
such matters as where to keep those interesting letters 

from a former boyfriend. 

How to use ZIP codes and how to get attention with 

your consumer letter of complaint are explained. Also 

featured are glimpses of the Postal Service throughout 

U.S. history. "All About Letters" concludes with a 

bibliography of letters available in book form from 

public libraries. Today's readers can look over the 

shoulders of famous and fascinating people from past 

and present, as they confide in friends and capture 

their worlds on paper. 

In their special letters to readers, the celeb

rities tell what letters do that phone calls can't do. 

They share the opinion that--in Captain Kangaroo's 

words--"letters become part of everyone's personal 

history and present a side of someone that might be 

forgotten." 

Trevino recalls the support that letters from 

unknown fans gave him while he recuperated from 

spinal surgery that could have ended his golf career. 

He encourages people not to think they can't write 

good letters if they haven't been to college. "I am 

very proud," he writes," that although I had to 

drop out of school at the sixth grade to help support 

my family, I am able to communicate through this 

letter to many people who I may never have a chance to 

meet and talk with." 

To show how a letter can "move and rekindle" the 

reader, author E.B. White shares a letter that a 

stranger who knew him through his books wrote, to 

wish him well as he turned 80 years old: I 

hope that life at 80 holds many things dear for you--

that the sun pushes you out of bed in the morning, 

that sleep comes easily at night, and that dreams are 

sweet. That winter brings more than cold and that your 

heart is warm." 
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("All About Letters," New Edition. 64 pages, paper 
8 1/2-x-ll. Price: $2.50 each; class sets of 20 or 
more, $1.50 each Available from NCTE, 1111 Kenyon Road, 
Urbana, Illinois 61801. Stock No. 01135.) 

GRAMMAR, THE PUPIL, AND THE CURRICULUM 

by Dr. Marlow Ediger 

Each pupil needs to study how the English language 

works. A learner may then be able to describe the 

operation of the English language. Linguists have made 

relevant contributions in assisting teachers to teach 

the structure of the English language. Hopefully 

pupils will learn to speak and write with increased 

proficiency after studying the structure of the 

English language. 

Structural grammar describes diverse sentence 

If patterns used by pupils in school and in society. 

pupils understand and attach meaning to different 

patterns of sentences, the skills of listening, 

speaking, reading, and writing might be developed more 

readily. Each sentence communicated in the language 

arts fits into a certain sentence pattern. The 

balance of this paper will examine five sentence 

patterns used by pupils in the curriculum of life. 

Structural Grammar 

Which sentence patterns are vital for pupils to 

learn? One commonly used sentence follows the sub-

ject-predicate~direct object pattern. Noun-verb-noun 

may also be used to describe the same sentence pattern. 

Notice the following sentences: 

(a) John walked a mile. "John" is a noun and 

is the subject of the sentence. "Walked" is 

a verb and predicate of the same sentence. 
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( b) 

"Mile" is a noun and the direct object. 
Alice likes roses. "Alice" is a noun and 

subject of the sentence. "Likes" is a verb 
and predicate of the sentence while "roses" 
is a noun, as well as a direct object. 

There are an endless number of names that pupils 
can provide to replace each of the above named sub-
jects in the two sentences. 

placed by selected words. 

Each veib can be re

For example, in sentence 
one above, a pupil may say the following: 

(a) John ran a mile 

(b) John skipped a mile 

( C) John trotted a mile 

( d) John swam a mile 

The direct ~bject of the same sentence also can 
be changed, as is true of the following sentences: 

(a) John walked a kilometer, or other metric 
measurement. 

(b) John walked a distance. 

A second sentence for pupils to study is the sub-
ject-predicate or noun-verb pattern. 

subject-predicate pattern include: 

Examples of the 

(a) 

(b) 

Nan swims. 

Arthur runs. 

Pupils with teacher guidance may provide nouns 
which replace the subjects "Nan" and "Arthur" in the 
above named sentences. Learners can also replace the 
predicate with an endless number of verbs. Each 
sentence still maintains the same pattern, even though 
the subject and/or predicate is replaced. 

A third sentence for pupils to understand is the 
subject-predicate-indirect object-direct object pat
tern, also called the noun-verb-noun-noun pattern. 
Examples of the subject-predicate-indirect object
direct object pattern include the following: 

(a) 

(b) 

Mother gave Jean a present. 

Albert handed Jim a baseball. 
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A fourth sentence is the subject-linking verb-
predicate adjective pattern. 

following: 

Examples include the 

(a) 

(b) 

The dog is big. 

The vase is old. 

There are numerous other nouns which pupils may 
give to replace the subject "dog", e.g. cat, boy, girl, 
plant, insect, and tree. The linking verb "is" can be 
replaced with "was". The predicate adjective "big" 
modifies the subject "dog". Many predicate adjectives 
may well replace "big", e.g. small, short, large, old, 
heavy, young, and spotted. 

A fifth sentence for pupils to understand is the 
subject-linking verb-predicate noun pattern--The man is 
a plumber. The subject "man" equals "plumber". The 
two nouns are connected by the linking verb "is". 
Again, pupils may present additional nouns in place 
of the subject "man", a different linking verb other 
than "is", and other predicate nouns than "plumber". 
And yet, the pattern of the sentence remains the same. 

Sentences pertaining to diverse patterns should 
ideally come from pupils. The school/class environment 
may piovide content to have pupils study the following 
sentence patterns: 

(a) 

(b) 

(c) 

(d) 

( e) 

subject-predicate (noun-verb) 

subject-predicate-direct object (noun-verb

noun) 

subject-predicate-indirect object-direct 

object (noun-verb-noun-noun) 

subject-linking verb-predicate adjective 

subject-linking verb-predicate noun 

Interesting learning experiences may be provided 
in assisting pupils to expand each sentence pattern. 

One method of expanding sentences is the use of 
modifiers. Single word and phrases may be utilized 
to modify selected words. 

sentence: 

Consider the following 
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The cat chased the ball (subject-predicate-direct 

object pattern). Pupils can be asked to tell what 

kind of cat might one see, according to the above named 

sentence. Responses by pupils may include "large", 

"yellow", "gray", and "small". Phrases may also be 

used to describe the cat, e.g. "with a red ribbon" 

or "with large beaming eyes". Learners may also pro

vide words and phrases which describe the verb "chased", 

e.g. "slowly", "rapidly", and "with great speed". 

A second means of expanding sentences involves the 

use of dependent clauses. 

sentences: 

Notice the following two 

(a) 

(b) 

The boy played in the yard (subject-predicate 

pattern). 

The boy was tall (subject-linking verb-pre

dicate adjective pattern). 

The two sentences may be transformed into a com-

plex sentence containing an independent and a dependent 

clause: 

The boy who was tall played in the yard. The in-

dependent clause--The boy played in the yard--has a 

subject-predicate word group--"boy played". The de

pendent clause--who was tall--also contains a subject 

"who" and a linking verb "was". 

A third means of expanding senten~es pertains to 

compounding diverse parts. 

sentences: 

Notice the following two 

(a) 

(b) 

Alice sang (subject-perdicate pattern). 

Alice played the piano (subject-predicate

direct object pattern). 

Compounding the predicate part of each sentence, 

the transformation reads--Alice sang and played the 

piano. 

Subjects of two separate related sentences may 

also be compounded: 

(a) Harold swam (subject-predicate pattern). 
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(b) James swam (subject-predicate pattern). 

Transforming the two sentences into one with a 

compound subject, the sentence reads--Harold and James 

swam. 

A fourth method of expanding sentences involves 

the use of appositives. 

sentences: 

Consider the following two 

/ 

(a) 

(b) 

John is a leader in school (subject-linking 

verb-predicate noun pattern of sentence). 

John receives excellent grades in all 

subject matter areas (subject-predicate

direct object pattern). 

The two sentences may be transformed into one 

using an appositive: John, a leader in school, 

receives excellent grades in all subject matter areas. 

The word "leader" is an appositive and is in apposition 

with John. 

Stress, Pitch, and Juncture 

Consider the following sentence with the under

lined word receiving the most stress as compared to 

any other word. Bring me a napkin. Since the word 

"bring" receives major stress in the sentence, the 

speaker wants someone to bring, rather than throw or 

toss a napkin. If the pronoun "me" received major 

stress, the speaker wants the napkin brought to the self, 

rather than to others in the room environment. Should 

the primary stress be on the word "napkin", the speaker 

wishes a napkin to be brought rather than a fork, 

plat:, or some other object. Linguists recognize four 

levels of stress. In an exclamatory sentence, each 

word may emphasize the highest level of stress, e.g. 

John hit a homerun: 

Words in oral communication may be pitched higher 

or lower. Linguists recognize four levels of pitch. 

Notice the following declarative sentence: John is 

back in school. A speaker lowers the pitch of voice 

in concluding a declarative sentence. Using the 
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same words as is true in the declarative sentence, one 

may raise the pitch of voice considerably at the end 

of the declarative sentence. The result is an in

terrogative sentence, e.g. John is back in school? 

The ending word or syllable in an interrogative 

sentence does not always receive the highest pitch. 

Notice the following sentence: Are you going to town? 

The word "you" generally receives the highest pitch 

within the above named interrogative sentence. The 

pitch of voice is lowered at the end of the sentence. 

It is vital for pupils to emphasize proper 

juncture (pauses) between words (open juncture), as 

well as within a word (closed juncture). Words are 

joined together if open juncture is not emphasized. 

Selected letters or sounds are omitted if closed 

juncture is lacking. Adequate emphasis on juncture 

needs to be placed when words come in a series. Notice 

the following sentence: Mary, Ellen, Janice, Sue, and 

Margaret ate jello, salad, ham, sandwiches, and milk 

at the picnic. 

How many girls attended the picnic? Five. How 

many different food items were served at the picnic? 

Five. The number of different individuals and the 

number of food categories served at the picnic is 

shown with commas to separate items in a series. In 

oral communication, items in a series are separated 

with pauses of appropriate length. Notice how many 

people and food items were served at the picnic in 

the following sentence: Mary Ellen, Janice Sue, and 

Margaret ate jello salad, ham sandwiches, and milk 

at the picnic. Three people, as well as three food 

items, were served at the picnic. The same words used 

in a different way may show four people and four food 

items served at the picnic as is true in the following 

sentence: Mary, Ellen, Janice Sue, and Margaret ate 

jello, salad, ham sandwiches and milk at the picnic. 

Showing juncture with appropriate punctuation marks 
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in writing or pauses of proper duration in oral 

communication is vital. 

In Summary 

Pupils need to increase those skills that describe 

how the English language works. It is significant, 

then, for pupils to study and understand diverse sen

tence patterns as well as means of expanding sentences. 

In addition, pupils need to attach meaning to the 

concepts of stress, pitch, and juncture. Hopefully, 

understanding how the English language operates should 

assist each pupil to listen, speak, read, and write 

more effectively. 
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