
"Problem Solving: An Essential Skill" 

an inservice workshop for educators and administra

tors sponsored by the Minnesota Post-Secondary 

Reading Council and the National Association for 

Remedial/Developmental Studies in Post-Secondary 

Education 

April 15 & 16, 1983 
Holiday Inn Downtown and Minneapolis Community College 
Minneapolis, Minnesota 

$22.00 preregistration, $18.00 student 

This workshop is designed to: 

- preview current research within the area of problem 

solving 
- discuss the integration of problem solving processes 

as they apply to the areas of reading, writing, and 

mathematics 

- present problem solving strategies which will allow 

students to develop and refine reasoning skills 

Presenters: 
- Curtis Miles, Director of the Center for Reasoning 

Studies at Piedmont Technical College, South Carolina 

- Diane Chambers, Reading Skills Coordinator in the 

Supportive Services Program, University of 

Minnesota-Duluth 

- Casey Withers Humphreys, faculty member in the 

Mathematics Department at Minneapolis Community College 

For further information contact: 

Diane Chambers Valeriana Brown 

MPSRC NARDSPE 

5009 Ivanhoe Street Minneapolis Community College 

Duluth, MN 55804 Minneapolis, MN 55403 

(218) 726-8726 (Bus. Phone) (612) 341-7095 (Bus. Phone) 
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SECONDARY READING PROGRAMS: RATIONALE AND 

CRITERIA FOR PROGRAM DEVELOPMENT 

By Terry Teich 

Reading instruction used to be considered a job exclusively 

for the elementary schools under the theory that "the student in 

elementary school learned to read, and the student in secondary 

school read to learn."(3:33) This premise assumed that once 

a pupil had been taught the basics, becoming a skilled reader 

was a matter of practice with no need for further instruction 

as each student was prepared to handle new materials, (3:33; 

9:1) However, upon evaluation of the secondary student's 

reading status, professional educators have begun to realize the 

need for a secondary reading program and support the incorpora

tion of reading programs into the secondary cu=iculum, 

The Secondary Student and Reading 

A growing number of secondary students have left the public 

school systems unable to function effectively because of 

reading deficiencies, Statistics from the United States Office 

of Education have revealed that one in four students has 

significant reading deficiencies; half of the unemployed youths 

from ages sixteen to twenty-four are functionally illiterate, 

and three-fourths of the juvenile offenders in New York City 

were two or more years retarded in reading, (12:2) In fact, 

many students entering the secondary school level have not 

even mastered essential reading skills. (5:366) 

Plausible reasons, selected from various studies, as to 

why secondary students have not even mastered basic reading 

skills include the following (1:107-8; 4:128-29; 11:19; 15:249): 

1, Failure of secondary educators to recognize that 

reading is a developmental process that does not cease after 

grade six. 

2. Rejection by content area teachers of the notion that 

every teacher is a teacher of reading. 

3, The decision to leave the development of reading 

skills to reading teachers alone. 
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4. Adherence ·to the idea that remediation should be the 

emphasis in secondary reading programs. 

.5. Lack of administrative support. 

6. Absence of qualified teachers to fill specialized 

teacher positions and assume the responsibility for promoting 

reading programs, 

7, Acceptance of promotion policies which pass a student 

on from grade to grade because of minimal standards of per

formance and low teacher expectations. 

8. •Failure of schools to involve the community in 

reading programs. 

9. Unawareness that secondary students might profit from 

direct help. 

The Need for Secondary Reading Programs 

A secondary reading program is needed as an integral part 

of secondary instruction. This need is supported for a 

variety of reasons by different sources, 

1, Reading is a development al process that requires con

tinued instruction and practice so each student can reach 

his/her full potential. Elementary children are too immature 

to acquire some of the advanced skills which logically would 

be introduced at the secondary level. Reading programs need to 

be extended at the secondary level to promote the growth of 

skills for all students and to avoid the disabilities that may 

occur if minor omissions are allowed to accumulate in in

structional programs. (2:41; 8:17; 10:J) 

2, Since reading is basically a process and not a subject, 

isolation from the entire curriculum should not occur. Con

tent area teachers, though not reading teachers, can become 

more aware of the reading process as reading and study skills 

are integrated into the various content areas, Content area 

teachers need only teach those reading skills necessary for 

understanding and exploring their content. In addition, 

content area teachers can assist students in varying their 

reading rate and in reading materials for different reasons. 

(1:108; 8:16-17; 10:J; 12:17) 
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J. The readability of secondary textbooks presents more 

support for continuing a reading program, As textbooks are 

generally written at or above grade level, reading then becomes 

more difficult at the secondary level, The student must continue 

to develop his/her ability to read more difficult material in 

order to cope with this situation. (10:J) 

4. Each type of student has the right to receive instruction 

which will help him/her overcome any obstacle and/or develop 

his/her read}ng ability to its fullest potential, The needs of 

each student'--whether a retarded reader, slow learner, average 

student, or gifted--must be considered in the secondary 

schools. (10:3; 12:J-4) 

.5, School success can be directly linked to reading 

achievement, according to research and experiences of both ad

ministrators and teachers. As a child progresses in school, 

reading has proven to be both a tool and a multi-faceted pro

cess through which learning takes place as approximately 

seventy-five percent of learning occurs from books. (11:20; 

12:9; 15:249) 

6. Since the law has established a mininrum age for at

tendance in school, every student continues on into the 

secondary level, Since a growing number of employers today 

demand /that employees have a high school diploma as a minimal 

educational requirement, that diploma should signify that the 

student has the ability to handle the reading tasks needed to 

survive on the job. Schools also need to encourage reading so 

students can function in a literate. manner by using reading 

for recreation, self-education, and productive citizenship. 

(2:42; 10:4) 

Support for Secondary Reading Programs 

Gradually, authorities have come to the realization that 

reading should be taught throughout a student's entire 

educational experience as reading is a continuous process and a 

basic, vital tool needed to facilitate learning during school 

and throughout life. (7; 13:33; 14:6) 

William S, Gray, in a speech delivered at Cornell 
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University, Ithaca, New York, indicated that reading growth does 

extend beyond the elementary level: 

Records of pupil progress show conclusively that even 

in the simpler aspects of reading--such as word 

recognition, meaning, vocabulary, and comprehension-

growth continues throughout the high school years and 

even into college and life. Of greater importance is 

the fact that the more mature phases of reading--such 

as depth of interpretation, critical reaction to what 

is read, and the ability to read technical materials-

develop most rapidly at the high school and college 

levels. To promote the rapid development of the more 

mature aspects of reading is one of the special 

responsibilities of high school teachers. 

These implications indicate that the road to better 

reading involves a se4uential program which begins in 

the kindergarten and extends through the grades and 

high school and which is carefully coordinated to 

insure continuous and steady growth in reading ability 

throughout these vital years. (14:6) 

In the elementary setting, all the reading skills a student 

needs in high school can not be developed or mastered. There

fore, a program in secondary reading is needed to extend the 

skills which are introduced at the elementary level and to 

develop those skills which are demanded by the more complex 

materials and learning re4uired at the secondary level. ( 6: 14) 

Secondary reading programs strengthen a student's r.eading 

potential. 
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COUNCIL OF TEACHERS OF. ENGLISH 

24th ANNUAL SPRING ~ONFERENCE 

SHERATON PARK PLACE HOTEL 

Minneapolis, MN. 

MAY. 6 & 7, 1983 

Open to: English and Language Arts teachers 
at all levels -- college, secondary, and 
elementary--reading teachers, corrmunication 
teachers, and students. 

REPRESENTATIVE PRESENTATIONS: 

The College Section: 
20th Century American Drama 
A Writing Evaluation Workshop 
Modern Short Story in Britain 

The Secondary Section: 
Computers and Composition 
Teaching Listening Skills 
Handling the Paper Load 

The Elementary Section: 
Storytelling in the Classroom 
Writers Alive! 
Computer Program 
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·CONFERENcr SPEAKERS: 
Keynote: 

• Edmund J. Farrell 
Professor of English Education 
University of -Texas, Austin 
Director, NCTE Comnission on Literature 

Banquet: __ . . 
Charles Weingartner 
Co-author, Teaching As fl Subversive Activity 
Expert on "Future Studies 

Elementary/Junior Hi gh Breakfast: 
Dianne Monson 
·chair, Curriculum and Instruction 
College of Education 
University of Washington, Seattle 

Luncheon: 
Carol Bly 
Minnesota author/scholar 
Author. Letters From the Country 

Look for more conference and 
registration information in 
MCTE newsl _etters and mailings. 

@ Sher"StOO Park Place 1-kxel . 
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15. Toback , Adam S • "Secondary· -T eaehers Can Teach Reading," 

The Clearing House (February, 1976), 248-49 , 

REVIEW: Books for You. Urbana, Illinois: National Council 

of Teachers of English, 1982 

The new edition of the NCTE publication includes an anno

tated bibliography of 1400 books. The editor notes that the 

commit tee chose these from 3500 titles examined. The books were 

selected on the basis of their being enjoyable to read rather 

than their being considered classics or necessary reading by 

all teenagers. Only books published. or reprinted since 1976 are 

included. The bibliography is categorized according to 35 

subject headings with some books located under several topics. 

Some of these categories include "Ad ventures and Ad venturers," 

"Ethnic Experiences," "Hobbies and Crafts," "Music and Musicians " 

"Short Stories," and "Westerns and People of the West." 

The anthology lists both fiction and non-fiction as well as 

dramatic works and collections of poetry and humor. A brief 

description of each book explains the major theme or character. 

Several are labeled as "mature" because of their length or 

complexity; a few are indicated as books some readers might ob

ject to because of language or sexual scenes. For quick re

ference a list of publishers and an index of authors and titles 

is included at the end. It might have been helpful for the authors 

to indicate which books are currently available in paperback as 

well as giving some indication of reading level . 

Librarians should find the book useful for preparing book 

talks and for compiling bibliographies for a class. Selecting 

books as additions to the library collection and aiding student 

selection would be other uses. 
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Books for You is one means of helping teachers keep 

up to date on current publications of interest to senior high 

students. The annotated bibliography would be quite helpful 

in selecting books for a coUirse or unit. In addition, 

teachers could use the book's categories to help students 

choose a book. Teachers in other disciplines might also find 

the list helpful in assigning reading. The book could provide 

teachers suggestions for their own leisure reading selections. 

Each high school library and English department could 

benefit from this handy reference. 

Marsha E. Besch 
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