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commitment to their students and 
their own professional beliefs. 
Some key strategies of learning to 
live under water: 

• Avoid conflicts and confrontations 
where possible. 

• Document everything that you and 
your students do. 

• Think carefully through why you 
do what you do and be prepared to 
state your beliefs. 

• Make it clear to your pupils why 
you do what you do in the ways that 
you do. 

• Maintain strong personal relation
ships with parents and colleagues. 

• Seek the support of like-minded 
teachers and off er support to them. 

• Don't ask permission to do what 
as a professional you believe is best 
for a class or a pupil. 

Let me end my offerings of 
advice with a statement from my 
daughter Debra Goodman who 
found herself harassed by adminis
trators early in her career. She said, 
"I'd rather be fired for doing a good 
job of what I believe in than for 
doing a bad job of what I don't be
lieve in." 
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Def ending Teachers and Learners 
from Mandates 

by Ken Goodman, Professor Emeritus, University of Arizona 

For the better part of 1999 
I worked on the Arizona Reading 
Achievement Task Force, estab
lished by law to report to the State 
Board of education in Arizona on 
how to implement the phonics law. 
We met once or twice a month in 
the State Senate Building. Senator 
John Ruppenthal, a Republican who 
heads the Senate education commit
tee, headed the Task Force. Most 
of those appointed are advocates for 
one or another phonics program. 
But a few are holistic and a few rep
resent a more moderate position. 

The chair hoped we could 
actually find consensus. What the 
majority on the committee wanted 
in the report to the State Board of 
Education was the explicit specifi
cation of what may be taught and 
how in the phonics classrooms the 
law mandated. The law also estab
lished a course in phonics as part of 
every teacher education program. 
This report also determined content 
of this course. 

The report which was sent 
to the State Board of Education and 
adopted with little discussion gave 

the phonics advocates what they 
wanted. 

Ultimately it was pressures 
from outside the task force meet
ings that determined the content of 
the recommendations. In one form 
or another this campaign to legis
late and mandate methods and ma
terials in literacy education and 
teacher education is going on in 
most states. 

What follows is what I sub
mitted to the Task Force for inclu
sion in the report and which even
tually became part of a dissenting 
report signed by four members of 
the panel. I hope it will be useful in 
Minnesota and other states. 

Our Goals 

That all children should learn: 

-to read and write for a 
range of personal and social pur
poses. 

-to choose to read and 
write for these purposes including 
reading for their own pleasure. 



Some Principles 

-Access to books and 
other materials is essential to read
ing development. 

-There must be support 
for public, school and classroom li
braries so that a wide range of ma
terials of all kinds: fiction and non
fiction, books, magazines and me
dia are available to every child and 
that child's parents and teachers. 

-Programs such as Read
ing is Fundamental (Smithsonian) 
that distributes paperback books 
should be implemented statewide in 
Arizona. 

-Reading and writing are 
complex processes of making sense 
of print. In making sense of print 
readers use several kinds of infor
mation at the same time. They draw 
on their knowledge oflanguage in
cluding phonics, language structure 
and meaning and their life experi
ence in making sense of print. So it 
is important that what they read and 
write make sense. 

-Learning to read and 
write is also complex. All children 
who have learned oral language can 
learn to read and write. 

-Children, in literate com
munities like Arizona, begin to learn 

to read and write before 
they come to school. They 
learn from the print that 
surrounds them and from 
observing members of 
their families reading and 
writing. 

-Children vary in 
the paths they take to 
learning to read and write 
and how long the process 
takes. Some children 
move easily and naturally 
into reading and writing, 
often before starting 
school. Others take 
longer. They need to hear 
books read to them. They 
need time to develop per

sonal purposes for reading and writ
ing. They need many experiences 
with books and other print materi
als and with writing. 

-The two processes sup
port each other: we learn to read 
by writing and we learn to write by 
reading. 

-Classrooms should be 
rich in meaningful print. Children 
should be encouraged to respond to 
the print in their classrooms. 

-Instruction needs to in
clude attention to all aspects of 
reading and writing. There needs 
to be balance: in attention to parts 
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and wholes; in attention to reading 
and writing; in attention to skills 
and comprehension; in use of di
rect and indirect instruction; in in
clusion of range of materials and 
genre in a range of methodologies 
and teaching styles in how individual 
children are instructed. 

-We need to avoid 
overspecification. Goals and meth
ods should be specific enough to 
make them clear but should not in
clude highly specific materials, in
structional sequences, or method
ologies and they should not exclude 
any specific materials, instructional 
sequences or methodologies. 

-No specific commercial 
programs should be promoted by 
law or mandate. 

-No criteria should be so 
explicit that they only fit single com
mercial programs. 

-Programs don't teach 
children to read and write; teachers 
do that. Teachers need support but 
not control. No law or mandate 
should restrict the professional 
judgement of teachers in how best 
to teach a particular child or group 
of children. 

-There should be a strong 
program of staff development for 
teachers which treats them with re-
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spect and which is not narrow or 
coercive. Good teaching cannot be 
coerced. Placing teachers in 
adversarial positions leads them to 
be defensive and resistant to change. 

-Support for teacher edu
cation needs to be expanded. We 
must expand the capacities of the 
state's colleges of education to edu
cate more professional teachers. 
Teaching must be seen as an attrac
tive profession for young people. 
Teacher educators must also be 
treated with respect and must be 
partners in any attempts to improve 
literacy education. 

-Research on the pro
cesses of reading and writing, on 
how children learn to read and 
write, and on how to teach reading 
and writing effectively provide an 
important base for decisions by 
teachers, teacher educators and 
policy makers. But we need to be 
cautious in the application of this 
research. We need to have a broad 
definition of research in order to use 
the rich findings of the wide range 
of research on reading and writing. 
There is no simple and direct way 
of applying research findings to cur
riculum and instruction. The find
ings of research need to be inte
grated with information from other 
sources to produce effective in
struction. 

-We need to avoid confus
ing field testing of specific materi
als with impartial research. While 
field testing instructional materials 
is important it takes place after the 
materials are developed and thus 
can have little influence on the pro
grams. 

-We need to beware of the 
"Diogenes" factor. In the case of 
many commercial programs, all of 
the research on them has been done 
by the authors or others with a 
vested interest in the programs. 

And Some Essentials to Success 

We can't become the bitter 
battleground that Texas and Cali
fornia have become. We need to 
avoid hysteria and crisis mentalities. 
Real change needs a calm atmo
sphere and takes time. 

We need to be inclusive and 
collaborative, not combative. We 
need to include parents, teachers, 
and teacher educators in any initia
tives. There needs to be an open 
forum and a free marketplace of 
ideas. There is enough blame and 
responsibility to go around. We 
need to avoid finger-pointing. 

Above all, we need to keep 
the welfare of the children in mind. 
They cannot prosper in bleak, hos
tile, and joyless classrooms with 
harried embattled teachers. 
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Writing Lives: Partnering With the 
Community 

by Mary Jane Berger, College of St. Benedict 

"This class provided a unique opportunity to reestablish my paradigms of 

the elderly. My partner and I have enriched each others lives. " 

Recently, Country Manor of of real people who have lived long 
Sartell, MN, asked the College of and fascinating lives. In fact, some 
St. Benedict and St. John's oftheresidentsandtenantshavehad 
University to identify students who 
could write the stories of people 
living in its care/retirement facility. 
Nancy Thomes (Director of 
Volunteer Services for Country 
Manor) and I formed a partnership 
to make a dream come true. We 
met at a Service Leaming retreat 
during the summer of 1999 during 
which Nancy shared her vision of a 
project where the rich lives of 
residents and tenants could be 
recorded. 

The Director of Service 
Learning at CSB/SJU, Cindy 
Pederson, loved the idea and 
pledged her support of our efforts. 
Together we pooled our resources 
and offered English 315, a special 
topics writing class in the Spring of 
2000. 

As part of this special topics 
writing class, students were given 
the opportunity to write the stories 

exceptional lives, remembering 
many of the key moments of the 
twentieth century. 

Prior to meeting any of 
these people, the students 
investigated the world of care 
centers and retirement facilities in 
mid-central Minnesota, the state of 
Minnesota, America, and other 
countries. 

Through speakers, internet 
research, reading, and discussion, 
they explored topics such as ageism, 
aging in place, growing old 
graciously, successful retirement, 
activity as a key to healthy aging, 
building inter-generational 
communities, and retirement 
agencies. 

The class began with 
sensitivity training. A local woman 
who serves as an ombudswoman for 
the elderly, suggested everyone live 
one day "feeling" at least one of the 


