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and duty for her children were like her chain of slavery .. .'I am a prisoner of my own 

flesh and blood' " (Joys , 186-87). She also believes, that contrary to the blessings they 

were supposed to be, children are often a crushing burden, particularly in the grinding 

poverty of an urban setting where her struggle has been to feed them all. "What have I 

gained from all this? Yes, I have many children, but what do I have to feed them on? On 

my life . . . " (Joys , 186). And finally, Nnu Ego realizes that children are not a guarantee 
of happiness or security in her old age . Her culture had taught her to value children 

because they would take care of her in her old age and she would not die "a miserable 
death all alone, just like a barren woman" (Joys , 219). Through the actions of her sons 

Nnu Ego realizes that although she is the mother of many clever children, her culture 

has changed so much that her expectations for motherhood from her tribal upbringing 

no longer apply to this modern country. 
Nnu Ego can, in fact, be viewed as a transitional mother. She represents the mothers, 

like Emecheta's mother, who served as a bridge between the traditional tribal values 
prevalent in the pre-World War II years and the modern values that would shape the 

new Nigeria after the war. The fact that she acknowledges the changing values of her 
children and tries to reconcile these values with the ones with which she was raised does 

not, however, lessen the heartbreak that she faces and that faces all women like Nnu 
Ego whose value systems were left behind by their country. Nnu Ego's death, quietly, by 

a roadside all alone, is symbolic of Emecheta's message that for a new, modem Africa 

to emerge, it will be necessary for the tribal values to also pass away. 

Emecheta's works address three interrelated, yet sometimes conflicting issues : the 

oppression of African women, the education of African women, and the effect upon the 

lives of African women of westernization. The central dilemma in her fiction focuses on 
the clash among these forces and the persistent desire of her central characters for 

female autonomy and fulfillment. Emecheta's view of African womanhood darkened as 

her novel writing progressed. After her autobiographical first novels, her writing 

turned to exploring the reasons why fulfillment was so problematical for African 

women. Her novels show a steadily darkening vision for African women in that they 

seem to be in a tragic, insoluable dilemma. In order to be free and fulfilled as an 
individual, the African woman must abandon her African identity because of the 
inherent sexism within the tribal tradition. If she wishes to accept her African heritage, 
she must renounce feminist ideals and self-determination. 
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BUILDING CULTURAL DIVERSITY 
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During a good part of last year, Alan Bloom's The Closing of the American Mind 

enjoyed enormous public success while stirring considerable controversy among aca
demnicians. The message of the book, which because of the contingencies of space I risk 

oversimplifying, may be paraphrased thusly : "Listen, while we in higher education 

have been laboring in the academic vineyards for decades to teach our students the 

'world,' most of our energies have been misplaced and wasted, particularly in the '60s 

when our attempts at exposing students to cultural diversity resulted in exchanging 
excellence and a traditional curriculum of 'great works' for fluff , Mick Jagger, anti

intellectual courses taught by dilettantes, and the dilution of standards. What we've lost 

in all of this amateurish, superficial, and often misinformed 'touching and feeling' of 

other-than-western literatures and cultures is a sense of who we are as a culture . Given 

the overwhelming evidence of American students' ignorance of their history, govern

ment, geography, literature-even language-the time has arrived to abandon the 
study of other cultures, whose written portrayals of themselves are prejudiced falsifica
tions, in favor of a rediscovery of ourselves and our values. Only through radically 
returning to basics can we reclaim our national identity and international pre
eminence:' 

I reluctantly admit that there is some truth contained within my hyperbolic 

paraphrase of the book's message-abysmal test scores, our inability to assume any

thing about the intellectual equipment that freshmen carry with them into their first 
college classroom encounters, and undeveloped language and writing skills that inhibit 
the very practice of problem-solving. Nevertheless, the prospect of "the closing of the 

American mind" is a thrillingly scary one at a point in history when naive insistence 

upon our nation's superiority or "rectitude," denial or dismissal of the complexity of 

cultural protocols in the international business community, and a foreign policy built 
upon ignorant imposition of our perspectives on "third-world" nations court disaster. 
There is some value in insularity, in our contemplating our own navels, because one 

must know self in order to know other. However, the world is too complex to, in a 

Burger King sense, "have it our way." In any event, our selves are defined to a great 

degree by what we have come from, our historical and philosophical and psychological 
roots . And, in our country, to know self means knowing the other and the diversity of 

racial, cultural, and linguistic constituencies that comprise it. 
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To effect this process of self-discovery, World Literature courses must break the 
tendency to remain safely within the canon of "Great Books" that are western, white, 

and largely male-oriented. Recently, the State of Minnesota has formally recognized the 

need for World Literature courses that offer a variety of cultural perspectives. Students 

seeking teacher certification must now enroll in at least one literature course whose 

materials include "third-world" works. Further, my experience as a participant in a 
1987 NEH Summer Institute in "The Theory and Practice of World Literature" offered 

by a group of comparatist scholars at the University of Massachusetts has taught me to 

become increasingly skeptical about teaching "Great Books" without first knowing 
what criteria-and whose-they fulfill to enable them to achieve their elite status. This 

process of questioning requires somewhat more than rereading-it means relearning 
how we read. It is this special concern for a return to "the basics" that has compelled me 

to re-organize and to re-invent my course in "The World Novel;' to be taught during an 

eleven-week quarter. I shall articulate my grounds for selecting the texts on this syllabus 

(although any number of groupings of alternative texts could be envisioned), supply 

some basic principles for grouping them, apply some of those interpretive principles to 

some of these texts, and conclude by indicating some thought questions that could 

direct students to discover their own relationship with a cultural "other:' 

The redesign of my course is based on one simple pedagogical assumption: that one 

discovers self by acknowledging and experiencing the integrity of otherness. During a 

presentation at the Summer Institute, the classicist Thomas Greene of Yale asserted that 

cultural and literary stereotypes can be tested by engaging noncanonical works that 

lead students to see first essential differences from their Western cultural perspective 

and then points of cross-cultural similarity and harmony. However, in juxtaposing 

Eastern and Western materials on my syllabus, I've chosen to proceed in the opposite 
direction-from superficial generic and thematic likeness to areas where they are 
importantly different historically, philosophically, linguistically, and/ or culturally. In 

very real ways, our mature selves are determined by what we are not and can never be. 

After considerable comparative reading and rereading, I have chosen the following 

texts (and options) for "The World Novel": 

REQUIRED TEXTS: Dostoevsky. 

Gide. 

Markandaya. 

Narayan. 
S. Naipaul. 

Achebe. 

Emecheta. 
Coetzee. 

Argueta. 

Crime and Punishment 

The Immoralist 

Nectar in a Sieve 

The Guide, or 
Fireflies 

No Longer at Ease, or Things Fall 

Apart, or Arrow of God 

The Joys of Motherhood 

The Life and Times of Michael K. 
One Day of Life 

' 

HISTORICAL/CRITICAL RESOURCES TO CONTEXTUALIZE THE NOVELS: 
(on reserve) 

R. K. Narayan, trans. The Ramayana 

J. Mascaro, trans. The Bhagavad Gita 

F. Fanon. The Wretched of the Earth 

E. Said. Orienta/ism 

Basil Davidson, F. K. Bush, J. F. Ade Ajaye. 

A History of West Africa. 

G. Lamming. The Pleasures of Exile 

Camara Laye, trans. The Guardian of the Word 

Janheinz Jahn. Muntu 
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Several considerations have directed my choice of these novels-particularly the 
third-world titles. First, any and all of these works must enable a discussion that focuses 

upon the relationship between custom and change. That collision of a traditional self 

with "foreign" and complicating elements can be pursued on personal, sexual, religious, 

technological, historical, or linguistic grounds. Exploration of the personal dimension 

could mean tracing Obi's deeply-felt insecurity caused by his ambivalent relations with 

his tribal roots and a corrupting "alien" British bureaucracy in No Longer at Ease; 

Okonwo's shame for his father's perceived cowardice and irresponsibility that makes 

the son afraid to show any vulnerability in Things Fall Apart; in Emecheta's The Joys of 

Motherhood, Nnu Ego's battle with her personal "chi;' who she believes to be an 

unforgiving slave mistress blocking her way toward self and motherhood; the process 

of un-selfing that Raju undergoes in The Guide; the radical selflessness of family, place, 

job, and mind that Michael experiences in Coetzee's novel; Guadalupe's assertion of her 

personal independence and affiliation with the "invisible" revolution against the brutal 

Salvadoran establishment, even though her freedom must come by brave denial of her 
husband's identity. Politically, each of Achebe's books involves an intra- and inter

tribal politics and an encroaching imperial politics, judicial system, and bureaucracy. 
These novels invite "re-seeing" self on sexual, religious, and technological grounds. 

The "sexual self" becomes an important issue in several of these novels, from Coetzee's 
presentation of the unfertile spending of Michael's "seed" inside the public bathroom, 

Achebe's development of Obi's complicated sexual relationship with an "Osu" in No 

Longer at Ease, and extra-marital and inter-caste relationships in The Guide and Nectar 

in a Sieve to Emecheta's comparison of the mechanical sexual relations between Nnu 

Ego and Nnaife in the white-dominated culture of Lagos with Nnu Ego's recollection of 

sensitively given and received sexual pleasure in her Ibo village. Each of these novels 

has a complex, even ambiguous, "religious self" to portray. Again, each Achebe text 

demonstrates how the intrusion of a white Christianity vitiates African tribal religious 
life, lore, and dieties. Narayan makes subtle and ironic use of Hindu levels of seeing and 

being, particularly within the "Swami" role that Raju reluctantly and duplicitously 

plays, to chart the moral and spiritual transformation of his central character. In 

Fireflies, Naipaul juxtaposes two conflicting ways of "seeing," Hindu and Catholic, in 
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real and deceptive ways, and asks readers to evaluate whether the elaborate practice of 

Hindu ritual of marriages and funerals , presided over by Khoja, fits his spiritual and 

knowledgable profession of his religion . Argueta blends Catholic ritual and Mayan 

folklore and superstition in One Day of life. Also, technology intrudes upon self

perception in several of the selections, and that intrusion becomes a major theme in 
Achebe's work. For Markandaya, the issue becomes a means for measuring disruption 
and displacement within the family unit and a traditional agrarian way of life in Nectar 

in a Sieve. 
Within every one of these books, there is an enormous presence of an "historical 

self" -a local and / or cultural past that, whether fully acknowledged, understood, or 

integrated, determines how an individual sees the world. That influential past may be 

relatively recent-in Argueta's One Day of Life recollections of uprisings of and 

reprisals against the peasants are still vivid-or remote and "unconscious," as in 
Argueta's conflation of Mayan superstition with Catholic religious ritual in his charac

ters' view of reality. Achebe's novels provide opportunities for confronting a tribal past 

through family and generational history as well as through a well-developed oral 

tradition, one that seems to be chronicling the gradual deterioration of a culture. 

Coetzee also shows how Michael's physical movement away from the South African 

metropolis is a spiritual movement backwards, inside, in order to discover his mother's 
roots, to situate himself within that timeless natural-racial-generational root system, 

and to establish a rhythm with seed-sowing, harvesting earth. This connection also 

exists in Naryan's text as well, because it recounts the history of Raju's family, the 

important cultural history embodied within Rosie's beautiful ritual dance that Raju first 

exploits but then becomes attuned to, and the gradual immersion of Raju in a Hindu

Swami tradition that insulates him from the noise and materialism of intruding Western 

culture. 
And, finally, these texts pose the prospect of a "linguistic self" and what that 

language problem means for an apprehending reader and a writer who is attempting to 

render a view of a culture through his / her verbal window. Interestingly, only three of 

the works represented on this syllabus have been translated from a native language

Dostoevsky's Crime and Punishment, Gide's The lmmoralist, and Argueta's One Day 

of Life. Much, obviously, becomes lost in the process of translation; in some important 

ways, students must realize that they are reading a kind of para-creation that only 

approximates the reality of the original. Thus, there is some benefit in comparing 

translations, where possible, within the course. Reading a work in translation also 

establishes some distance between writer and reader, an awareness of what is different, 

"other," about the reality that the novelist depicts. For Argueta, writing as he is about a 

culture fighting for survival and undermined as much by its internal death squads as by 

American policy, writing in his native language is virtually an act of pride and 

emancipation. Argueta's language choices and rhythms are essential to his vision, and 

inviting Spanish-speaking guest speakers to class can help to narrow the gulf between 

self and other here. 
In other cases involving writers living within a culture whose native language has 

been supplanted by English-and novelists from that culture have chosen to cast their 
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works in English-the "colonial" question must be addressed . The works of Achebe, 

Naipaul, Narayan, and Markandaya all encourage the reader to pursue the writer's 

relation to the colonizing language-whether writers are using the language subver

sively to undermine the negative effects of the alien culture and language (Achebe's 

Arrow of God intentionally excludes Western whites as his primary audience and 

makes it their responsibility to educate themselves in the cultural contexts of the book), 
or whether they use the language of "other" to sentimentalize, and thus misrepresent, 

their cultural values and heritage (Markandaya and Naipaul at least partially fall into 

this category). 

The "self versus other" theme also provides a means for observing splits within a 

culture like Markandaya's or Coetzee's or Narayan's or Achebe's or Emecheta's. This is 

true of each of Achebe's works, but perhaps most dramatically enacted in No Longer at 

Ease. Here, Obi's tribal culture is corrupted, if not destroyed, by Christian conversion; 

the value of heroic action is undercut by insidious recruitment into a corrupt colonial 

bureaucracy based on intertia rather than the active life that characterized Okonkwo's 

tribal orientation. Also, Obi is absolutely torn by what he has taken from the exploiting 

colonial culture and how it is to be paid back, as well as by the conflict between 

personal fulfillment and the pressure to follow family and cultural tradition. 

Thirdly, each of these works facilitiates discussion of ways of seeing, being, and 

believing as these modes of experiencing self and other are introduced into the texts. 

From Dostoevsky to Coetzee and Argueta and Emecheta, dreams function importantly 

as mechanisms for escaping reality as well as for seeing oneself more clearsightedly. 

Narayan uses allusions to myth and belief from the Bhagavad-Gita and the Ramayana 
to delineate Raju's paradoxical development as "guide" as he moves from an outside to 

an inside perspective and matures toward a Hindu concern for the nonmaterial. 

Markandaya's portrayal of caste and family tied to the land in the face of change hinges 
upon a Hindu conception of being and becoming, of peace and strife. Coetzee's brilliant 
juxtaposition of Western urban strife with Michael's movement inside, away from time, 

food-even to a different level of communicating that frustrates the attempts of the 
white pharmacist to get Michael to "explain himself" -seems to invoke African tribal 

beliefs about death and tangible coexistence of the souls of dead generations with the 

living. 

After rereading these works, especially Crime and Punishment, I began to compare 

them on the loosely thematic grounds of crime, time, and the hero. These issues recur 

not only within the texts on my syllabus but also within the developing issues and 

dichotomies of a very complex nineteenth and twentieth century world. In terms of 

time, the technological versus pastoral is significant, but there are other connections: 

the notion of changeless or immortal versus the fluxful; the concern for temporal and 
material versus the urge to dematerialize and transcend time (both The Guide and 

Michael K. can be talked about in this way); the larger historical versus the strikingly 
repetitive and often hopeless everyday (Nectar in a Sieve, Michael K., and, to some 

degree the three Achebe novels speak in these terms) ; the cyclical/seasonal patterns of 

change versus war and work (Coetzee, Markandaya, Achebe on a couple of levels from 
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tribal to Western, and Narayan); internal versus clock/external time (dream versus 

waking in Coetzee, Narayan, Achebe, and Emecheta). 
In terms of crime, a basic lexical definition might be a starting point from which to 

work toward more complex cultural, experiential and/ or stipulative notions of 

criminality, but, within the novels that I have chosen, a number of criminal isuses 

emerge-from crime against self to the social crime. Achebe demonstrates how the 

personal crime can be complicated by violation of conflicting codes of cultural conduct 

in Okonkwo's ostracism for killing Ikemefuna in Things Fall Apart. Emecheta portrays 

Nnu Ego wrestling with the societal stigma of failing to bear a child for her tribal 

husband, a condition which causes her to risk expulsion from his household by nursing 

the child of her husband's second wife. However, when the child that she finally bears 

for her second husband dies while momentarily unattended in her Lagos home, she 

holds herself totally accountable and averts suicide only by the chance intercession of a 

man who belongs to the same native village. 
All of these crimes take different shapes and assume varying levels of importance on 

the basis of the cultural contexts we see criminality occurring within. Raju commits the 

crime of subverting and arrogating the self of his girl friend-dancer, but he also breaks 

up a marriage, misappropriates funds, drives his mother from her home by his immoral 
behavior, and carries on an elaborate deception in his role of Swami. In No Longer at 

Ease, the crime is complex, with Obi's "corruption," seduction into "Western" ways, 

subtle rejection of his history, self, family, and the prospect of "blood on his hands" by 

his desire to marry Clara against his parents' and culture's will and the arrangement for 

Clara's abortion. In Coetzee's novel, these crimes become even more subtly represented 

within patterns of charity and oppression; both are bad insofar as they interfere with 

self-determination. Argueta enables a paradoxical redefinition of crime by ascribing to 
the law-administering authority's gratuitous atrocities and acts of terrorism. 

The "hero" theme invites students to compare the behavior of characters in their 

readings to a male, Western, militaristic, nonsensitive heroic mode. In Narayan, 

Markandaya, Coetzee, and Achebe, the hero is in the process of being re-defined and 

rediscovered. For Narayan, one's heroism seems to develop out of a career of use by 
and then radical usurpation of others by becoming, in spite of Raju's deceptions, <the 

role of Brahma-priest-Guru-Swami and a denial of the body and the world for others. 

For Markandaya, Rukmani assumes the heroship of self-abnegation, cooperation, self

sacrifice in the face of enormous, inexplicable, and unrelenting suffering, even when it 
means deception of her husband to maintain the family unit-it means resilience and 

endurance to withstand the unpredictable seasonal flux of life and nature as well as the 

effects of rapid technological change and encroachment. In Coetzee, heroism is the 

paradoxical strength that comes from Michael's weakness, difference, enslavement, 

deformity, only apparent mental slowness in a quest for his people who have lived 
before him, with the rhythms of time that make him as strong and fertile as the 

pumpkin seeds he carries in his pocket. Achebe juxtaposes an oral history of active epic 

heroes operating within a natural framework vibrating with magical power and signifi
cances to an ironic contemporary "hero" privileged by Western educational forms to 

become an economic success and, in the process, to betray those heroic/historical roots 
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and sense of self. The heroism of Emecheta's Nnu Ego consists of living a life based on 

the belief that having many children makes a woman, while drastic changes in the 

values of her country, people, and tribe severely test that belief. Both Naipaul and 

Argueta construct women-heroes, but with considerably different focuses. Naipaul's 

"Baby" must develop the vision and strength and will to assert herself independently of 

her family connections in order to ensure her and her children's separate existence. The 

heroism of Argueta's Guadalupe, on the other hand, must amalgamate both domestic 
and revolutionary elements-her silent refusal to acknowledge the mutilated prisoner 

brought before her by the death squad as her husband is a far more willful and complex 
declaration of independence than Baby's. 

II 

Of course, the success of this approach is contingent upon the instructor's resource

fulness (and luck) in helping students design oral and written presentations that 

facilitate discovery and comparison of these issues among the works in question. Some 

of the following problem-solving topics, either when distributed to the class at the 
beginning of the quarter, when cast into take-home examination questions at the end of 

designated study units, or when divided into more manageable weekly journal entry 

ideas, can focus the contesting of texts. These topics are intentionally broad; they could 

represent the starting-point for the research and focusing process that instructor and 

student could encounter within conference in conjunction with the "historical/critical 
texts" listed on the syllabus: 

1. In order to grasp the identity of Michael K., try placing him within your framework 

of "heroism" and then determine how he conforms to and/ or differs from that pattern: 

(1) First, develop your definition of heroic behavior. What values form that 

pattern? Where does that pattern come from? 

(2) How does Michael fit your pattern? Where and where not? Why or why not? 

(3) Who does the defining in Michael's culture? Are there cultural, historical, and 

racial bases, in the novel and discoverable inter-textually, to support a re

definition of Michael as hero? Explore, define, and develop those bases. 

2. Using Shiva Naipaul's Fireflies, attempt to identify the author's audience for his work 

and to what degree you are a part of that audience: 

(1) What specific elements of style and treatment help to identify his audience? 
How? Why? 

(2) To what degree does Naipaul's decision about audience depend upon how he 

renders the multicultural environment of Trinidad? How well does Naipaul 

project complexity, particularity, difference of the culture he is writing about? 

How much do you feel included or excluded from what Naipaul describes? 
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(3) After you've identified Naipaul's audience, and whether you're a part of it, try 

to evaluate WHY he may have chosen the audience he has and the effects that 

choice has wrought on the quality, accuracy, and specificity of his rendering 

of his culture. Use Fanon's Wretched of the Earth or Lamming's The Pleasures 

of Exile to develop your response . 

3. Consider comparing the relative value invested in women as portrayed in Argueta's 

One Day of Life and in Buchi Emecheta's The Joys of Motherhood: 

(1) How do historical and cultural factors influence the treatment of women in 

each of these texts? 
(2) To what degree is each author's conceptions of time responsible for the 

position and perspectives given to women in each novel? 
(3) Does organization of materials or point of view privilege male or female in 

either of these texts? Why or why not? 

4. Compare Achebe's Things Fall Apart and Coetzee's Michael K. on the issue of 

"identity": 

(1) What factors determine the wholeness or fragmentation of Okonkwo's and 

Michael's sense of self? 
(2) To what degree is the "land" responsible for defining the self of each charac-

ter? 
(3) How significant to identity is the juxtaposition of colonizer to colonized in 

each work? Are there significant differences in that relationship in each 

novel? 

s. Discuss and compare the relative representation of culture and tradition in Narayan's 

The Guide and Shiva Naipaul's Fireflies: 

(1) In what ways does each manifest the "otherness" of his culture? 

(2) To what degree is that cultural base at the heart of each novel? 
(3) How does authorial point of view influence and promote the presentation of 

customs and native values that are complex and authentic? 

6. In Wretched of the Earth , Frantz Fanon, in reflecting on the compartmentalization 

that occurs in a colonial context, says: 

"The first thing which the native learns is to stay in his place, and not to go 

beyond certain limits . This is why the dreams of the native are always of 

muscular prowess; his dreams are of action and aggression .. . " 

Conduct a comparative analysis of the dreams of Dostoevsky's Raskolnikov and 
Coetzee's Michael K. to determine how Fanon's statement applies to the "oppressor

oppressed" historical/cultural framework of each work. 

7. Fanon provides this commentary on "individualism" in Wretched of the Earth: 

'The native intellectual had learnt from his masters that the individual ought to 

express himself fully. The colonialist bourgeouisie had hammered into the na
tive's mind the idea of a society of individuals where each person shuts himself up 

in his own subjectivity, and whose only wealth is individual thought. Now the 
native who has the opportunity to return to the people during the struggle for 
freedom discovers the falseness of this theory." 
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With reference to three possible "individualists" (Kenny in Markandaya's Nectar in a 

Sieve, Michel in Gide's The Immoralist, Raskolnikov in Dostoevsky's Crime and 

Punishment, Obi in Achebe's No Longer at Ease , Raju in Narayan's The Guide), try to 

understand and apply Fanon's definition comparatively to the works in which they 

operate. What factors (cultural, historical, mythical) are at work in each text that 
confirm or call for some revision of Fanon's definition? 

8. Some other issues for writing and discussing that require a comparative and/or 

historicist approach: 

-the status and function of the past 

-the dynamics and representation of the "family" 

-the meaning, significance, and "reality" of Myth 

-the importance of Language and Silence 

-the status and function of the Artist in Society 

It is true, as The Closing of the American Mind asserts , that those who attempt the 

daunting task of teaching World Literature courses cannot "teach the World: ' That is, 

no one possesses a mastery of the philosophies, religions, histories, mythologies, 
languages, and literatures of East and West along with the ability to convey the 

complex relationships among these areas of knowledge. But that does not invalidate the 

attempt, however fragmentary, to invite students to relearn the skill of reading

contextually, by seeing how words mean, who and where those word-meanings come 

from , and by reassessing those prepackaged perceptions by re-viewing those word

meanings and values comparatively. 

In pursuing the attempt, however, in the words of a very valued colleague from 

Trinity in Hartford, we must be extremely careful to avoid making extravagant claims 

for literature's questionable ability to, all by itself, open up the world for our students, 

to educate them in the complexities of cultural "otherness" without a framework of 

cultural and historical intentionality to test against. My approach to a "World Novel" 

course here underlines the obvious: that the days of teaching World Literature, particu

larly third-world works, via the new-critical approach, are numbered, as are the days 

of a strictly chronological and survey-oriented "coverage" approach that may provide 

an interesting "travelogue" without any meaningful interaction among texts within that 

survey to reveal significant differences among audiences, writers' perceptions, and the 
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matrix of cultural associations from which these works emerge. Literary works are 
representations of views of the world that may be true or false, fictions that reflect or 
distort dependent upon the context we place them in . As I have tried to indicate here, a 
multi-valenced approached to World Literature should lead to a truer, if more complex 
and problematic, method for "reading" the world. 
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