
Wtu1mg 1>Jt0f~ 1)~ 
. . . a new approach to the teaching of expo~itory writing 

at Grades 9-13 by nationally recognized educator, 
Dr. Richard M. Bossone 

e The Writing Proficiency Program (WPP) was 
designed to meet the needs of both students and 
teachers of composition. 

e Using a diagnostic-prescriptive appr_oach, !'PP's. 
two tests measure student problems 1n English skills 
as well as direct writing performance. 

e Instructional materials are organized in a 
convenient classroom kit that contains Teacher 
Resource Files, Student Activity Cards, Mastery 
Tests, a Teacher's Handbook, and a Cla:is Record 
Sheet - alt of which can be used for ln~1vldual: 
small group, classroom, or laboratory instruction. 

For further information about CTB/ McGraw-Hill's new writing prog ram, please 
fill out and retu rn the cou pon be low. 

Yes, I'd like more information on the Writing Proficiency Program! 

0 Please send me prices and more spec ific details on WPP 

0 Please have the nearest CTB/McGraw-Hill Evaluation Consultant contact me 
at the address or telephone number listed below. 

The TestiniJ Company 

Please return coupon to: Dr. John E. Laramy, 
CTB/McGraw- Hill , 1206 Sout h Third Street, Stillwater, MN 55082 

A photoco py of this coupon is acceptable. 
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These goals provide general direction as to what pupils are to 

learn. A variety of experiences should guide pupils in achiev
ing flexible ends . 
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CALL FOR PAPERS 

Minnesota English Journal announces its themes for 1981-82 
and issues a call 

Fall 1981 -
for papers. 

The Uses of English, manuscript dead

line September 15, 1981. What are the 
uses of English? 

: fit? Reading? ~iriting? Grammar? : 
I I 

: Literature? Usage. English and the real : 

Where does Listen i ng 

I I 

: !Jorld - Connections? : 
I I 

: l,Ji nter-Spri ng 1982 - Professional Concerns and the ; 
I I 

: Teacher of English, manuscript deadline : 
I I 

: January 15, 1981. What are the current : 
I I 

: concerns of teachers? !~hat about Li cen- : 
I I 

: sure, Censorship, In-service Training, : 
I I 

: Parental Involvement in Curriculum In- : 
I I 

: volvement, Class size, other items? : 
I I 

: HEJ encourages Minnesota Teachers to submit articles that : 
I I 

: attend to the stated themes. However, articles on any : 
I I 

: subject of interest to teachers of English; Language Arts, : 
I I 

: and Reading are welcome and will be read. : 
I I ----------------------------------------------------------------

ACCELERATED ENGLISH 

How Valid Are Our Assumptions? 

by Jean Vinton 

When we think of workin g ~,ith talented or gifted young people, 
we make several assumptions about the work, or about the young 

people themselves. Parts of these assumptions, based as they 

are on our experience with young people in general, are, of 

course, valid; parts, however, need to be examined closely. 

What we can do in our classrooms depends on a careful assessment 

of the characteristics of our students, and a careful assessment 
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of talented students should influence both the mater-ial we 
choose for them and the methods we use in presenting that mate-

rial. 
Often we assume that because students are more able intellec-

tually, th.ey are equally more mature than their peers. True, 
youngsters v1ho are capable of dealing with sophisticated ab
stractions may make mature decisions about such things as their 
use of time, or about limiting the demands on that time. They 
may have very solid notions about priorities and may make v1ise 
decisions about balancing work and play. Sometimes, however, 
very capable students simply lack the experience necessary for 
making mature choices. They may accept too many class or com
mittee responsibilities. They may follow their enthusiasms and 
curiosities into too many activities. They may under-estimate 
the time they will need to polish a piece of work, or, intrigued 
by a-new idea or theory, they may lose sight of time altogether. 
These young people need time to reach full maturity and they 

need guidance in developing an understanding of their choices 
and the consequences of poor choices. They may even need the 

experience of failing in some degree, so that they can develop 
their ability to assess and assign priorities. These students 

need what help we can give them in achieving maturity. They 
may,for instance, need to be given choices about managing their 
time. i~e can do such things as give assignments covering an 
extended period of time and including a variety of activities 
and make the youngsters res pons i b 1 e for setting up their own 
schedules, as they wi 11 have to do when they 1 eave the routine 
of buzzers or bells. ;1oreover, if they fail to meet the long
term deadline, we can let theri accept the consequences of that 
failure. By providing appropriate choices and allowing reason

able consequences for mistakes, we can provide our gifted 
students with experiences which are necessary for developing 

maturity. 
Another assumption we make about gifted or talented students 

is that they are securely self-confident. After all, from our 
point of view, in most of their school careers these youngsters 
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have been successful. If grades are a measure of success--and 
in school grades are an important measure-these kids are the 
best in their world. Why shouldn't they be confident of their 
own worth? Here again, however, our assumption may be only 
partly true. When we listen to these talented students discuss 
their relationships with their peers, for instance, we hear sug
gestions of insecurity. Students are often cruel to one another. 

A vocabulary study among talented students may elicit comments 
about how difficult using new words is when one is accused of 

being a brain. Many bright elementary school children have dis
covered that taking a chance and volunteering an idea invites 
derision from their peers. Added to this cruelty is the fact 
that the more intelligent a student is the more aware he is that 

t~ere a~e vast fields of knowledge beyond his own. Often getting 
discussion going among talented students requires some very 
special understanding from the teacher; good students need time 
to build trust in both their teacher and their peers. Teachers 
of advanced classes need to work just as hard to develop that 

trust as teachers do in any other group. 
Another assumption v1hich needs consideration is tied to the 

word "accelerated," often used to designate programs for 
talented students. In planning programs for these classes, 
we sometimes simply accelerate a traditional curriculum. vJe 

teach eighth grade material to seventh graders and ninth arade 
material to eighth graders. We bring the research paper ;nd 
Shakespearean tragedy to ninth graders and expect tenth graders 
to produce pieces of 1 iterary criticism. We must, however, 
understand acceleration in a more special sense. We must 
speed-up the programs for talented students, but we must do it 
in the right direction. We must look further into a ~iece of 
literature an d work more with it. Talented students do read 
more rapidly. They absorb ideas more quickly, respond to 
nuances of meaning and show an often astonishing ability to 

understand characters or appreciate implications in plot or 
setting. They sense more quickly relationships between form and 

theme. These ab1· 1,· t · h 1es, owever, cannot substitute for ex-
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perience and social maturity. Simply speeding up exposure to 
regular materials for older students may move to materials be
yond the experience and interests of the group. These gifted 

young people should, instead, be encouraged to linger over a 
piece of literature, to examine it from several angles, to 
realize that the reader is never really finished with a piece 
of good literature. One does not ·11 do" a Shakespearean play and 
then put it back on the shelf. Acceleration should move inward, 
not just onward. A gifted individual or class should explore a 
variety of interpretations of a piece of work, examine its style, 
speculate about the author's intentions for specific episodes . 
Writing assignments should be experiments in style, exercises in 

levels of diction, manipulations of points of view. The goal of 
accelerated English classes should not be just to do more; that 

goal should be to do more thoroughly, creatively, and indepen
dently. 

A final assumption teachers need to examine carefully is the 
idea that intellectually advanced young people have mastered 
fundamental skills in areas such as grammar. Gifted students do 
learn rapidly, and they often can absorb elements of graITTTiar, 
spelling, correct punctuation, and other basic skills without 
concentrated work. As a result, the impression which these . 
students give in both their oral and written work is that they 
really have mastered these skills. Occasionally, however, the 
impression is not completely true. As teachers we have a res
ponsibility to provide these young people with the best back
ground we can give them, and part of that background must be 

competence in skill areas. As our talented students leave the 
high schools and go on to college work in b9th English and 
foreign languages, they should be able to do so with a thor
ough grounding in their own 1 anguage and its use. Good diag
nostic tests and quick but intensive review may be all we 
teachers need to do, but we should use these regular checks. 

Good work with any of our students requires that we know the 
students well. Most of the training which we teachers receive, 
as well as the experiences we accumulate, directs us toward 
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Annual· 
Spring Conference 

May 1 - 2, 1981 
th6fel de France 

Bloomington, MN. 

Over 50 sectionals on language and 
literature for English teachers at 

all levels--elementary, secondary, 
co11ege. 
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CONFERENCE HIGHLIGHTS INCLUDE: 

NORMAN FURMAN--Keynote Speaker. Professor and scholar. 
Editor ofJ.D. Salinger: Reviews, Essays, Criti ques. Author of 
Coleridge: The Damaged Archangel and various essays and reviews . 

RI CHARD MITCHELL--Banquet Speaker. The "Underground Grammarian" 
and author of Less Than Words Can Say. 

EMILIE BUCHWALD--Saturday Breakfast Speaker. Poet and writer 
whose pieces have appeared in many periodicals, including 
Harper's and American Quarterly. Author of the award-winning 
children's book Gildaen: The Heroic Adventures of a Most 

Unusual Rabbit. 

PATRICIA HAMPL--Saturday Luncheon. Award-winning author of 
Woman Before An Aquarium. Minnesota-born poet and journalist. 

Currently a visting Professor of English at the University of 

Minnesota. 

The Uses of English 

Program Chair: AuthDr Walzer, 202 Haecker Hall 
1364 Eckles Avenue 

University of Minnesota 
St. Paul, Minnesota 55108 
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work with fairly average or with heterogeneous groups of stu
dents. Consequently, when we work with students outside those 
average groups, we need to do some careful evaluation both before 

we begin and as we move through the work of the term. Part of 
that evaluation must be to recognize our own assumptions and to 

examine their validity. 

PROMOTING AND PUBLISHING WRITING FOR OLDER 
ADULTS 

by James Gremmels 
The Director of the Adult Learning Center at the University of 

Minnesota, Morris, presented the English faculty with an .idea 

about conducting writing workshops for older adults. Intrigued 
by the possibilities, although uncertain about the kinds of 
writing which might appeal to older people, the English staff 
wholeheartedly endorsed the idea and agreed to assist with the 

project. 
Our first step in planning was to discover if older adults in 

our area were interested in a writing workshop, and if so, what 
would they like to write about? Over 60% of the 48 people in 

the Glenwood and Ashby Senior Citizen Centers who answered our 
questionnaire showed an interest in doing some supervised 

writing. Most of them wanted to write about things past. On the 
basis of our survey, we tried to develop a writing program that 
would draw upon their experiences and bring out their best 
thoughts with as little triteness as possible. We thought of 
different ways for them to write about themselves, their families, 
and their local history. If possible, we wanted to keep the four, 
three-hour afternoon sessions varied, relaxed, and flexible. 

Ashby was chosen as the site and 25 people ages 55 to 82 
signed up to attend the four sessions. Included in this group 

were a number of former school teachers, a retired mail car
rier, an ex-postmaster, many of them daughters and sons of old 

settlers. 
Not without some apprehension, three of us met for the first 

time with this group in the Home Economics Room of the Ashby 
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