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This summer I bought a relief map of Arizona. I found myself touching 

those places where I had once taught on reservations and in prisons for the 

Arizona Arts Council. Back then, I was a "Writer on the Road," one of the 

pedagogical warriors drafted from graduate programs to teach imaginative writing 

to students in the far corners. The theory informing the program suggested that 

imaginative writing was an entry point into the domain of academic life: if 

students could see themselves as writers of imaginative texts, they could begin to 

imagine themselves as writers of academic assignments. In the main, the pro

gram was successful. Students who were considered marginal or endangered 

found a way to write and talk in the academic environment. 

But that was ten years ago. Since then, I've witnessed a change in 

attitude about imaginative writing and its place in the academic community. As 

Alice Brand points out in one of the essays in Colors of a Different Horse, we 

have gone through enough "isms" to belittle the relationship of pedagogy to 

creative writing: the "net result is a lost generation of composition specialists 

cum creative writers. They are an endangered species" (147). Reading this 

collection of essays is a reminder that there still is a community of teachers and 

writers who insist that imaginative writing has a role to play in pedagogy--or 

androgogy or gynagogy. More than that, reading the essays lets us join in the 

conversation among writing teachers who consider teaching an art as well as a 

science. The pleasure of such company is heady. It is somehow comforting to 

remember that teaching and writing are imaginative arts and that learning is 

inexorably wrapped in creativity. 
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One strength of~, then, is the way it allows teachers to join in 

serious and stimulating discussions about pedagogy, composition, and imagina

tive writing. The book's sections zero in on some of our tough issues in composi

tion studies, rhetoric, and teaching: "Theoretical Contexts for Creative Writ• 

ing," "Creative Writing and Pedagogy," and "Rethinking, (Re)Vision, and 

Collaboration." Specifically, the issues of voice, collaboration, organization, and 

invention in composition, of the role of the teacher in creativity, and the 

significance of imagination in exposition, of oral traditions, and of the future of 

creative writing are discussed, debated, and massaged. For those of us interested 

in the complex relationships among philosophy, theory, application, and evalua

tion, C2km offers a wealth of information and stimulation. 

Another strength of~ is that it helps us understand how we may 

share our diversity through classroom practices. Imaginative writing helps us 

understand one another better. First, imaginative writing encourages students 

and teachers to participate in diverse cultures and establish connections to 

diverse ethnic groups through the power of empathy and concentration. By 

exploring teaching practices in creative writing classrooms, the contributors 

encourage us to apply the basic principles of imagination to our academic 

courses. Second, the contributors offer us access to a pedagogy founded on 

inclusion. Linda Sarbo and Joseph M. Moxley, for example, examine how 

creativity research relates to classroom practice. One of their findings is an 

interactive model of creativity, where interpersonal aspects of learning and 

extrapersonal aspects combine (139). In this view, we begin to see that imagina

tive writing is a social activity. That realization encourages us to rethink the 

traditions of creative writing pedagogy in order to include collaboration. In her 

essay about oral traditions and creative writing, Maxine Clair argues that oral 

traditions and imaginative writing encourage students to respect individual 

difference and that each "brings students to face ... prejudice" (222). The 

connections among collaborative activity, the social role of imagination, and the 

spirit of inclusion are important if we are to realize the potential of diversity in 

our classrooms. 

I've used Wendy Bishop's Working Words as a text for a graduate course 

in creative writing for teachers because she understands the need for teachers to 
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integrate imaginative activities into the academic environment. Bishop teaches 

writing and rhetoric at Florida State University, and it is her particular blend of 

rhetoric and poetics that gives her works pedagogical teeth. She knows and 

writes about the essential activity of discourse: teaching. Thus Colors is a 

collection of essays dedicated to exploring the possibilities of imaginative genres 

and their relationship to academic work. It is written for teachers by teachers, 

and the reader must form his or her own conclusions through interaction with 

the essays. As Hans Ostrom points out in the introduction, the collection does 

not present a single view of imaginative writing and pedagogy; instead, the 

"overall effect of the collection may be camivalesque, raising as many-if not 

more--questions than it answers" (xxiii). 

After all these years, I still believe that students who see themselves as 

writers of imaginative texts may also see themselves as writers of academic essays. 

As their teachers, we need to offer them the opportunity to write imaginatively 

and then assist them in crossing over into academic writing. Two or three 

writers in Colors mention Lev Vygotsky and his influence upon our understand

ing the role of interaction in pedagogy. When I think of Vygotsky, I think of his 

Zone of Proximal Development, where students improve because they meet 

someone in a zone between one state of learning and another (Mind and Society 

86). In many ways, Colors is a zone for teachers to enter and talk about our 

students and how we can best teach. I recommend it for those who are inter

ested in teaching, in imaginative writing, and in composition-for those looking 

for the connection between the imaginative and the academic. 

68 

To Air is Human 

Here are humorous or thought-provoking examples of misspellings or 

unexpected language use from student papers: 

Just the previous night [Edna Pontellier in Kate Chopin's The Awaken

.ini] had received similar verbal abuse from her husband; she should be well 

aquatinted'with the dimensions of such abuse. 

--contributed by Donald Ross, Jr., University of Minnesota 

***** 

• at the most eloquent restaurant in town . 

• . . a time when change and acne run rampart in the air. 

• ... caught up in the every day rigum and roll 

• 

• 

• 

• 

• 

First the laundry mat has to be located . 

with a Santa Clause belly . 

dribbling low, at least below your waste 

Handguns should not be outlawed because it denies 

Americans the right to bare arms. 

They are as much women as a dog is hairy . 

--contributed by Mark T elloyan, Pillsbury College, Owatonna 

*** 

69 




