
a hand came down and grabbed cornellia~ A boy was 

about to take a bite out of her. and it was up to me 

to save her'. I had to think fast'. 

The meowed as she passed and I had an idea: I 

reached into my pocket for my knife which I had gotten 

for my first Birthday. it was so tiney and the cat 

was so huge but it was worth a try. 

knife at the cat. The cat screeched'. 

I flung the littel 

The boy dropped 

cornellia and went to see what was the matter with 

the cat! I grabbed Cornellie hand'. We ran in till we 

got to my salk. we were maried the next day and have 

been living happilly ever since. 

The End 

Erin Burkett 

We had quite a bit of corn and other materials 

left over, so the class decided to mass produce the 

dolls in single and double pilgrim characters and 

mount them on rectangular pieces of wood for sale to 

parents and staff. We had been studying the history 

of transporation at the same time so they knew about 

Henry Ford's success with assembly line production. 

Various committees were organized: pipe-makers, 

nailers, face feature makers; clothing sewers, felt 

hat assemblers, etc. Our fall fund-raiser lasted 

about six weeks and the children really learned about 

the spirit of cooperation. Many pictures were taken 

and one student's mother wrote up our project for a 

local newspaper. Much parent and student enthusiasm 

was generated as the dolls became welcome table 

decorations in their homes to be enjoyed for many 

years to come. 
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THE NEED FOR FIELD EXPERIENCES AT AN EARLIER 

DATE: A RESPONSIVE AND A RESPONSIBLE ACT 

by Robert L. Wilson 

In the majority of undergraduate teacher training 

programs, all field experiences are limited to the 

students' senior year in college. And that is four 

years and several thousand dollars too late for 

students to discover they are not cut-out for teaching. 

Given the fact that colleges and universities are ex

pected to be responsive to the needs of their students, 

state institutions must surely have a concomitant 

responsibility. The fact of the matter is that col-

leges and universities cannot live up to their expecta

tions if the agencies which fund the~ do not provide 

the means of making viable programs available. 

Austerity has become the watchword for American 

taxpayers in these economically troubled times. More 

than ever before, they are demanding greater ac

countability for their tax dollar and are insistent 

on an equitable return for their capital investments. 

They can no longer afford expenditures which yield 

them no return. Yet, because of inadequate programs, 

it is not uncommon for college seniors to discover 

in a field experience--late in their training--that 

teaching is not for them. The world they have pre-

pared for and the world they have found are not the 

same. They are shocked by the demands and constraints 

placed on them as prospective teachers. 

In all fairness to those students preparing for 

a career in teaching, as well as those responsible 

for the i r training , meaning f u 1 k i n'd s of f i. e 1 d ex

periences must be provided prospective teachers much 

earlier in their training. Field experiences as 

early as the sophomore tear would enable professors of 

education to guide students either in to or out of 

teaching two years earlier than is presently the case. 

Teaching, like every other profession, has a majority 
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of members who belong and a minority who, for one 

reason or another, do not belong. Those who show a 

• f teaching need to be encouraged. capacity or Those 

who haven't either 

to be channeled in 

the aptitude or the interest need 

some other direction. In either 

case, the candidates need to be guided early. 

Were the field experiences spread over a broader 

spectrum of time, there would be less likelihood of 

students' discovering too late they are unsuited for 

teaching. In short-term field experiences, the 

system itself cannot help but be partially responsible 

for the casualties among interns .. For instance, in an 

experience of limited duration, there are too many 

expectations of students and too little time to master 

them. In the opinion of the author, teacher training 

needs to become more of an apprenticeship experience 

in which a trainee works with several teachers over 

a long period of time rather than one teach~r over a 

limited time period. 

If a prospective teacher's field experiences 

could be spread over a three-year period, it seems 

that taxpayers would have a better guarantee on their 

investment than they presently have. Not only would 

the additional experience benefit the interns, but 

early placement could also be a boon to teachers. 

During their sophomore year, the interns should function 

largely as teacher aides and with a single class. 

Simply becoming familiar with the operations of a 

classroom would provide a basis for interns' for

mulating some general impressions about the nature of 

teaching early in their training. As much as anything, 

this initial classroom experience would be intended 

to create a feeling for teaching. In this experience, 

interns would, assist students with assigned work and 

would help students with various academic and social 

problems. 

As juniors, the interns would perform for one 
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class for one semester various clerical and record-

keeping tasks: typing, keeping attendance registers 

current, and posting in the grade book the grades for 

all evaluated written assignments of the students. 

the During the second semester of their junior year, 

interns would be responsible for grading oral and 

written assignments of the students, issuing grade 

reports, and attending parent conferences in which 

parents challenge grades given their children by the 

interns. During this year, the interns would spend 

one semester with two different teachers. 

As seniors, the interns would spend both semesters 

with the same cooperating teacher. During the first 

semester, an intern would be assigned to one class 

and be responsible for cooperatively planning: 

unit, weekly, and detailed daily lesson plans. Also 

included in this phase of the internship program 

would be a responsibility for preparing teaching ob

jectives appropriate for the unit(s) being studied. 

During the second semester of the senior year, an 

intern would assume the full teaching load of ihe coop

erating teacher--i.e., either five or six classes 

with at least two different teaching preparations. 

In a field experience program of this duration, 

it would not be as likely for a prospective teacher 

to d i s cover du r in g '· t·h e s tu dent t e ;:i chin g exp er i enc e 

that teaching is not a suitable career. Instead, this 

would likely be discovered prior to student teaching. 

The greater amount of exposure to the tasks of 

teaching will permit a prospective teacher tc en

counter at a much earlier date any apprehensions about 

entering the profession. 

In summary, responsible educators and legislators 

cannot continue to permi~ students to discover at 

the end of their training that they have prepared for 

the wrong profession. Students must have the 

opportunity to reconsider--even to fail--, but with 
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the ever-increasing costs of higher education, an 

awareness of the need to reconsider must come earlier 

than ever before. The only sure way of making this 

opportunity available to undergraduates is not to 

train them in a vacuum--apart from the school--but 

within the school and at the earliest date possible. 

Manuscripts Wanted for Senior High Idea Book 

The National Council of Teachers of English 

wishes to consider successful immediately 

usable ideas for the high school teacher for 

a sequential senior high school edition of 

the Carter-Rashkis Ideas for Teaching ERglish 

in the Junior High/Middle School. Your idea 

must (1) fit into one of the following 

categories: oral language, writing, reading 

and literature, language study, thinking 

skills, interdisciplinary studies on media; 

(2) state the purpose of the activity, di

rections to both the teacher and the student; 

(3) be no longer than two pages, double

spaced, typed; and (4) be immediately useful 

to classroom teachers (please be concise). 

Send your idea to Bill Horst, 2311 Lighthouse 

Ct., Richmond, VA 23229 or Dianne Shaw, 164 

Lake Ellen Drive, Chapel Hill, NC 27514. 

Please enclose a SASE for acknowledgement and 

return of your idea and state your name and 

affiliation clearly on the idea. Deadline: 

December 31, 1982. 
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A FAMILY THERAPY APPROACH TO THE TAMING OF THE SHREW 

by Richard B. Sargent 

At the heart of Shakespeare's comedy The Taming of 

the Shrew is a struggle between a father and his 

daughters over the selection of marriage partners. The 

wrangling, threats, tears, and manipulations of their 

interaction must have been hilarious to an Elizabethan 

audience in ways we only dimly perceive. For them, 

the father and daughters are caught in a familiar, 

ridiculous situation. In a patriarchal society, a 

father is expected to control his daughters, but not 

all daughters are so easily controlled, especially 

when the values affecting the disciplinary options of 

the father are infiltrated by the Christian humanist 

imperat~ve to preserve family discipline without re

sorting to overt physical brutality. Baptista does 

not sound like the father in A Midsummer Night's Dream 

who threatens his daughter with death if she does not 

obey; he sounds more like the Antony in Anthony and 

Cleopatra who wishes the complaining Octavian had as 

difficult a wife to control as Antony found Fulvia. 

In•our (I hope) less patriarchal society, we do not 

respond to the play with an assumption that a father 

is supposed to be able to dominate and love his 

daughters at the same time; never-the-less, the inter

action of the father Baptista and his two daughters 

Katharina and Bianca remains fascinating and hilarious 

In one crucial way, the interaction is independent of 

historically relative social expectations. The 

negative la~el attached to Katharina, shrew, is not 

a quality in her but a feature generated by the family 

interaction. In this respect, the play contains an 

insight at the heart of family therapy: negative 

behavior, whether it is juvenile delinquency or 

schizophrenia, can be understood as a feature, not of 

the individual manifesting the symptom, but of the 

whole family system. 1 We can still relish the joke 
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