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Appendix: The table of contents is reprinted here to give the 
titles of the essays and their correct order. 
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Introduction: From Tepee to Ax and · Stump 
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The Victorian City in the Midwest 

I Know What You Mean, Erdupps MacChurbbs: 
Autobiographical Myths and Metaphors 

A Portrait of my State as a Dogless Young Boy's 
Apartment 

Route 1, Box 111, Aurora 

Minnesota Black, Minnesota Blue 

Being a Lutheran Boy - God in Minnesota 

Remembering is a Forward Movement 

by Chester G. Anderson 

by Meridel LeSueur 

by Harrison Salisbury 

by Gerald Vizenor 

by Keith Gunderson 

by Shirley Schoonover 

by Toyse Kyle 

by Robert Bly 

by Howard and Edna Hong and 
Mary Hong Loe 
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BOOK REVIEW 
On Literacy: The Politics of the Word from Homer to 

the Age of Rock, Robert Pattison 
New York: Oxford University Press, 1982. 

by 
John Rylander 
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No doubt it is both presumptuous and trite to say about a book on the 
English language: "Everyone whose teaching involves language concepts ought 
to read it." But I will; everyone should. 

The reasons for my saying that are several. First ON LITERACY is written 
in a lively engaging manner; second, it offers a healthy corrective to some of 
the mistaken and prejudiced views of what language is or ought to be of people 
like John Simon, Edwin Newman, and William Safire. Third, it offers solid, 
scholarly arguments for confronting the simple-minded "back to the basics" 
adherents. And finally, it develops for the reader a coherent definition of the 
concept of literacy in its historical, political, and social dimensions. 

In his preface to ON LITERACY Pattison claims that it is a "radical critique 
of the term literacy and its popular uses" (VII). It is radical, he asserts, both in 
the sense that it "confounds" current notions about literacy, and in the sense 
that he has pushed his investigation to the historical roots of literacy and ideas 
about literacy. 

It is those early roots of literacy that begin the challenge to our easy and 
comfortable notions about literacy. For instance, Homer, of 4th c. B.C. Athens 
was, by today's definition, probably illiterate. The Emperor Augustus, who 
once fired a consular governor for improper spelling, was himself at best an 
eccentric speller. The early Christian Church avoided putting the gospel into 
print for several decades, at least partially because it distrusted formal literacy 
represented by writing and perhaps because Christ himself preferred the power 
of the spoken word to that of the written word. 

But the principle emphasis of ON LITERACY is on the mischief and damage 
caused by too narrow a notion of what literacy is-what Pattison sees as the 
self-serving Standard Edited English which emphasizes middle class values. In 
place of this Pattison advocates a variety of usages instead of this middle-class 
norm "that has become an intimidating, humiliating medium that stifles ex
pression" (166). But Pattison does not totally reject the teaching of Standard 
Edited English. Rather, he says it should be taught as a "practical tool of social 
advantage" (167) and taught as a second language which differs markedly 
from the language of our daily lives. But above all, those teaching language 
arts concepts must encourage honest, probing expression, not artificial corre
ctness as defined by Standard Edited English, which too often results only in a 
manipulative awareness of the language. 
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To achieve such goals, Pattison says that we must stress as our primary goal 
the development in our students of a critical awareness of language. This, he 
maintains, is the basis of true literacy. Central to achieving this foundation is a 
steady diet throughout the school years of language and literature, far more 
extensive and intensive than currently practiced. Such a program, Pattison 
believes, might achieve a literacy within our culture which would "sweep 
away the power of specially trained elites everywhere and give to the mass of 
men a power over their lives that might as easily induce anxiety as elation" 
(212). Despite the uncertain outcome, Pattison urges us not to settle for the 
bliss of ignorance. 

Book Review 

Thinking through Language, Book One . Dan Kirby and Carol Kuykendall . 
Urbana, IL: NCTE, 1985. 114 pages. 
Thinking through Language, Book Two. Barbara Dodds Stanford and Gene 
Stanford. Urbana, IL: NCTE, 1985. 104 pages . 

by 
Richard Butler 

In 1983 NCTE asked readers of the English Journal which kinds of instruc
tional materials were needed and not currently available from commercial 
publishers. When readers indicated a preference for materials on thinking 
skills, NCTE, traditionally publishers only of professional books, responded 
with its first venture into textbook publishing, a two volume papertext set 
entitled Thinking through Language. 

Book One of this set, for middle and junior high schools, was written by 
Dan Kirby and Carol Kuykendall. Book Two, for senior high, was authored 
by Barbara Dodds Stanford and Gene Stanford. The texts are designed to help 
teachers accomplish what the authors see as the primary goals of the English 
program-more lucid writing, a deeper understanding of literature, and more 
efficient use of language. The premise of the program is that all of these goals 
proceed from the same source, sound thinking. 

Book One is divided into four units. The first, "Experiencing the Arts," 
focuses on perception and challenges students to think like artists. Students 
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take part in individual, small-group, and whole-class activities calling for 
creating collages, selecting and arranging materials, making associations, and 
interpreting. The unit culminates with a class "arts festival" and the writing of 
personal reflections on thinking like an artist . Unit Two, "Exploring Possibili
ties," encourages speculative and imaginative thinking about technology and 
its future applications. In his role as inventor, the student engages in activities 
focusing on brainstorming, investigating, identifying and solving problems, 
and inventing solutions. Then he takes part in an "inventors fair." The third 
unit, "Investigating the Issues," challenges the student to think like a resear
cher. He tracks down trivia about his school, develops and conducts a survey, 
compiles and interprets information, and prepares a research report, which is 
"published" and shared at the the end of the unit. The last unit, "Probing the 
Future," invites students to think like futurists using their imaginations to 
predict what life might be like in the future. Activities include inventing 
metaphors for the future, sequencing forecasts on a time line, writing future 
autobiographies, making "future wheels," mapping possible consequencies of 
change, and scenario writing. This unit closes with a "futurists' forum," in 
which predicted changes are presented and discussed. 

Book Two is also divided into four units, roughly comparable to those in 
Book One: "Perception," "Relationships and Connections," "Problem Solving," 
and 'The Creative Imagination." The first unit is designed to help the student 
use his senses more effectively and to recognize and overcome many of the 
problems that distort perceptions. The second unit explores three different 
kinds of connections, (1) the way the mind makes comparisons, (2) the way it 
perceives relationships between wholes and parts, and (3) the way it perceives 
possibilities for creating new connections. Unit Three is designed to help 
students refine and improve problem solving skills and learn to distinguish 
between scientific problems and the more complex interpersonal problems. In 
the last unit students explore creative aspects of the thinking process and take 
part ·in activities designed to stimulate their own creative powers. 

Of the two texts, Book One appears more likely to stimulate and challenge 
the students it was designed for. One reason for this is the authors' approach, 
noted earlier, in which each unit is organized around a particular role-playing 
situation. This is not only a novel and engaging approach, but it is also one 
that gives each section in Book One a sense of unity and interest that is absent 
from Book Two, where the organization and some of the activities may strike 
the user as cold and "textbookish." 

A similar contrast can be drawn between the way the two texts employ 
journal writing as an instructional device. The senior high text calls for 
students to keep a journal called "Reflections" in which they respond to 
questions raised by the authors following key lessons in the text. The teacher 
collects and examines these periodically and provides feedback. Pretty con
ventional. With the junior high text, the journal keeping task is fitted to the 
role adopted by the student in the particular unit. In the first unit, for example, 




