
circc1lation for many reasons, some of which have surfaced ,j 
in 0ur survey. One unwelcome trend, reported in lay and 
professional journals but not obvious in our survey, is the 
meekness and haste with which qualified, trained personnel 
pull from their shelves books that attract or may attract 
ad,rerse criticism, as appeared to have happened in Litch-
field. . . 

When material is challenged, it is helpful if a 
\\Titten procedure defines how the situation is to be handled. 
This procedure should be based on a written selection 
policy ,,hich states its philosophy, objectives, and criteria 
for ongoii1g selection. The Library Bill of Rights, the 
School Library Bill of Rights, a1id the Freedom to Read 
Statement provide sound rationale and assumptions upon which 
to base such policies. The point of contention is not the 
merits of any one book or movie, but who is to be respon
sible for its choice, evaluation, and use. 

Responsible school districts must work with the 
communities of which they are part to insure implementation 
of such policies . Cooperation among all segments of the 
educational milieu of which a child is a part must take 
place in order to provide a worthwhile educational .-., 
experience. Litchfield is showing some evidence of move-
ment toward this vital school-community partnership. 

Although this survey has concentrated on external 
threats of censorship, in-house attempts have yet to be 
explored seriously. "Closet censorship" may even be more 
pervasive and more influential than heretofore considered. 
Perhaps this should be the direction of future investi
gations on the subject. It is not just a matter of 
banning books--it concerns the students' real right to 
read and write. If pupils are not allowed to read what 
they want or to write on a subject dear to the heart, 
regardless of its controversial nature, will those students 
choose to read or write at all? And without use, can 
the abilities to read and write do anything but atrophy? 
Does going back to the "basics" really touch the basic 
problem at all ? 

The Censorship Committee of the MCTE wishes to thank 
those who cooperated and encouraged its efforts in con
ducting the survey. For those who would like more specific 
guidelines and aids, the following addresses are listed: 
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American Civil Liberties Union 
22 E. 40th St . 
New York, N.Y. 10016 

American Library Association 
SOE. Huron St. 
Chicago. Ill. 60611 

Association of American Publishers 
1 Park Ave. 
New York, N.Y. 10016 

National Council of Teachers 
of English 

1111 Kenyon Rd. . 
Urbana , Ill. 61801 

Educational Policies Service 
National School Boards 

Association 
4,.152 Cross Rd. 

Waterford, CT 06385 

National Education Association 
Commission on Professional Rights 

& Responsibilities 
1201 16th St., NW 
Washington, D. C. 20036 

for "The Rights of 
Teachers: the Basic 
ACLU Guide to a Teacher's 
Constitutional Rights 
by David Rubin. 

For many helpful state
ments, articles and 
publications. 

for Freedom to Read 
Bulletin 

for The Students' Ri ght 
to Read, Arizona English 
Bulletin issue on 
Censorship, Feb. 1975., 
and much useful material 

for Policies for 
Coping with the Critics 

for various publi
cations on the subject 

Slow Learners 
He moons in the corner, 
forever awaiting opportunities. 
The other children know 
only that he ' s different--
that his smile is perpetual, 
even when he weeps and screams 
and breaks and hits. 

Read mine, he says. 
But there's nothing there. 
Read mine, read mine, 
he says, and twists 
his arms around a desk, 
casting all our faces · 
into the treacherous air. 

MARK VINZ 
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