
she has students write a quick 
autobiographical paragraph to introduce 
themselves to one another at the 
beginning of the class. They save the 
paragraph to rewrite at a later point, in 
Charles Dickens' style (voice) as well as 
in J.D. Salinger's. I'll try my own 
version of her sequence next fall. 

With all of the media attention to 
the cyber community, two essays 
connected to voice in that context are 
timely. In "The Virtual Voice of 
Network Culture," Mark Zamierowski 
talks about voice on e-mail networks, 
describing the function of flamers and 
the effects of the virtual community on 
voice. In another e-mail connection, 
Yancey and Michael Spooner dialogue 
about this essay collection over e-mail, 
their dialogue reprinted as a summary 
article. 

The essays on East Asian, Native 
American, and Deaf communities were 
also instructive, reminding us not to 
assume that all of the voices in a 
community are the same. Yet they also 
remind us to listen to the voice of many 
varieties of students with care. 

This essay collection includes 
familiar voices as well as new ones, 
offering some rarely heard perspectives 
on the subject. The book also includes 
an extensive bibliography on voice, 
compiled and annotated by Peter Elbow 
and Yancey. We and our libraries 
should own this book. 

-. Linda Hunter is Director of the 
Academic Support Center, Writing 
Across the College, and is an instructor 
in the English Department at St. Olaf 
College, Northfield, MN. 

Expanding the Boundaries 

Review of Crossing the Mainstream: 
Multicultural Perspectives in Teaching 

Literature. Eileen !scoff Oliver. 
Urbana, IL: NCTE, 1994. 235 pages. 
Paper, $14.95 (members). 

When I saw the request for a 
reviewer for Crossing the Mainstream, I 
gathered up my courage and offered my 
assistance. The motivation was simple; 
I had just been assigned the task of 
accumulating information on teaching 
Asian-American literature, and the short 
summary announced "comprehensive 
bibliographies of African American, 
Asian American, Jewish, Latino, Native 
American and cross-cultural literatures 
as well as of literature addressing 
emotional, mental and physical 
disabilities, homelessness, 
homosexuality, older adults, teenage 
suicide, and Vietnam veterans." Upon 
receiving my copy, I was delighted that 
Oliver has done so much more than 
provide bibliographies and a rationale. 
She has given me a practical 
Multicultural handbook, yet another 
research tool for ferreting out facts and 
resources efficiently, as well as tales of 
in-the-trenches experiences both to 
amuse and inspire. 

Oliver has taught twenty-five 
years in high schools, community 
colleges, correctional facilities and 
universities in various states. This 
experience has provided her with rich 
anecdotes as well as with a concern that 
we teach what is relevant to students; 
much of that is not in the mainstream 
canon. She provides relevant stories of 
her first efforts to teach "ethnic" 
literature, and I particularly enjoyed 
reading about her 1990 experiences 
teaching at St. Cloud State University. 

She encourages us to stretch our 
knowledge of what's available and teach 
literature with which students connect. 
Her concern is that if students are not 
motivated by the literature, they won't 
read. Having been there, watching 
students refuse to read curricular-
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mandated materials, I agree with the 
author that "We cannot perform miracles 
but--given the expertise and the 
commitment--we can make a difference" 
(220). The safest route is often not the 
most successful, and she chides us to 
try, to nudge ourselves, to challenge 
both ourselves and students in our care. 
Her firm belief that they are our 
responsibility, that we must "open the 
gate and let everybody in" does not 
always encourage politically safe 
choices. For those ofus (all ofus?) who 
possess inadequate time, money and 
knowledge in this area, she says, 

. . . by the time I become an 
expert in all of these area [ of diverse 
literatures], I will be retired. I have 
decided I must begin somewhere . . . 
Perhaps what I lack in formal 
background, I can compensate for 
somewhat with experience and 
enthusiasm. After all, isn't that what 
we English teachers do best? (134) Her 
book, then, is her attempt to save us that 
time providing a well thought out, 
experience-driven rationale. curricular 
challenges, and teaching strategies for 
Multicultural literature. 

Chapter 10, "The Right Rules for 
the Right Game: Critical Analysis of 
Multiethnic Literature," is ambitious. 
Yet she begins with her disclaimer as "a 
rank beginner in the search for 
understanding literatures in the United 
States." As many of use are just 
beginning as well, we can learn from her 
insights. She addresses terminology, 
suggesting that "the whole notion of 
separateness may become obsolete," and 
admonishes us to move beyond the 
Eurocentric models ofliterature we have 
been educated with and continue to 
teach. Oliver delineates criteria for 
evaluation of various literary traditions 
in a concise, clear manner. 

Because I was searching for 
material on Asian American literature, I 

picked that topic to explore. Chapter 10 
contains extensive information, with 
emphasis on Chinese American and 
Japanese American literature: 
"Historical Development of the 
Literature," "Barriers to Inclusion," 
"Popularity versus Authenticity," 
"Filiative and Affiliative 
Textualization," and "Common Themes" 
(150-157). In addition, Oliver includes 
a six-page bibliography on General, 
Cambodian, Chinese, Filipino, Hmong, 
Indian, Japanese, Korean, and 
Vietnamese literatures (90-96). 

I kept discovering more material 
on Asian Americans, such as a comment 
in another chapter on the diversity of 
Asian Americans and, in Chapter 12, 
"Approaches to Teaching Multicultural 
Literature," sections on chronological, 
thematic, and genre structures. In the 
chapter on multidisciplinary approaches, 
a list on "Teaching Literature through 
Music" did not include Asian American 
examples but did include several other 
groups. An index would help, as I hope 
I have exhausted my search but am not 
sure that I have. 

This book is rich in anecdotes, 
practical suggestions, and general 
information about various cultures. I 
will use it next year in teaching, and 
know I will share much of its 
information with my students. 

• Galene Erickson teaches all aspects 
of 8th and 9th grade language arts at 
Valley View Middle School in Edina, 
MN. She is currently on the NCTE 
committee on the teaching about 
intolerance and genocide. 

Delineating Tension between Theory 
and Classroom Practice 

Review of The Langua~e of 
Interpretation: Patterns of Discourse in 
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Discussions of Literature. James D. 
Marshall, Peter Smagorinsky, and 
Michael W. Smith. NCTE Research 
Report 27. Urbana, IL: NCTE, 1995. 
158 pages. Paper. $14.95 (members). 

In The Lan~ua2e of 
Intemretation, Marshall, Smagorinsky, 
and Smith examine how people discuss 
literature in academic and non-academic 
settings. The authors, all former high 
school English teachers turned 
professors of English education, ground 
their research in Louise Rosenblatt's 
transactional theory of reading and 
Mikhail Bakhtin's notion of "speech 
genres." Suggesting that literature 
pedagogy needs reform, the authors 
view their study as a transition piece 
between older text-based "transmission" 
models of teaching and newer reader
based "democratic" models. Simply 
stated, their three-fold purpose in this 
transitional study is "to describe how 
discussions of literature proceed, to 
explore the intentions and expectations 
of those who participate in such 
discussions, and to use [the] analyses as 
the basis of a consideration of what 
constitutes effective instruction" (1 ). In 
the main, this study is revealing as it 
delineates tensions between theory and 
classroom practice and as it raises 
insights gleaned from non-academic 
discussions of literature. 

To achieve their three-fold 
purpose, the authors examine evidence 
from interviews of participants and from 
transcriptions of videotapes and 
audiotapes of discussions. They analyze 
the interviews to assess pre- and post
discussion perceptions and goals, and 
they analyze the transcriptions, using a 
code developed by Marshall (presented 
in chapter two), to describe patterns of 
discourse. Based on Bakhtin's notion of 
a "speech genre," or what is perceived as 
the "right way" to speak in a given 
context, the code's organizing features 

are the communication unit ( a remark on 
a single subject), the turn ( one or more 
communication units spoken by a single 
participant who has the floor), and the 
episode (a sequence of turns on a single 
topic). The code allows for further 
analysis of communication units based 
on several categorical content areas, 
sources of knowledge, and kinds of 
reasoning involved. 

Chapters three through six form 
the core of the monograph. In chapter 
three, Marshall investigates teacher-led 
large-group discussions conducted in 16 
high school classrooms. Finding 
tensions between teachers' reader-based 
goals and actual classroom practice, he 
suggests that discourse remains teacher
centered and text-based primarily 
because of the "speech genre" of large 
groups. In chapter four, Smagorinsky 
investigates the relationship between 
"speech genres" of teacher-led large
groups and those of teacher-guided 
small groups in four high school 
classrooms and suggests that discourse 
patterns in small groups directly 
correspond to large-groups patterns. 
Finally, Smith investigates the "speech 
genres" of adults and adolescents 
discussing literature outside the 
classroom. In an analysis of two adult 
book clubs ( chapter five), he finds a 
reader-based discourse marked by 
cooperation, equality, ethics, and 
personal engagement. Similarly, in an 
analysis of ungraded one-on-one 
discussions between 16 eighth graders 
and a student teacher (chapter six), 
Smith finds students more willing to 
interpret texts personally and ethically 
than their counterparts in classroom 
settings. 

Drawing together these various 
strands of information, the authors 
conclude with a political challenge, 
arguing that three things must occur to 
achieve fully the transition to reader-
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based patterns advocated by most 
teachers in the study and observed in the 
two non-academic settings. First, 
teachers must fundamentally shift roles 
by vesting "authority in students' voices" 
(132). Second, teachers must also 
change the kinds of activities required of 
students to create contexts for more 
personal engagement with literature. 
And third, teachers and administrators 
must advocate for developing fully 
democratic communities both in 
classrooms and in schools themselves. 

The authors' conclusion is 
provocative, but perhaps the most 
engaging aspect of the study is the 
research findings, especially in chapters 
three and four. While reading these 
chapters, I examined mentally my own 
attempts to incorporate a reader-based 
pedagogy at the college level and found 
the descriptions of discourse patterns 
revealing. Although the authors attend 
specifically to discussions of literature 
in virtually every setting but college, 
English teachers at all levels who are 
concerned with reader-based pedagogy 
will find the study illuminating. 

.., William Hodapp is assistant 
professor of languages and literature at 
the College of St. Scholastica in Duluth, 
MN. 

Shifting the Balance of Power in the 
American Classroom 

Review of Activities for an Interactive 
Classroom. Jeffrey N. Golub. Urbana, 
IL: National Council of Teachers of 
English, 1994. 143 pages. Paper. 
$12.95 (members). 

Teachers at all levels, from 
kindergarten to college, are currently 
immersed in a shift in philosophy and 
practice. Where once teachers serves as 
lecturers, conveyors of a body of 

knowledge, and evaluators of final 
products, they are now asked to be 
guides to understanding, mutual 
participants in exploration, and 
observers of processes of learning. 
What strikes me as common to all of 
these new roles is a basic shift in the 
balance of power in the classroom. 
After years of class sessions in which 
teachers were the focal point, they are 
now attempting to shift the focus and 
allow students to interact with each 
other in small and large groups. The 
students are collaborating, formulating 
understandings, creating oral rough 
drafts, and thus negotiating the 
curriculum in a way that is meaningful 
to them. 

One of the difficulties faced by 
teachers who want to develop an 
interactive classroom is that students are 
not accustomed to responding in 
positive and productive ways within the 
context of school. Too many of them 
have been conditioned to expect the 
teacher to provide the answers and act as 
the arbiter of correctness. They have 
become comfortable with their role as 
passive recipients. Jeffrey Golub 
astutely recommends that the teacher 
begin slowly by creating a community 
of learners and a climate of learners and 
a climate of trust and acceptance. He 
provides some specific activities such as 
short impromptu speeches about objects 
that are important to them and "practice" 
brainstorming sessions that help 
students feel comfortable with each 
other and provide opportunities for 
instruction in speaking and listening and 
writing. 

Activities for an Interactive 
Classroom includes many concrete 
examples of instructional techniques 
build around interaction. Golub lists 
some specific principles for teaching 
and learnmg in such a classroom, 
namely authentic communication, active 
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