
helped save the lives of countless other 
adolescents (Feinour 29). 

Suggestions for Implementation 
You're now asking yourself, 

"How can I use drama in my class? I 
have no theatrical training, and it would 
use up so much class time." Brian Way 
suggests that dramatic implementation is 
both quick and easy. In order to create 
the road map for students' self 
discovery, we must begin with the body 
and its personality-but students must 
first fine tune skills in concentration. 
Way suggests that activities involving 
the senses should be followed by 
questions providing exploration of 
thought: 

Activity: Sight-notice all the visible 
colors in the room. 

Questions: How many colors do you 
see? What do particular colors 
say to you? 

Activity: Touch-make a tight fist. 
Now begin to release pressure 
one finger at a time. 

Questions: How does the tension feel? 
How does your hand work? 
muscles, bone, skin? 

Activity: Hearing-dose your eyes and 
listen. Focus on a specific sound. 

Questions: What sounds do you hear? 
Where did the particular sound 
originate? Was it natural or 
man-made? 

This is only a sample of many 
techniques Way offers. His criteria are 
simple: 
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1) Keep it short (30-120 
seconds) leading into a lesson 

2) Keep it simple-.start with 
the basics and build as 
students gain focus 
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3) Allow students to express 
their feelings 

4) Try to avoid audience (have 
students close eyes often) 

Way suggests that under these 
conditions all students can be successful 

l 

with drama (3, 10-27). 
More responsibilities are placed 

upon teachers daily which often cloud 
our perceptions of our m1ss1on. 
However, through the use of drama we 
can help students know themselves, tune 
their senses, and ~xplore their world. 
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Special Feature: Undergraduate Views on Extending 
the Literature Curriculum 

Merging English and American 
Literature: Wordsworth and Thoreau 

Bob St. Pierre 

Traditional literature courses 
separate English and American 
literature, an approach that removes a 
valuable opportunity for students to 
draw parallels between the two cultures 
and styles of writing. One excellent site 
of comparison is Romanticism. 
Romanticism was a movement that 
spanned most of Europe and crossed the 
Atlantic to North America. American 
writers read the work of their European 
counterparts and vice versa. William 
Wordsworth and Henry David Thoreau 
are a case in point. Before Wordsworth, 
the trend was to view the poet as a 
mirror held up to Nature. In contrast, 
Wordsworth saw the poet as a lamp 
shining out, sparked by Nature. Four 
years after his death, his American 
counterpart, Thoreau, published Walden. 
Thoreau's Walden built on Wordsworth's 
ideas and offered an American twist of 
optimism. Read separately, each has a 
unique interpretation of the relationship 
a person has with Nature. However, 
reading Wordsworth's poetry next to 
Thoreau's Walden provides insight into 

each piece not attainable when studied 
apart. 

Both Wordsworth and Thoreau 
are remarkably similar in their belief that 
the relationship to Nature goes through 
stages during life. Wordsworth's stages 
are most clearly laid out in "Tintem 
Abbey." According to Wordsworth, 
humans are born with an immediate 
closeness to Nature. As children, our 
animal nature is alive and we are the 
closest we ever get to being a part of 
Nature. In the "Ode: Intimations on 
Immortality," he describes his youthful 
experience with Nature as "The glory 
and the freshness of a dream" (5). At 
this stage, Wordsworth's mission of 
marrying the mind of man to Nature is 
most possible. In the "Prospectus to the 
Recluse," Wordsworth says that paradise 
is attainable through this marriage, and 
The · Recluse will be his attempt to 
perform the service. For Wordsworth, 
his entire life is a journey to get back to 
this heavenly, youthful state. 

Thoreau views this initial stage 
of life as the one closest to Nature. In 
Walden, Thoreau sees this first stage, the 
morning stage, as a baptism into Nature: 

Every morning was a cheerful 
invitation to make my life of 
equal simplicity, and I may say 
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innocence, with Nature herself 
... I got up early and bathed in 

the pond; that was a religious 
exercise. (2033) 

This morning bath ritual is a religious 
experience; however, Thoreau does not 
believe we are all immersed into Nature 
at birth as Wordsworth suggests. 
Instead, most people go through life as 
"sleepers," railroad ties. These are the 
people who have never awakened to 
Nature through baptism; instead, they 
sleep through the monotony of their own 
lives. "Did you ever think what those 
sleepers are that un~erlie that railroad? 
Each one is a man . . . the cars run 
smoothly over them. They are sound 
sleepers, I assure you" (2035). This 
passage suggests that most people are 
already dead and being pushed deeper in 
the ground by the constant railroad of 
life. 

At the second stage of the human 
relationship to Nature, Wordsworth sees 
the adolescent's treatment of Nature as 
that of a lover. At this phase, people are 
not as close to Nature as they were in 
youth, but they are still able to see the 
glory of Nature. This is the stage 
Wordsworth was in when he last visited 
Tintern Abbey. "The sounding cataract / 
Haunted me like a passion: the tall rock, 
/ The mountain, and the deep and 
gloomy wood, I Their colors and their 
forms, were then to me / an appetite; a 
feeling and a love" (76-80). The very 
words of these lines jump out at the 
reader eliciting passion for the beauty of 
the scene. Although one can see the 
glory of Nature, this stage seems to be 
the most troubling one for Wordsworth. 
In adolescence, he doesn't have the 
animal oneness and immediacy of 
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response existent in his youth. Nor does 
he recognize memory as a savior as he 
will in the third stage. It is my theory 
that this period of his life was so 
troubling that the "Lucy Poems" are its 
result. Perhaps, Lucy vyas in fact a 
feminine symbol of this love 
Wordsworth had for Nature m 
adolescence, as described in the last 
stanza of "Three Years She Grew": 

Thus Nature spake - the work . 
was done -

How soon my Lucy's race was 
run! 

She died, and left to me 
This heath, this calm, and quiet 

scene; 
The memory of what has been, 
And never more will be. 

(37-42) 

If Lucy symbolizes this adolescent love 
of Nature, she seems to fit Wordsworth's 
second phase quite nicely. Regardless, 
Wordsworth's passionate love for Nature 
characterizes the second phase. 

Similarly, Thoreau's second 
phase begins the movement away from 
Nature. This phase is marked by the 
hunting experience. Thoreau calls it "the 
embryo man . . . hunting stage of 
development" (2041 ). Hunting, through 
Thoreau's eyes, is a person's attempt to 
return to Nature. 

I caught a glimpse of a 
woodchuck stealing across my 
path, and I felt a strange thrill of 
savage delight, and was 
strongly tempted to seize and 
devour him raw; not that I was 
hungry then, except for that 
wildness which he represented. 

(2039) 
In other words, hunting is a person's 
attempt to regain the wildness of Nature 
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that he experienced when he was one 
with Nature. By killing the woodchuck, 
Thoreau symbolically believed that he 
could transfer the animal into him. 
Unlike Wordsworth, who says we all 
progress away from Nature, Thoreau 
sees three distinct pathways possible 
from this point. 

Two of the paths make up the 
third stage, but another possible path 
would lead a person to remain in the 
second stage as a hunter his entire life: 
"In some countries a hunting parson is 
no uncommon sight" (2041 ). To 
Thoreau, this allowed a person to be 
close to Nature physically, but mentally 
he was still separate. Although, one 
could remain this close to Nature , 
Thoreau didn't see this as an adequate 
path for life. He devalues this path on 
the same grounds Wordsworth's second 
stage is so troubling--lack of memory. 
One can't appreciate the closeness. 
Thus, being close is meaningless. 

Wordsworth's third, and final, 
stage of the human relationship to 
Nature is the maturation of the mind. 
Here, the love affair relationship to 
Nature disappears. This loss is not 
missed because man has gained a 
growing sense of the glory of Nature. 
He can finally understand that God is in 
Nature and that Nature is "The guide, the 
guardian of my heart, and soul / of all 
my moral being" (Tintern Abbey 110-
111 ). Wordsworth now believes that the 
eye half creates and half perceives 
Nature. This new sight is possible 
because of memory. Without memory, 
Nature wouldn't be appreciated because 
there would be nothing to compare to the 
present. "These beauteous forms / 

' Through a long absence, have not been 
to me I As is a landscape to a blind man's 
eye" (22-24). In other words, a blind 
man sees only the outline, the silhouette, 
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of Nature; but through memory, Nature 
appears in the mind as it once was. This 
is the point at which most of 
Wordsworth's poetry is written. His 
poetry is the result of memories sparked 
by Nature. ½.s the "Ode: Intimations on 
Immortality" suggests, 

Not in entire forgetfulness, 
And not in utter nakedness, 
But trailing clouds of 
glory do we come 
From God, who is our home: 
Heaven lies about us in our 
infancy! (63-66) 

As he ages, he naturally grows farther 
away from Nature, but he recognizes 
memory as the key to salvation. He 
realizes that when he was a child he was 
in heaven. Memory provides the power 
to "see into the life of things" (Tintern 
Abbey49). 

However, it seems ironic that the 
only way Wordsworth knows that 
childhood is the closest time to Nature is 
through memory, which is only 
attainable upon maturity of the mind. 
Perhaps, this irony creates the bitter tone 
in "Ode: Intimations on Immortality." 
The concluding two lines of this poem 
seem to indicate that the realization of 
this irony is beyond sorrow: 

To me the meanest flower that 
blows can give 

Thoughts that do often lie too 
deep for tears 
(202-203). 

In other words, by the time you see the 
beauty of the pansy (the flower talked 
about earlier in the poem), it has long 
since died. Is Wordsworth indicating to 
the reader that he has discovered a fourth 
stage in the nine years since "Tintern 
Abbey"? Looking at his growing 
conservatism in later life, one might call 
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this stage acceptance of loss. However, 
there is little evidence of this in his 
poetry. Perhaps, The Recluse would 
have enlightened us on his thoughts if it 
were finished. Maybe its 
incompleteness is evidence in itself. 

As stated earlier, Thoreau's third 
stage can follow two different. The path 
that most people take brings them 
farthest from Nature. Here, Thoreau 
recognizes that people are consumed by 
life to the point of dreading each 
morning. Wordsworth's poem "The 
World Is Too Much With Us" provides 
an excellent title for Thoreau's stage. In 
this poem, the speaker proclaims that 
people don't even notice Nature, let 
alone its beauty, and that he'd rather 
believe in falsities, like Greek gods, than 
be ignorant of Nature. This poem 
provides considerable clarity to the 
direction of this stage's first path. 

This path results in people's lives 
following the monotony of day-to-day 
labor. The people in this stage are the 
walking "sleepers": 

The millions are awake enough 
for physical labor; but only one 
in a million is awake enough for 
effective intellectual exertion, 
only one in a hundred millions to 
a poetic or divine life. To be 
awake is to be alive. (2034) 

These are the very same people 
Wordsworth tries to awaken. Thoreau 
understands this pathway: He's been 
down it. This is apparent in his words, 
"Our life is frittered away by detail" 
(2035), and "My head is hands and feet" 
(2039). Both suggest Thoreau, too, has 
the memory Wordsworth finds so 
important. Memory is the gate keeper to 
the last path of Thoreau's stages. 

The path Thoreau recommends is 
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to go from a hunter and fisher, to a 
hunter and fisher of men. In order to be 
a hunter or a fisher of men, one has to 
have a memory of all the other stages. 
The morning, for Thoreau, is the most 
important and memorable time. "To him 
whose elastic and vigorous thoughts 
keep pace with the sun, the day is 
perpetual morning" (2034). If one can 
live as a poet or a naturalist in the 
present with memory of the morning, 
then Thoreau would consider them truly 
alive and awake. Like Wordsworth, this 
is the stage Thoreau is in. This is the 
stage when memory sparks writing. 

Through memory, one can see 
that God is at work in Nature. Thoreau's 
transcendentalist views are apparent in 
this choice of paths as well. "In a 
pleasant Spring morning all men's sins 
are forgiven." (2053). Nature has the 
power to forgive, just as it has the power 
to punish. Thoreau sees the 
impossibility in trying to awaken 
everyone to Nature, "I love to see that 
Nature is so rife with life that myriads 
can be afforded to be sacrificed" (2055); 
therefore he accepts the power of Nature, 
and the beauty of that power. 

Thoreau suggests that those who 
are most alive in the morning shall 
become the poets and naturalists. These 
people's mission is to awaken others who 
are sleepers, those who never made it out 
of the other stages. "Most have not 
delved six feet beneath the surface, nor 
leaped as many above it. We know not 
where we are. Beside, we are sound 
asleep" (2062). Thoreau thought himself 
asleep to Nature. That's why he went to 
live on Wal den Pond. This is where 
Wordsworth and Thoreau most markedly 
differ. 

Although they both see a way to 
get back to the first stage, Thoreau sees 
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the possibility as a daily occurrence. 
The American optimist, Thoreau views 
every dawn as an opportunity to go back 
to Nature. However, Wordsworth says 
this is impossible unless you can marry 
the mind of man to Nature. Perhaps, the 
discrepancy stems from the historical 
setting of their writing. For example, 
Wordsworth wrote "Tintern Abbey" as 
France was heading for the Reign of 
Terror. To Wordsworth, all hopes of a 
new world forming after the French 
Revolution were now being crushed. In 
contrast, Thoreau is in America, where 
the American Revolution hadn't soured 
as its French counterpart had. This 
colonial environment may have 
promoted Thoreau's optimism in the 
salvation of the relationship with Nature. 

Also, Thoreau says "Nature is 
hard to be overcome, but she must be 
overcome" (2045). Without a doubt, 
Wordsworth . would also refute this 
claim. In Wordsworth's eyes Nature is 
all-powerful, and you can't overcome 
God. Regardless, Thoreau says he went 
to the woods to learn what it had to 
teach, so when he came to die, he 
wouldn't discover that he had not lived 
(2034). For Thoreau, overcoming Nature 
meant being alive to life. By the end of 
Walden, it appears that Thoreau did 
succeed in waking himself up to Nature. 

This example of the human 
response to Nature is only one way in 
which English and American literature 
can be brought together in the classroom. 
When students are given the opportunity 
to experience Wordsworth and Thoreau 
together, the experience is enriched. Not 
only does each work become easier to 
understand, but they see many different 
legitimate angles on the same topic. 
Thoreau found out that the world was 
too much with us when he was at 
Wal den Pond. Shouldn't students be 

given the same opportunity? 
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Promoting World Literature 
in the Classroom 

Kirsten Pettersen and Lisa Koehler 

After introducing her eleventh 
grade class to Alan Paton's Cry. the 
Beloved Country. Mrs. Anderson was 
approached by student Amy Griffith who 
said, "I never knew they wrote books in 
Africa." Unfortunately, Amy's remark 
did not take Mrs. Anderson by surprise 
for this sentiment was commonly echoed 
among her students. 

While literature reflects a 
changing society, the literature taught in 
schools does not generally manifest this 
change. According to Arthur Applebee, 
out of the 43 most frequently taught 
books, all but five are written by white 
males from England and America. 
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