
Th,·s, too, makes for difficult, slow reading. 
doesn't economize. 

For example: "In written language the data on words in dependent 

clauses as a percentage of words in communication units contain 

h ,·nvest,·gator indicated previously in 
the same peculiarities t e 

reference to the average number of written dependent clauses per 

unit." 
The report does have a redeeming factor, however, and that is 

that an average English teacher (one with a background in traditional 

grammar) may be able to distinguish where his students are in their 

f b d . t· "The high 
language development by their use o su or ,na ion. 

group uses phrases, gerunds, participles, infinitives, appositives 

and nominative absolutes. The low group begins to use more 

,·n ways si'milar to the high groups' use of them 
dependent clauses 

h 1 · d" s,·mply by applying this basic 
at the elementary sc oo per10 . 

few Others Wh ich Loban advocates, the teacher should 
principle and a 
be able to tell where his students are in their language development. 

However, the book will be more useful if an individual is willing 

to read it more than once; the first time to familiarize himself 

with the terminology, and in successive readings to make applications 

to his individual teaching situation. 

BLOOMINGTON WRITING ASSESSMENT 
Orville Ruud 
Rloomington Puhlic Schools 
Bloomington, Minnesota 

A writing assessment developed in Bloomington, ~innesota, 

used the writing exercises and orimarv trait scorinq of the National 

Assessment of Writing. The assessment has also been used in the 

Minnesota Northwest Educational Cooperative Service Unit schools 

and in the Department of ~efense ~ependent Schools. It examines 

specific writing traits and involves citizens and staff in setting 

desired performance standards, marir.a judgments of achievement and 

reporting recommendations. 

The Bloomington writing assessment's purpose was to report the 

writing skills of Bloo~ington students to the public. These results 

were also to ~e used for curriculum improvement. The Bloomington 

writing assessment was the work of many people. First, a writing 

steering committee of nine teachers clearly described "!~hat Is 

Writing" from the Bloominaton writina curriculum. The steering 

committee outlined the content for the assessment, described an 

appropriate testing procedure and prescribed constraints and 

expectations to be observed in the choice of appropriate writing 

exercises. 

Definition of l~ritina and l·1riting 11.ssessment 

Writing is the recording and preserving of languaae and the 
tra~smission of ideas. Writin g is subject to cer~ain organi
z~t,onal and m~c~anic~l co~ventions. Although writing purposes 
differ, all wr1t1ng situations presupoose the existence of a 
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message and an audience and all must be evaluated in terms 
of their appropriateness in those situations. 

The different purposes for which one writes -- recording 
information; responding to a situation establish:d for the 
writer; expressing a personal observation (for either oneself 
or another); or attempting to persuade the reader to do or 
believe something -- share some attributes to qualify as ~ccept
able, but also have distinctive attributes related to their 
purposes. 

Primary Writing Traits 

The recording of information (lists, instructions, directions, 
proposals, minutes, etc.) must be clear, coherent and complete. 

Responding (answering a test item; completing a questionnaire; 
writing an assigned paragraph of com~arison, etc.~ must be .. 
appropriate for the situation established. That is, the writing 
must be well enough organized, developed and expressed, to 
satisfy the expectations ·established in the situation. 

Expressive writing must be true to Hs. intention .. For e~ample, 
if a poem attempts to recreate an emotional experience, 1t must 
do so to a degree that enables different readers to fe:l they 
have experienced the situation as the writer intended it to be 
perceived. 

Persuasive writing must have sufficient cogent and relevant data, 
expressed in a tone appropriate for the audience for which it is 
intended. 

Secondary Traits 
Mechanical accuracy includes ~uch language skills as paragraphing, 
sentence structure, capitalization, punctuation, spelling, word 
usage, and agreement. Mechanical accuracy must be measured in 
terms of_ these skills. 

Testing Constraints and Expectations 

Constraints: Tests should require a maximum of 45 minute~ of 
testing time. 
There should be one test experience per pupil per class . 
National exercises should be used. . 
The test situation should approximate the general 
writing environment. 
The test should be one which can be administered by 
t_eachers . 
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[ypectations: Growth between nth, Bth and 11th should be measured 
in overlap exercises (some exercises identical). 
Exercises must have a field test. 
A test administration manual should te provided for 
teacher use . 
A scorinq guirle should he described for each item. 

A writing assessment task force of six teachers selected 

appropriate test exercises, combined them into t est boo~lets and 

field tested the exercises with students. The exercises were 

assigned to test booklets in a way to ~roduce booklets having 

two to four exercises . A test booklet could be completed in about 

45 minutes of testing. 

Writinq Exercise Selection 

I-RECORDING II-RESPONDING III-EXPRESSION IV-PERSLIASIO~ V-MECHANICS 

Telephone 
201 014-4(10 
(Packet A) 

Thank You Letter 
201002-41,sn , 
(Packet D,-n,D) 

Music Parents' Club Kangaroo 
101003-nRl 2n1no4-4&1 10213-400 
(Packet n,B)(Packet. B',r,r) (Packet .A,R,E) 

Telephone Address Envelope Tennis Shoes Woman's Place Famous Buildinqs 
201 Ol 8-081 201021-480 l 01 □ 1 3 -48'1 203014-4'.Sl 2n 3012 -OR~ 
(Packet O,B)(Packet C,E) (Packet n,B,A)(Packet F,E,B)(Packet A&R.,A~n) 

Accident Report 
B-01-481 
(Packet A,C,C) 

Job Letter 
2()2()13-001 
(Packet C) 

~loon Report 
203008-48() 
(Packet C,C) 

Letter to Classmate 
201017-481 
(Packet E,A,B) 

201002 indicates that this is item number 2n1on2 from the 

National Assessment. 4dif' indicates the item was not assessed nation

ally for 8th or 11th grade but was used in grades 4,8,11. (Pack-

et D,D,D) indicates that this item was in packet O grade 4, packet 

D grade 8 and packet n grade 11. A test packet had two to four items 

and could be completed in about 45 minutes of testing. 
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National Assessment consultant, Ms. Ina Mullis,trained Dr . 

Orville Ruud and Dr. Rosemary Schneiderhan, Minnesota Department 

of Education, in the assessment scoring procedures and provided 

scorer training materials and scored samples to use in training 

the Bloomington scorers. Writing exercises were administered in 

regular school classes. The writing sample chosen randomly from 

all students was scored and results coded for summary and analysis 

with data processing. An analysis and reporting group reviewed the 

results to identify strengths and weaknesses, to describe concerns 

and recommendations, and to assemble the report . 

Every Bloomington 4th grade, 8th grade and 11th grade pupil 

participated in the writing evaluation, except pupils in classes 

for limited cognitive skills (EMR). Test packets were distributed 

to junior high and senior high teachers so that each teacher would 

use all packets if they taught five classes. Each elementary 

school had at least two packets, one of which contained a mechanics 

exercise. The writing exercises were administered during the 

regular time for writing instruction by each student's regular 

writing teacher. For scoring, a sample of 294 grade 4 pupil tests, 

383 grade 8 pupil tests, and 418 grade 11 pupil tests was randomly 

selected from a listing of district students at each level. 

Test scorers, trained by Dr. Orville Ruud and Dr. Rosemary 

Schneiderhan, reviewed the criteria for scoring and scored samples 

of writing previously scored by National Assessment to acquire 
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scoring practices that were congruent with those used by National 

Assessment. The scorers worked in pairs to score all tests. The 

score of every 5th booklet was reviewed by fJr. Ruud. In a sample 

of ten test booklets that were rescored in secondary traits 

(mechanics), two punctuation errors were noted which were not 

previously scored out of on such areas for possible chanae. It 

is believed that the scorinq was valid and highly reliable. 

201004-481 

Scoring Criteria Example 
Primary Writing Trait - Persuasion 

Friday fJance 

Argument 
Level 
--0-.!i.Q_ res oonse; fra gment (something written but no complete 

thought on the subject. Example: Dear Parents Club, l) 

Does not take~ clear position, _Q.!:_ takes~ ~osition but gives 
.tJ.£ reasons:-TMay give wea k reference to one 

A. In some ways I think it should be longer, but then again 
maybe it shouldn't. 

B. I think the dance should be longer than just 7 to 9. 
Also they should have a ~and and let the students make 
the decorations. 

C. I think the hours of the Friday dance are just fine. I 
have asked around and most of the other students agree 
with me. 

D. If you change the hours to 7 to 11 or 12, we will be 
very happy. 

2 The writer takes a position and giv~s one unelahorated reason. 
T'f1ay give weak reference to more than one) 

A. I think you shoul~ mi~e the dance longer than just 7 to 9. 
If you don't, nobody's qoing to come to your dance. 

B. Please make the dance last longer than just till O o'clock. 
Then we could have more time to have fun. 

C. I hope you will change the hours of the dance. 7 to 10 
would be much better. In two hours, you only get started, 
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then it's time to go home. 
D. 7 to 9 is fine . Any later it will be too dangerous to 

walk home . 
E. If you're only going to have one dance a year, it ought 

to be a long one . 
F. Please make the Friday dance later. After all, we're not 

babies any more. 

3. The w~iter presents ar guments and s upports them. Sever a l 
reasons~ given, ,Q_£. one is~ and e l aborated~-

7. Illegible ,Q_£. illiterate re~ ponse. Do not code if only a few 
words are ~nreadable, but if the words in question miqht change 
the score, code 7. 

8. Misunderstands the question£.!:. writes _Q.!!. com pletel y different 
subJect. . 
Writes a letter from Parents' Club to Pat Smith. . 
Writes a letter from Pat Smith about some other problem in school. 
Any other response that does not fit in another category . 

9. I don't know; I am not interested in dances; I don't want to 
write anything. . . 
Tries to write clever or sarcastic letter which student 
did not think the Parents' Club would take seriously. 

Most Bloomington 4th, 8th and 11th grade students have plans 

which include more schooling and thus more use of writing skills . 

They are reading mostly fiction, news or about hobbies . Writing 

for fun and writing letters are the often reported kinds of writing, 

yet some students are writing stories and poems. A range of writing 

abilities and of reading abilities are reported by students at all 

levels. 

Bloomington students were found to capably record information 

with completeness, clarity and coherence. They write thank you notes 

and letters and address envelopes. However, grade 11 students showed 

lower skills than their national peers in writing a letter of job 
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applicat i on . Writing f or expression was a strength. Persuasive 

writing of Bloomin gton students was deficient in that students did 

not clearly present their points of view and support them. Good 

mechanics of writing were used by Bloomington students; _yet 

spelling, use of awkward sentences and ounctuation were seen as 

areas needing improvemeht in r elati on to the expectations of 

t,eachers and parents. 

Analysis involved a j ud gment of the strength, probable 

strength, acceptable, probable weakness or weakness of student 

performance fr om comparison with citizen-staff standards and national 

pe r forman ce. Following such analysis, comments and recommendations 

were responsibly written by a citizen-~taff analysis and reportinq 

c0~~ittee. Th i s committee linked toqether data with issues and then 

mad e specific recommendations. 

ARGU!-IENT 
(Tota l 100%) 

Lees not take a 
d .ear position 

Ta kes a c l ea r 
position 

Ta:Ce s a clea r pos ition 
.ar~ d gives one 
une laborated reason 

Pres ents arguments 
and supports them 

RATING OF EXPECTED PERFORMANCE 

I V PERSUASION 

.Mi nimum Desired Mini mum Desired 

4 th (2 01004) 8 th ( 201004) 
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11th ( 201004 ) 
Minimum Desired 




