mother or mother-figure: important only 
insofar as she forms male self-concept 
and identity. 

(3) Sex-love object: woman portrayed positively 
or negatively as object of male interest, 
defined as male property, or rejected be
cause of negative physical appeal. 

(b) Stereotyped by trait: female character(s) 
portrayed primarily in terms of personal behavior 
that reflects supposedly normal variations of the 
female character. 

(1) aggressive/demanding: frustration at role 
1 imitations results in manipulative and 
querulous behavior by female. 

(2) Passive/submissive: fear of male rejection 
results in inactivity and inaction. 

(c) Individualized: female treated as complex and 
three-dimensional human within and without 
traditional roles. 

All selections included in the anthologies, except for major 
novels and poetry (which were surveyed only by the sex of the 
authors) were included in the survey. Also omitted from most of 
the classifictions on the chart were selections in which human 
characterization of either sex did not occur, such as essays on 
the natural or scientific world. In such cases, only the author's 
sex, in category (2), "The sex of the Author," was noted. Each 
selection was treated as a separate unit, even if one author 
appeared (via different selections) several times in the same 
anthology. 

Although the table is largely self-explanatory, it will be 
helpful to cite a few examples from stories included on the chart, 
in order to show how that selection was analyzed and found to 
belong in certain categories. 

It is not difficult to find stories which fall into the 
"Just Mentioned" category: included in this specif teat ion, where~ 
in a woman is often just referred to in passing, and does not 
participate in any of the action itself or even figure as a 
significant character, are many stories of the western, sports, 
and war genre. Hamlin Gari in's story, "The River's Warning," 
(Adventures For Today, 2nd and 3rd editions) is an example of 
this classification. For instance, the man who narrates the 
story says, "I heard the others tel 1 of a great many wonderful 
things over there--and they said there were white women and 
children also." Or, in another place, the narrator says, indig-
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nantly, "You call me a woman! Who of you can bring down bigger 

buffalo bulls? It is time for you to be silent." These are the 

only re!erences to women, or woman, in the story, and would thus 

be cons I de~ed examp 1 es o! our II just mentioned" category. 1 n the 

same way, 1n a story entitled "The Miracle of Scio," (Adventures 

For Today, 2nd and 3rd editions) women are again present only in 

a mute, referential way as, for example, when the reader is told 

that " ••• meanwhile the church ladies in the counties around Scio 

had organized brigades to work around the clock preparing food 

for the workers at Scio." This is the only allusion to women 
in the entire story. 

Illustrative of the kind of role-trait stereotyping that 

occurs when a female figure is briefly portrayed is the woman 

steward of th 7 ship in the play, A Shipment of Mute Fate. This 

play appears ,n Scott Foreman's Vanguard, as well as in Adven

:ur 7s Fo~ Today (both editions), and is a play often reaCl'7'i," 

Junior high ~chool. The woman, a mother-figure to the young man 

who boards with a malevolent snake he is taking back to civili

zation, serves primarily to plausibly introduce the means for 

the de~truction of the snake, which escapes aboard ship. The 

means ,~ a pregnant.cat, who kills to save her newborn young. 

The cats presence 1s accepted by the audience at the climax of 

the play because the mother-figure, sympathetic to the essence 

o! femaleness, reproduction, has stashed the cat aboard ship. 

Without the stereotype providing credibility for this plot device 
the play could not operate. ' 

In Harcourt Brace's Adventures in Reading, Laureate edition 

~esse Stuart's story, "As Ye Sow, So Shal I Ye Reap," character- ' 

1zes_briefly_the ?aughter of the owner of the strawberry patch. 

~he 1s described 1n terms of her sexual attractiveness alone: 

She was so pretty, she hurt my eyes." Jesse Stuart is one of 

the most constan:ly chauvinistic writers we found in our survey. 

Unfortuantely, h,s selections constantly showed up in the anthol
ogies we reviewed. 

ln_Scopes' Maturity: Growing Up Strong, "A Matter of Pride" 

dealt_w,th a boy wear!ng a r7Iative's clothing to an important 

function so as to avoid hurting the relative's feelings and a 

female classmate ~f his who is portrayed as exemplary i~ her 

attempt to make him feel at ease and to draw him into the social 

group. She is fulfilling the traditional female function of 

being supportive and unifying the social structure. These brief 

examples show how when female characters are briefly drawn, they 

generally place the female in a traditional role or behavior 

pattern that seemssufficient for the desensitized or sexist reader 

Because they fit traditional stereotypes, their flatness is • 
accepted as real. 

When females are given more extensive portrayals, it is often 

primarily by the role that they fill in relationship to men that 
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they are characterized. These roles would include that of the 

wife, the mother, the daughter, the the Jove-sex object. A par

ticularly destructive stereotype of a mother or mother-figure 

occurs frequently in these anotologies. This portrayal of a 

mother is defined by almost cruel or indifferent behavior towards 

a m~Je child. Howard Fast's "Spoil the Child" in Focus portrays 

a pregnant mother about to give birth on the prair~She is 

pictured as a nagging shrill who is often cruel to her adolescent 

son, the narrator, and who favors her daughter. If the teacher 

is not sensitized to female stereotypes, it is doubtful the 

young reader will see for her- or himself the reasons for her 

behavior. Her husband, uprooted by the Civil War, moves the 

family continuously from one place to another, and the woman is 

torn between her love for her husband and the disastrous conse

quences of his restlessness. Leaving his family without adequate 

water to hunt for game, he is killed by Indians. The mother 

gives birth after the son rises to the occasion and kills the 

Indians attacking the wagon. Much is made of his maturing expe

rience, little of his "pampered" sister's, as she alone aides 

the birth. The teacher must also point out the reason for the 

mother's differing treatment of her children--her fear that 

her son will ape his father's irresponsible behavior, and her 

protectiveness of her daughter, whom she knows may be bound by 

her sex into the same kind of a hopeless situation some day. The 

author glorifies the father's irresponsible behavior at the 

story's conclusion, when the boy insists that the family follow 

his dream West, and the mother and daughter humbly accept the 

new male leadership. 

The same type of rejection, as felt by the male child, is 

often apparent in these stories. In Scope's "Winning and LQ;ing," 

and "Dino," we see mothers portrayed who are indifferent toward 

their sons. The father's tragic emphasis on the boy's athletic 

career in "Winning and Losing," is compounded by the mother's 

indifference to the son's feelings of conflict (resulting from 

the pressures he is made to feel). No indication of a mother's 

powerlessness to control such a father-son relationship in a 

male-dominated society was given. In "Dino," both mother and 

father are indifferent to a son whom they never bother to visit 

during his stay in reform school. 

The other predominant mother-figure stereotype was the 

characterization of the supportive, love-giving mother. In her 

eagerness to fulfill her role, she was often portrayed, unknow

ingly, as rather stupid--but loving. Out of Control, a T.V. 

play in Vanguard, presents a mother who has cajoled the father 

into permissiveness with an adolescent son. When their garage 

is bombed by a rival teenage gang, she dutifully hurries into 

the kitchen to make hot chocolate for her son, who has narrowly 

escaped serious injury. So much for soothing "mother's milk"! 

When the parents discover the existence of a gang in their sub

urb to which their son belongs, the father calls a meeting of all 
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the other fathers in order to gain control of the situation. No 

mothers are consulted or even invited to attend the meeting. 

Another selection, from My Friend Flicka, portrays Nell as deriv

ing her principal satisfaction from her supportive role to her 

husband and two sons. This selection, by a woman, does fortunate

ly at least protray Nell as a woman of compassion and intelli

gence, even though these qualities are displayed while she is 

performing her supportive functions. 

Wife-daughter-sister stereotypes show the same versions of 

characterizations as mother-figures, but, as a whole, because of 

the maturity of the male figure with whom they are identified 

w!fe-daughter-sister figures tend to be more dependent on mal~ 

f1~ures for their identities. One of the popular stories for 

:his ag: l:vel is entitled "Rookie Cop," and is a kind of episod

ic, sem1-l iterate version of T.V. 's "Adam-12." The veteran 

P?ljceman and his rookie protege are called to break up a domes

tic quarrel between a husband and wife, and the wife acts in 

near-perfect accordance with her stereotype. She is described 

negatively as" a shapeless, sagging thing, and her mousy hair 

had come out of its bun in back ... she had a bright red mark high 

on one cheekbone" (from her husband's blow). The woman, initially 

demanding that the policemen arrest her drunken husband, becomes 

the stereotyped, devoted wife when she realizes she will have to 

appear in court as a witness against her husband. "Me? My own 

husband? What do you think you coppers are for? I gotta arrest 

my own man?" She flops down on her knees next to her husband's 

slack body, and says, with a trace of affection, "you big bum." 

As the policemen file disgustedly out of the house one remarks 
"W f II Th' • ' ' 

omen are unny. 1s story 1s not an uncommon example of 

"having it both ways"-- a woman is ridiculed because she fulfills 

the stereotype o~ the devoted, never-failing wife, yet this seems 

to be what men either expect or desire of her. It is also impor

tant to n?te how the role--that of the stereotyped wife--is also 

c~ossed with the ~tereotyped traits of being passive and submis

s1v7 and a sex-obJect, to boot (though a negative one, if one is 

to Judge from.the ~hysical description given of her). The image 

of the woman 1n this story calls to mind cliched treatments of 

women in country-western songs, of the "He's a heel but I Jove 

him any way" type. For instance, a very popular co~ntry hit of 

a few years ago was sung by Tammy Wynette and entitled "Stand 

By Your Man:" It was later used as one of the musical motifs in 

a movie called "Seven Easy Pieces, 11 in which the protagonist, (a 

male of course) pursues his identity while seducing and abandoning 

various females along the way. 

~e find another stereot~ped woman in "Rookie Cop." Again, 

as with the other woman, this one is described negatively as 
"th d " d b • 11 1 d ' 

e ame! an as. e1n~ too o and scrawny for that much paint 

••• her thin, purpl 1sh-t1pped fingers kept clawing at the grimy 

lace top of her wrapper, pushing it up in a kind of caricature of 

modesty." This woman, Mrs. Lemmon (was there a negative pun in-
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tended here?) had lost a son in Korea and, fifteen years ago, 

"wasn't a bad-looking woman ... She had a husband, then, and a kid. 

Pec-p le go to seed ... you can I t do much. 11 Formerly a 1 oved one, 

she now seeks solace from the police. Or, in the policeman's 

words: "She wanted company, an old hag like that." 

In "Panic Button" (In Orbit), a father reflects the stereo

typed view of what a daughter is like. He is particularly upset 

by a boy who returns his daughter late from a date, and is also 

disturbed about the kind of young men with whom she associates. 

The father and the young man reach some kind of understanding, 

because they both agree that the girl is an inert object to be 

guarded. The girl is merely portrayed as cute, desirable, and 

submissive. An essay entitled, "Dog Overboard," in Adventures 

For Readers, finds a father admiring his daughter's clever manip

ulative behavior of himself and other males. In the play, The 

Valiant, from Adventures in Reading, a convict about to be m
cuted gallantly protects his sister from learning that he is her 

brother, thus saving her precious innocence and purity from his 

corruptive influence. He rediscovers himself in the process of 

protecting her. Such a characterization belongs, if anywhere, 

in a medieval romance, not in modern fiction. It is interesting 

that all of these selections view the woman and her role from 

the man's point of view. In another play, The Dancers (also from 

Adventures in Reading), a daughter is viewed from both her own 

and her mother's position. However, the emphasis placed on devel

opment of the girl's self-concept through dating and dances as 

the means to personal fulfillment is shared by both the girl and 

her mother. The girl will attain her identity through her rela

tionship to males. 

Probably the most destructive kind of role stereotyping for 

early adolescents to encounter in literature is that of the love

sex object. Girls, when given fiction that features them as a 

central figure, are continuously exhorted through the examples 

given to define themselves in terms of their attractiveness to 

men. Such stories as Jesse Stuart's 11Catalogue Girl," in which 

the heroine recaptures her straying boyfriend by dressing in the 

latest fashions, are highly destructive to a girl's self-image. 

She learns in them that in order to feel attractive and confident, 

. sh~_must captivate the male. Stories of this kind are the rule, 

rather than the exception, and comprise the standard fare given 

to girls of this age group as "realistic" fiction. Of a I ike 

view are stories which present girls who, although strong, inde

pendent, and honest, are nevertheless unhappy because they are 

not acceptable types to males. Such stories often suggest that 

the female suppress some of these strong traits (considered de

sirable in men, only) in order to become more feminine, and, 

consequently, "happy." "Bertie Comes Through" (On Target) is a 

story in which the "masculine" girl becomes attractive only when 

she is devastated by a mouse and is rescued by a boy. Apart from 

the dubious and cliched plot device (the mouse), this story and 
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others of.similar inclination are examples of the most rampant 
forms of sexism. The more perceptive male in "No Way to Win" 
(Vanguard) describes this kind of "ideal" girl as willing to 
exchange her physical charms and popularity for the male's pro
tection and status. 

In the selection "Pygmalion," by Frank B. Gilbreth, Jr. and 
Ernestine Gilbreth Carey, the men of the family devote nearly 
all of their energy in turning their hapless sister and daughter 
into a love-sex object. The story is perhaps one of the worst 
one could encounter in terms of diminishing a girl's humanity by 
reducing her to the level of object. It should be purged from 
thoughtful junior high school ~urricula as rapidly as possible, 
In much the same manner, in Maureen Daly's story "Sixteen" 
(Adventures For Today, 2nd and 3rd editions), a young girl is 
dealt an extremely hurtful realization of rejection as she 
waits passively for a phone call from a boy who never calls. Why 
is she rejected? Through no fault of her own, we gather, but 
probably because she has not acquired, at her tender age, the 
cunning which will allow her to "catch" a man and keep him. Sim
ilarly, in a story entitled "Reflection of Luanne," (Adventures 
For Today, 2nd edition), the protagonist, a girl, frantically 
pursues the secret to being the most popular girl in the school, 
which now appears to be measured, as usual in such stories, by 
how successfully she garners male attentions. In the end, she 
loses her boyfriend to a plainer, more "natural" girl (more 
naturally passive and submissive, that is), and so, we may be 
tempted to think--good point--be yourself! But if we ask a 
further question--"To what end?"--we will see that this story is 
still dealing with women as love-sex objects in the 1 ives of 
men. Be natural. Why? It will help you to compete more suc
cessfully with other women for the admiration of men. Approval 
is geared once more to who chooses you, if you are a woman, and 
once again, girls reading such stories may not be blamed for 
losing the real thread in their own lives, absent in the life of 
so much of this fiction, of being able to choose to be oneself 
for oneself, in order to enrich one's own experience in the world. 

In any of the role stereotypes, or in characterizations that 
somehow escape role stereotyping, certain traits supposedly pos
sessed by women either compose the whole character, or at least 
dominate the character. The traits are either the undesirable 
one of being aggressive and demanding, or (the less objectionable 
of the two), of being passive, submissive, and inactive. In 
discussing role stereotypes, it was impossible not to include 
mention of these traits, too. However, in many characterizations, 
the traits of agressive/demanding or submissive/passive seemed 
to predominate. Jesse Stuart's "Slip-Over Sweater," in Outlooks 
Through Literature, portrays two girls, one of whom is identified 
,as chiefly demanding, the other as supportive and passive. 
Clearly, suggests such literature, a girl must be one or the 
other! The boy in the story is taken in by the popular, pretty 
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girl, while the other stands by, hurt, but silent. When the 
boy is rejected by the popular, selfish girl, whom he can no 
longer satisfy in her demands, the submissive girl sooths his 
wounded pride, and he realizes what a "gem" he has found. The 
selfish aggressiveness of the first girl is clearly comdemned, 
and the kind, supportive actions of the submissive girl, who 
has quietly accepted her peace, is clearly condoned. A great 
emphasis is put on portraying theaggressive, demanding woman 
negatively, with little attention paid to her reasons for be
having this way. This is true in many of the selections. Con
versely, great emphasis is put on the rewards of man's attentions, 
which will be given, ultimately, to the passive and the submissive. 

It is usual to find most young girls in the typical romance 
. stories of these anthologies acting in a very submissive way-
waiting for that glance or that phone call which will spell 
instant happiness. Or so, at least, the story seems to say. 
Thus it is no surprise to find Mrs.. Olson in "Rookie Cop," 
despite her fear of her husband, embracing his drunken knees 
rather than taking any kind of decisive, constructive action to 
improve her life with or (perish the thought!) without.him. It 
is no shock, either, to discover the girls in "Sixteen," and 
"Reflection of Luanne," willing to accept their very passive 
and submissive roles in relation to the boys who define them. 
Their fear of rejection becomes so strong that it results in 
this stereotyped form of inactivity or inaction that we find in 
their stories. 

Likewise, the daughter figure in the play The Jewels of the 
Shrine (Man: In the Dramatic Mode, 2) is content to be told, 
"Keep out of this, woman!" And she-does. Such responses have 
reached the point of conditioned reflex in much of this liter
ature. 

The other side of the passive/submissive trait stereotyping 
of women is the agressive/demanding stereotype--the tease, the 
nag, the hussy, or the "bitch." In another play from the Man 2 
series, David and Broccoli, women enter only as maids or, for 
our example here, as the extremely unattractive, nagging,. 
''bitchy'' wife of the headmaster. Thi~ woman, through sheer nega
tive energy, is able to henpeck her husband into instant comp] i
ance with her every evil wish. The same is true of "Mummy" in 
Edwin O'Connor's story, "Benjy" (Man: In the Fictional Mode,~. 
Benjy has a mother fixation. His "Mummy," a college graduate, 
js the object of complete vilification in this story of bitter 
satire, because she has so ruined Benjy's chances to be an inde
pendent human being. Obviously, Mr. O'Connor feels the need to 
deflate "Momism" in the same mysogenic way used by Phillip Wylie 
In a previous generation, and to such a degree that any woman 
reading the stoyr is made to either dissociate herself immediate
ly from such a terrible female character as "Mummy," or else feel 
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some degree of instant guilt, if only because Mr. O'Connor says 
so, and because "Mummy's" portrait is so venomously drawn. 

"Deadly Aim," by Robert Burch (Open Highways,~-~) is the 
name of another story in which the female is extreme.ly aggressive 
and demanding. Although she is not depicted as typical, still, 
it is highly interesting and even alarming to note that such a 
ma! icious, misguided character is one of the very few female 
"protagonists" in this entire anthology. Depicted as typical is 
the mother in the "Lassie, Come Home," excerpt in Adventures in 
Reading. She is portrayed as harsh, querulous, and unsympathetic. 
The explanation given for her actions ls that women are this way 
because they just stay at home and take out their frustrations 
on others; it is a pre-ordained behavior pattern. The more 
subtle demands or aggressiveness usually reflects the desire for 
social advancement or prestige. In "The Indian Swing," (Van
guard), the mother's demands on the son take the form of snobbery, 
as she asks him to reject a family he genuinely likes because of 
their low social position. Her whole character is typified in 
her search for respectability and status. In addition, she 
often achieves her ends thorugh manipulation of her son and hus
band, and through responses of others to her subtly agressive 
demands. 

Certainly, a junior high school girl has not many female 
models to choose from (and those, not especially admirable), in 
any of the books we considered for this study. It is no wonder 
editors and teachers say, "Girls will read stories about boys, 
but boys (and even girls!) get bored with 'girls' stories." 
When the few stories about girls which most texts contain are of 
such low qua I ity, and contain so few admirable, interesting, or 
realistic, three-dimensional female characters, it is no wonder 
that girls might prefer what are commonly considered "male" 
stories. Girls are doing what they have done for years, in the 
absence of any better alternative--they are identifying as much 
as they can with strong, male characters rather than with the 
stereotyped and often anemic female characterizations found in 
junior high school anthology selections. It is not unusual 
these days fo find girls who complain about the dirth of good 

stories about or concerning women, just as some boys are begin
ning to resist identifying with that most typical of juvenile 
fiction heroes--the athlete. 

There are some bright spots in the morass of 1 iterature avail
able to the junior high school student. Occasionally, one will 
find a story which does contain an individualized, complex, fe
male as a character. Such is Mrs. Luella Bates Washington Jones 
in "Thank You, M'am," by the Black writer, Langston Hughes (Open 
Highways, Bk.~. and Man: l), As she herself says, to a boy 
whom she has caught stealing, "When I get through with you, you're 
going to remember Mrs. Luella Bates Washington Jones!" And we 
do! Her story absolutely glows, surrounded as it is by the pale 
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fire of stereotyped females from other stories which appear in 
the same and other anthologies. One cannot help wondering if 
this may be partly true because the Black woman's influence has 
always been an important and sustaining force in her family and 
culture. B.lack women, because of the tradition in some of the 
African cultures, and because of their often heading families 
in our culture, emerge as complex, strong women in the stories 
in which they appear. "Momma," from N r (Scopes' Maturity: 
Growing Up Strong) and "The Promised Lnnd," (part of the biog
raphy of Harriet Tubman) (New Worlds of Literature) are two 
selections which portray such women. 

It is not entirely accidental that the most realistic, com
plicated, and interesting women, in these and other stories of 
their type, are presented in stories written by the best writers 
of their times--writers, both men and women, who also create 
stimulating male characters, characters who are not themselves 
victims of the converse male stereotyping, which is also rampant 
in these texts (athlete, boy scout, devilish mischief-maker, 
etc.). Isaac Asimov ls not primarily concerned with character
ization in futuristic stories such as "The Fun They Had," but 
the female character in this ~ory is at least notable because of 
what he has not made her (a stereotyped female). "Young Van 
:Schuyler's Greatest Romance," (Adventures For Today, both edi
tions), despite the fact that it was written by the creator of 
the stereotyped Daisy Mae of "L' 11 Abner" (A I Capp) , is at 1 east 
notable because its main characters, male and female, are not 
the standard, cliched ones. The b0y has lost a leg (and hence 
is not an athlete); the girl is overweight (and hence is not a 
beuuty queen). Yet both characters interest us as human beings, 
perhaps like us, or someone we know, and thus the story brings 
some comfort, minimal as it may be, to the average reader in the 
adolescent age group. 

One of the best examples of a young, individualized heroine 
is in the short story, "Trademark," taken from the novel Cress 
Delaney, which appears in Adventures in Reading. Cress is under
.going the adolescent struggle for identity, but the role she 

·adapts and then discards is one far more universal that that of 
sex-object. She purposely builds the image of herself as a "nut'' 
or clown, and, when she wishes to be taken seriously as a candi
date for editor, she is pushed into the job of joke editor. She 
decides to be herself, serious and concerned, after this experi
ence. This is a far more relevant and accurate portrayal of a 
girl's search for an identity than that of girls who assume sex
object roles, as in many of the previously-mentioned selections. 
In the "Only Way to Win," the boy rejects his socially desirable 
partner for Jean, an honest girl with great integrity, because 
she tells hims the truth about himself and she values herself as 
a person, not as an object to be bartered off to the highest 
bidder, who is, .in this case, the captain of the football team 
in the most powerful and wealthy school in the area. 
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Not surprisingly, selections dealing with women in frontier 
stories often present complex, strong, and courageous women. In 
"Turkey Raid" from Outlooks in Literature, a young frontier 
woman leaves her croupy baby, who is in danger of choking, to 
1 ight the way for lost settlers in a blizzard. Although she 
only leaves the baby momentarily, she does so because she feels 
responsibleity for others beside those in her own family circle. 
Yet her devotion to the child with whom she is alone during a 
Dakota winter, and her courage in caring for it, shows her to 
be a woman of great strength and courage within her traditional 
role as mother. "Grass Fire," in Vanguard, portrays a young 
girl and an older woman who, through controlling their fear and 
using their intelligence, survive a grass fire on the prairie. 

Two selections that could be used to sensitize both teachers 
and students to the problem of the stereotyping of women as con
trasted to the reality of women's experience are Dorothy Parker's 
"The Waltz" (Outlooks Through Literature) and Max Brand's "The 
ThieP' (Adventures For Today, both editions). Outwardly, the 
dialogue of "The Waltz" reflects the attempt to conform to the 
stereotype but the inner dialogue examines the agony of trying 

' ll to live in a world that demands conformity to stereotypes. The 
Theif" is an old woman, who is forced to steal food in order to 
survive. For once, we are treated to a story which contains 
real human sympathy and compassion, which suggests an under
standing and acceptance of human necessity and deviation from 
the norm, and which does not begin with a set of a priori as
sumptions about the kind of people we must be in order to be 
acceptable to others. The woman in the story, though not young, 
is still made believable and interesting--two features which 
most of her other fictional counterparts are not. She appears 
to be an individualized character, and she exists outside of 
the traditional roles for women. 

Mention should be made of the reason for the high propor
tion of stories in these anthologies which lack female charac-' 
ters of any significance. One reason for this is the "thematic;' 
approach used by many anthology editors. The units are divided 
into supposed themes of male and female interest, with, as one 
might expect, "male" themes (and, consequently, units) predom
inating. Certain topics or themes seem to be considered mascu
line or feminine, so the stories that comprise various themes 
tend to be composed of, almost exclusively, either all male or 
all female characters. Out of eight anthologies using a thematic 
approach, at least in part, 23 themes seemed to be considered 
masculine, and only eight, feminine. The masculine thematic 
sections tended to contain stories about males exclusively, or 
stories in which females were hardly mentioned. Occasionally, 
one "token" female selection was included ("I Swam For 21 Hours111 
The women's thematic sections tended to use more male characters 
(since women supposedly are defined in terms of their relation
ship to males), and males more often appeared as main characters 
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in stories about supposedly feminine interests. These thematic 
seGtions reflected the stereotyped view that male activities and 
interests are active, intellectual, adventurous, and concerned 
with the world of things, while female activities are passive, 
intuitive, and concerned with human relations. Themes that 
seemed to be bisexual often reflected a "neutral" topic, such 
as Early America. Following is a list of the types of topics 
considered to be "masculine" and "feminine" themes, as defined 
by an analysis of characters in each grouping: 

Male: Science 
Biography 
Sports 
Men and Motors 
Courage 

Female: Family 
Dating Situations 
Problems of Others 
Friends 

Individual ism 
Identity 
Adventure 
Dreams and Goals 
Work 

The implication is that in many thematic approaches, boys 
are being conditioned to be active, intellectual, inquisitive 
and striving, whereas girls are being conditioned to be sensi
tive to others, but not active, intellectual, or striving. This 
kind of conditioning being done in the English classroom rein
forces the stereotypes that may de destructive to the boy or 
girl who cannot or does not wish to acquire these characteris
tics, and limits the desire of all students to explore all types 
of activities and goals. 

Two books, new releases that were not organized either by 
theme, type, or chronology, were not dealt with on the chart be
cause the authors felt that such an analysis was not fitting. 
These books purposely deal with masculine-feminine stereotypes. 
as a way to approach literary study. Harcourt Brace's Circle of 
Stories: One and Wish and Nightmare are organized according to 
the precepts of Northrop Frye in his Anatomy of Criticism. Circle 
of Stories: One is divided into the 1st story, Romance, and the 
2nd story, Tragedy. These, of course, are two of the Mythos, or 
narrative structures which Frye identified. Both of these struc
tures, in turn, are sub-divided into six phases that concern the 
relationship between the hero, the environment, and the quest. 
The first three phases of Tragedy and Romance are similar, but 
in Romance the movement is upward (comic) and Tragedy, downward. 
Because of the heavy use of materials from romances, the char
acters are most often archetypal heroes and, occasionally, 
heroines. "Beauty and the Beast," and "The Lady of the Lake," 
certainly provide archetypal women who are beautiful first, 
kind sensitive and passive, second, and who are prizes to be 
poss~ssed by the most worthy hero. In Wish and Nightmar 7, the 
role of literature, the imagery of literature, the eye! 1c sea-
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sons of 1 i terature (mythes), and the quest of the hero and its 
outcome are all dealt with. It is enought to say that the stu
dent is encouraged to place heroes in the categories of "Gods 
(myth), God-like heroes (romance), heroes (high mimetic), ordi
nary people (low mimetic), and such human beings (ironic)"; and 
to see heroines as "maidens, mothers, or crones." Because of 
its heavy reliance on heroes (masculine) and its archetypal 
approach, dictated in great part by traditional and ancient ar
chetypes in western literature, this series almost never por
trays women outside of a role. 

The Man series, both 2 and 3, although dealt with as much 
as was possible, presented some special problems. Stories in 
this series tended to be quite sophisticated, at least when com
pared to the selections in the older anthologies, and the au
thors found that persons or characters in the Man texts tended 
to operate as symbols, thus reducing the numberof "personal" 
characters (and, consequently, stereotyping) that leads to 
sexism. Still, even such a new series as this has difficulty 
in portraying women as individuals because so many selections 
(other than poetry) are written by men. For men,as well as for 
women, writing about women is a tricky business. Does one write 
about a woman as one has been told she is, or ought to be, or 
as she is in one's own experience (complex)? After reading a 
sampling of the stories in the anthologies we selected for 
review, some among you may be tempted to say--"But that's how 
women are--that's how they do behave--and this is what they 
should be interested in!" But ask any free woman, of any age, 
and she herself will begin to break the stereotypes which not 
only sub-1 iterature, but society itself, has in the past created 
for her. Today's young people--both women and men--deserve a 
truer and better picture of themselves and the world than most 
fo the 1 iterature they read has been giving them. As teachers 
and educators, as parents and siblings, as thinking, caring 

human beings, we must begin to become more aware of how llter
ature reflects us and our world, and of whether it tells the 
truth, or even paints the ideal, in the same way that we remem
ber it, know it, and cherish it. 

Ruth Lysne teaches English at Faribault Junior High School. 

Margo Warner has taught at Moorhead State College and at St. Dominic's Junior 

High School, Northfield. 
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WOMAN IN FICTION 
By JANE McDONNELL 

Car let on Co I lege, North! ie Id 

No one has ever thought of calling a course "Men in Fiction," 
or of writing a book called "On the Subjection of Men," so when 
I first thought of offering a seminar in "Women in 19th and 20th 
Century Fiction," I felt (perhaps self-consciously) that I had 
to account for it. I realized, of course, that the subject of 
men in fiction has never been considered a separable subject, 
largely because men(unless they are misfits or"allenatedheroes") 
can never, even in fictional worlds, be separated from the larger 
public, political, social and intellectual context within which 
they are defined. Women, on the other hand, can be. In most 
literature they have been seen as mothers, mistresses, wives, 
sexual distractions, victims, and, above all, brides-to-be. In 
other words, they have been seen simply in their relationship to 
men, not as part of a larger public world. 

But women come to have new roles in the 19th Century novel. 
No longer are they there just to be raped, or, if they hold out 
long enough, to be married. They, 1 ike children or the "lower 
social orders," begin to attract a new kind of attention. They 
don't, of course, have the broader public scope of men, but 
they do come to play a larger part in the social and psycholog
ical issues raised by the novel as a middle-class document: in 
marriage, of course, and the relationships of men and women, but 
also in work, the possibility of independence and self-suffi
ciency, the relationship of private and public 1 ives, ideal ism 
and the search for a better 1 ife. I began to see that the social 
position, "prospects" and expectations of women are a major con
cern beginning in the 19th Century novel--and deserve as much 
attention as the Bildungsroman, those portraits of the artist as 
a young man or portraits of the young social climber. 

But as I thought of the course, I realized that it would 
raise certain unanswerable questions and that there were certain 
things it just couldn't do. Inevitably one of the subjects 
which came up was the question about whether or not there is such 
a thing as a "masculine" or "feminine" style or subject matter. 
The comparatively easy answers often given about Jan Austen or 
Virginia Woolf--or about Hemingway or Conrad are, of course, 
less easily accomodated to Lawrence or George Eliot. And the 
question certainly gets complicated when we remember what was 
once said of a book of Ellen Glascow's it was so much like Henry 
James that it could have been written by Edith Wharton. This was 
an issue we were all rather happy to dismiss as essentially 
irrelevant. 

But there were other things I realized the course couldn't 
do. For example, it couldn't be a history of the women's move-
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