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Possibilities 
What I mean to say is that I love oats 

when they spill into the back of a pickup. 
I watch corn stalks turning the light into silk. 

That is why I go to the jack-in-the-pulpits, 
trilliums, shelf mushrooms, bloodroots and violets. 

I run the barefoot paths again, I find the deer track. 

Among other pleasures, I have stood on hills 

sailed over with blue and yellow, and I have 

lived in treetops, birds always at my feet. 

Cloud to ground, lightening to tree, the sky is 

dropping its apron full of rain. Let me tell 

how the blue walks backwards in the wind. 

•••••••••••••••••••••••• 

Rose Christie and Mette Forster 

The Novel: Differentiating Lessons 

"You mean we have to read the whole thing?" 
I stare dumbfoundedly at my students, "No, just every other page." 

"Really?! How many pages is it?" 
"Oh, 1000, and it's small print." I reply, matter of factly. A few 

catch the hyperbole, but I dare go no further. Fear is beginning to set in. 

"I've never read a whole book in my life." "Is there a movie of it? 

ii each;ng a novel ;s a challenge to os all, both teachm and students. As 

i I teachers, we finally are able to work with an idea. We sense a flow from 

-~ day to day as the story builds. Our planned activities seem directed and 

focused. And yet, we sense the apprehension felt by students. Some struggle to 

read anything over 5 pages. Others fear they'll get left behind and never catch up. 

And, still others wonder why it will take weeks to read a book they will devour in 

days. 

Each year we continue to work out ways to bring more students successfully 

through the novel. We want them to experience the richness of character and theme. 

We want them to follow an idea as it weaves through the plot. We want them to get 

hooked into reading. One method is to provide differentiated lessons adapted to 

the reading levels of the students. 

We currently developed these lessons for our English 9 classes. One of our classes 

is an inclusion class with 6-8 students given special instruction modifications. 

Another class is designated as a "cluster" class with 10 students qualifying for the 

gifted and talented programs. In addition, approximately 50 other students are 

taking a remedial reading class to prepare them for retesting on the Minnesota 

Basic Reading Test. Like many of you, this is a "typical" diverse classroom. 

We started with an outside, independent novel assignment. 

Students were given the choice of a novel. They could select a novel based upon 

their reading level and interests. Our criteria was minimal. An "A" novel had to be 

300 or more pages; a "B" novel was 200 +; a "C" novel was 100+. Students were 

to have the novel approved by the teachers. Students in the inclusion class or reading 

development classes selected books or were directed to books often read in 6-8th 

grade. Gary Paulsen was a popular choice. These students often then chose to read 

2 books. Most students came with recent "best seller" novels suggested by their 

parents such as Tom Clancy or John Grisham. 

This assignment was more successful that we had anticipated. Students were 

very honest about their reading level and were enthused about THEIR choice. 
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The "report" also allowed for an individualized approach. We designed a simple 

two-sheet set of instructions that applied to overall aspects. Each student had to 

prepare a "report" on two of four possible aspects: plot, th~me, _charac~er,_ setting. 

We set down "probable" pairs such as plot and setting tor science f1ct1on, and 

character and theme for personal narrative. For our convenience, the plot was ma 

visual stepped plot line on which they would write sentence descriptions of key 

events and label the type of conflict (person vs machine, etc). This was a fast way 

for us to see the story line and catch their understanding of the climax. It also 

provided a visual representation that was less threatening than paragraphs. 

Characterization and setting forced the students to search the text for passages. 

Most selected to list the passages with 2-3 sentence explanation for each. Several 

chose to illustrate the characterizations with the passage included with each drawing. 

Theme was discussed in several paragraphs with selected passages for support. 

Overall, the students were able to approach this assignment on their own levels. 

Shorter novels were less threatening and more manageable for developing readers. 

Strong readers could dig into theme and more complicated plot or character 

development. 

Differentiated lessons for The Pearl. 

These lessons developed for several reasons. First, we had to read the novel in 

class because we did not have enough copies for all 340 students. Second, our 

cluster class was given the opportunity to attend a production of Of Mice and 
Men, and we were asked to provide extension activities for these cluster students. 

Third, as simple as The Pearl looks, we wanted to offer outloud reading and detailed 

discussion for below level readers. 

Our plan offered two choices and three tiers. They could choose to read it silently 

or have it read aloud to them. The tiers were based upon their reading comprehension 

and reading speed. The first tier of reluctant, basic readers. were given a packet of 

basic comprehension questions. Since these were also in the outloud reading group, 

further discussion connecting the key points happened almost every day while 

reading to them. By reading aloud, we were able to emphasize passages and 

communicate tone that they would otherwise miss in silent reading. For the 

comfortable readers (tier two), they could read The Pearl and Steinbeck's short 

story "The Flight." About 60% of the students chose tier two. The third tier was for 

the most confident readers and included many from the "cluster" class. Aboutl5% 

of the students chose tier three. They would read The Pearl and also Of Mice and 
Men. Both tier two and three students were given a packet of self directed questions 

that required more thoughtful responses and deeper observations. 

The better readers chose to read silently and were able to move ahead at their 
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own rate. Most chose to periodically check out books overnight. They were not 

held back to simple comprehension discussions but were challenged to make the 

deeper connections. They also were provided the challenge of comparing The 
Pearl to another Steinbeck work. These students took pride in their independence 

and were reinforced by fellow students when they discussed or shared their 

responses. 

For the teacher, this differentiation does require some extra work up front. We 

had revised the original packet of questions. We left in the general comprehension 

questions for tier one and wrote and labeled more difficult question for the other 

two reading levels. (Their responses were several sentences to a small paragraph 

in length in contrast to fill-in the blank responses.) 

The silent/outloud reading is a juggle. For several classes, we had only 3-5 

students who requested to be read to. In that case, we moved to a corner of the 

room and read softly. In other cases, atleast half the students needed to be read to. 

In our situation, there were always 2 sections each hour. One classroom was for 

silent reading, one for outloud reading. The students reported to the designated 

room, and we rotated reading aloud or supervising silent reading. This also allowed 

us to conduct periodic discussions with the two higher reading groups. 

Grading did not vary with the reading choices. All students were given the same 

amount of classtime and comparable assignments. Students in any reading group 

could receive an "A". They were expected to work to their ability. Testing was 

based upon The Pearl only. 

Differentiating with To Kill a Mockingbird. 

The length and difficulty of this novel pushed our lessons to concentrate on the 

poorer readers. The main differentiation was the actual reading: a combination of 

silent and outloud reading. Daily reading was two chapters totalling 19-26 pages. 

This was demanding for most students. In the first week, we would read one chapter 

aloud as a way to make the remaining reading seem possible. 

In the inclusion class, as well as one other generally lower ability/low motivated 

class, we read outloud for two of the three weeks. and often shorteed the reading 

assignment by summarizing 2-3 pages. For the inclusion students, we would further 

cut the reading to 6 pages and give them a written plot summary of the unread 

portion. This served two purposes. First, if they had read it, they then were able to 

bring out the key points for the other students. If they had not, they were pulled 

back into the story and were able to pick up the next day's reading. Each day, the 

students would have a fresh opportunity to be caught up. Second, this also allowed 

us to direct their attention to key themes, character development, and the qualities 

of a well-developed story line. We could sense how well they were picking up the 
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story. 

Further differentiation was done with the activities. For the vocabulary, we 

selected 18 words. We gave the choice of defining l 0/ 14/ l 8 for C/B/ A. In addition 

students were to select and define 6 other words of their choice. The final "mini" 

project was a characterization study of 1-2 characters. Stronger students generally 

opted for l medium character requiring 10 characterization passages. Others chose 

2 minor character for which they would find 5 passages for each. The inclusion 

class was required 6 passages of support. 

These three novel units have been modified to better address the differing abilities 

of our students. Many of these strategies are not new. What we have learned, 

though, is to be more aware of the ways to differentiate. 

It has been a trying time for us to break down some of our notions. We both like 

an on-task class. We are gradually becoming more comfortable with varying 

activities 

We've held quite firmly to the concept that students need to learn to read on their 

own. We've been willing to bend this to address varying student abilities. 

Finally, our daily activities, "mini-projects," and learning packets offer a variety 

of activities that can be differentiated. The choices often are left to the students. 

What we have found is that most students choose according to their abilities. The 

end result is often much better because they took ownership of the lesson. In 

addition, every unit has provided both visual, oral, and tactile activities. All students 

can find a way to communicate their understanding of the novel. 

Our hope is that you find an idea to try or encouragement to open up choices to 

students. The "silver lining" is that we've found more enjoyment and success in 

teaching the novel, and it hasn't been more work. 
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Claude C. Brew 

Hemingway's Other Ancient Mariner: 
Guilt and Expiation in The Denunda6on. 

n the more than twenty-five years since its first publication in book 

form, Hemingway's story of the Spanish Civil War "The Denunciation" 

has attracted little critical attention 1. Most of those who have considered 

the story are in general agreement on several matters, particularly that the story is 

autobiographical and confessional, concerned with Hemingway's personal, political, 

or artistic failures. Two of the first three writers to discuss the story upon its 

publication in 1969, Stephen Spender and Martin Light, see the story as related to 

"the controversy between Hemingway and Dos Passos" (Light 372); Spender 

describes it as "perhaps ... an object lesson to Dos Passos" (538)2. In an unpublished 

paper of 1984, William Watson develops this thesis more fully, and Paul Smith 

agrees that "there is a deep sense of shame at the heart of this fiction" (371 ). Others 

see the story as representing Hemingway's confession of guilt for havinf failed to 

support the Loyalist cause more actively during the Spanish Civil War . In 1979 

Jay Gertzman developed at length the thesis that the story is about "the behavior, 

function, and perspective proper to the writer as he moves in and observes the real 

world" (252), and both Julian and Paul Smith see the story as embodying 

Hemingway's confession of his failures in this respect as an artist. 

Almost all commentators on the story-with the notable exception of Jay 

Gertzman-equate Hemingway with his fictional narrator; nearly all, including 

Gertzman, find the narrator morally culpable in the act of denunciation on which 

the story turns and find his confessions to be ineffectual as attempts to expiate his 

guilt. Finally, while some see the story as concerned with moral issues, few pursue 

this theme in detail. Spender, identifying Hemingway with his narrator, is scornful, 

suggesting that The Denunciation may be "the most morally repugnant story ever 

written" (539), though it "is obviously a story with a moral, horrid as it is" (539). 

Gertzman sees the narrator as "morally flawed" and calls his confession a "pathetic 

atonement"; if the story has a moral, he suggests, it is something like "Good writers 

cannot shelter themselves from the world" (251 ). Angel Capellan is almost alone 

in seeing the narrator sympathetically, suggesting that the story is "a powerful 

presentation of a deep moral conflict" and that the narrator "becomes fully 

committed [to the Loyalist cause] when he cooperates with the waiter. .. and shares 

the responsibility of the denunciation" (249). 

In the discussion that follows, I will propose that, while many of the insights 

offered by previous commentators are helpful in understanding the story from a 

variety of perspectives, most treat "The Denunciation" less as a story than as a 

document in Hemingway's political, social, or artistic life. I will suggest that the 

story is illuminated if read as a story about the ways that morally conscious 

individuals attempt to deal with guilt. While I will not claim specific literary 
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