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less interesting) people: Amelia Stewart Knight, George Templeton Strong, Ellen 
Weeton, Bruce Cummings (a.k.a. Barbellion), Eve Wilson, Laurel Lee, Chaim Kaplan, 
etc. 

Amid all this variety, students can find diarists that particularly interest them; and 
then turn from Mallon to the diaries. A solid nine-page bibliography (well-thumbed in 
my copy) provides all the information one needs to read more about the diarists in their 
own words. 

The classics-induced "deep freeze" on student writing need not be a problem. Mal
Ion's book suggests some of the rich variety of uses to which writing can be put, and 
does so in an enticing fashion. As a bonus, one can find good philosophical insights on 
writing in Mallon and in his diarists. Here, for instance, is William Soutar's entry for 
August 23, 1933: 

The cry of the writer to-day ought to be: "How can I achieve simplici-
ty?" .... The world is now at every door-and, even if we admit that the needs of the 
human spirit are constant-the complexity of modern sensation tempts the writer to be 
complex; and to assume that "difficult" writing is axiomatic with profundity. But may 
we not learn from nature ... that simplicity of structure is the secret of survival (and by 
simplicity is not meant bareness-but directness, clean-cutness, harmoniousness; the 
smooth action of a bone in its socket, which is not without much subtle adaptation). Lei 
us seek to make thought and impression fit thus-so that a poem may be as communi
cative as a gesture. 
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BOOK REVIEW 
Writing in the Liberal Arts Tradition: A Rhetoric with Readings 
James L. Kinneavy, William J. McCleary, and Neil Nakadate. New York: 
Harper & Row, Publishers, 1985. 

by 
Nancy MacKenzie 

The authors of Writing in the Liberal Arts Tradition claim their book is "significantly 
different from any textbook for writing [that instructors and students) have used 
before." The claim is justified. 

Noteworthy features of this writing text include a focus on training the well-rounded 
writer, with a holistic overview of the interrelationship between perceptive reading and 
effective writing, including methods of prereading through guided analysis, as well as 
exercises in prewriting. There is guidance in combining both the product and process 
approaches, with an emphasis on the creativity in language appropriate to all writing, 
including but not limited to poems and stories. 

The text organization moves from less difficult to more complex, and includes 
sequenced assignments. The authors are concerned with teaching the thinking skills 
which underlie all writing, and incorporate a variety in type as well as length and 
complexity of exercises and readings. There are also numerous helpful charts and 
diagrams and an attractive two-color format-black with red headings .. 

Writing in the Liberal Arts Tradition provides examples and exercises in a range of 
Writing tasks, from research to stories and poems. In fact, chapter 7 ( 25 pages) is 
devoted to discussion of literary discourse, with sample stories and poems to 
better enable students to understand and incorporate logic, organization, and style 
in what is traditionally referred to as "imaginative writing." This text emphasizes, 
however, that reports, narratives, and evaluations also call for creative and imagi
native use of language. 

As the authors point out, the arrangement of the book calls for a sequential course 
arrangement-whether a single quarter, semester or more. However, instructor prefer
ence, course requirements, and student needs can determine the sequence most appro
priate. 

The book is divided into two parts, both reflecting Kinneavy's definition of the aims 
and modes of discourse as he developed them in Theories of Discourse. The six aims of 
writing are identified as expressing oneself, persuading, informing, explaining and 
proving, exploring, and writing poems and stories (chapters 2 through 7). Kinneavy's 
four modes of discourse are description, narration, defining and dividing, and evalua
tion (chapters 9 through 12). 

The familiar reader-writer-subject triangle provides the basic coherence for all these 
separate issues and strategies. The inside cover handily illustrates how each of the six 
aims and four modes is organized around a writer, reader, and subject-matter issue. For 



54 

example, if the aim is to inform, the writer issue is "factuality," the reader issue is 

"surprise value;' and the subject-matter issue is "comprehensiveness:' 
The authors effectively combine the process and product approaches by providing a 

variety of product examples (by both professional and student writers) at the beginning 

of each chapter. Through questions and exercises students are guided through the 

prereading and on to the analysis phases of reading and thinking about those sample 
writings. Then students are taken step-by-step through the subsequent phases such as 

choosing a topic, inventing things to say about it, organizing the paper, and finally 

reshaping and polishing it. 
Each separate phase of the overall process is dealt with in the individual aims and 

modes chapters with a variety of exercises and suggestions. These exercises range from 

listmaking to interviewing to identifying the (1) method of evaluation, (2) hierarchy of 

values, and (3) faculties of evaluation in a sample piece of evaluative writing. 
Especially helpful to writing teachers, as well as students, with limited training in the 

forms and formats of non-humanities disciplines are some features of chapter 5, 

"Explaining and Proving:' This chapter includes discussion of statistical reports and 

case studies with exercises on identifying population, identifying rules of interpretation, 

and methodology for statistical studies, for example. 
Drawing on their own impressive scholarly research and combined years of expe

rience at different universities, Kinneavy (University of Texas at Austin), McCleary 

(~enesee Community College in New York) and Nakadate (Iowa State University) have 

produced a unique, attractively packaged, and eminently usable writing text 

BOOK REVIEW 

Writer's Block: The Cognitive Dimension. Mike Rose. 

Carbondale and Edwardsville: Southern Illinois University Press, 1984. 

When a Writer Can't Write. Mike Rose, Ed. 

New York: The Guildford Press, 1985. 

by 

Linda Hunter 
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These two most recent books from Mike Rose bring some new perspectives to an old 

problem. In Writer's Block Rose notes that 10% of college students report that they 
block frequently (1). We have all listened to students with this complaint (not to 

mention colleagues) who claim first hand experience with writer's block. Rose describes 

his study of the cognitive problems of ten UCLA undergraduates, five high-blockers, 

five low-blockers, including a detailed analysis of two contrasting writers. The second 

book, edited by Rose, is a collection of essays from a variety of contributors ranging 

from a developmental psychologist to an applied linguist. 

In his research for Writer's Block Rose first videotaped, then interviewed students 

about their writing process as he and a student watched the video to stimulate recall. 

He measured blocking by the passage of time with "limited productive involvement" 
with the writing task, as opposed to delay for the purposes of weighing ideas about 

the writing. His analysis focuses primarily on cognitive issues, assuming that the 
writers have the requisite writing skills that are blocked and "some degree of alertness 
or effort" (3). 

The reasons for students' blocking are not surprising: "(1) the rules by which they 
guide their composing processes are rigid, inappropriately invoked, or incorrect; (2) 

their assumptions about composing are misleading; (3) they edit too early in the 
composing process; (4) they lack appropriate planning and discourse strategies or rely 

on inflexible o.r inappropriate strategies; (5) they invoke conflicting rules, assumptions, 

plans, and strategies; and (6) they evaluate their writing with inappropriate criteria or 

criteria that are inadequately understood:' Simply reading the list suggests strategies for 
teaching to avoid that kind of serious blocking as well as to remedy the condition. 

He points out that low-blockers also use rules, but their type of rules are those that 

spark fluency and flexibility. Not so with the high blockers. The variety of inflexible, 

unproductive rules internalized from nameless texts and teachers is predictable. A high 
blocker reports rules such as, "You're not supposed to have passive verbs;" word choice 

should not be "too easy;" "if you can singsong, it's not good stylistically:' I have heard 

similar "rules" from my college freshmen who seem to have taken in general guidelines 
as clay tablet equivalents. Conflicting rules were also a problem-faced eight times more 
often by high blockers. 




