
eb1tOQ\al comments 

What is English? That question has long been debated, often heatedly. I would hope that the debt ld . a e wou continue and that this issue of the Minnesota English Journal would help heat the fires of the debate since we need to be constantly defining 
our subject which is, as all of us know so comprehens· th t d f • • • ' ive a no e inition can ever hope to encompass it. 

The subject matter of English, always broad, seems to be getting even broader as this issue which focuses on a relatively new aspect--popular cuiture-makes clear. The authors attempt to define popular culture as an integral part of the humanities and to show how it can be taught in the classroom mostly ~n the high school, although much of what is ;uggested is also applicable in the elem~ntary school and in college. The final article in1, this issue, while it does not deal directly with popular culture, does show how adolescent novels can be used, just as popular culture can, to force students to reexamine their values and thereby to become a little more human. 

I would hope, as I'm sure that the authors of t~ese articles would, that they might provoke some disagreement, particularly from those who feel that pop~lar c~lture is not a liberating, mind expanding subject with a place in the English curriculum where we ought to concentrate on the literature that has stood the test of time and that many students will have no other opportunity to explore. 

Your jo~rnal, therefore, would welcome response to these ar~icles, short·or long, just as it would welcome articles, poems, short stories on any t~pic The more articles the editor has to choose from the. more lively and provocative the journai will be. 
~pea~ing of a lively journal, contributors should keep in mind .that a little levity now and ,then would not be out of place, even in these pages. Sometimes we take ourselves too seriously, But serious or humorous all articles will be read with interest and considered for subsequent issues. 
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Writing Themes About Popular Literature: 
Definitions, Classifications, and Applications 

by FRED E. H. SCHROEDER 
Department of English 

University of Minnesota: Duluth 

At first glance, popular culture seems to be easily defined, but hardly worth the effort, It is comm:rcial, trivial, transient and disposable, and most certainly appears to be irrelevant to the classroom, where our_ concerns are with permanent values. But when we begin to realize that our students live in an environment--in some cases a total environment--of popular culture, a second glance seems appropriate. It is, after all, many years now since teachers have presumed that there is no existence for students outside the school, and so! for example, we recognize the importance of understanding the culture of the ghetto children, at least so that we can be more sure of what we have to work with. When such examination has been made, though, teachers may feel dismayed at the separation of the diverse 
cultural backgrounds of their students. 

There are common denominators, though, One is the school, of which more later. The other is popular culture, for it is a fact that the urban ghetto, the suburban split-level, the reservation shanty, or the prairie farm-house alike share Dentyne, 7-up, ~, Reader's Digest and Superman. It is a chaotic_world of material goods, this popular environment, and it may be necessary to define and classify it just for the sake of control. The field of popular culture~~ is now some sev:n or eight years old, and definitions abound and sometimes may seem to conflict, but after some years at the task, I have settled upon the definition implied in the diagram below, which I call a "culture-whe:l:". In terminology it differs from some other definitions_ of the different cultural traditions, but overall it is congruent with such definitions as Russel Nye's in 
his excellent The Unembarrassed~:~ Popular ~ lg America:l°Dial: New York, 1970). 
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