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Global Voices: Culture and Identity in the Teaching of English is the 

multifaceted record of the 19901ntemational Federation for the Teaching of 

English Conference held in Auckland, New Zealand. In this collection of 

essays, the editors try to "reconstruct the conference in a text that reflects the 

dialogue, the spirit of conversation that was established in Auckland" and that 

has continued in "stimulating exchanges ... across and within continents since 

that time" (ix). They also work hard to convey the immediacy of the Maori 

culture which threaded its way through the conference, linking New Zealand's 

native and English cultures and languages. They do this by titling sections of 

the book in Maori and by highlighting New Zealand's bi-cultural curriculum 
reform. 

The book is divided into four sections. The first section, "Powhiri" (A 

Call), is devoted to establishing the context and the overall attitude toward 

English language education that dominated the conference. The "position of 

principle" is articulated by Gerald Grace: 

So we are not saying displace Standard English with different 

voices, we are saying bring them into a partnership relation. We 

are saying we want to express the world comprehensively. We 

have recognized that Standard English has important social, 

political, and cultural functions. It cannot be denied. But at the 

same time we have recognized the power of other Englishes and 

of a whole range of other, different voices. (59) 
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The second and third sections contain the most stimulating material. 

The second section, "Hui" (General Meeting), features papers by the main 

speakers of the conference, each responded to by one of the delegates. 

Katharine Perera writes about the movement away from the universal use of 

Standard English. While such divergence has its advantages, Perera also ac

knowledges its disadvantages and the concomitant need for convergence. In his 

paper, Gerald Grace attacks the traditional voice of the classroom teacher, "2 

pedagogical dominant voice," which has had as "one of its functions, historically, 

... constrain[ing], rather than . .. facilitat[ing], the existence of different voices 

within the classroom" (50). Grace argues that teachers of English need lo 

empower the divergent voices not only within the classroom but also by finding 

allies throughout the community. Following Grace, Patricia Gillard takes a new 

look at television viewing. Her conclusion is that teachers are not likely to 

change the context of viewing so they need to work with the reality of viewing 

patterns. Finally, Mary K. Healy's paper describes her experience team-teaching, 

her participation in the Bay Area Writing Project, and her work in a California 

Community College project, the Puentes project, which through a program of 

writing, counseling, and mentoring sought to empower Mexican American or 

Latino students. Healy's conclusion from her experiences is that 

we encourage change in schools when teachers, working both 

collaboratively and alone, have extensive and sustained time to 

reflect on their work, to ask questions, to explore new strategies 

and approaches, to make new partnerships, and to be supported 

steadily in these endeavors (100). 

While the second section of the book addresses theory, the third section, 

"Waita" (Song), primarily shows teachers at work in the classroom. Structured 

as a dialogue between presenters and participants, this section ranges from 

specific classroom activities to less immediately applicable research on teaching 

problems. Here I found several ideas for my community college classroom, 

among them William Boswell's writing assignments designed to let students 

write meaningful essays from a position of expertise. 
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The final section, "Poroporoaki" (Farewell), actually moves the work of 

the conference into the future and outlines the 1995 IFTE Conference in New 

York. 

While the first and last sections of the text, as well as the paper and 

response format, give the reader a feel for the atmosphere and dialogue of the 

conference, they are not without their disadvantages. First, since I am generally 

pressed for time, reading material which is mainly poetic reaction and personal 

description of bonding is a luxury. Furthermore, the comment and response 

sections are often redundant. Aud, although the editors indicate that the com

ments in the "Waito" section follow a pattern, the responses often do not. This, 

among other things, makes the quality of these pieces inconsistent. Certainly the 

text witnesses to a sense of community among those who attended the confer

ence, but while reading I often felt I was watching an intimate group from the 

outside. 

Overall, the book opened my eyes to a spectrum of attitudes toward 

teaching the English language. I admit that I met some of these viewpoints with 

resistance. For example, Edward W. Milner concludes, 

Colonialism has foisted its language and values on the colonized. 

Sadly, many languages have been destroyed or lost. The least 

we can do is become bilingual. In the USA this is most difficult. 

Do we start with Ashati or Swahili, Cherokee or Zuni? 

While I appreciate that this proposal is well-meaning, the assumption on which it 

is based seems to subtly propagate the abuse of different voices. The case of 

Maori culture and the English language in New Zealand is not parallel to Native 

American culture and English in the United States. To advocate for Native 

American languages in such a way is to ignore the complexity of American 

voices and culture. 

Despite my resistance, or perhaps because of it, I do recommend the 

book, most specifically for teachers of sixth grade through college. If you have 

the luxury of time, the full text is interesting. On the other hand, if you are 
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looking for an overview of contemporary theory and classroom ideas, I recom

mend the second and third sections. Whether you choose to read the text as a 

whole or you selectively read to meet your immediate classroom needs, you will 

be challenged by new perspectives and encouraged in your own innovative 

teaching. 
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