
generous with their friends in the forest, Return 0f 

their kindness is the gift the pack rat leaves on Christmas 

Eve, Quiet sentiment in the realm of the animals. Short 

enough for reading aloud in one listening time. 6-8 

Yorinks, .Arthur. IT HAPPENED IN PINSK, illus, by Richard 

Egielski, Farrar, Straus & Giroux, 1983, unpaged. $11,95, 

The story uses an old theme; Irv Irving wants to be some

one he isn't, Losing his head, he wears one his wife 

makes and on that day he learns his lesson, The pictures 

are the unique feature of the book, They are framed full

color paintings showing great detail of characters and 

action, Humor in the art is adult; chi1dren are puzzled 

by it. 5-9 
Byars, Betsy. THE GLORY GIRL, Viking, 1983, 122pp. $10,95, 

This writer constructs a story that holds the reader's 

attention even though the direction of the action and 

the resolution are predictable. The Glory family are 

Gospel singers. Anna Glory, who cannot sing, tells the 

story, Uncle Newt recently out of prison is rejected by 

all but Anna. When the crisis comes Newt saves the family 

and Anna discovers she is somebody after all. 10-14 
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LIBERAL ARTS AND USEFUL IDEALS: 

COOPERATION BETWEEN LIBRARIANS AND COMPOSITION TEACHERS 

by M, J, Pankake 

"Are you finding what you need?" the librarian asks the un

dergraduate, "Well, I don't know, I'm just looking araund; I 

have to write a research paper," she says, looking confusedly 

from a list of reference book titles to the shelves, to the li

brarian, and back to her list again. Another student presents 

himself at the reference desk announcing, "I have to write a paper," 

The assertiveness and finality of his pronouncement convey his 

belief that he has done all he needs to, which is the cast him

self helplessly into the hands of the nearest librarian. 

Both student writers probably are hampered by the lack of a 

subject, but even when they have subjects, students are impeded 

even more by their ignorance of how to identify, find, and eval

uate information on their subjects. The first student is sup

plied with a list of reference books, but she is almost as lost 

as the student who comes in empty-handed, The latter does not 

know where to begin; the former may know where to start, but she 

does not know why, when, or how she should consult the prescribed 

volumes, And neither realizes that reference books and librarians 

seldom supply paper topics. 

The initial confusion students experience when beginning re

search papers need not be endemic, for closer coordination be

tween composition teachers and librarians can reduce the aim

lessness and frustration students display in looking for informa

tion. Coordination also may result in better papers and more 

effective education. 

Librarians and composition teachers can work together in 

two ways: 1) the teacher can consult the librarian for profes

sional advice as the teacher designs the composition course, or 

2) the teacher can ask the librarian to provide a formal intro

duction to the use of the library as a part of the course, 

If the teacher consults the librarian while planning the 

course, the librarian can point out where specific library exer

cises or specific reference tools may serve the .teacher's objec-
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tives, For example, if the teacher wants students to seek a 

review of a book, the librarian may remind the teacher of the 

several book review indexes, of the works published on writing 

book reviews, or of the necessity to explain to the class the 

differences between literary criticism and book r8views, 

In the hopes of giving students a formal component of l.i

brary use, the teacher may decide to assign to the class the 

library exercises published in the composition textbook or to 

create a similar assignment, But the teacher should consult a 

librarian about such exercises, 
The exercises published in composition texts frequently 

are out of date when they are published. For example, for many 

years students doing the exercises in the Prentice-Hall Hand

book for Writers looked for the wrong title of an important 

periodical index, In the 6th (1974) and 7th (1978) editions, 

the list of books to which students were directed to find the 

answers cited the International Index to Periodicals as a work 

they should use. For seventeen years, until the 8th (1982) 

edition, students looking for the International Index were 

required to go to needless trouble, for that index had changed 

its name in 1965, Or, as in another example of a very important 

and often-cited source, many texts still refer students to Win

chell's Guide to Reference Books even though it became Sheehy's 

Guide to Reference Books in 1976. 
Even if the editors of composition tests are up-to-date 

on the details of ref.erence works when their text goes to press, 

it is likely that their information on reference books will be 

outmoded soon, since new reference works and new editions of 

old works are published constantly, Reference works are seldom 

static, As new editions appear, reference works change in 

their contents, formats, and, most importantly, in their rela

tionships to each other, 
If the teacher consults the librarian about the proposed 

exercise, the librarian can determine which publications cited 

have changed recently, The librarian also will notice whether 

the cited works can be located readily in the library, or even 
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that the library still has them, For example, some academic 

libraries are now cancelling subscriptions to printed indexes 

because it is cheaper to offer only computer searches of some 

data bases rather than to mai·ntai·n b th o computerized and print 

access to the same material, 

Librarians want to have the opportunity to preview library 

assignments simply because consultation makes their work easier. 

They also can offer the students a richer experience in the li

brary. Students have trouble locating works with incorrect 

titles, such as the International Index, and when they do find 

them, they sometimes end up using works that are out of date. 

Students looking for or using outmoded sources become discour

aged easily. Groups of such students can cause temporary havoc 

in a busy library, particularly if they have been advised to 

shun the assistance of the reference staff. 

Sometimes composition teachers will make up a library 

exercise following the model from a composition textbook, In 

these cases they should also seek advice from the librarian 

about particular works included in the exercise, The commonly

assigned Poole's Index illustrates a difficulty the professional 

librarian can help the teacher avoid, 

Although many textbooks such as the Prentice-Hall Handbook 

for Writers tell students to use Poole's Index to Periodical 

Literature, many librarians will advise the teacher against re

quiring undergraduates to learn this source, Poole's should 

not be one of the required bibliographic sources for undergrad

uates, and for most freshman it is a waste of their time to 

handle Poole's Index. 

Compiled without modern indexing techniques, Poole's is 

difficult to use, and because it covers periodicals published 

between 1802 and 1907, and the information to which it directs 

students will be hard to locate and also may not be the infor

mation most useful for them. Even when a student seeks a nine

teenth-century article as a primary source--say, an early book 

review of a nineteenth-century novel--such information today 

often is available in more convenient sources and in other, 
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better formats. For example, Evert Duycinck's 1851 review of 

Moby;-Dick is found readily in the Norton Critical Edition and 

in Herschel Parker'.s The Recognition of Melville, Most librar

ians know such a review is found more easily through using 

sources other than Poole's. 

Finally, the paper on which Poole's is printed is ba.d,lY 

deteriorated. Some librarians, aware of their curatorial re

sponsibilities, justifiably prefer to discourage pointless or 

casual use of fragile materials when people can use easily ac

cessible substitutes so that a work like Poole's will be used 

only when it alone can provide needed information, 

A librarian may advise against requiring students mechan

ically to use other particular common sources. For example, 

some teachers require, and even James Lester's excellent Writing 

Research Papers recommends, Dissertation Abstracts International, 

Most undergraduates know neither what a dissertation nor an 

abstract is, While they certainly can benefit by learning of 

the existence of those two types of writing, the kind of infor

mation supplied by an abstract or a dissertation is extremely 

unlikely to be of much use to a freshman writing a paper, 

In addition to advising the teacher on the particular 

reference works students should use, the librarian also can 

assist the teacher to construct the exercise carefully, The 

teacher must keep in mind not only the works the students will 

use, and the information they are to discover, but also the way 

students will find the works and the information, A bad problem 

is set up if, for example, the instructor browses through a 

reference book, say, an encyclopedia of mythology, finds an 

article on the Druids that mentions the Grim Reaper, and then 

lights on the Grim Reaper.fact as something students should 

find, If the Grim Reaper is not entered in the encyclopedia's 

index, no one can find it except accidentally, which is exactly 

how the teacher first came upon it. Such a problem not only 

frustrates students, but it also teaches them that haphazard 

stumbling is a suitable methcxi for finding information, A 

librarian can help the teacher avoid such unintentional results, 
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An expedient methcxi is for the teacher to d.evise the 

exercise and then give it to the librarian before assigning it 

to the class, Even if the exercise is designed perfectly and 

needs no professional suggestions from the librarian, librarians 

benefit by knowing about the exercises students are doing. 

Librarians will eventually see the exercise as stud.ents need 

help, so the teacher may as well consult the librarian in ad

vance. 

Composition teachers also should realize that if they have 

failed to discuss the exercise with the library staff, they are 

less likely to succeed in the intentions that lie behind. their 

prohibition: "Do not ask a librarian for help," It is the li

brarian's job, when noticing a patron thwarted in a search or 

hunting fruitlessly, t.o help, It also is the librarian's job 

to recognize patrons in need of assistance, and skilled 

librarians can do that quickly, The teacher's prohibition is 

unnecessary and it puts the student in an awkward position of 

having to defy common sense by rejecting help when it clearly 

may be needed. 

Librarians can help students look for information without 

giving them the answers, and will do so when they know the stu

dents are supposed to be learning how to use the library, In

deed, wanting to teach patrons to use the library, the librarian, 

through a simple, artful dialogue with the student about types 

of sources, about familiar sources and about using the catalog 

to identify new works, and about other strategies, can steer the 

student subtly to the discoveries invited by the exercise, 

When compositi?n teachers teach the use of the library, 

they should seek advice from librarians rather than trust 

blithely in the mcxiel ~ffered by the composition textbook, The 

studies listed below/by Freeman and TiecheJ:discuss additional 
/ 

aspects of the inco~plete and inaccurate information presented 

in textbooks, 1 •2 

Many-librarians have decided that standardized exercises 

and all-purpose lists of reference books are not very useful 

ways to teach students how to ,use the library. The "scavenger" 
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or "treasure-hunt" exercise in which students first hunt for 

particular reference books and then, having located these 

works, look for particular data in them have very limited use

fulness and fail to teach the most important concepts and 

sources. 

First, such exercises often are disfunctional because 

students have to go to such trouble to find the particular 

books that, once having located them, they pay little er no 

attention to the information they contain. The disproportionate 

labor required simply to locate twenty sources at one time, 

especially in larger libraries, causes students to confuse the 

means and ends in such an exercise. 

Secondly, these "fun-fact-finding" exercises often direct 

students to works that are not the most useful for their papers. 

Bartlett's Familiar Quotations, the Statistical Abstract, and 

the World Almanac are wonderful books for students to discover, 

but none of these, nor will all of them together, suggest to 

students that information in libraries is organized, not just 

housed. Library exercises seldom provide a key to unlock that 

organization. Sending students pell-mell through numerous 

reference works will fail to direct them immediately to the 

bibliographical sources necessary to firrl the basic reading 

preliminary to writing a paper, Such exercises rather cause 

students to perceive the library as a hodge-podge of dis

connected if interesting data lodged in an arbitrary assembling 

of books. Moreover, such exercises alone do little to prepare 

students to find new sources of information independently once 

the hunt-and-page exercise is concluded. 

Librarians who have assisted students as they seek infor

mation know that most undergraduates need to know how to define 

their topics and how to firrl books and articles for those 

research topics, They also need to know when to use an 

encyclopedia and when not to, and how to discover for them

selves the existence of bibliographical sources more specialized 

than the Reader's Guide to Periodicals, sources such as the 

Public Affairs Information Service or the Humanities Index. 
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Composition teachers can ask librarians to teach students these 

matters. 

An orderly introduction by a librarian knowledgeable about 

the most suitable reference works, the structure of reference 

literature, and guides to the literature can teach students to 

learn basic bibliographical sources and skills. Librarians can 

teach the students about different types of reference works and 

their different functions, They can explain how specific tools 

such as the canl catalog or the computer terminal provide access 

to certain kinds of information. They can reveal how reference 

books supplement each other and wha.t particular search strategy 

will uncover suitable information in a particular discipline. 

Librarians also can teach students about guides .to reference 

literature. When students become well acquaint ed with a 

comprehensive guide, either a general one such as Eugene 

Sheehy's Guide to Reference Books or one of those specific to 

a particular subject or discipline, such as Lorna M. Daniels' 

Business Information Sources, they will not only uncover for 

themselves the bibliographical resources available, but they 

will discover both the general and specialized books of facts, 

the directories, and the handbooks they may need later, 

Librarians know that college students experience the op

posite of the problem students fac e in high school libraries, 

that of insufficient material. The college or university 

library will have too much material for them, but too often 

students fail to realize this fa.ct, and they naively accept the 

first readings they find_/• College ;,tudents t hus have an 
' I 

additional task; besides finding in:forrnation they also must 

evaluate it and select that most u~eful. Librarians can help 

students to make such discriminatiqns by talking about choices 

and also by helping students selec~ initially those bibliographic 

tools appropriate to the kinds of ~nformation they need, 
I 

Teaching the use of the library is a complex endeavor, 

and librarians and composition t eabhers should work together 

for the best results. For example I, many stud ents both those 
I ' 

set loose with no guidance as well/ as those following a well-
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meaning but misleading list of reference works, often are led 

to the misperception that they should first accumulate a 

bibliography (whether it is one of five items or of five pages) 

before they read anything or think carefully about the questions 

their papers should answer. Their attempt to compile a complete 

bibliography before defining the topic well is neither efficient 

nor conducive to learning. Teachers and librarians both must 

encourage students to first begin reading and thinking. Students 

should let an idea or question guide the search for information, 

for the search itself requires thinking about the question at 

every step along the way. Students must alter the question as 

they weigh sources of information and as they measure the 

utility of the books and articles they find., They must not just 

accept whatever they stumble upon first. As teachers know, 

when students put off reading and thinking, they not only have 

a harder time defining the paper topic, but they can not use 

the sources suggested in the footnotes and bibliographies of 

the books and articles they do find. Rather than intellectually 

creating an answerable question from evidence, and then 

reasoning, judging, and concluding, students instead tend to hunt 

for a readymade answer to a poorly-defined or nearly impossible 

question. 

Undergraduates often form their questions and their paper 

topics backwards compared to the way scholars or scientists 

choose the subjects of their research, A scholar knows a field 

of inquiry and its authorities. A scholar knows not only that 

a certain question is meaningful to investigate, but also the 

body of literature from which the question has grown, Scholars 

usually have worked in or mastered that literature before be

ginning research. Knowing that information is available before 

beginning, the scholar has confidence that it is possible to 

answer or illuminate the question; that confidence can motivate 

the search. 

The scholar has formed a question after knowing a good 

deal about the subject. The undergraduate, on the other hand, 

usually asks a question at the beginning, rather than in the 
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middle of the process of scholarly inquiry. The undergraduate 

often picks a paper topic without knowing whether or where 

information on the topic exists. The student then may end up 

doing one of two things. One is to hunt through a large volume 

of published material looking for a needle in a haystack, 

hoping to light upon the pertinent pieces of information that 

happen to answer the question posed for the paper. Another is 

to choose a question that, due to the timeliness or other 

characteristics of the topic, requires original research or 

research outside the library. Students writing early in 1981, 

for example, on the dangers of video games found almost nothing 

published, much less indexed, abstracted, or listed in biblio

graphies. Both these tactics engender frustrating experiences 

for students. 

Could teachers help students more with the question

forming part of the research paper? Do teachers talk in class 

about the differences between original research and the different 

type of "research" a short paper reflects--the exercise in 

independent learning or the understanding or synthesis of known 

material? In the attempt to have students ask questions in a 

way similar to the scholar's, perhaps teachers could encourage 

students to explore further subjects they already know. More 

importantly, teachers could help students to realize the 

necessity of thinking while finding and reading the materials 

from which the paper is done in order to let what is known (the 

literature) influence what is to be investigated or discovered 

(the question). A question should be a tool for the student to 

use in directing the intellectual work, and it can be formed 

best in a kind of symbiotic relationship to the literature of 

the topic. 

Teachers and librarians have much to learn from each other, 

and discussing library assignments can provide the initial vehicle 

of communication for them to work together, Librarians can 

learn from teachers, too, For example, teachers requesting 

library instruction need not merely request a tour, They can 

remind the librarian that students have a hard time absorbing 
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disconnected data, such as titles of reference books, 

especially while standing uncomfortably crowded around in a 

circle with those in the back unable to see or hear and no one 

able to take notes, Teachers should ask if there is a classroom 

in the library, They should discuss at length with the librarian 

what the students will do in the course. Librarians then can 

learn more about why students use libraries, and they also can 

learn about pedagogy, Librarians can learn that telling stu

dents something that is good for them to know is less likely 

to be successful than is explaining principles or showing them 

reference works with immediate utility. Librarians can learn 

that students will be interested in material pertinent to their 

immediate needs and that when students apply new information 

they remember it. 

Composition teachers and librarians ought to work easily 

together because both want students to do well in school and 

because they share a common background and belief in the liberal 

arts, The core of these shared beliefs is epi torilized in Alfred 

North Whitehead's writings on education, "The students are 

alive, and the purpose of education is to stimulate and guide 

their self-development,,, We have to remember that the valuable 

intellectual development is self-development." 3 The stimulating 

and guiding of self-development is the premise of both modern 

education and modern library service, Academic librarians' 

reference philosophy aims to teach people how to find out for 

themselves, providing a tool for their self-development. And 

what is the function of a composition course if not to set 

students on the way to individual competency by developing and 

refining their communication skills to free them to work 

independently? 

"Education," Whitehead asserts, "is the acquisition of 

the art of the utilization of knowledge,,.Education must pass 

beyond the passive reception of the ideas of others, Powers of 

initiative must be strengthened," 4 The librarian and the com

position teacher can work together toward this strengthening of 

the student's powers, The librarian's goal in teaching 
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students how to overcome the complexities of the library and 

its information sources is to free students to use their 

initiative to identify useful information sources, The writing 

teacher, similarly, shows students how to develop their own 

thinking, how to use words, and how to command their expression 

of ideas, 

Additional confirmation of the notion, suggested by the 

joint application of Whitehead, that the teaching of writing 

and the teaching of the use of the library are similarly funda

mental to education comes from the classical exponent of liberal 

education, John Alfred Newman, In The Idea of!:_ Universitv , 

Cardinal Newman argues that liberal education provides "the 

exercises of mind, of reason, of reflection," which strengthen 

the intellect, "Knowledge, then, is the indispensable condition 

of the expansion of mind, and the instrument of attaining to 

it," 5 But how does one gain and command knowledge? By 

manipulating it. 

Communication of knowledge certainly is either a condition 

or the means of that sense of enlargement or enlightenment,.,but 

.. ,such communication is not the whole of the process. The en

largement consists, not merely in the passive reception into 

the mind of a number of ideas hitherto unknown to it, but in the 

mind's energetic and simultaneous action upon and towards and 

among new ideas ... It is not the mere addition to our knowledge 

that is the illumination, but the locomotion, the movement onwards, 

of that mental centre, to which both what we know and what we 

are learning.,,gravitates. 6 

The composition teacher guides the student in his manipu

lation of ideas, As the student learns to communicate ideas 

through writing, his mind is enlarged, The apparently 

pragmatic activity of teaching writing provides the means to 

the student's most liberalizing experience, 

The librarian, teaching the use of reference works and a 

strategy for finding information also may act as an agent of 

the student's liberal education, But, as complementary as are 

the pruposes of librarians and composition teachers, the ways in 

which they work differ. G,B, Harrison in Profession of English 
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provides an observation defining this difference, "The art of 

communication can only be partially taught, for the writer must 

first have something to communicate." 7 Herein lies the separa

tion of the functions of librarian and teacher. It is the 

librarian who most efficiently can assist the student in 

finding that something to coilllllUnicate, in providing materials 

with a stock of ideas and data for the student's mind to digest, 

and in building skills for future independent learning. 

Bringing the librarian into the classroom or the classes 

into the library is one means of integrating diverse specializei 

skills into a reciprocal endeavor, uniting factions of the 

academic community in pursuit of the goals we all value.8 We 

then work together toward Cardinal Newman's liberal ideal that 

"all Knowledge is a whole, and the separate Sciences parts of 

one. 11 9 
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WRITING--A TOOL FOR LEARNING 

by Greta Michaels 

Mechanical and informational. 

That's how almost all of the writing done by students in 

American secondary schools was categorizei by Dr, Arthur N. 

Applebee in his study, Writing in the Secondary School (Research 

Report #21, National Council for Teachers of English, Urbana, 

Illinois, 1981). 

Instead of helping our students use writing as a tool for 

learning, we assign mechanical writing tasks which re~uire no com

posing, only filling in answers. Instead of helping our students 

write because they neei to communicate, we emphasize recording or 

relating information. Virtually all writing done by our students 

is done for us, the teachers, as evaluators. We ask for very 

little writing of more than a paragraph in length, for very little 

writing which re~uires our students to think and to generate 

language. 

It's easy to imagine a teacher who reads this declaring, 

"I already have more to do than I can manage, I'm not even an 

English teacher. We never have enough time to cover all the 
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