
9. Ask open-ended questions. 
1 O. Determine deadlines, time constraints, and length of time of the 

current session. Make note of these on the log. 

11. Establish with the student a manageable goal and a follow-up 

session, if possible. 
12. Encourage the student to begin writing (or rewriting) during the 

session using the available software. 

13. Fill out the tutor log. 

Writing Resource Materials 

We have already collected writing materials from instructors from 

several academic disciplines including engineering, nursing, humanities, and 

mathematics. 
When the lab was started, some of the faculty team were doubters, 

wondering if the Lab was not simply spoon feeding writing to students. The lab 

has made believers out of the former doubters. In fact, they have become the 

strongest advocates for the lab. Finally, the lab has become a community of 

learning that is respected by administration, faculty, and students, and it has 

become a center for faculty development. One external evaluator, summed it up 

nicely: "The writing lab is doing well. It is unique in its design because it uses a 

new group of trained faculty tutors each year. Ultimately, all faculty may have 

an opportunity to become a faculty tutor. There is no question about its future 

from the external evaluator's perspective, it should be continued." We are all 

crossing borders, getting students to write across the curriculum. 
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Heterogeneous Grouping in Teaching Rhymes 

by 
Marlow Ediger 

Many language arts teachers have attempted to develop uniformity 

within a class by tracking students homogeneously in terms of ability or skills. 

Most educators, however, recommend assigning students of mixed achievement 

levels to work cooperatively in heterogeneous groups. Students can learn from 

one another regardless of ability levels or socio-economic status. I recently 

observed the success of heterogeneous grouping in an elementary lesson in 

poetic composition. 

In collaboration with the cooperating teacher, a student teacher taught a 

unit on poetry writing to an interage grouping of grades three and four. The 

ultimate goal was to have learners within a heterogeneous group write limericks. 

Working in committees of four, learners first concentrated on writing rhyming 

couplets. The teachers initially read aloud couplets they had written and printed 

them on the chalkboard for learner observation and discussion. Teachers 

showed pictures that had provided the background content for their own cou

plets, then gave each committee pictures to suggest content for writing couplets 

cooperatively. 

Committees appeared eager to locate a picture for couplet writing. The 

teachers circulated among the committees to answer questions and encourage 

learner achievement, as students brainstormed lines for couplets. 

Soon committees voluntarily shared their couplets with classmates; 

The cow in the pasture with her calf 

Chewed grass by cutting it in half. 

Rain in springtime flowed down in a drove 

Waiting to be heated like vents on a stove. 
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Heterogeneous grouping stimulated students to share ideas and work together. 

Next, students were asked to write a triplet. The teachers demonstrated 

two ways of doing this. The student teacher added a third line to the couplet 

with ending words rhyming and read her poem using this procedure. The 

cooperating teacher read a completely new triplet. Both poems were neatly 

printed on a transparency for overhead projection . 

After cooperative planning, implementing, and evaluating the triplet, a 

student committee volunteered to read orally: 

The rain fell on the window pane 

Making a loud sound in the lane 

I wish I had brought my cane. 

A second committee wanted the cooperating teacher to read their poem: 

I would like to swim in the simmering lake 

When getting hungry, I would eat some cake 

With the hot sun above, I fear I will nearly bake. 

In writing the triplets, students could use the pictures in front of them or 

think of content on their own. Once a committee read their poem orally to 

listeners, it did not take long before more reserved learners found it enjoyable to 

read their efforts to others. 

The teachers now guided students to understand a limerick by reading 

several limericks aloud. They had printed limericks on a chan. The student 

teacher read lines one and two, the cooperating teacher read lines three and 

four, and the student teacher then read line five. A discussion followed in which 

students discovered that a limerick consists of a triplet (lines 1, 2, and 5) inter

rupted by a couplet. They also noticed that limericks started with the words, 

"There once was -." Students mentioned rhythm and meter in distinguishing a 

limerick from other triplets and couplets. Learners were asked to look around 
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the classroom for possible ideas in writing a limerick but stayed in the same 
committees to write. 

As time ran out the two teachers chose one limerick to read aloud: 

There once was a committee who wrote 

Some poems within a long quote 

They did not know how 

But very soon learned now 

That limericks can be written in a short note. 

Each committee's efforts were posted on the wall next to the classroom 

for open house. All wanted their names to appear as committee members who 

had written their respective poems. Each student was proud to show to parents 

what had been written in the English class. Heterogeneous learning worked well 
in poetry writing activities. 
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