
this stage acceptance of loss. However, 
there is little evidence of this in his 
poetry. Perhaps, The Recluse would 
have enlightened us on his thoughts if it 
were finished. Maybe its 
incompleteness is evidence in itself. 

As stated earlier, Thoreau's third 
stage can follow two different. The path 
that most people take brings them 
farthest from Nature. Here, Thoreau 
recognizes that people are consumed by 
life to the point of dreading each 
morning. Wordsworth's poem "The 
World Is Too Much With Us" provides 
an excellent title for Thoreau's stage. In 
this poem, the speaker proclaims that 
people don't even notice Nature, let 
alone its beauty, and that he'd rather 
believe in falsities, like Greek gods, than 
be ignorant of Nature. This poem 
provides considerable clarity to the 
direction of this stage's first path. 

This path results in people's lives 
following the monotony of day-to-day 
labor. The people in this stage are the 
walking "sleepers": 

The millions are awake enough 
for physical labor; but only one 
in a million is awake enough for 
effective intellectual exertion, 
only one in a hundred millions to 
a poetic or divine life. To be 
awake is to be alive. (2034) 

These are the very same people 
Wordsworth tries to awaken. Thoreau 
understands this pathway: He's been 
down it. This is apparent in his words, 
"Our life is frittered away by detail" 
(2035), and "My head is hands and feet" 
(2039). Both suggest Thoreau, too, has 
the memory Wordsworth finds so 
important. Memory is the gate keeper to 
the last path of Thoreau's stages. 

The path Thoreau recommends is 
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to go from a hunter and fisher, to a 
hunter and fisher of men. In order to be 
a hunter or a fisher of men, one has to 
have a memory of all the other stages. 
The morning, for Thoreau, is the most 
important and memorable time. "To him 
whose elastic and vigorous thoughts 
keep pace with the sun, the day is 
perpetual morning" (2034). If one can 
live as a poet or a naturalist in the 
present with memory of the morning, 
then Thoreau would consider them truly 
alive and awake. Like Wordsworth, this 
is the stage Thoreau is in. This is the 
stage when memory sparks writing. 

Through memory, one can see 
that God is at work in Nature. Thoreau's 
transcendentalist views are apparent in 
this choice of paths as well. "In a 
pleasant Spring morning all men's sins 
are forgiven." (2053). Nature has the 
power to forgive, just as it has the power 
to punish. Thoreau sees the 
impossibility in trying to awaken 
everyone to Nature, "I love to see that 
Nature is so rife with life that myriads 
can be afforded to be sacrificed" (2055); 
therefore he accepts the power of Nature, 
and the beauty of that power. 

Thoreau suggests that those who 
are most alive in the morning shall 
become the poets and naturalists. These 
people's mission is to awaken others who 
are sleepers, those who never made it out 
of the other stages. "Most have not 
delved six feet beneath the surface, nor 
leaped as many above it. We know not 
where we are. Beside, we are sound 
asleep" (2062). Thoreau thought himself 
asleep to Nature. That's why he went to 
live on Wal den Pond. This is where 
Wordsworth and Thoreau most markedly 
differ. 

Although they both see a way to 
get back to the first stage, Thoreau sees 
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the possibility as a daily occurrence. 
The American optimist, Thoreau views 
every dawn as an opportunity to go back 
to Nature. However, Wordsworth says 
this is impossible unless you can marry 
the mind of man to Nature. Perhaps, the 
discrepancy stems from the historical 
setting of their writing. For example, 
Wordsworth wrote "Tintern Abbey" as 
France was heading for the Reign of 
Terror. To Wordsworth, all hopes of a 
new world forming after the French 
Revolution were now being crushed. In 
contrast, Thoreau is in America, where 
the American Revolution hadn't soured 
as its French counterpart had. This 
colonial environment may have 
promoted Thoreau's optimism in the 
salvation of the relationship with Nature. 

Also, Thoreau says "Nature is 
hard to be overcome, but she must be 
overcome" (2045). Without a doubt, 
Wordsworth . would also refute this 
claim. In Wordsworth's eyes Nature is 
all-powerful, and you can't overcome 
God. Regardless, Thoreau says he went 
to the woods to learn what it had to 
teach, so when he came to die, he 
wouldn't discover that he had not lived 
(2034). For Thoreau, overcoming Nature 
meant being alive to life. By the end of 
Walden, it appears that Thoreau did 
succeed in waking himself up to Nature. 

This example of the human 
response to Nature is only one way in 
which English and American literature 
can be brought together in the classroom. 
When students are given the opportunity 
to experience Wordsworth and Thoreau 
together, the experience is enriched. Not 
only does each work become easier to 
understand, but they see many different 
legitimate angles on the same topic. 
Thoreau found out that the world was 
too much with us when he was at 
Wal den Pond. Shouldn't students be 

given the same opportunity? 
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Promoting World Literature 
in the Classroom 

Kirsten Pettersen and Lisa Koehler 

After introducing her eleventh 
grade class to Alan Paton's Cry. the 
Beloved Country. Mrs. Anderson was 
approached by student Amy Griffith who 
said, "I never knew they wrote books in 
Africa." Unfortunately, Amy's remark 
did not take Mrs. Anderson by surprise 
for this sentiment was commonly echoed 
among her students. 

While literature reflects a 
changing society, the literature taught in 
schools does not generally manifest this 
change. According to Arthur Applebee, 
out of the 43 most frequently taught 
books, all but five are written by white 
males from England and America. 

Minnesota English Journal 26.2 Summer 1996 47 



Kathleen Bartlett declares, "The mania 
which demands that students be exposed 
to every classical work leaves little time 
for exploration of emerging writers 
whose works are perhaps more 
appropriate for the needs of students 
who must prepare for a rapidly changing 
society" (39). 

Students need to see the 
multicultural nature of this country and 
the world in the literature they are asked 
to read. "They should be able to see 
members of different ethnic and racial 
groups as leading characters in what they 
read, so that as readers they have 
opportunities to identify with all types of 
humans, male and female" (Stotsky 
605). But, in the midst of full schedules 
and ever-expanding curriculums, is there 
a place in the English classroom for 
world literature? We have attempted, 
through research and interviews, to call 
attention to the importance of 
introducing students to literature of the 
world. 

Most teachers we spoke to 
expressed a belief in the importance of 
world literature. Even if they do not use 
it often, teachers like Doreen Tast, 
English teacher at McGregor High 
School, McGregor, MN, felt that 
"Teachers have a responsibility to let 
students know that literature is a 
worldwide expenence filled with 
universal ideas." 

Lois T.Strover and Rita Karr 
state that most language-arts teachers felt 
it was important to have a program 
involved in "developing appreciation and 
tolerance for diverse cultural 
perspectives" (47). Mark Rossina, 
English teacher at McGregor High 
School, McGregor, MN, states: "Without 
a glimpse of what authors around the 
world are producing, our students 
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develop a warped view that the only 
literature of value comes from Britain 
and America." 

Jacquelyn Ninefeldt, eleventh 
and twelfth grade English teacher at 
Moose Lake High School,, Moose Lake, 
MN, has taught such things as Russian 
literature, Greek myths, and Hispanic 
poetry. Ninefeldt said, "Because 
students are a part of a global 
community they need to recognize that 
all people are contributors, and studying 
world literature can be both an 
opportunity to validate differences and 
celebrate similarities in cultures." Ken 
Donelson and Alleen Nilsen assert that 
"good literature written for and about 
adolescents is an especially valuable tool 
to use when seeking to help adolescents 
connect with the larger world of human 
experience" (Stover 48). As America 
becomes more culturally diverse, 
students can profit from studying world 
literature "because it enables people to 
recognize similarities and differences 
between their own cultures and the many 
cultures they will encounter during their 
lives" (Lucas 58). 

Teachers expressed a variety of 
ways they might choose which country's 
literature to present to their classes. 
Kristine Lyons, ninth and tenth grade 
English teacher at Moose Lake High 
School, Moose Lake, MN, said she 
would begin with literature from 
students' own background. The 
McGregor teachers, Rossina and Tast, 
felt their decisions would be affected by 
what materials were available, what 
level students they were teaching, and/or 
what they could discover through 
research that they believed would be 
appealing to students. Ninefeldt 
expressed a desire to use literature that 
connected with current world issues, 
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such as unrest in Bosnia and South 
Africa. 

We discovered examples of 
adolescent literature that would be 
applicable to this approach: Elizabeth 
Laird's Kiss the Dust tells of a Kurdish 
family hiding in the mountains of 
northern Iraq after their world is torn 
apart by war. Zlata's Diary: A Child's 
Life in Sarajevo chronicles the 
destruction of war in Bosnia through the 
eyes of a child and could possibly be 
used in classrooms just as The Diarv of 
Anne Frank, a novel about a young 
Jewish girl trapped in Nazi Germany 
during World War II, has been a popular 
choice among teachers and students for 
years. 

The appeal of these novels is in 
their first person narratives of adolescent 
voices. These young people speak to our 
students about what it is like to be 
growing up in another country. The 
characters endear themselves to the 
reader, and an emotional connection is 
made linking two cultures together. 

Ninefeldt also thought it 
important that literature connect with our 
own country's social problems. For 
example, she said, "Clashes between 
races and classes can be explored 
through literature for cultural 
connections which help in understanding 
and acceptance among races." Kurt 
Lucas points out that "writers from 
Africa, India, as well as the Caribbean 
and Pacific Islands are generating some 
of the world's most evocative literature, 
springing from the culture conflicts 
between ... peoples" (54). 

Maru, written by Bessie Head, 
tells the struggle of Margaret Cadmore, 
an orphaned Masarwa girl whose 
presence in a remote Botswana village 
divides the people. Students reading this 
book can connect their own feelings over 

race and class struggle with the 
characters' experiences and contemplate 
their position on such issues. 

Merle Hodge's For the Life of 
Laetitia shows the class struggle that a 
young Caril,bean village girl must face 
_in order to attend secondary school. 
Laetitia struggles to be accepted into a 
culture that she doesn't understand, and 
through tragedy, she comes to 
understand who she is. Students arriving 
in the United States from foreign 
countries and attending our schools need 
to find literature like this that makes 
them feel less alone in their struggles to 
adapt. Elizabeth D. Nelms points out, 
"If learning does not help students make 
sense of their own lives and understand 
the world they live in, of what lasting 
value is (it] ... ?" (60). 

There are numerous implications 
for teaching world literature, but Bonnie 
M. Davis in "A Cultural Safari" warns to 
avoid the following: "trivializing 
anyone's culture or cultural experiences; 
using a show-and-tell approach; and 
generalizing about all of Africa [ or any 
country] from a few literary selections" 
(24). Davis's world literature class 
involves some of the following 
components: students choosing 
non-western novels, and the country of 
the novel's author to study; oral reports 
which include "autobiographical 
sketches of their authors; . . . plot 
synopses; . . . 'reader responses' to the 
novels; and [ comparisons of] the 'dream' 
of the novelist to the American Dream" 
(26). Davis's class also became involved 
in many cultural and community affairs 
outside the classroom. 

Rose C. Reissman in her article, 
"Leaving Out to Pull In," shows that by 
leaving out clues to the origins of a 
novel while reading a passage from it, 
students can relate the literature to their 
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own experience without bringing 
assumptions about other countries to the 
text. This technique can be a great tool 
for engaging and motivating students to 
look deeper at the cultural backgrounds 
of the authors whose works they are 
studying and for students to "pull in" 
their own cultural experiences. "Such 
interactive reading will not only enhance 
literacy but also promote empathy and 
intergroup respect" (Reissman 23). 

The teachers interviewed for this 
project generally preferred adding 
selections of world literature to already 
established curriculums as opposed to 
devoting an entire unit to the exclusive 
study of world literature. Some found 
that myths, short stories, and poems 
seemed more accessible and easy to 
incorporate in their classrooms. The 
McGregor, MN teacher, Mark Rossina, 
made the following observation: "While 
nearly all reading series being produced 
today include ethnic literature, world 
literature will usually only be found in a 
level 13 series." Rossina went on to 
explain, "For teachers with limited 
resources, this means that only their 
advanced placement students might have 
exposure to world literature." 

Accessibility is very important if 
we want to bring world literature to 
students. Most school libraries include 
world literature, and this is one way 
teachers may introduce it into their 
classrooms. However, because the 
world literature is spread throughout the 
shelves, rather than grouped together, 
teachers must search for it. Erin 
Strehlow, pract1cmg teacher at 
Hermantown High School, Hermantown, 
MN says, "If I knew what was out there, 
it would be easier to bring it into the 
classroom. With the busy schedules of 
teachers, it is hard to do all the research 
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on one's own." Annotated 
bibliographies of world literature owned 
by the school library distributed by 
librarians to teachers would be helpful. 
Listings of videos and books related to 
the countries of the novels ~tudied would 
also aid in research of cultural 
background to help students and teachers 
gain better understanding. 

Instructing students to access 
information on computers is another way 
to bring world literature into schools. 
Janet Pettersen, veteran teacher in Ohio, 
Wisconsin, and Minnesota, points out: 
"Many of these ideas can't be 
implemented because of lack of funds 
appropriated to the library." Pettersen 
suggests getting different businesses or 
groups in the community interested in 
the project and having them help raise 
funds to bring world literature closer to 
the students. Pettersen also says, 
"Inservice workshops held to promote 
teaching world literature and offering 
ideas for teaching is another good way to 
bring available materials to teachers." 

Literature needs to relate to 
students' lives. In this culturally diverse 
country students need to be aware of the 
wide world around them. Relating 
world literature to students' lives is not 
as difficult as it may seem. It is 
important that we, as English teachers, 
bring them knowledge of other cultures 
besides their own. Despite what we may 
assume, students do want to learn about 
others. Basil Johnston stresses this point 
in his book Ojibway Heritage: 

[Kids] want to know what other 
children of other races do and 
what they are required to learn; 
they want to know what other 
races think about matters more 
important than dwellings; they 
want further to know how other 
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races feel in order to enrich their 
own understandings and broaden 
their outlooks. (3) 

Literature is a valuable tool for 
students to learn about the world they 
live in. As English teachers, we have the 
unique opportunity to bring different 
parts of the world to our students, 
thereby helping them understand their 
own culture by understanding that of 
others. It's time we show the Amy 
Griffiths in our class that all across the 
globe, people just like us are expressing 
the same concerns and emotions we feel. 
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For a partial list of videos to use in 
conjunction with the study of world 
literature see "Navajo Students and 
'Postcolonial' Literature" by Kurt Lucas 
in English Journal 79:8 (1990): 54-58. 
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Teaching Valuable Lessons with 
Science Fiction 

Chris Radke 

In some schools, at any mention 
of a reading assignment, students begin 
to cringe. One way to get stu~ents 
hooked on reading is through science 

fiction. 

What Constitutes Science Fiction? 
Professor Tom Bacig, who 

teaches Science Fiction at the University 
of Minnesota-Duluth, arranges this 
genre along a continuum. At one end 
resides fantasy, which includes dragons, 
knights with swords, imprisoned 
heroines and adventuresome tales ' . 
situated in foreign worlds. These stones 
would include The Hobbitt or the Star 
Wars trilogy. At the other end of the 
continuum lies realism with a basis in 
factual human knowledge and 
experience. These works examine issues 
of history, sociology, psychology, 
scientific advancement, and, in general, 
the human condition. Examples include 
Fahrenheit 451 and Stranger in a Strange 
Land. 

The teaching of science fiction 
could be placed at either end of this 
spectrum, or among any of a multitude 
of ways to categorize this genre. Duluth 
librarian Judy Sheriff wishes she had 
multiple copies of some ~cience . fiction 
books so that she "could put one m each 
category which the book could be 
classified in." 

Thinking about Science Fiction 
"Myth teaches meaning . . . by 

imagination and metaphor, entering the 
back door of the mind through the 
imagination" (Prothero 33). The myths 
within science fiction tales are exactly 
what can tum students on to reading this 
genre. These stories are not just fanciful 
tales to be read by students as bedtime 
stories. Or . . . maybe that is exactly 
how we should regard them! As 
children we read or were read tales like 
Tue Three Little Pigs or Hansel and 
Gretel which taught life lessons about 
the value of hard work and not trusting 
strangers. 

A Canticle for Liebowitz by 
Walter Miller, Jr. warns of lessons not 
learned by the human race in the 
aftermath of a nuclear war. The 
unforeseen dangers of acquiring genetic 
engineering knowledge are foretold by 
Michael Crichton in Jurassic Park. 
Science fiction empowers students to 
think critically about the issues of 
technological advancement with respect 
to human nature's inclinations. If we 
engaged in a nuclear encounter, would 
we learn from its consequences after the 
first time, the second, or even the third, 
as Miller supposes? Has our knowledge 
and capability of human genetics 
increased at the same rate as our 
maturity and respect for such power 
within the human race? These are just a 
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few of the questions readers of science 
fiction begin to grapple with when they 
read these "fairy tales." Students who 
read science fiction can get the best of 
both worlds-reading stories that spark 
and provoke the creative imagination 
while simultaneously coming to 
understand the circumstances and 
possibilities of the world around them. 

What's the Difference? 
Myths within science fiction 

ultimately "function to teach cultural 
values, defining and reaffirming the 
beliefs and conventions of a particular 
society" (Beach 411 ). Thus, science 
fiction can also be used to teach values 
of multicultural literacy. For example, 
students could read The Eye, the Ear, 
and the Arm. The author, Nancy 
Farmer, depicts familial love in 
Zimbabwe, Africa, when parents and 
children are separated by outside forces 
in the year 2194. The Man in the High 
Castle, by Philip K. Dick, tells the story 
of how Americans must learn to adapt to 
the customs of their new conquerors, the 
Japanese. Meanwhile, Nazi armies 
advance across the eastern United States 
enacting their policies of genocide along 
the way. 

Another novel by Dick, Do 
Androids Dream of Electric Sheep. deals 
with the enslavement of sentient life 
forms called "rep Ii cants." Though 
created by humans, the replicants were 
given the ability for independent 
thinking, emotional responses, and 
dreaming. They act and appear just like 
humans, but are sent off to an 
uninhabitable "off world" colony as 
slave laborers. Each of these stories is 
ideal for teaching about people with 
differences and the issues facing a 
diverse society. 
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Science fiction can also be used 
to acknowledge feminine perspectives. 
The Man in the High Castle depicts one 
of the main characters, Julianna, as an 
important, independent woman whose 
demeanor 'lends to the ending's 
unpredictable ending. Both Robert 
O'Brien's Z for Zachariah and Madeline 
L'Engle's A Wrinkle in Time portray 
women in positive, assertive positions of 
control. In addition to portraying female 
characters in positions of power, stories 
like these present role models for young, 
female readers as well as "a mode of 
arousing interest in science, through 
literature, that is traditionally more 
congenial to female students" 
(Donawerth 40). 

Weaving the Disciplines 
Teaching science fiction can be 

taken one step further within an 
educational setting. Not only does this 
genre stimulate students to think 
critically, but also it can be used "to 
make connections across the disciplines" 
(Cox 35). Our educational system has 
perpetuated the idea that each subject is 
a separate and independent identity. 
How many times has a science teacher 
heard "This isn't math class." Or when 
the social studies teacher assigns an 
essay, the student response is "This ain't 
no English class." Students need to 
understand that the world is not so neatly 
segregated into academic departments. 
Mathematicians need to know how to 
write articulately, just as English 
teachers need to understand the 
implications when a new "genetic 
breakthrough" is headlined in the 
newspapers. Science fiction literature 
can help overcome these barriers. 

It seems the strongest barrier is 
between the sciences and the humanities. 
"A large part of the tension between the 
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