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Those of us who are involved in teaching English to under

graduates and in preparing undergraduates to teach English in 

high school will recognize the forebodings expressed by 

Anna Lee Stensland in her article on cross purposes in the pre

sentation of literature. The student teacher gets out there in 

the classroom, exhilarated to be doing something real at last, 

and terrified by the imperturbable faces that confront him. He 

thinks of the books he enjoyed reading, he remembers best what 

he has just finished studying as a senior English major, and 

,,Ul'lless his critic teacher takes him firmly in hand and explains 

that "The Rape of the Lock" is not a good poem to try to teach 

to a basic eleven class, in spite of its suggestive title (but 

what does such a title promise anyway to a generation of "Easy 

Rider-Midnight Cowboy" viewers?), the student teacher is in 

trouble right away. He discovers that the poems, novels, plays 

that meant something to him, Chaucer, Milton, King Lear, Jane 

Austen, Dickens, Conrad, Yeats, haven't the same meaning for his 

nigh school students -- some will not take on this meaning until 

his students, no longer his to teach, are older. The student 

teacher feels quite simply that he has been betrayed by the 

. classics and his Methods teacher. It is at least reassuring 

that he rarely blames his high school students. 

Another factor besides his discovery that the "c las_si cs" 

aren't relevant contributes to the eventual disillusionment of 

the student teacher. 'The emphases that he puts on the study of 

literature tend to be on structural analysis and the kinds of 

information that feed directly into understanding the work as a 

vwork of art. He talks about the Aristotelian theory of the 

tragic, about the use of the pe-rsona and the omniscient narrator, 

,"' about archetypes and myths, about 1 i terary traditions, sources 

and analogues. He knows about critical devices for taking the 

measure~ents of a work of art, he's got the information in his 

notebooks, and he is therefore on well-charted ground. But most 

' of his students have a different turf where they bed down to 

wait him and their "education" out. Their turf is cal led the 

now and all its problems, and t~ey aie willing to let him in to 

t~k abnut, nr better yet listen to them talk about, what's hap

pening. lf books can shed some light on this, so much the 

better - - enter and free Iv pass. The trouble is that. the 

student teacher, the young teacher, is in the now too, grappling 

~ith his own proh I ems - - he dnesn 't know much more about the now 



tha1: ~is students, though he ought- to be able .. to think more 
efficiently. than they can. Discussions have a_,way of getting 
away from him. At the end of the period.he isn't sure.any-· 
body learned anything (nobody took notes). •. :He ash himself 
whether group therapy is what he became an Engiish major for. 

·terary history, biography), structure (genre, rhetoric·and 
1~etic), and meaning (instruction and delight) of a work of art. 
~e work becomes as much a part ~f the student and student. 

her as his remembrance of things past, to flash upen his 
,teac 1 • 1 f h • ·nward eye as he begins to think of p ann1ng essons or 1s 

, 1
1
asses. He has to know the whole work well, and he has to i ow how to approach all works, so he can take them apart and 

~ \ssemble them suitably for each new context his students' 
,re eds suggest. The high school is the place for exploration and ne . f • t d discovery; the college is the place or rigorous, concentra e 
study• 

The solution lies, of course, somewhere between .the two 
extremes, as educational solutions have a way of doing. It 
would be a mistake, perhaps even a dangerous one, to al low th 
student teacher to slip into the role of guidance counselor e 
e~ther in a passive or active state. It would be equally ' 
mistaken to encourage him to teach literature out of his colle 
notebooks. To us the solution lies in teaching him to approac~e Obviously we don't mean to exclude concentrated study from 
any text, whether old and venerated or new and uncanonized, as -?the high school or discovery fro~ the college. What we are . 
a set of probl 7ms perf 7ctly resolved or not by its author. For ,suggesting is a mat~er of ~mphas1s: Perhaps a way of expressing 
examp~e, let him ask his students to assume that they want to this emphasis practically rn the high schools ~oul~ be t~ set up 
describe the people of their community to a stranger. He might courses in which works of lite 7ature were studie~ inte~sively. 
the1: go on to ask:. In what ways can such a description· be or- such a course in Creative Reading would be elective (1 7ke c7e
gam z7d?. by vocation? by social class? by dominating char- iative Writing, Journalism, and Speech), a1:d would coex7st with 
acterist1cs? how else? The path stretches out here into soci- the normal English curriculum and its varied emphases in the 
~logy and}sychology, into mass media and soap opera, and also rother patterns, traditional and innovative. 
rnto the Prologue" to the Canterbu 7y Tales, the Spoon River 
Anthology, Our Town, Lord of the Flies Animal Farm •and'so Were the colleges to shift their emphasis from the formal 
forth. He can ask his students to try.their own ha~ds in the study of the work of art to accomodate ~he nee~s and object~ves 
manner of Chaucer and Orwell; he can talk about the Wife of , of instruction in the high schools, their special strength in 
Bath brought up-to-date as a leader in the Women•s•Liberation the educational continuum would be diluted, and the graduate 
Movem7nt, or Swift's horses, Orwell's pigs, and the modern use schools would then have to take on this role in addition to 
of animal characters and epithets to suggest ideas and atti- their own function of training scholars. We have already ob-
tudes. He can continue on to ask how a writer's success can be served uneasily that today's college freshman seems to require 
~easured in solving this particular problem: by range? by ,,more mothering, more inquiries about how his work is getting 
accuracy? by the realism of presentation? by suggestive on, more advice and reassurance about how to bring the different 
J?Ower? by complexity? What he is doing is using books to get 'parts of his education together than he ever wanted before• 
:nto and out of current subjects, and to discipline his students' Whatever the causes of change, and, we're sure the explanation 
i~tellectual powers in many ways, and especially into seeing will be a complex one, liberal arts colleges are adapti1:g them-
ll~en 7sses between dissimilarities, or discovering relevance. selves to these needs, willingly whenever they can outside 
~is 1s the stuff of education ... And it is also what experienced their core, worriedly whenever their definition seems to be 
high school teachers have been.doing for a long while. involved. 

Colleges have been changing their course structu;e in ordert Toe intermediary between the college and the high school is 
to meet the demands of this age. Along with the standard period, "the Methods teacher. He can and should convince his student 
g7nr~, ~uthor courses,.there are plenty of thematic and·cross- teachers that college methods and subjects are not uniformly 
disc1pl1nary courses in the catalogues. And there.ought to be appropriate to high school students. He ought to offer, a~d 
such courses. But the center of instruction in literature is probably does offer, his students chances to make translations 
~he wo7k of art as· a unique source of power to develop the from what they already know to what they want their high school 
intelli?ence, stir up the imagination, and produce in the read- ·students to know. The Methods teacher undoubtedly needs more 
er a heightened pleasure at being alive. All this does not time to do all the things he has to do nowadays. Ways to give 
come from any other source, nor does it come from a fragmented • him this time with his student teacher should be found• We'd 
s~udy either ("Discovering Yourself"; "The Hero in American rather see him on the spot though, strengthening his character 
Literature"; "Exploring Cultural Diversity," and so on). It by meeting impossible demands, than see the weakening ot ~he 
comes as the end of study that may in'lolve all or some of the unique character of college English courses. or t~e establishment 
questions connected with genesis (social, political, and of a separate program of study for prospective high school 

4 
English teachers . 
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In the next issue we'd like to offer you a report on our use of tape recorders in a freshman writing program. We •ve collected student reactions ("The tape recorder helped when I had a vague idea of what I wanted, because I could talk those vague ideas onto tape, and then listen to what I' had said and build from there"; "It's amazing how horrible essays sound when read aloud, and how much more quickly the ear picks up a better way to say something than pen and paper does -- unfortunately I may have made my· discovery too late"; "The tape recorder bothers me for the most part. Its mechanical problems are too cumbersome, its whir is too imposing and its unflagging infallibility is much too awesome"), and we'd like to put them into context and· arrange them in patterns. One early observation: our students have generally found tape recording helpful..- Set into the right frame, Talk-Write opens up the composition student's view. 

On the subject of composition, the Spring issue will also present substantial articles by the teaching team of Tom Bacig and Donald W. Larmouth,at the University of Minnesota, Duluth, on "A Humane Rationale-for Composition" and "Models in Remedial Composition"; and by Paul Grawe, at Winona State,on parody and the teaching of composition; and a statement of progress by Naomi Chase, of the University of Minnesota, about her work on the Creative Writing Project for Elementary School Children. 
* * * * * 

We hope to get a discussion going about violence in children's books, with the publication of Tom Walton's research with his own elementary school classes. Alarm about the effects a preponderance of violence in books, films, and T.V. programs may have in conditioning children can express itself first in· outcries, next in presidential commissions, and finally in various forms of control, openly or indirectly censorious. 
'o Censorship, in particular the kind likely to be produced by the current backlash, was one of the subjects of the last meeting of the Advisory Board of the MCTE. A committee of the Council is being formed to serve as an investigatory group for our colleagues who find themselves called to account because of their use of controversial texts or films. Let us know your feelings about the subject, keep us informed about episodes in which you think arbitrary a~t\on*~u~ht to be questioned. 

An interesting collection of films made by Northwestern is now available from Northwestern University Film Library, 828 Custer Avenue, Evanston, Illinois 60202. Among the offerings are collections of films made by high school and college students. Rentals range from $7.50 to $35.00. The American Film Institute, 1815 H Street, N.W., Washington, D.C. 20006, has a "Guide to College Film Courses, 1969- 70," available for one dollar. 
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~OCllS on ~1tms 
Shoot . Cut . Splice Oops! 

BY MYRTLE W. ROYSTER 
South High Schoo\, Minneapolis 

Somewhere in the intervening years between Kd anddtwelvet E ry high school stu ent oes no the togetherness is lost. ve I h. h 
w~~o1ot~:et:n~~t~~:a~i~;~~=•am;~~dl;t:c:a~~ ~~;;t, nAl~go~ the 
~:lent is there before_thefstud:~1:g:t:~1 ~:~l~~n!a~~~~e~o~~~th-on work programs, gearinh~ h or c~ool are refreshed with going in to •ng The newcomers to ig s k Th 1 n~w situation. There is excitement of the un n~wn • ey. 
~hink things will behdiff~ree~~t~~ob:!;::i~~~{ !~~~ ~~lmt~~n may not be the teac er w o . gently tun; them in to a truly magnificent experience. 

Basing all action on the premise that there is a motion . h d' visual stock room, that the camera I picture c:~ra i~/ t~/~o~~ball and physical education departdoes not e ong is a small fund for supplies or a far-out ~ ment, that there . h ld be film teacher can begin to principal in the office, t e wou - . • locate interested students in some of the following ways. 
. nd lay it on a desk Bring the camera into the classroom a . 1 d 

or table and examine it_fro~ t~me t~c~~:~ ::~~:~~~!.ou~ch~~l is what someone could_do with 1
~ in ally snares one curious student, not Hollywood. This approac _usua . erested in taking the at the most two, one of whom is ho~l~ ~~~w Later he will be able _ thing apart b~t by bit. ·t~a:~etc:mer: and.anything else necessary to tell what is wrong wi . roach is to ask for a technically suc~essful fil~f t~~~!h~: :~~ething they would those obviously creative ~eopleoi f them will take the camera like to say using the medium. ne 0 
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and ask, "Can I do what I want to with it?" This sounds like 
a dangerous question. Still another good way is to write a 
sign and post it outside the classroom door, preferably ~pside 
down to make sure they read it. 

IF YOU WANT TO MAKE A MOVIE COME IN FIFTH HOUR ANY DAY 

With this technique more than 
the start of something good. 
group. This may be the "film 
does not want to make a film. 

four might show up, and there's 
Three or four people do make a good 
generation," but every student 

Some beginners are quite sophisticated. They don't want 
teachers hovering around telling them how to do it, and viewing 
professionally made films discourages them. They are smart 
enough to know that a sixty-nine dollar special motion picture 
camera_does not carry with it guaranteed "2001" results. They 
recognize the genre of the television comtnercial as being their 
kind of film as far as the limitations of time, space and finan
ces allow. That is a point of departure. 

Even with three or four active minds put to the matter, 
ideas are often hard to come by for novices because they really 
don't know what is possible. A study of the camera and what can 
be done with it is.worthwhile. A time for learning the buttons 
and looking at instruction books is helpful. An evening of view
ing television commercials may stimulate them to think"about the 
singleness of ideas and _driving home one thought. Commercials 
often take place in ordinary settings: filling stations, porches, 
alleys, rooftops, kitchens, roads, parks, lakeshores, airports. 
Thereafter try to avoid having the group get tied up with making 
a commercial! An occasional take-off on the world of commercials 
is fine, but it can be deluding and devastating to truly great 
ideas young people may have. 

If there is only a camera and some reels of film, then it 
is natural for the group to.go out of doors to shoot. An excel
lent student-made film aptly called "Sixth Street at Seventh 
Avenue or Sixth Avenue at Seventh Street" was the story of an 
emotional display by a boy and a· girl who got their place of 
meeting confused and never met again. 

The emotions are fine places of beginning when subject 
matter is needed. Vignettes of motivational forces should be 
considered. What are the basic needs of man? Food. Shelter. 
Comfort. Why do people fight? Anger. Fear. Frustration. 
What are the different kinds of love? After discussion and 
illustration the film makers can begin to think collectively 
or individually about what they choose to execute. The concept 
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·c needs to be a part of the picture from the birth of the of mus1 - . . f • t ·d Records from school or home, live music rom gu1 ars, 1 ea, pianos and other instruments should be considered. A flutes, . d 1 . tte with music can be as short as thirty secon s or as ong v1gne . • d as the contents of a super eight cartri ge, 

Since a first movie rarely looks the way the maker saw it in 
mind's eye, all efforts should be made to insure some element 

n~ssuccess in the first production. In other times the gr~fi~ti 
~£ oi.mg people have been "Think-Snow", "Think Peace", so_1t 1s 

/ too far removed to introduce "Think Shot". The question from 
no n will be "How. are you going to shoot this picture to say now o . . d' what you want to say?" Should this be a close shot, a m: ium 

, shot, a long shot, and why? Could it be a face only, obJect 
only, symbol only and for what purpo.se? 

some students.will want to do story cards that show what 
h shot is and how an actor is involved. Even when actors 

:~~ not present and ·abstractions are being dealt wbi~h•t~ardsf 
give direction. _Each card shows ~ne_s~ot or a_com ina ion o 
related shots. The cards do not inhibit the film maker. 

1. Henry Post: Clumsy 
Poorly dressed 
Thick glasses 
Dejected Walk 

Close up 
Henry walks up walkway to house: 

Long shot 
Moves hesitantly up steps: 

Mediwn shot 
Face sad: close shot 

l 

Thoughts ~an be added, deleted or shifted at anytime. The 
; utmost in freedom should be encouraged. Everything should be 

to keep openness, change and looseness. 
done 

Other students will not want to make cards. They will want 
to go out on their first impulse to shoot, and with ~uck every
thing they do will be just as successful as a pre-edite~ pro
duction! Shocking but true. One of the best student ~ilms was 
made during spring recess when a resi 7tan~e demonstration was 
mounted on a city mall with scenes swi tchrng to hard hatted 

, construction workers excavating for a skyscraper •. The st~ry was 
/ underlined by the words of a popular pi~ce of antiw~r music, 

"The Great Mandella". The design was circular, moving from a 
little boy playing soldier, through th~ contrast be~ween workman 
in the shadow, youth in the sunlight with fla?s flying, and back 

' to the little boy and his toy gun. The creative student who has 

9 



nev~r used a camera before can do this in one day of feverishly 
inspired activity. Awesome, indeed, is the sight of five or 
six young people fleeing across a summer parkland carrying a 
camera and pointing uphill. A teacher is lucky if he has a 
second camera along to shoot such scenes of whirling motion and 
student concentration. It is beautiful. 

The cards are made. 
chosen. The time is set. 

The props are gathered. The site is 
The weather is fit for ducks! 

While waiting for the weather to clear, the students can 
search for music, make tapes, work on promotional material for 
the world premier of their coming presentation, make closing 
credits and a dozen other jobs that are part of film making. 
There is never enough time. 

As soon as the shooting is finished the fas.test developing 
service possible should be used. If one day service i's pos
sible, it should be chosin over any other. Early viewing, dis
cussion, evaluation and improvement allow for quick reshooting 
of the whole thing to students' greater satisfaction. Rarely 
are they completely happy with the results of a first film. If 
several individual films are made, an informal showing of them 
is the best advertising for getting other interested people 
together. Peanuts, popcorn, punch and a few invitations to 
friends make a great World Premier. 

Exhaustion is the price student and teacher pay for engaging 
in film experience. The energy and swiftness of the young 
director and crew are gripping. The stamina required for outdoor 
work is equal to refereeing a, football game.. There are other 
exhausting activities, such as expanding equipment, purchasing 
the right viewer, splicers, Hghts, and other materials. The 
time consumed in seeing people, reading catalogs, dealing with a 
"nothing" budget can make anyone wish to return to the good old 
days of kids, camera, shoot and show! 

Expansion of equipment, though, means a turn in direction. 
Having a way of previewing and splicing frees the mind. Now 

roud leading lady crawling around among hundreds of snippets of 
~ootage on the••floor of the cutting room lamenting, "Ronnie, 

, ou cut out my smile! Where is my smile? You jerk! That was 
~uch a good smile! '' 

Film making is rigorous. It can consume a lifetime, once 
1 begun. Young people say that after filming they begin to see 

differently. They have greater insights, and though they may 
never film again, there is for them greater diversity. 

"Think Film". The experience is one of pleasurfLble excite
ment. Try not to nail it down or tighten it up. That is to say, 
"Don't kill it!" Keep ~.t swinging! "THINK KEEP IT FREE!" 

MYRTLE ROYSTER is an English teacher at South High School in 
Minneapolis, 

the student can shoot objects, actions, atmospheric effects 
whenever and wherever he is. He can film indoors. He can work 
when. &he spirit moves him in rare places and times. From a con
•glolheration of footage he can put together an idea. To say 
something in film like this is as great as speaking in the lan
guage of poetry, painting or music. This becomes another di
mension of his being. There is a strange easy warmth in a hand-
ful of young people who make motion pictures together. t 

The joys of filming, cutting and splicing are often can
celled by gross errors of judgment and the finality of a sharp 
blade. After such a moment a hastily finished film has left the 
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Making Room for What's Already Here: 
A Beginning in Film Study 

by SISTER CAROLE SWEELY, O.S.B. 
Archbishop Murroy High School, St. Paul 

The need for film study these days is becoming obvious, 
though there are the usual die-hards, the unimaginative and the 
unimpressed, who still feel a film is only a tolerable form of 
en_tertainment. A movie which does not entertain, they feel, 
breaks the Hollywood pattern, and, for film producers, is a 
financial risk. However, a minority who all along recognized 
quality in script, music, story, acting, is growing. 

Today, through film study, teachers attempt to help stu
dents recognize film as an art, to see the whole and its parts. 
This is merely a sound approach--nothing new: to stand back and 
look at the whole, then to see, and to analyze that whole in re
lation to one's experiences, one's personal standards of excel
lence or taste. This, of course, calls for a review or actual 
teaching of values, standards, and order, as well as of such 
techniques as camera angles, editing, photography, which are in 
themselves exciting and often delightful. 

I must emphasize that film study does not take an "arty" 
approach; basically, it's an attempt at understanding or exper
iencing. It necessarily includes student discussions, disagree
ments, constant references to what students are learning in other 
classes, at home, in personal relationships. 

Film study is five years old at Archbishop Murray Memorial 
High School. Initial steps were slow and sometimes ragged, but 
we are now beginning to see results. 

Actual study of film as an art form happened in the English 
department as an accident. A Twin City high· school was offering 
a film, foll.owed by discussions, one Sunday a month and invited 
the principal to involve a faculty member and interested juniors 
and seniors as discussion leaders for the series. I was rel~
tively uninvolved in other projects, so I was "elected" as fac
ulty member. I'd have to say (as the idiom goes) I haven't been 
the same since. 

The next year, enthusiastically apostolic as a result of 
this "exposure", I showed movies and discussed them whenever I 
could get them conveniently from the St. Paul Public Library or 
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ld afford to order them for a ~odest sum from distributors. 
cou e were available for any English c~ass whose teacher. was 
fhes t d The following year we decided to offer a unit of • teres e • • f h t 11~ study in English. We ordered Ed Fischer's series o s or 

/~lms for teaching the mechanics of the film: Elements of the 
f~lm Visual Language, Nature of the Fi~m, an~ Film as an Art. 

,F1l:;e interested in teaching writing might lik7 the last of the 
(Th. 11 d "The war on Gobbledygook." All five total about eries ca e d • s_ t -five dollars and can be obtained fro~ OFM_Pro uctions, 
si~9Ysouth Santee Street, Los Angeles, California, 90015.) We 12 ht film study to the sophomores mostly because the_content 
t~ufoth junior and senior English was sacrosanc~, and in the 

~ 0 homore year we were reasonably free to experiment. One ye_ar 
sop de it an intensive nine-week study. Four days a week were 

,::v:~ed to film; one day to journalism. Another year we taught 
it every Wednesday from late September to early May. 

As far as titles are concerned, I have 
short films--most of them less than ~n hour 
helpful. These films range, categorically, 
documentary, poetic to experimental: 

used the following 
long--and found them 
from narrative to 

Narrative~ Good Night, Socrates; The Gene7al; 
Two Men and a Wardrobe; Origins of the Mo~ion 
Picture; Film Firsts- (Parts I and II); Hist~ry 
of the Cinema; An Occurrence at Owl Cree~ Bridge; 
Making of a Movie; The Red Kit 7; The Railrodder; 
The Chicken; The Critic; Moonbird; Phoebe; The 
Golden Fish; A Very Special Day; Paddle to the 
Sea· A Time Out Of War; White Mane; The Hunter 
and' the Forest; It's About This Carpenter; The 
Smile· A Unicorn in the Garden; For Better, For 
Worse: Pow Wow; Great Expectations: Critic and 
Film Series. Documentary - The Louisiana.story; 
Nanook of the North; Language of Faces;_Listen to 
Britain; The River; End of Summer. Poeti~ ~ . 
Dream of Wild Horses; Hailstones and Halibut Bones, 
Yeats Country; Rainshower; A Day Two Feet ~ong; . 
Leaf; Breath of Spring, Experimental - Neighbor:• 
The House; Clay; N.Y.N.Y.; Norman McLaren•~ ~ening 
Speech; Short and Suite; A Chairy Tale; Blinkity 
Blank. 

I h • d at i·n film study are threefold: Objectives • ave a1me 
1. To make students aware of the history of the motion 
picture. . 
2. To develop their appreciation of f1l~ ~s an art f~rm. 
3. To stimulate critical viewing and c71tical analysis 
(according to age and "maturity" of a given student.) 

More simply, I might say we study film in order the better 
to see, to dlscriminate, and to reflect. 
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A skeletal procedure I have· found successful is also 
threefold: 

1. Presentation. of the history and mechanics of film 
making through lectures and short films. 
2: Viewing of a film, usually followed by short discus
sion and a_second_viewing if it would be helpful. 
3. Analysis of films through discussion. 

This year, as an elective, the English department offered 
a_ semeste 7 course entitled"Film and the Novel;"with a prerequi
sit 7 of film study: All juniors and seniors had had .film study 
so it was an elective_mainly for the A, B, and high C students.' 
There are currently five classes of about thirty students each 
O~r approach i~ first to read the novel and then to view the • 
film. In one instance, we saw the film first and studied the 
novel afterward, but students preferred the read-novel-see~film 
aJ?proach. I have offered this course with these objectives in mind • 1 To d 1 d • • • · , eve op a istrnct appreciation •for both media--

the film and the novel. 
2. To develop habits of analysis criticism and un-
derstanding of the cinema and the,novel. ' 
3. To compare the effectiveness of form, structure, 
theme, content, and symbols of the cinema with those 
of the novel. 
4. To provide a better understanding and appreciation 
~f film technique--~he what and how of a production, 
importanc 7 of the director, producer, script-writer, 
and the like, and why film editing is an art. 

~y_main emphasis has been on the approach, form, and 
creativity of both the film and the novel. Appreciating that 
b~th media.are distinct, students see that each should be re
viewed ~y its own standards, though comparisons are inevitable 
As Ed Fischer says in his book, The Screen Arts the statement. 
".'It wasn't like the book' deserves no goldmedal for cri ticism." 

This semester we will have read seven novels and seen 
seven films. These are: 

Booth Tarkington's The Magnificent Ambersons· 
Walter Van Tilburg Clark's The Ox-Bow Incide~t • 
Liam 0'.Flaherty's The Informer; Anthony Hope's' 
The f'risoner of Zenda; Jane Austen's Pride and 
Prejudice; Daphne Du Maurier's My Cousin Rachel· 
Tennessee Williams' s Sweet Bird of Youth.---' 

The last is, of course, a play. It was chosen particular
ly as a study of the visual translation of a play into a film. 
Although we spend much time on the form-of the novel, we touch 
upon the short story and the play to see the contractions and 
expansions of each, once the translation has been made from the 
verbal into the visual form. 
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Besides the seven paperbacks, we use Edward Fischer's book 
The Screen Arts. Students like it. One girl said, "It's the 
i,est textbook I •ve had in this school." Fischer's style is 
casual and his humor and philosophy of life come through re-
freshingly. 

We've had one-day Film Festivals at.Archbishop Murray the 
past three years. Prior to the day itself, student discuss~on 
leaders and interested faculty members meet to screen the fl lms 
and share insights. The day begins at 9:30 with a significant, 
sometimes serious, film followed by discussion. Students are 
divided into groups of eight or ten, headed by a discussion leader. After lunch we see another film which is again followed by 
a discussion. To end the day we schedule a lighter film like 
The Suitor (French film), The Little Kidnappers (British), or 'flie Little Fugitive. Thislighter film is not usually followed 
bya discussion. Among the most significant_films have been The 
Bicycle Thief, La Strada, The ~ Are Flying, Sundays and 
Cybele, and Citizen Kane. 
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The Acetate Base 
by GEORGE PEARSON 
St. Cloud Stote Co I lege 

We've started a film educators' club in Central Minnesota. 

It's called ACETATE (Alliance of Cinema Enthusiasts Titil
lated About Tangents in Education). 

Now how could anyone take seriously an organization with 
such a silly, contrived handle on it? 

Nobody, we hope, because we're serious mainly about just 
one thing--not getting too serious about the film club. We 
decided this at the first meeting of our "in hock committee," so 
named because if nobody showed for the first club meeting we'd 
have to foot the bill for the hall and the refreshment~. 

It's not that we don't care whether the club goes or not. 
We care a lot. That's why we hope to avoid slipping into the 
familiar organizational rut of electing officers, extracting 
dues from members, getting up~ight when membership or attendance 
drops, loading all planning and administrative burdens on a few 
people and generally making a drag of the whole thing_. 

There are several reasons why we want to try the informal 
and relatively unstructured approach: 

We want our meetings and activities to be stimulating and 
FUN, something people will look forward to, something more than 
just another workshop or teachers meeting, 

We want the direction for ACETATE to come from the group as 
a whoi.e and we want everyone to be involved in things he really 
enjoys and finds worthwhile. 

We want to encourage the participation of anyone interested 
in the film in education, regardless of his background or exper
ience, and we're afraid that a formal structure of officers 
would tend to create an Establishment of the more experienced 
people. 

Enough of the philosophy. How about the realities so far? 
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Prior to our first club meeting November 19 we sent flyers 
to schools throughout Central Minnesota, using the facilities 
and mailing list of the Central Minnesota Educational Research 
and Development Council (CMERDC). 

The flyer opened with: 

"Uptight about film? 

"Join the ACETATE bunch. 

"The experience may not set you free, but it should help 
you to loosen up a good bit. 

" 
"QUALIFICATIONS: You must know the difference between a 
movie screen and a bedsheet. You must also be able to 
distinguish between a movie camera and a Volkswagen so you 
don't pick up the wrong one and serid it reeling to the 
repair shop . . . " 

The flyer went on to explain why we were interested in get
ting such a group started and gave details regarding time and 
place. It also introduced the seven people (teachers, consult
ants, etc.) who made up the "in hock commit tee." 

About 40 came to the meeting, at least one of whom drove 
more than 80 miles (one way) to make the scene. 

We showed four excellent free films to demonstrate the avail
ability of films right in the·area. "Why Man Creates" came from 
Modern Talking Pictures in Minneapolis, "Time Piece" and "Hangman" 
from the CMERDC film lending library, and "Snowfall" from the 
St. Cloud public library. The participants apparently enjoyed 
the films very much and some requested a second showing after the 
meeting. 

The group was enthusiastic about possibilities for future 
meetings and activities and suggested a number of things ACETATE 
might do: provide a forum for exchange of ideas on film curri
cula; set up regular screening sessions for auditing commercial
ly produced films; seek student-produced films and show them; 
set up sessions in film criticism and film production and seek 
experienced consultants to help; provide help in techniques of 
animation; establish liaison with area theatres to arrange for 
special group showings and prices; provide information on and 
hands-on experience with a wide range of equipment. And there 
were other ideas, too. 

The enthusiastic participation at that first meeting rein
forced our notion that the direction and momentum would come 
from the members of the group. 
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Future meetings will likely be split into at least two or 

thre~ ~reas (f~lm making, curriculum, film screening, etc.) and 
part 7cipants will probably be able to take part in two or more 

s~ssions at each meeting. Responsibility for planning meetings 
will be shared at various times by everyone. 

In lieu of officers we're going to try a steering-committee 
type of arrangement with characteristics representative of the 

mak~-up of the t?tal group. The committee will probably have a 

chairman to pr?vide some continuity, but we expect that will be 
the closest thing to an officer you'll find in ACETATE. 

It might be that an existing organization could accomplish 
much of what we've set out to do. I have my doubts. There is 

~ freshness and a vitality in ACETATE that you just don't find 

in mos~ of the established groups. I can't describe it satis
factorily, but you might call it an ACETATE base. 

GEORGE PEARSON is a member of the Journa I ism Department at 

St. Cloud State College. 
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Learning to Teach Film 

by VERN BAILEY 
Carleton College, Northfield 

We all know the difference between reading a novel and see

ing a film: if the Grapes of Wrath did not clarify the two, then 

Tom Jones did. A novel involves us in the telling, makes us a 

party to the action then proceeds with a pace we determine. A 

film has its. own pulse (24 times a second) and seems to have an 

independent life; though it engages more of our senses more deep

ly, it keeps us as observers. Novels confide, films reveal. 

Armed with such distinctions--! had just reread Bluestone-

and confident that the years I had wasted indiscriminately 
devouring all films were about to be useful, I turned from teach

ing English to try a course in film. After all, I reasoned, the 

principles of great art are universal, criticism is criticism, 

etc. 

The course held one other attraction for me. In the past 

few years I have detected what I believe is a profound shift in 

the student attitude towards literature. The study of poetry, 

novels and short stories had comprised the central liberating 

experience of my education. Literature, the most accessible of 

•· the arts, was not merely a body of factual, historical informa

tion, but a mind-expanding series of vicarious visions which at 

once both described and embodied a moral vision of life. To
day's student approaches it differently, entering class with 

, both a registration card and a yard of non-negotiable demands. 

The great writers who had reached me, the Miltons, Addisons and 

Jane Austens, are now being forced to stand and deliver, and if 

they do not, they are tolerated as harmless anachronisms, 
long-past peddlers of a product as real as the quap in Tono~Burtgay. 

Instead of being willing to try a touch of negative capaoITiry-;

today's student demands positive applicability--"relevance" in 

the current cant. And having refused to accept the mimetic il-

r lusion, he fails to enter into the work. Too many students in 

English classes today approach a poem or novel as if it were 
written to be taught. 

Film, I felt, would be different. The same skeptical 
English majors are eager to see any film. Those who would 

hardly spend a second glance if I were carrying the original 
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manuscript of Tale. of ~ Tub see me carrying a film acros·s campus 
and ask what it is and when it will be shown. Some are so hooked 
on fil1:1 that 'they see Medium Cool or 2001 or Blow ·!!I>_ three or 
four times. I looked forward, then, to a course with students 
who were so interested that they bought and read the books weeks 
before the course began. 

But even here the difference was clear. The same students 
disJllissed films I venerated--Sunrise, The Grand Illusion, Citizen 
Kane--with an indifferent toss of the iiiime~ch was "rnt'eres't':
ing" but hardly worth genuine enthusiasm or hard thinking. So 
often did I encounter this attitude towards the classic early 
films that I believe the disparity between student and teacher 
response to a film can be a barrier to meaningful discussion. 

Doubtless part of this difference is the "generation-gap" 
fact. I tried not to assume that today's student saw a movie' as 
I did, an act perhaps still loaded with the connotations formed 
by the countless Saturday afternoons at the Roxy Theatre when 
twenty-seven cents would transport me, a box of popcorn and a 
Milky Way into that half-lit other-world where art and life 
seemed to intersect so harmoniously. And now, even though I've 
learned to call them films, I probably bring to each new showing 
a quickened pulse as testimony to their importance in my life. 

Today's student, the first generation raised in the electron
ic nursery, sees a film from a different, cooler context. The TV 
set was probably pouring. out its stippled image·s when he first 
arrived home from the.hospital, and the Captain Kangaroos that 
w~tched over him were not, as.they were for me, innovations. 
They were instead an assumed part of the phatic communion humming 
the high-pitched, electronic lullaby of his childhood. Impress 
him with Griffith's technique? He grew up with afternoons of 
TV movies in which the same techniques .became cliches. For him 
the Birth of The Nation pales alongside a Marlboro commercial. 
Todar's stuaent saw the jump-cut, lapdissolve, exaggerated 
camera angles--all of it before he could spell "Cheerios." 

The result is a person who sees film different from most of 
tllOe-e who teach it today. Both might agree that film is the gut
a7t of America, but the student finds the history of film, espe~ 
cially of silent movies, boring. He is less impressed by the 
1'.1edium it~elf (after ~11 it is always there, in poten'tio~ with 
Just a flick of the dial), and yet he is closer to it even if he 
will not admit it. For him the experience is paramount; he 
wants the play of its lights to wash over him, to bring him mo
tion pictures and emotion pictures. Weaned on the gimmick-
heavy style of TV, he is best reached by heightened technical 
effects--strobe images, color separations, narrative discontin
uities,'and superimposed or multiple images, and all this en
hanced by the jowl-shaking boom of a stereo sound track. 
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The result is an interesting paradox. The greater the 
density of technical effects a film can bear, the closer the 
iewer feels he is in communion with his era; the more tech

~ology, the greater the celebration of the human being. 

This holds significant implications for the teacher of 
film. The standard "History of Film" course is possibly the 

~1east effective way to interest a class. Only the rarest of 
students will be able to don the historical perspective that 
allows him to appreciate Griffith's early clanking "innova
tions" .(as if it were necessary to define the automobile by 

, tracing the development of the ox cart). 

Instead of beginning with Griffith you should begin with 
a commercial. Every week a TV station discards dozens of one 
or two minute commercials made on 16mm film. Write or visit a 
nearby station, and they will give you a boxful free. If you 
pick out the best and show it to your class several times, you 
might be amazed at.how willing and with what Proustian rapture 
they greet it. You can then easily channel this enthusiasm into 
other areas. You might ask your class to write the script that 
would have been necessary to produce this minute of film. 
scripting will familiarize them with both the film's :truc~ure 
and the standard terminology: camera movement, relationship of 
sound to visual, transitions from shot to shot, scene to scene, 
sequence to sequence. Such a study is more work than it seems 
at first, and yet for a one-minute commercial it is brief 
enough to fit within the compass of student enthusiasm. 

From this point you might proceed in any number of direc
tions. I would discuss'the psychology of film, the effects of 
techniques used in this commercial, then proceed to the struc-

' ture of a short documentary, say Runner, or Night ½ail or The 
River. And any consideration of documentaryleacts naturally 
tothe concept of editing of the image at which point Eisen
stein's Potemkin concept of montage can be contrasted with 
Murnau 's plastic technique in The Last Laugh. Or you could 
take the cross media tack and compare film technique with liter
ary form or a dramatic production. Once the commercial provided 
a beachhead, the following sequence is flexible and need only be 
logical. You can even, mirabile dictu, proceed in a reverse 
chronological order and conclude with some enthusiastic discus
sions of Griffith's technique! 

/ For technique is the essence of the film, and discussions 
that rely on content are perilous. Film watching is such a 
personal experience that once we experience a film, once it has 
rubbed against our sensibilities, it emerges in a discussion 
with pieces of our selves clinging to it. We each see our own 
film; the images on the screen are refracted by our own fears
wishes-experiences. And discussions that eschew techinque for 
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comments on content inevitably tell us something about the film 
and much about the viewer. We should not deny the vaiidity of 
such discussion; there is not_enough time during a film to pon
der, analyze, or relate our experience and there is need for a 
post-screening analysis or discussion. Rightly conducted it 
deepens the experience and sets into _actidn the introspective 
machinery which is the basis for all critical judgments. 

This is, I believe, the ultimate test of the. film teacher. 
Once a discussion is under way, he must steer it carefully 
through the straits between technique and content. Comments on 
technique only too.soon become sterile and formulaic; discussion 
of content opens the pandora's box of personal reaction that too 
often ends up in mere prattle. But if the teacher has consis
tently acknowledged the value of private reaction, and if he 
has consistently emphasized the variety and function of form and 
technique, discussion occasionally provides the setting for a 
student to recognize a fusion of content and form into one of 
those superb insights that cannot be conveyed by any other medi
um. Consider, for example, the Treasure of Sierra Madre, just 
before the Mexican bandits arrive, as Bogart is bent over, 
drinking out of a pool. The camera angle allows us to see in 
the water the reflection of the bandit before Bogart does. We 
then shift our attention to Bogart's face and read his changing 
expression as he discovers the bandit's presence. Nothing 
could be simpler and more effective. An even more striking ex
ample comes in Blow~ during the wordless sequence· when the 
photographer andthe viewer simultaneously discover the silhou
ette of th_e gun. Recognition of such moments of cinematic 
truth, make teaching the film.worthwhile, for they align film 
teaching with what V.I. Pudovkin describes as the goals of this 
newest art: 

The basic aim of the film is to teach men to see 
all things new, to abandon the commonplace world 
in which they blindly live, and to discover at 
last the meaning and beauty of the universe. 

VERN BAILEY is a member of the English faculty atCarleton College. 
He hos just finished presiding over a "Film Festival" on campus, and 
will direct a Film Institute at Colorado College this summer. 
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At Cross-Purpose : High School 
and College Literature Teaching? 

by ANNA LEE STENSLAND 
University of Minnesota, Duluth 

A college teacher of English methods finds himself constant
ly caught up in certain tensions which exist between English 
teachers in the high school and his own academic department. 
·The most constant of these tensions is created by the desire of 
the high school English departments to change as opposed to the 
stance of college English departments, which have traditionally 
been the conservators of the culture of the past. Sympathies 

•or' the methods teacher on various issues tend to vacillate along 
the continuum between change and tradition depending partially, 

;perhaps, upon his age, but more probably upon his own liberal or 
,conservative bent. 

Now, however, high schools seem to be moving with breakneck 
speed into a new philosophy of teaching literature, and one won
ders whether the college English departments can or will adjust. 
How tight can the tension become before high school and college 
English departments go their separate ways? How long will it be 

1before the training which college English departments give in 
literature will no longer be pertinent to what the high school 
teacher needs? It is not my purpose here to condemn either the 

'high school or the college English department. It is rather to 
try to define some aspects of what appears to me to be a growing 
tension which threatens to tear us apart. 

For decades we accepted the cultural heritage approach to 
literature. High school and college English departments taught 

1 
essentially the same materials, using essentially the same empha
sis. Then came the new critics, the cry for sequence and the 

"spiral curriculum. College English departments could and did, 
with some difficulty, adjust. They kept their historical surveys, 
but they added such courses as Interpretation of Poetry, the 
Nineteenth Century Novel, and the History of Dramatic Literature. 

J They were studying "the poem" or "the play," apart from or in 
spite of its author and historical background. 

The new philosophical approach in the high schools is repre
sented by John Dixon's Growth Through English, James Moffett's 
student-centered cur.riculum and Louise Rosenblatt' s article in 
the October, 1969, ,English Journal, "Pattern and Process -- a 
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Polemic," to mention only a few proponents. 
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meant six weeks of study on The Tale of Two Cities; on the college 

1evel this usually means stuar-until the student can pass a test 

on whatever interpretatio~s or knowledge the instructor might ask 

for. Instead of reading The Adventures of Huckleberry Finn in 

order to understand himself and•his own century, as he does in 

, the student-centered curriculum, the student reads it to under

stand Huck Finn and the United States of the pre-Civil War period. 

Long before the Dartmouth Conference and the student-centered 

curriculum, methods teachers had been trying to convince their_ 

students that they should not teach to high school students all 

1 that they had been taught as college students. The prevalence 

in the high schools of the immediate past of British and American 

survey courses attested to the failure of methods teachers. But 

now a combination of· events has led to rather drast,ic changes -

student militancy, concern for disadvantaged students and ,non

readers • and experimental programs, to name a few. While college 

departments have capitulated to pressure with a very few new 

courses such as Black Studie~ and more world literature courses, 

high school programs have changed drastically. A quick glance at 

fall, 1969 ~ English Journals finds discussions and references to 

such books as the following: Robert Ardrey's African Genesis, 

John Knowles'~ Separate Peace, Dick Gregory's N r, William 

Golding's Lord of the Flies, Uncle Tom's Cabin, Howard Past's 

A)?ril Morning, MaryRenault 's The King Must Die, and .J .R. R. 

' Tolkien Is The Hobbit. How many of:these is the young· teacher 

likely to have ~in· his college training program? There is 

no assumption here that the young teacher should have read 

everything he will teach before he goes to his first job, but 

what happens-when·there is no commonality between what the stu

dent has studied and·what the teacher will teach? 

The reasons for th.e differences are evident. The main cri

terion for choosing works for the college curriculum is quality; 

the criterion for choosing works for the high s1:hool curriculum 

is primarily relevance. The college .curriculum places its faith 

in works which have survived the test of time; the high school 

curriculum planners look for the current, the pertinent and the 

startling. Philosophically, the college curriculum is idealistic, 

looking for the true, the good, the eternal. The high school 

curriculum is pragmatic, looking for what works, what turns the 

student on. 

. Many have predicted the end of literature teaching in high 

schools in much the same way that Latin has all but disappeared. 

More than one administrator, harassed by reading problems and 

poor literature teaching, has hoped that mass media and techno

logy might make the printed word obsolete. These are dire pre

dictions, and·perhaps the student-centered curriculum or litera

ture as a contributor to personal growth is the only .. way it can 

survive. 
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Some have seen the Dartmouth Conference and the student

centered cur:iculum as a return to Progressive Education, which 

we. rej 7cted in the past. Perhaps this is a phase wh,ich will pass , 

Tin~ ~ime, ~owever, we have supporting developments: technolog ' 

administratively-promoted experiments such as modular schedu1· Y, 

co~cern !or the under-privileged, and student militancy, all ~;g, 

which point to greater c.oncern for the individual. And have we 

not always professed our concern for the individual? 

Let's Stop Diagramming Sentences 

by WAYNE JENNINGS, 
Assistant Director of City Center for Learning Project 

St. Paul Public Schools 

It's a fantastic thing that so many teachers in the last 

The problem is that the training of teachers for student
centered programs ca~not come from the college English depart

ments as they now exist. Perhaps in time conditions will devel 

a new b7eed of c?llege literature teacher, but in the meantime op 

where will the high schools look for teachers? If literature 

proves ~o be e!fective in helping students find themselves in 

our s?ciety, high school recruiters may turn to literature teach-

7rs_with ~sy7ho~ogy majors, or even better to tea~hers trained 

half of the 20th century go on teaching students the eight parts 

of speech, diagramming and parsing sentences. Of c~urse, it's 

done to teach students to write and speak correctly and effect

ively. Research clearly rejects this notion. 

The 1960 Encyclopedia of Educat~o~al Research i~ its section 

in interdisci~l1nary programs which would combine·work in psycho

logy, counseling, sociology, literature, and group dynamics. 

At present, however, college English departments as they are and 

high school English departments as they are becoming' appear' 
headed in opposite directions. ' 

ANNA LEE STENSLAND has recently assumed the editorship of the 

NCTE JUNIOR NEWSLETTER, after serving the Minnesota Council 
as Executive Secretary. 
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• on English (page 462) says, "Summaries of research in the teach

ing of language have consistently concluded that there is no 

shred of evidence to substantiate the continued emphasis on 

grammar so prevalent in the classrooms." In the context of this 

article and these studies, grammar does not refer to usage 

instruction, capitalization or punctuation but to nomenclature 

drills (eight parts of speech), diagramming and parsing sen-

tences. I share the belief of others that capitalization, punctu

tion and usage can be taught without reference to formal gram

matical terminology. Ingrid Strom, writing in the 1960 monograph 

Research in Grammar and Usage and Its Implications for Writing, 

states after a reviewof77s°tudiesthat a knowledgeof grammar 

or the ability to parse sentences is not necessary, nor is it 

helpful, in teaching children to express themselves clearly or 

correctly either orally or in writing. 

Considering the above, isn't it preposterous that we con

tinue these dry-as-dust exercises that make our English class-

, rooms so remote from the world? The excuse that it's in the 

English book isn't valid because publishers write the books to 

reflect what teachers are doing. They don't see their business 

as that of pioneering new methods. They'd gladly introduce new 

techniques if it sold more copies. The argument that we have to 

teach grammar so the student will know it for the next grade 

doesn't hold water at all, as the knowledge is useless to begin 

with. Someone has to break it off. The argument that parents 

want grammar taught doesn't mean much. Enlighten parents. After 

all, when doctors changed the period of bed fest after an appen

dectomy from ten days to four, we had to go along with it. They 

were the experts in that matter. The argument that it is needed 

for learning foreign languages is invalid. Language teachers 

teach what few terms are needed rather easily on the spot. 
1 They have to; students seem to forget what grammar they were 

taught while walking from English to the foreign language room. 

These same comments apply to the new grammar and its heavy 

emphasis on analyzing the written word. 
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Is it any wonder people complain that kids can't write or 
speak well,having spent so much on useless grammar drills? Any 
business that refused to change archaic production methods and 
continued to produce a product that drew complaints would soon 
be bankrupt. Because so many classes persist in these useless 
little grammar drills, one might wonder if English teachers 
aren't about the least perceptive and the most obdurate people 
in existence. 

It isn't that we've merely been inefficient. Not only must 
we plead guilty to anachronistic methods, we must also stand 
condemned for the things we've failed to do. Think what stu
dents in any former class might have become had we replaced 
those 300 or more hours spent on formal grammar with useful, 
relevant activities. In 300 hours they could have written, 
proofread and corrected at least 18,000 words or about 150 
short papers which, in fact, would have improved their writing 
proficiency. Many authors have suggested how teachers can 
handle numerous short writing assignments without mountains of 
teacher homework. The writing laboratory is one idea. 

In 300 hours they might have given 3000 short speeches, 
including evaluation and suggestions for improvement, or about 
100 per student in classes of thirty. In 100 speeches one 
could greatly improve speaking ability and all-around poise 
and confidence. In the other 1050 effective hours left from 
grades 4-12 in English there would be time to pursue other 
English goals that are significant for living. 

Most likely you know collea·gues who still have their 
students parse sentences. Tell them to stop. It's possible 
that even new teachers teach the eight parts of speech. This is 
not because they were trained in college to do so; no real 
authorities in the field are that far behind. They teach not 
as they were taught to teach but as they were taught back in 
school where they probably enjoyed it. 

That's why they became English teachers. Tell them to stop 
it. Tell them to read material in their own field. They were 
hired because they were trained in their field and would be 
expacted to keep up. As educated persons they are expected to 
read widely, to study on their own--in short, to keep on learn
ing. After all, they hope their own students will go on read
ing after graduation. Tell them this role is for English teach
ers, too. 

WAYNE B. JENNINGS has a PH.D. from the University of Minnesota, 
is the editor of MINNESOTA CORE TEACHER, and has taugh.t in the 
public schools of Minneapolis and St. Paul. 
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Let's Stop Teaching English 

by RONALD MAURICE 
Winona State College 

Of course, no, one would--except on Friday afternoon--
ll suggest that we stop teaching English. However, there 

rea Y • • this idea. What I am really suggest-
may be some note of merit_1n d 

h in college what the student shoul ing is that we stop teac ing 
have learned in high school. To demonstrate my reasons, I must 
first establish one fact. 

The fact is that there is a feedback of informatio~ betwe 7n 
hi h school and college: the information includes not JU:t things 

0
/ a social nature, but also what is being taugh~. The h:gh . 
hool student knows, to a certain degree, what 1s happening 1n 

· ~~llege. His sources of information include the numerous hand-
b oks on the subject and his high school counselor. An~, a 
s~urce of great consequence to the high school student 1: what he 

ts by word of mouth from other students who are approximately 
f~s age and who are in college. Incidentall~, no one who has 

er taught in college or high school has failed to observe that 
1 :~ each there is a substantial grapevine at work: It_hardly 

seems possible that two such grapevines could exist without . 
there being some communication between the two. Frankly, during 
the years that r taught in high school I used ~o further the 
workings of this communicative process. Especially before 
Christmas vac~tion, when college students would return home for 
their vacation, I would literally set my college prepara~ory stu
dents upon them. The assignment was always the. sam7: find out 
about everything that the college student is doing 1n. freshmen 
English. We will prepare for that course. 

Certainly my students and I were not the_onl~ ones to make_ 
preparations for college English. My mere point 1s th~t th 7re is 
communication between high school a~d college ?n what 1s being 
taught. There has to be communication, otherw:se there would be 

1• no good preparatory courses, or to extend the idea, preparatory 
schools. 

Now, let us suppose that the student is taught certain 
things in high school English, and he learns that the s~e things 
are being taught in college English. He may already be 1n_the. 

1 
habit of having the same thing taught him year ~fter year 1~ high 
school Consequently should he not passively ignore what 1s 
being ~aught in, say,'grad: twelve an~ wait to receive college 
credit for the same thing 1n grade thirteen? Needless to sa~, 
the high school student may decide to put off any real learning 
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until college. Thus the student enters college sans grammar 

sans knowledge of rhetoric, sans knowledge of even how to st~d 

~nglish. Yes, say some college teachers, but what. are we to d~ 

if a student comes to us knowing nothing? This is a real issue 

for the college teacher who is teaching freshman composition: 

do we teach college English, or high school English·, or do we 

try somehow to do both? The answer appears to be, .I think, that 

we mus~ ~ot teach grades nine, ten, eleven or twelve in freshman 

compos~tion, and that we must fail the unprepared student. The 

word will get back to the high school: the next high school 

gr~duating class will in all probability know more English. 

This process has already occurred in other subjects. 

It seem: only logical that if a college teacher is willing 

to reteach high school lessons, he will always have these les

sons_to reteach. It seems only logical that a college teacher 

who is a!ways willing to take his students "where they are" will 

always find himself taking students on a low academic level 

Students will do no more, and know no more, than is absolut;ly 

demanded of them. And they are not typically prone to subject 

thems7lve: to advanced work when they can, by pleading and demon

st~ating ignorance (or by pleading that no one has taught them ( 

this or th~t!, place_themsel~es in_the rather pleasant position 

of re-receiving previously given high school instruction. In r 
other words~ ~hy should college students learn anything in col

leg~ ~ompositio~ classes when they can put themselves in the 

position of having a high school lesson re-given them--and then 
getting college credit for it? 

RONALD MAURICE taught high school English for nine years in Iowa, 

Alaska, and Missouri before joining the English faculty at Winona State 

College. 
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TOWARDS THE IMPROVEMENT OF ENGLISH 

TEACHER EDUCATION IN MINNESOTA: 

CHAPTERS IN A CONTINUING HISTORY 

Chapter IV. Report from the M CTE Liaison 
Committee with the State Board of Education 

by JOSEPH W. MILLER 

Moorhead State College 

At its annual meeting in April 1969, MCTE established a new 

committee on Relations of MCTE with the State Board of Education. 

Chairman is Dr. Joseph Miller of Moorhead State College; the 

other four members are S~ster Mary Virginia, of the College of 

st. Catherine; Mrs. Cornelia Nachbar, Language Arts Coordinator 

for the Bloomington schools; Mrs. Harriet Sheridan of Carleton 

College; and Mr. Thurman Rasmussen of Winona Junior High School. 

The committee's first meeting was held at the College of 

St. Catherine on November 10, 1969., It determined that its 

function is primarily one of liaison and coordination, and 

identified several areas towards which its efforts might'be 

directed. 

On January 16, 1970 the committee met with three represen

tatives of the State Department of Education: Dr. Gerald Kincaid, 

Language Arts Consultant; Dr. E. Raymond Peterson, Assistant 

Commissioner; and Dr. Patricia Goralski, Director of Education 

Programs. Additional guests were Mr. Myron Swanson, head of the 

Humanities Division at Bemidji State College and president-elect 

of MCTE for 1970-71, and Mr. Kenneth Henriques, chairman of 

Bemidji State College's English Department. 

Several items of interest emerged from this joint meeting: 

The Language Arts Advisory Committee, dissolved in 1968, is 

not likely to be reconstituted as a continuing representation of 

the profession. The current state Board of Edµcation approach is 

to establish a Task Force, or ad hoc special advisory committee, 

when a particular problem needstobe solved. The task force is 

dissolved upon the completion of its task; at the end of May, 

each such committee is dissolved, but re-established if the task 

is not completed. 

It is not possible to secure from the State Department of 

Education specific statistical information concerning the schools 

offering approved programs leading to certification of teachers 

of English. 
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I~ the profession wishes to establish a further inquiry int 
a particular problem or situation which involves the State De-

0 

partment or State Board of Education, it should do so by working 
~hroug~ so~e organized group such as MCTE. After preliminary 
1nvest1gation, the group should seek to have the State Board 
establish a suitable Task Force. 

aRounb the state= 
teach€RS at th€1R WORk 

On Being a Teacher 
Task Force problems in which MCTE might be concerned includ • 

English as a. second language, or second dialect, among migrant e 
workers and inner city people in Minnesota. 

at Washburn High School 
BY ANNETTE DAHL 

There i~ continuing need for further in-service training of 
teachers. With the demise of NDEA Title XI Institutes and the 
~ance~lation of the EPDA Basic Studies Program,·it .app;ars that 
1n this state the profession itself, via the MCTE and regional 
and local organizations, will have to organize, establish and 
secure financing for in-service programs. These might take the 
form of institutes, short-term courses, one-week workshops week-

d "1 • ' en earn-ins," etc. In some cases Foundation help might be 
sought. 

The new elementary certification requirements, approved by 
the State Board of Education on December 15, 1969, are very 
broad and flexible. Specific recommendations are at a minimum. 

The new certification requirements for teachers of Speech 
and Theatre Arts, approved by the State Board of Education on 
December 15, 1969, are unusually specific and detailed; they 
appear to have very little in common with requirements for certi
fication to teach English. 

If the State Department of Education is to succeed in making 
sure that all teachers of English meet minimum certification re
quirements, it will need the help of local organizations to re
port specific violations. 

It w~ll be increasingly desirable for schools and colleges 
to establish performance-based objectives and criteria for recom
mendation for certification, and approval of student teaching. 

.. I~dividual ef~o7ts concerning matters of preparation, qual
ification, or certification of teachers of English will be of 
little avail unless focused and augmented by professional organ
zations such.as MCTE, and appropriate constituted representative 
working committees. 

JOSEPH W. MILLER, Professor of English ot Moorhead Stote College, 
is a former president of the MCTE. 
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Almost surely no one will contend that one cannot teach math 
or history or how to repair a TV set. Almost as surely many will 
contend that one cannot teach students how to write creatively. 
This latter viewpoint, with which I agree, places the_teacher o~ 
creative writing in a unique position. What becomes important 1s 

·the student-teacher relationship and hence a classroom atmosphere 
in which students can freely exchange ideas, can become acquaint
ed with authors including contemporaries, will feel like writing, 
will write, and will share their writing. 

Here at Washburn I feel very fortunate in that we have an 
English department whose faculty sp,ends much time in. the agony 
of self-analysis, in a constant search for new materials and 
methods, and in a sharing of methods, experiences, new authors 
on the English scene, and critical articles on books, methods, 
etc. Also, I feel, we are well served and fortunate in our 
Minneapolis Engli~h consultant who keeps his finger on the 
pulse of current censorship, supplies us with new books lists 
and new ideas in the English world, and reminds us that we can 
use live contemporary poets to speak to our classes. All 
these things and also the presence of the Guthrie Theatre and 
its work with schools in Minneapolis are important to me. 

Having said, then, that I have a favorable atmosphere in 
which to work at Washburn, I must say that when I fail, and my 
successes are liberally interspersed with failures, I can blame 
no outside source. I intend to suggest here some of the areas 
or exercises in which I have been successful and some in which 

• I have been much less than succes-sful. When I say "successful," 
I mean that my plans or ideas have worked with one given group 
at one given time. Next year they may not work. 

I feel I am fairly successful in getting the students to 
consider creative writing a class in which they can discuss 
relevant issues. I expect that occasionally a student will ask 
if the class may discuss a given question. He will then lead the 
discussion. This happened recently after the showing of High 
School at the University of Minnesota. Total relevance was the 
order of the hour. 
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Sometimes I am successful and other times I am totally 
unsuccessful in getting students to see any relevancy in read
ing literature of the past. On literature of the past, it 
seems they will listen only to very direct analogy. For 
example, when they realize that men of the seventeenth century 
were imprisoned for the voicing of ideas ~nd that men today are 
imprisoned for the same type of crime, the seventeenth century 
takes on life and understanding. 

Just when one has determined to discard Beowulf from re
quired reading, one especial class will argue that it loves 
&eowulf because it's bloody and violent, but could we please 
okit Chaucer from the curriculum. 

I constantly try to give the students a chance to be proud 
of their accumulated knowledge. I find numerous opportunities 
to make use of their tenth grade mythology and their Shakespeare 
backgrounds and also their biblical knowledge learned at home. 
Students exhibit true satisfaction when they are asked to draw 
from sources of knowledge, that have become their own. This, I 
think, is essential to the continuity of the educational exper
ience. And it works! 

Some specific assignments that I believe have worked for 
me are: 

1. This year, in opening a poetry-writing unit, I read 
"In the Beginning" by Dylan Thomas and asked the students to 
get up and write on the board ·any comment at all, emotional or 
intellectual, that came to mind. This was in practice for my 
reading of a very long poem, or what has variously been called 
a "political-satirical tirade'' by the author and a "caustic 
even-tempered attack on the Face America wears today" by the 
editor. I speak of Tyrannus Nix by Lawrence Ferlinghetti. 
The result of this reading wastremendous involvement. The 
blackboards on three sides of the room were packed with written 
and printed comments, some of which follow: 

1. May Ferlinghetti rot! 
Long live Nixon and America! 

2. "You told them to get tough and they did--they killed 
one of us" Peoples Park - cops killed student I com
pletely agree with what the poet says. 

~ "Concentration Camp U.S.A." 
4. Great White whale turns red 

reference to paranoia about Commies 
5. albatross - Ancient Mariner 
6. 

7. 
8. 

9. 

leaves are green and wittier 
favorite poet - Greenleaf Whittier 

Yellow submarine freed Pepperland from Meanies. 
"same sponsor soap operas and war" 

gov't. industrial-military complex 
Don't strike out in Mudville as Casey did. 
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10. 
11. 
12, 

13, 
14, 
15, 

16, 
17, 

18, 

19. 

20. 
21. 
22. 

23. 

24. 
25. 
26. 
27. 
28. 
29. 
30. 

Walk softly and carry a big wick. - Roose~el~ 
war against youth -- Vietnam death of nations youth 
faces are not mirrors; they're what we want them to 
show. -1 · 
with wasps nest on Plymouth Rock - P1 grims 
"Jupiter Complex" Jupiter two-faced God 
fallen apart_ like liberal opponents - reference to 
McCarthy 
Race face= gradual integration 
God's long nose 
Nixon as God 
"needs a third eye" 
needs a third ear more 
rock face - the presidents faces carved in rock on 
Mt. Rushmore • 
"buy a used war" is what Dick did. 
Nixon is pitcher on the mound--bases loaded 
He's been warming up in the BULL 
pen for a long time _now. 
"run out-of gas a mile from dealer" 

we almost won war 
Old Nick - Santa Claus 
a Goy is a non-Jew 
Question mark face 
Quaker King Corporation politi~s 
Souls on Ice won It melt - Eldridge Cleaver 
"Don It wear sandals; avoid scandals" B. Pyler 
And all of the below from one student: 

a. Tuli Kuperberg - member of the PUGS; poet 
b Uncle Ezra - Ezra Pound 
c: Very strange men, "Mr. Jones" = "Ballad of the 

Thin Man" Bob Dylan 
d. Walk softly and ''bury" the big stick - takeoff 

on Roosevelt saying 
e. living theater - Avant Garde Theater group in 

Los Angeles 
f. Santa Rita prison - where Ferlinghetti was 

imprisoned. 
This proved to be an exciting exercise. 

2 . I tried another new exercise this year •. I asked each 
student to present to the class, in any way he wished, a poem 
that he himself really liked. Several s~udent: came to me after 
class and said that they really liked doing this, partly becau:: 
they felt they became better acquainted with the student who di 
the reading. Some of the presentations were: . 

1 Student A asked the class members to sit on the floor. 
She read to music from modern Zen-Buddhist poetry and from 
Kahlil Gibran, while a bowl of very hot rice was passed 
around. k 2. Student B sang beautifully five of her favorite fol 
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songs (Simon and Garfunkel, etc.) This was very moving and 
a great improvement over listening to records .. 
3. Student C read "Fire and Ice" by Frost and parts of 
"The Hollow Men" by Eliot and discussed phrases and asked 
questions like: "How do you think th.e world will end?" 
~- Student D introduced her poem with the comment that she 
intended to read a sex poem and that after reading it, she 
would tell the class what her philosophy was on this sub
ject. This precipitated an exceedingly thoughtful discus
sion of Victorianism and hypocrisy in the older generation. • 
(A student leaned over to me and asked me in the air of one 
bestowing a gift if I did not feel that I was in a unique 
position in being able to listen to such a relevant teen 
discussion.) 
5. Student E read Pasternak's poetry and played a guitar 
of the kind that she said Dr. Zhivago would have used. 

This exercise was very delightful or else rather dreadful, de
pending on the individual student's planning. I do not know if , 
I will do this again. 

I require two projects for the year, a journal in the fall, 
and a more pretentious creative project in the spring. I con
fine the journal requirement to one semester because some stu
dents find writing a journal a chore. However, others come back 
to school to visit after a year or two and are still writing 
their journals. For the sake of the latter group, I shall proba
bly continue to use journals. I have noticed, too, that some 
students feel less inhibited in their journal writing and actual
ly do some interesting things. This is a recent poem from a 
journal: 

Fountainhead for a thousand venal admirers 

wired fence, through the 
admonishing signs 

through the air 

The wire of Freedmen wings it for emancipation 
The tire of our progressing society blows 
1he horse is brought from the policy burning stables 

French lumberjack & the bushy-eyebrowed salesman vote for you 
The gangsters, cutthroats, hoodlums go through the countryside 
in the dead of night burning churches 

ergo, forget everything, man 

Expatiate over network T.V. 
Interrupting "Let's make a deal" 

"You've got a lot to live, and pepsie's got a lot to give" 

Expatiate on the goal of America 
As the silent generation goes home and gets drunk 
As Zappa said, "America drinks and goes home." 

A dearth of individuality 
So Agnew, faithless Agnew 
Go softly to your crony and cry away 

The galvanization of U.S. public 
slits your throat 

plan the next planet better. 
Written by Pete Gunn 

Lost hawk within the rifle sights of a million men with 
pencils 

The telescope for the blind 

Poetry with photographic illustrations, children's books 
1 

with water-color illustrations, a movie, a musical, short stories, 
an illustrated book of a student's dreams--these and others were 
among the projects of last spring. One poetry book illustrated 

•. with inks and water colors contained the following verse: The last refugee hiding in the harbor 
The last Nazi shooting up in a Houston suburb 
The last pilgrim dying of food poisoning 
The last Indian shooting up on Montana reservation 
The last cop brandishing a cudgel 
The past life of a politician 

"Why do police guys, mess with peace guys?" 
while the peddlers of the Barb climb the Frisco hill 

over the green grass of Berkeley 
past the cycles and chevys 

past the gates and across the winding road 
past the clusters of hitchhikers 

past the trinket shops and college stores 
till the station wagon hurtles 

across the cliff, through the 
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a 

sun baked hippopotamus 
trots 

to the purple 

swamp 

to cool his tired leather 

and refresh 

his pious 
soul. 
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removing 

his 
clerical 

collar 

and donning his 

swim 

he 
settles 

in the mud. 

togs 

Written by Maury Partridge 

Ano~her poem the students enjoyed because they recognized the 
subJect of the poem is this one called 

Sister Marge 
Sitting at the end 
Of a ray of sun 
Amidst scissors and tempera paint ... 
Her hair is shelf-dust gray 
And tinted with the scent of turpentine 
(Dear musty crusty Sister Marge) 

She is framed in knotty pine 
While shuffling through the mail 
"Knutson, Brodin, Kupcho" ... 
And we scramble stupidly over the benches 
To seize each battered postcard and 
Letter .... her whistle clanks at the end 
Of her artsy-craftsy lanyard (eight strands! The hardest to make!) 
Through her bluish glasses comes a brief giggle 
As a softball crashes onto the chapel roof 
In the middle of the Lord's Prayer ... 

I first realized that I loved dear old Sister Marge 
On a cool, tangy North woods evening, in chapel 
When, although she has sung every night the same song 
For as long as I have been at camp, and for as many 
Years as I can remember ... ! heard her for the 
First time ... 

Have thine own way, Lord 
Have thine own way 

Thou art the potter 
I am the clay 

Mold me and make me 
38 

After Thy will, 
While I am waiting 
Yielded and still. 

Written by Pat Brodin 

This year I was unsuccessful with the use of haiku. Stu
dents claimed that they were tired of writing this kind of 
poetry. It did not say enough. A few thought it good practice 

'in choosing a few words to portray a concrete image. I may have 
to give up this, as well as tonka and cinquain writing. 

One always successful enterprise is that which involves 
, outside speakers. In the last two years the students listened 

to Garrison Keillor, Keith Gunderson, and John Beecher, brought 
in through the downtown English department. My students 
invited Jim Klobuchar, Robert Smith and Molly Ivins of the press; 
science-fiction writer Gordon Dickson; Roger Lind, minister of 
education in a Minneapolis church; and others. 

Another area in which I expect the students to be involved 
1 is in the reading of and commenting on each others' papers. 

This does not work well in my other twelfth grade English 
classes. Whatever conclusions I may arrive at concerning the 

• teaching of creative writing, I usually end up with the belief 
that to get the students to write they must find relevancy and 
involvement in the course. 

MRS. ANNETTE DAHL teaches English and supervises student-teachers 
at Washburn in Minneapolis. 
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~OR 
· t seems to be a bit of a precocious individual. 

b t Harrie . ' ld he u • a great deal of groping in Harriet s wor ass 

Books etementaRy school 
~There ~! to interpret the feelings of the adults ~hat mo1:o-. R€abin½ ,_attt:mp her interest and actions. Her peer group_ 15 r_eallst~c 
-poll:: cruel to her, in the child's way, as she 1s to t~em 1n 
, and 

5 ing attempts to learn how and why they do the th1ngs My Four Current Ladies 
by TOM WAL TON 

John F. Kennedy School, Ely 

Well, it's happened again; my capricious nature has brought 
four young ladies into my world without my being able to select 
a favorite. I've once more been reminded of some of the girls 
who amazed me with their skill and knowledge in the late years 
of grade school, perplexed me with their sudden secrecy and coy 
looks in junior high, and flustered me with cool, personal 
knowledge as they matured in our later school years. Most of 
all, I've laughed with them or at them; felt a tug· in my empathy 
center as they struggled against or toward maturity and indepen
dence, and reflected on how frustrating, frustrated, yet under
standing parents are with children. 

June. (The Summer of the Falcon, Jean Craighead George; 
Thomas Y. Crowell Company, New York; 1962.) She wa~ thirteen 
when we met, but still was much involved in the world of boys as 
she learned the art of training a falcon from her brothers and 
male cousins. How free the male world; how objectionable her 
mother's push toward maturity with the purchase of the first 
brassiere and girdle! And then at sixteen she saw her brothers' 
first challenge of parental authority, the natural instinct of 
her birds to return to the insecurity of freedom but indepen-
dence, and the realization that the billowing formal gown she 
hesitantly agreed to is the beginning of unlimited horizons. 

her ~~- and what it means to her. When we parted, at the end 
they b k I had a feeling that Harriet was much more secure f the oo • • · · ld b t ~ her understanding of self and relation to h7r wor _ , u 

,in f lt that there were days of trouble still ahead as I also e . 
H riet moves her mind to new quests. ,., ar 

And last Lulu. (Lulu's Back in Town, Leigh Dean; Fun~ 
' Wa al ls, New York; 1968.) Lulu was nine when we met; 1:rne 
& en~he left me laughing at her ~emale handling of the f1~e 
whmbers of her gang, all male, thirty-one page~ later. Its 

,me tty hard to accept the realization that you ve been fooled 
pre our own gang, but it is certainly sweet to be able to 

.,bY v~n e yourself with just that subtle touc~ that marks a 
~:ade; with an edge in logic and an extra bit of knowledge at 

, the right time. 

Claudia. (Claudia, Barbara Wallace; Pollet Publishing 
Company; 1969.) At eleven, nine year old Duffy Booth from down 
the street and her own college age brother are far more com
forting than her older sister Barbara or the terribly sicken-
ing, silly girls her own age. There is no pre-teen understand- ? 
ing for parental demands that she refrain from playing with 
Duffy, for the sudden sophistication of her female peer group, 
for her aggressive action against wrong; nor is there a reason 
to talk to adults about her interest in and help t~ the poverty
stricken family across the town. Is it cybernetics that brings 
a sudden moment when the world slips into focus and there is 
understanding? Claudia finds this moment. 

Harriet. (Harriet the Spy, Louise Fitzhugh; Dell Publish.
ing Company, Inc., New York; 1964.) Harriet, too, is eleven, 
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FOR 
YOUR 
S,PRING 
CALENDAR 

The annual state meeting of the Minnesota Reading Associ
atioh will be held Saturday, April 25, 1970 on the campus of 
the Wniversity of Minnesota, Duluth. 

The theme of the program wi 11 deal with finding effective 
ways to accomodate the needs of students who are poor readers 
within the mainstream classroom. Thus, the program will be of 
very practical interest to elementary and secondary teachers, 
remedi,al reading and learning disability teachers, supervisors 
and administrators. 

The featured key-note speaker will be Dr. Albert J. Harris, 
author and lecturer, professor emeritus of the City University 
of New York. He is a past president of the International Read
ing Association, the National Conference on Resear'ch in English, 
and the Division of School Psychologists of the American Psycho
logical Association. His texts on reading and reading disabil
ity are widely acclalmed'. He has also authored the Harris Test 
of Lateral Dominance. 

Conference participants will also be able to attend after
noon sectional meetings based upon their teaching interests. 
Within the program theme, special sections .are being planned for 
teachers at the primary, intermediate, and secondary levels. 

* * * * * 

Stay on in Duluth, for a short while later, on May 1 and 
2, the MCTE will hold its Annual Conference. A rich and varied 
program is being shaped by our talented rich and varied program 
shaper, Sister Andre. The weather will be mild, the ice will 
be out of the harbor, the memory of the mongoose will hang in 
the air, we'll rejoice in the season and in the good fellowship 
of English teachers. 

* * * * * 
The annual Minnesota Private College Conferent for 

English ~laj ors wi 11 be held on Thursday and Friday, April 9th-
10th, at Gustavus Adolphus College in St. Peter. The topic 
for the conference is "Creative Writing by Students." 
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Manuscripts Wanted 

~ 
Focus for the 1970- 71 edition ?f C las:room,,Pract~c~s 

· Teaching English is on the following topic: Humanizing 
~~glish: Do Not Fold, Spindle, or Mutilate." ~eh~nd t~is 
focus was a two-hour discussion by elementaD:", Junior high, 
senior high, and college teachers abo~t the importance of 
th ·ndividual and the practices English teachers could use e i • d' 'd 1·ty If you have in their classrooms to encourage in 1v1 ua i • 
struggled with this problem, or if you know_of a_col~ea?ue 
who has developed sound techniques for dealing with indi
viduality, won't you share your ideas with you~ f~llow_ 
En lish teachers? One page or ten, ~our de:cri~t1on will 
beg carefully considered by the_Practices edit~r1al board. 
Articles should be sent by April 15, 1970, to. 

Dr. Edward R. Fagan, Cochairman 
Classroom Practices Committee 
178 Chambers Building 
University Park, Pennsylvania 16802 

Your help on this matter will be deeply appreciated. 

Practices Format 

Articles submitted to Practices should ~se, insofar 
as possible recommendations for the preparation of manu
scripts as ~oted in the recent edition of the Modern 
Language Association (MLA) Styae Sheet. Author 

I
S na~e, 

address and affiliation shoul be included on the title 
e Articles should be typed, double-spaced, and -extreme· 

l;ga~curate and complete where bibliographical references 
are used. 
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ENGLISH IS ALIVE AND WELL . .. 

and living in two unique language series which present the study 
of English as a vital necessity rather than a dead letter issue. 

Ginn's VOICES IN LITERATURE, LANGUAGE, AND COMPOSI
TION, developed by Jay Cline and other leading educators for 
grades 9-12, encourages the reluctant, hard-to-motivate student 
to trust in his own creative powers. The lessons- replete with 
colorful sketches, photographs, cartoons, and even avant-gard 
abstracts - vividly reflect the attitudes, interests, and conflicts 
of modern society and its literature. Through a series of multi
media materials in addition to the texts, the student chooses 
among a wide variety of aural, oral, and written activities. 

GINN ELEMENTARY ENGLISH for grades 1-6 (1970 copyright) 
similarly integrates all aspects of the language arts. A rich pro
gram in oral expression is developed through conversation, story
telling, dramatization, choral speaking, and reporting. A listening 
program encourages active and alert listening, while carefully 
designed exercises in written composition guide the child through 
varied stages of writing - from single sentences to shoit stories, 
news pieces, concise messages, and short factual reports. 

GINN and COMPANY A Xerox Company 
450 W. Algonquin Road, Arlington Heights,, Illinois 60005 
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