
and, 011t of a desperation to maintain the momentum of a·cause, 
coercion becomes the style, factionalism the trend, and 
exploitation of the young in captive classroom audiences the 
morality. Iri the · long run the gains from this behavior may 
really be losses. · 

Winter Night on Hennepin Avenue 

Ten at night in Minneapolis, and ten below. 
Five of us, loosely strung out, wait tl-ie bus. 
Freezing, we have waited half an hour. 

· _we have innttered ·commonplaces on the weather~ 
Now are chary of additional familiarities; 
We wouldn It want to cross that line . 
Separating lonely babbling widows 
And drunken Indian friends-of-all-mankind 
From a 11 the rest of us. 
So we are simply freezing here in silence, 
.Wiping separate noses. 
We try to keep our eyes on straight trackoa, 
But our eyes having minds quite their own 
Slant, looking now and then with others' 
Slanting back at us. 
(What does this mean?) 
Still, we try to concentrate on parking meters, 
Stare in empathy on piles of frozen slush. 
And we are very busy, certainly, 
Gazing down an empty street in unison. 
(We wouldn't want to miss the revelation of- the bus.) 
We are surely less insane upon a Northern street 
Imitating ice· blocks than we would be 
Clustered thigh to thigh preserving heat 
And warming hands in neighbors' crotches. 
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These I Believe: Some .Statements 
About Censorship 

By KEN DONNELSON 
Arizona State University 

In 1952, Edward R. Murrow, the great radio journalist, edited 
a collection of personal philosophies under the title, THIS I 
BELIEVE. I would like to sketch out five personal beliefs about 
English teaching and censorship, for these statements I do deeply 
believe. My five statements do not go as neatly together _as I 
might like, but they all concern English teachers (the only 
racket I've ever known for almost twenty-five years, and I 
believe, still the best game in town) and potential or actual 
censorship (a game anyone who teaches Ene;lish is almost destined 
to become involved in), so the statements have at least that 
much in common. 

First, I believe that school must be the hotbed of intellectual 
ferment in a community. I do not mean that schools should be 
radical or avant garde necessarily, but rather sch9ols should be 
the one place in a community (in some communities maybe the only 
place) where ideas of all sorts are considered, analyzed, invest
igated, and discussed and their consequences thought through. 
Ideas are seldom-comfortable to deal with, but .ideas, new and 
old are the stuff of education. I further believe that schools 
sho~ld educate, not indoctrinate, and this admonition applies 
equally -to parents and teachers, not one or the other bu_t .bo_th. 
The purpose of education is to open minds. The purpose of 
indoctrination is to close minds to all -but one mode of _thought 
or one point of view. In too many communities, _the legend seen 
in - some churches, "The Glory .of God Is Intelligence,"more properly 
should read, "The Glory of God ls Intelligence, BUT Man' -s Use_ 
Thereof Is Prohibited." I ·believe that schools will and should 
reflect the mores, beliefs, values, totems-taboos of t _he local 
community, but the purpose of education is to prepare students 
to face the world of which the local community is only one part. 
I believe that schools must discuss and analyze traditional 
values of the community, not to scoff at the values _nor to 
ridicule people who accept them. Ideas of many kinds, t_raditional 
to radical, deserve serious attention and study, and believer_s 
of all sorts should be respected and listened to, but respect 
and attention should not be mis-read as adherence or acceptance. 
Plato's belief that the unexamined life is not worth living is 
applicable to examining traditional or radical beliefs or any 
belief lying somewhere in the continuum between. Schools must 
foster one principle basic to education--ideas are not merely worth 
examining: they must be examined. 

15 




