
The premise behind Chapter 11, "Proofreading," is sound: "Proofreading 

is like the quality-control stage at the end of the assembly line. Think of 

ft in these tenns and you'll see why you shouldn't consider a paper finished 

until you have proofed with finicky thoroughness." But in only one instance 

does Trimble place a clamp on too much correction: if the insertion is more 

than one or two sentences, retype the page. It is conceivable that insertions, 

carets and other conventional proofreaders' marks could so disfigure a paper 

that the original, with all its sloppy proofreading, would be less irritating 

to read. His suggestion for students to place, in the margin, circled 

numbers relating to uncertain uses of punctuation, idioms, and the like, and 

to ask pertinent questions about such usage at the end of the paper, is 

excellent. Students need to doubt, ponder, and inquire. 

But all the tips in the world could not produce such a text were it not 

for the author's style and attitude: clear, lean, fresh, graceful, optimistic, 

and witty. Even the deadest of subjects comes out lively: 

Actually, the dash is so versatile and so eager to work that it 
occasionally moonlights as a colon, as a trailing-off thought ("If I 
could only--"), as a censor (Oh, d----:), and other such things. 
Unfortunately, novice writers instinctively recognize this trait and 
work it silly, asking ft to double as a corrma, a semicolon, a parenthesis, 
a period, ad scandalam. This is why it is tagged as a mark of Easy 
Virtue by many sta1 d writers, who don't let it near their prose. Such 
an overreaction is a pity, really, because when the dash errs, it is 
a victim, not a culprit, and nothing can quite replace ft. 

Writing with Style is certainly not for students and teachers who demand 

the conventional: exercises, discussions of gra11'11!ar, logic, or the research 

paper. It is for those who need a shift from the usual bill-of-fare, who 
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need, in Trimble's words, "an infonnal 3-hour refresher course with the 

emphasis on refreshment." It has the fundamentals of writing; ft has ready

to-use and time-proven tips on writing; it has all the eannarks of good 

writing. It is a welcome departure from the conventional . 

POEMS 

Dale S. Olson 
St. Cloud, Minnesota 

At the Funeral of a Family Friend 

I sign the book, 
shake hands with sombre faces 
and nervous smiles, 
then fold my hands to contemplate. 

One step in the long journey 
that is my family, 
my life should be like Duchamp's nude 
descending the staircase --
alanned and alive with movement. 
But here is death, 
silence without motion; 
still, like the man with the blue guitar 
we strain to hear the music. 

Unfolding, I rise 
to breathe the crisp air 
of an April morning. 
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Pilgrimage 

Returning to my father's grave, 
my mother beside him, 
I wonder what brought me to this place 
and smile at the obvious answer. 
Do I expect another miraculous birth? 
I want my father to cleanse me, 
understand me. I want to shed 
my childhood and my tears. 

I think it must be cold 
under the Minnesota sod in November. 
No tears. 
My father could stand the cold 
better than my mother -
better than me. 
I watch the leaves catch 
in the long grass to take the chill. 
Nothing swells inside. 
I will visit again when the ground warms. 

Now I turn to find myself 
walking in the shadow 
that is my father's. 
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THE TEACHING OF EXPOSITORY WRITING: A REVIEW ESSAYl 

William A. Gibson 
Department of English and Philosophy 
Idaho State University 
Pocatello, Idaho 

(Last fall the Sloan Foundation announced that it would not be giving any 
money toward the improvement of the teaching of composition, for a number of 
reasons. A few weeks later the Foundation sent to many campuses copies of the 
booklet which contained essays on which this decision was at least partially 
made. Because most of the essays were by people of some prestige outside of 
the field of English teaching and because they dealt with some significant 
points of view about composition, we looked around for some knowledgeable 
person to review the publication. On the Minneapolis campus of the University 
of Minnesota we found Professor William A. Gibson, who was doing research for 
the year at the Center for Advanced Studies in Language, Style and Literary 
Theory. Editor) 

No reviewer's attitudes toward this little volume are apt to be much more 

consistent than the attitudes of its authors toward their subject. The editor 

of the volume, James D. Koener, characterizes ft as an exploration whose "main 

purpose is to stimulate discussion, provoke comnent and criticism, and help 

provide the Foundation with the further information and insights ft needs if it 

is to undertake any kind of program on writing skills" (p.iii). Anyone con

cerned about the written language can appreciate this modest aim and the pros

pect of foundation support for disciplined work on the teaching of writing; a 

reader must also welcome the appeal for advice and criticism before the launching 

of yet another program, study, or experiment. Nevertheless, while offering some 

useful criticisms of many current attitudes toward English studies, and the 

teaching of writing, the volume raises some serious questions about the Sloan 

Foundation's approach to "the problem of student writing." A number of 

69 




