
cause for despair. As R.S. Crane has written in The Languages 

of Criticism and the Structure of Poetry (Toronto: University 

of Toronto Press, 1953), the pluralistic critic takes the view 

that "the basic principles and methods of any distinguishable 

mode of criticism are tools of inquiry and interpretation rather 

than formulations of the 'real' nature of things and that the 

choice of any special 'language' among the many possible for the 

study of poetry, is a practical decision to be justified solely 

in terms of the kinds of knowledge the critic wants to attain" 

(p. 31). If our aim is to help non-majors gain access to 

imaginative literature, literary criticism must be seen as a 

process in which students experience and re-create the work of 

art rather than merely accumulate and memorize information 

about it. 

Notes 
---1"What Does It Mean to be Able to Write? The Question 
of Writing in the Discourses of Literature and Composition," 
Colle~~ English, 45 (1983), 222, 

2i'n addition to the article by Susan Miller, see James 
Hoetker, "A Theory of Talking about Theories of Reading," College 
English, 44, (1982), 175-81; Russell A. Hunt, "Toward a Process
Intervention Model in Literature Teaching," College English, 44 
(1982), 345-57; and Anthony R, Petrosky, "From Story to Essay: 
Reading and Writing," College Composition and Communication, 33 
(1982), 19-36. 

3For example, Berlin uses the term "epistemic rhetoric" to 
categorize the work of Ann Berthoff, James Moffett, Linda Flower, 
Andrea Lunsford, Barry Kroll, and Richard Young, Alton Becker, 
and Kinneth Pike. 

One of the best surveys of materials on invention is Richard 
E. Young's "Invention: A Topographical Survey," in Teaching 
Composition: 10 Bibliogranhical Essays, ed. Gary Tate. Fort 
Worth: Texas Christian University Press, 1976; Charles R. Cooper 
and Leo Odell, eds. , in Research QI! Composing: Points of 
Departure (Urbana, Ill.: NCTE, 1978) , have collected important 
unpublished articles and provide an extensive bibliography; 
finally, Richard Leo Enos' "Heuristic Procedures and the Composing 
Process: A Selected Bibliography," Rhetoric Society Quarterly , 
Special Issue, No. 1 (1982) contains material not usually cited 
in the traditional English journals. 

5For example, see fl Guidebook for Teaching Literature by 
Raymond J. Rodrigues and Dennis Badaczewski (Boston: Allyn and 
Bacon, Inc., 1978) with its stress on creative dramatics, 
individualized instruction, and materials geared to "the American 
Adolescent . " 
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6Ralph Waldo Emerson, "Nature," in Selections from Ralph 
Waldo Emerson, ed. by Stephan E. Whicher (Boston: Houghton 
Mifflin, 1957) p. 31, 

7 He=y David Thoreau, Walden and Civil Disobedience, ed. by 
Sherman Paul (Boston: Houghton Mifflin, 1957), p. 208. 

8 William Butler Yeats, The Collected Poems of~-~·- Yeats 
Definitive Education (New York: Macmillan Coml?any, 1956),p. 184. 

9 William Carlos Williams, Selected Poems (New York: New 
Directions, 1968), p. 9, --

* * * * * * * * * * * * * * * * 
IF THE AIM IS QUALITY, ENGLISH MUST BE TAUGHT 

AS A LIBERAL ART, NCTE PRESIDENT-ELECT SAYS 

"Now that excellence in education is on everyone's mind, it's 

time to go back to teaching English as a liberal art," says 

Stephen Tchudi, president-elect of the National Council of 

Teachers of English. 

The widespread belief that students must master grammar, 

spelling, and other mechanics of language before they can start 

reading and writing about literature is debasing the quality of 

U.S. education, this college teacher and author says. Translated 

into curriculum in the schools, this insistence on Co=ectness 

First puts the rewards of learning out of reach of young students. 

Too many of them, he believes, get discouraged and give up before 

they grasp what it can mean to become truly literate. 

"English has traditionally been identified with the human

ities and liberal arts," comments Tchudi, a professor of English 

at Micqi_gan State University. "But in the past decade, English 

teachers have been more and more pressured into treating it as a 

simple 'basic skill' to be learned through drill and memorization." 

"If studying English is to lead to true literacy," Tchudi says, 

"then English must be more than testing students on points of 

grammar and subtleties of spelling. English ought to expose stu

dents to a broad range of writing from many cultures and many 

eras, In English and other disciplines, students should be en

couraged to talk and write about substantive ideas and issues. 

"English taught as a liberal art can begin in the elementary 

grades," Tchudi says. "Children can be given opportunities to 

read far more than they do in school now, especially in the great 

works of children's literature. They need to write daily, every

thing from notes and letters to stories and plays . 
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"Spelling, vocabulary, phonics, and penmanship are all 

necessary within limits," Tchudi agrees, "but they don't lead to 

love and understanding of language the way a memorable work of 

children's literature does. You could spend twelve years on 

mechanics of language and still not be really literate in English, 

And even the mechanics become second nature only through 

constant reading and writing." 

In secondary schools, Tchudi would like to see teachers look 

at English as more than career skills or even college preparation, 

The best preparation for both college and career, he insists, is 

broad reading and "frequent use of spoken and written English 

for a variety of purposes: intellectual, imaginative, and 

pragmatic," In short, a broad foundation in the liberal arts, 

What does it take to educate students toward broad literacy? 

"You don't need much expensive equipment or many resources 

besides books," Tchudi says, "But the school system has to be 
' willing to give English and language arts teachers smaller and 

fewer classes." 

Excellence in the language arts depends on teachers having 

time to respond thoughtfully to each student's writing and to 

prepare for discussions of what is being read, Tchudi comments. 

Such individual encouragement, especially for the so-called 

"average" stwient, diminishes as class size grows. And even 

before the present budget crises, he points out, most high school 

English teachers in the U.S. were trying to teach five classes a 

day totalling more than 150 students. 

"English teachers nationwide are clearly concerned about 

excellence in education," Tchudi comments. "And they are willing 

to be held accountable for the quality of their work. However, 

they also need the support of the community and encouragement to 

teach as well as they can. 

"In recent years, the public has been highly critical of 

English teachers, and teachers have listened and responded to that 

criticism," Tchudi notes. "Now it's time for the public to attend 

to the needs of English language arts teachers and give them the 

climate and support to teach English as a true liberal art." 
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* * * * * * * * * * * * * NEWS************* 

The Conference on College Composition and Communication of 

the National Council of Teachers of English launches a new 

monograph series, Studies in Writing and Rhetoric, with a 

unique study that provides both theoretical and practical 

guidelines for the evaluation of composition programs. 

Evaluating College Writing Programs, by Stephen P. 

Witte and Lester Faigley, to be published August 1 (136 

pages, paperback, $8.50) critically reviews studies designed 

to evaluate composition programs at the University of 

Northern Iowa, the University of California at San Diego, 

Miami University, and the University of Texas. 

Because present evaluation systems are so limited that 

they are neither reliable nor valid, the authors realized 

a need for theoretical and practical guidance, which they 

offer through discussion of generalities from the four 

studies ar:d pertinent questions and guidance to evaluators 

of composition programs. The questions they devised demand 

much of program evaluators: What do we presently know? 

What assumptions are we making and how do those assumptions 

limit our knowledge? Are those limitations necessary or 

desirable? What do we still need to know? Evaluating 

College Writing Programs is a needed and timely work that 

provides a model for future Studies in Writing and Rhetoric 

monographs. 

Stephen P. Witte and Lester Faigley teach in the 

Department of English at the University of Texas at Austin. 

Both have published extensively on discourse features, 

composing, writing pedagogy, writing evaluation, and 

literature. 

ISBN 0-8093-1124-0 
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