
FROM THE BASICS TO FANTASY 

This was to have been the issue of MEJ on Politics and the English 

Teacher, but it ' seems that not many teachers are concerned about such 

problems as the threat of mandatory testing and curriculum, tenure or 

accountability. We did receive two articles on falling standardized test 

scores. Perhaps a news item from the .latest Council-Grams will jar some of 

you to write for a later issue. "At a conference of state school superintendents 

held in mid-November, Owen B. Kiernan, executive director of the ••• National 

Association of School Principals, predicted that all 50 states will decide within 

18 months to require students to pass minimum competency tests in reading, 

writing, and mathematics." Dr. Kiernan further said, " ••• an army of [parents] 

will march on the courts of the country, arguing that we have perpetrated a 

fraud because we have not taught their children the basics." 

Three articles we received did seem to form a unit. Two were concerned 

about the importance of developing or having a world of the imagination -- one, 

Ken Donelson's through the use of old-time radio scripts and the other, Theresa 

Corey's, through storytelling. These two articles lead nicely into Ruth 

Stenerson's comparison of two works, the popularity of which have demonstrated 

clearly that the world of fantasy does not end when childhood does. Perhaps, 

after all, the need for fantasy is a "basic." 

The spring issue will stress reading -- programs, problems, successes -

at all levels. Write us your thoughts or tell us your needs. Maybe someone 

has an answer to them. 
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Ail OBIT FOR :!CGUFFEY : L\3GUAGE A.'ID THE }IEDIA 

Julie Carson 
Unive rsity of :-linnesota, '.1inneapolis 

Li ke you, I have :.ieen reading voluminous reports in ne•·1s-

papers and journals and 1~atching television faatures about the 

decline in student literacy and I've heard ti1e consequent er~, t:1at 

sc:1001 systems, colleges and universities get "back to basics." I've 

even read of a little schoolilouse in ,linnesota :there the :kGuffey 

reader has been adopted in ·.~i1at I consider d desperate and ill

advised attempt to teac~ students to read and write better. 

f.lcSuffey is a famous dead educator who 1ffote, beginning in 1836, 

a :;eries of graded readers. The seven Mco;uffey Eclectic Readers, 

·,1:1i ch dominated the school market for over 75 years, ernpi1asi zed 

redding , 3~el ling, punctuation and enunciation. All noble and 

11orti1y subjects, and I suppose that if one is put off by some of the 

non-traditional a,:iproaches to teaching reading and \'lriti ng, the :lcGuffey 

reader might seem a sound alternative. Reading, spelling and punc

tuation are, after al 1, "basics" and one could ali~a:,s omit the articu

lation exercises. 

Jut getting back to f.lcGu ffey's basics also means accepting a 

consistent religious and moral philosophy in all the reading excerpts , 

all clearly designed for a nineteenth-century •.1nite, Protestant, 

middle class audience; it means reinforciog sexist stereotyries on 

bot,1 male ,ind f,;male ci1ildren; it r.1eans too, one must consider the 
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fact that most n'in'eteenth century students finished only the second 

reader and to have finished the fourth 1,as to nave been very 1,ell 

educated. I 1,onder, ~,hen I read of the :kGuffey revival, if parents 

are really ready for that trade-off. 

I \'lander, too, if t,1ey realize a typical vocabulary list in 

tl1e second graded reader 11ould include the 1•1ords indolent, rebuked, 
,; 

prattle and trans gressions and in the third, a typical class dis-

cussion includes defining ellipsis, contemptible, magnanimity , and 

rapturous. I'd like to believe they'd think these words are inappro

priate for t,1e lower levels of our public school reading classes; that 

they have little (or nothing) to do with a child's ability to function 

effectively in his or her O','in society; that by defining ellipsis, the 

ci1ild is not thereby immunizing himself from ever committing tile 

error. 

Parents who consent to their child's school's using :~cGuffey 

should look carefully into the texts and consider all the possible 

consequences of subjecting their children to all the social and edu

cational anachronisms implicit in them. But, ne\·1spaper reporters and 

editors :1ave a responsibility to inform themselves as \•1ell, before 

praising or encouraging a l1asty "back to basics" retreat in the 

schools. A closer look at PlcGuffey reveals facts which brief perusals 

obscure; a closer look at writing in public schools and institutions 

reveals that facts have been obscured by news editors who didn't take 

t:1e ti me to do ti1ei r liorne1,ork, a practice McGuffey ~JOul d soundly 
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J2nounce. 

I ref2r, of ::ourse, to t:1e proliferation of ne1istories and _ 

features about be decline in national verbal ability scores and ti1e 

recent report by t;1e Nati anal Assessment of Educational Progress 

on lfriti ng i1ecilani cs. Si nee many hats and mortar boards are al ready 

in the ring, I'd like to toss mine in, too, and not only address 

those issues, but suggest ways the press is culpably involved in 

creating and then reporting its own newstory. 

Briefly, I'd like to point out that there is no foolproof 

way of evaluating a student's ability to write by giving him an 

objective test; that the tests themselves award knowledge only 

incidental to competence in writing; that the adolescent who brings 

any imagination to the test may easily receive scores which brand 

him verbally deficient. Furthermore, the statistics most often 

cited from the National Assessment of Educational Progress study 

are those which report the bad news; good news is no news, it seems. 

Like the McGuffey Eclectic Readers, objective tests -- their content 

and cont~xt 

review. 

and the NAEP report, need a closer look and a fairer 

There sits on my desk today a questionnaire from the English 

Curriculum Study Center of a major university ·,1hich requests: 

P 1 ease check any of the fo lJ owing that you consider ·to be 
significant weaknesses in a majority of the students .enrolled 
in freshman composition courses. 
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Content 

_Sentence structure 

_Organization 

_Constructing paragraphs 

_Logic 

_Subordination of ideas 

_Run-on sentences 

_Spe1ling 

_Punctuation 

_Diction 

_·._Usage 

_Lack of parallelism 

_Pronoun-antecedent agreement 

_Subject-verb agreement 

Of these fourteen topics, spelling and punctuation are the items 

most critics of student writing seize upon. They are the most 

easily recognized; the critic can be certain of his judgment. But 

any writing teacher can·tell you that the problem is not with either 

of those items. Neither is it the usage rules which another 

generation learned for shall/will distinctions. The problems are 

tougher: logic, subordination of ideas, organization, and style, 

generally. These are the matters on which writing teachers spend 

their time; but they aren't, for the most part, the·matters that 

can be tested with objective, machine-scored.examinations. And that 

is the crucial issue the public ought to know more about, because 

objective tests can provide neat statistics -- and statistics, I've 

found, make news. 

Recently I have been asked to review new American College Testing 

(ACT) tests on "College Composition" and"Freshman English." The 

College Composition sample infonns the student that the exam "is 
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designed to measure both your knowledge of the theoretical aspects 

of writing usually taught in a beginning two-semester college course 

in composition and your ability to put the principles of standard 

written English (as distinct from spoken English) into practice. 

Those taking the test are presumed to have a knowledge of the funda

mental principles of rhetoric and of such elements of language, 

grammar, and logic as may be useful in composition." 

"As may be useful in composition;" that's the key and 

presumably the rationale for each question. But consider this 

ACT "College Composition" example: after supplying a 13-line 

sentence, the examiners ask 

Which of the following best describes the general pattern 
of modification in the passage? 

(A) Article (determiner) - noun-verb 

(B) Article (determiner) - noun-prepositional phrase 

(C) Adverb-noun-prepositional phrase 

(D) Noun-verb-noun 

(E) Adverb-adjective-noun. 

The student who had studied traditional grammar and had 

memorized its labels might find this an easy question. But that, of 

course, 11ould be no guarantee that he could write very well. Labels 

are one thing, lucidity another, and like many writing teachers, I've 

known several students who could· 1~rite effective prose yet could not 

systematically recognize the terms aooositive, article or adverb. 
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They produced them with great grace; they just never found it neces

sary to label them. Some teachers in a suburban school district out

side Minneapolis recently developed a program in which high school 

students were intensively taught traditional grammar. Throughout 

the program and at its end, the students were tested and nearly all 

had mastered the abi 1 i ty to recognize, l abe 1 and even correct ungram

mati ca 1 units. Retested some months later with other students who 

had not passed through the program, they distinguished themselves 

only by knowing the terms, not by avoiding their use in writing. 

A similar question appears on the ACT "Freshman English" sample 

test: 

14. Which of the following underlined phrases and clauses 
modifies the whole main clause of its sentence rather 
than any one word in the main clause? 

(A} The demonstration ended, the students returned to their 
dorm1tor1es. --

(Bl Ending the demonstration, the students returned to their 
dorm1 tor1 es. 

(C) The students, through with the demonstration, withdrew to 
their dormitor1es. ----

CP.l The students, who had quit the demonstration, reassembled 
in the dormitories-. - --

(E) Having ended the demonstration, the students went back to 
~do rm 1 to Fies • 

Again, how much does it matter to a 17-year-old's writing abil

ity to be able to answer this question? From my point of view, very 
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little. A real test is teaching students to exhibit that kind of 

sentence variety in their•essays. 

The preceding two questions require certain sophistication with 

the formal study of traditional grammar. But students can bring other 

kinds of sophistication with them that can, ironically, serve to 

lower their computerized "verbal ability" scores. Consider ques-

tion 12 of the College Composition exam: 

She treasures shm,s. 

She sho1,s treasures. 

These sentences show that English is a language in which 

(A) inflectional endings change meaning 

(B) nouns and verbs are usually indistinguishable 

(C) inversion of 1•1ord order does not change meaning 

(D) word order often determines -grammatical function 

(E) context is not important in clarifying relationships 
between words. 

Now, the answer key lists (D) as the preferable answer, but what 

of the student who can quite reasonably make a case for (C) because 

he/she has been reading a lot of poetry or who was strongly influ

enced by a teacher who liked Latinate structures? The student may 

have been reading or writing similar sentences: "She charms displays"; 

"She secrets shares"; "She thoughts reveals." Or ~hat of the student 

:,ho gets caught up in the word play and too quickly chooses ( B)? 
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Clearly, the scoring machine does not reward creativity, espe

cially the kind students might also exhibit in another type of 

questfon which asks them to combine three sentences into one. The 

students are advised: "Be sure that the new sentence you create is a 

complete sentence, that it contains all of the essential facts given 

in the original set of sentences, that it maintains the prope~ 

relationship of ideas, and that it is clearly and effectively 

written." In other words, the students are asked to create a new 

sentence with the only real constraint of not distorting the given 

information. 

Question 10: The Cheyenne Indian reservation has 433,000 acres. 
It is bounded on the east by the Tongue River and the 
west by the Crow Indian reservation. Three thousand 
Indians live on it. 

\~htch of the following is the best 11ay to begin 
the new sentence? 

(A) Its population of three thousand 
(B) A location east of the Tongue 
(C) Being bounded on the east 
(D) There on a 433 ,000-acre reservation 
(E) Three thousand Cheyenne 

The eager student who has had his or her flair for "creative" 

writing praised might, conceivably,want to try creating a sentence 

with any of the five for, afteral l, there was no constraint upon 

adding information. The same student might_have trouble with Question 

11: 

Question 11: There was an accident. Three cars were damaged. 
No one 1vas injured. 
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(A) In the accident there was 
(Bl The damage was 
(Cl Three cars were 
(D1 The accident being 
(E) No one injured 

l1ithout straining, and adding relatively few new words and ideas, I 

can create reasonable sentences with four of the five proposed begin

nings (I resisted (D) "The accident being"). 

In both questions, the student who put aside aspirations of 

"creative prose" and read each question for all its pedantic sim

plicity inevitaoly chose the "right" .answer. 

Finally, there is another sort of sophistication some students can 

bring to tests like these 11hi ch do not necessarily predict ski 11 in 

creating an essay: a well-honed vocabulary. Consider these two 

questions from the ACT "Freshman English" exam: 

POLOfHUS: Your noble son is mad; 
Mad ca 11 I it, for, to define true madness, 
l1hat is' t but to be nothing else but mad? 
But let that go. 

QUEEN: More matter with less art. 

Hie queen criticizes Polonius because his remarks are too 

CA)detailed and circumstantial (B) exact and specific 
CC) verbose and circuitous (D) general and illogical 

(E) impolite and disrespectful 

Jesperson, Otto. Language:~ ~ature, Development and 
Origin. London: Allen & Unwin, 1922, 448 pp. 

In a systematically arranged bibliography, the work •cited 
above would be most appropriately listed under which of 
the following headings? 
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(Al Early Printed Books (8) English Etymology 
(C} General Philology (D} Paleography 

(El Phonetics and Phonology 

perhaps this may startle some, but most 17- and 18-year olds 

we meet in Freshman English don't command verbose, circuitous, 

etymology, paleography or philology. And I can't conjure a reason 

for their having to do so, except to choose t1vo more right answers on 

the an~wer sheet. Stmilarly, can we reasonably bemoan a student's 

fatlure to recognize the word thesaurus (from another question) if he 

were taught to look for synonyms at the end of a dictionary entry? 

My point in all this is simply that, like most other college and 

high school teachers I know, I'd like to have freshmen with whom I 

could discuss -- on the first day of class the differences between 

etymology and philology. But because most of them aren't up to that, 

I don't wring my hands, point to a low verbal ability score from some 

test and rail at their school districts. A newspaper headline might 

make much of quantitative results of this score or that declining, 

but the editors of those papers ought to investigate more, and look at 

tne tests, even as briefly as I have been ab le to do in these fe11 

pages. I've often thought I'd like to get them to take the tests our 

students must take, but there'd be no point in it: sophistication in 

test-taking, a certain savvy about prescriptive forms, and an under

standing of context would skew the results. More important is get

ting reporters to be investigators, and having them study the reports 
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behind the news releases. 

The study which has most recently dominated the slow news days 

is that conducted by the National Assessment of Educational Progress. 

In 1969-70 and 1974, NAEP surveyed the writing skills of over 80,000 

students and concluded in a news release: "American teenagers are 

losing their ability to communicate through written English." No 

wonder, in a year of a rather dull presidential election, the release 

made headlines and became feature stories across the nation. But let's 

take a closer look at the report itself, especially at the data that 

never made it into galleys. 

Unltke the exams I was discussing earlier, the NAEP test for 

writing skills asked students to write an essay. The assignment, 

it seems to me, was simplistic and trivialized the significance of 

the text. The 17-year olds in our classes would be insulted by 

these instructions: 

Everybody knows of something that is worth talking about. May
be you know about a famous building like the Empire State 
Building in New York City or something like the Golden Gate 
Bridge in San Francisco. Or you might know a lot about the 
Mormon Tabernacle in Salt Lake City or the new sports stadium 
in Atlanta or St. Louis. Or you might be familiar with some
thing from nature, like Niagara Falls, a gigantic wheat field, 
a grove of orange trees, or a part of the wide, muddy river 
like the Mississippi. 

There is probably something you can describe. Choose something 
you know about. It may be something from around where you 
live, or something you have studied in school. Think about it 
for a while and then write a description of what it looks like 
so that it could be recognized by someone who has read your 
description . 
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Name what you are describing and try to use your best writing. 

Another time, I'd like to analyze those three paragraphs and give 

them a holistic score. Though grammatically perfect, they're .sim

plistic and dull. If this "essay" received an 11 811 (the highest 

possible holistic score) on the basis of its coherence, development, 

punctuation and spelling, give me an essay of 4.85 with some mis-
_.; 

takes but with some attempt at creativity and imagina_tion any day. 

But that's another issue, Those are the instructions. 

The students' papers were evaluated in two ways, with a holistic 

score of l to 8 and with a "descriptive 11 score which had a grader marking 

a computerized sheet for errors in spelling, punctuation, capital-

; zati on, word choice, agreement, awkwardness, and sentence construction. 

The holistic mean scores for 17-year olds declined a total of two

tenths of one point in five years, from 5. 1 to 4.9. This decline 

and only one other were regarded as statistically significant by the 

NAEP examiners. The other declivity was in the average number of 

letters per word, where the scores dipped one-tenth of one point 

in five years. These two were the only changes regarded as"sta

tistically significant" by the National Assessment of Educational 

Progress examiners. Consider, then, the real data upon which this 

recent rash of alarming newstories has been based: (l) a decline 

of two-tenths of one point in five years of a score based on the 

subjective evaluation of student essays by a great number of 
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different readers and (2) a decline of one-tenth of one point in, of all 

things, the average number · of letters per word. An essay topic which encour

aged the use of past tense or plurals could have sent those latter statistics 

soaring upwards. 

Though other slight declines were noted, as in the frequency of run-on 

sentences or awkward sentences, it is crucial to keep in mind that only the 

above two changes are regarded by the NAEP as statistically significant. 

A careful reading of the report brings an old aphorism to mind: "rlo 

news is good news." Indeed, from what I've read in the papers and what I 

read in the NAEP study, I have to conclude "Good news makes no news." I'd 

like to share with you some of the data, observations, and comments from 

this national study I haven't found on a front page. 

One of the major issues I was trying to emphasize when discussing 

objective tests and scores derived from them was context. Students are 

placed in an artificial setting with exercises which are often confusing 

and which may not allow them to exhibit their true command of English. Yet 

the scores they achieve are used to characterize their overall verbal 

abilities and to evaluate their school districts. The NAEP itself acknowl

edged similar limitations in its study: 

This report describes only one facet of the national assessment of 
writing. It deals with one particular ·writing task performed under 
one particular set of circumstances and in no way constitutes a defin
itive study of writing in the largest sense of that word. The students 
who participated in this exercise were told to use their best writing 
but were not told that their papers would be examined for mechanical 
correctness. {p. 4) 
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Most writing teachers will agree that a composition class is one in which 

we teach re-writing and revision. We take a student's first effort and 

point out items and aspects that need correction or refinement. This is 

a time-honored practice, I assume, given the number of people employed as 

editors and proofreaders. Furthermore, which of us has not written an 

essay and not gone back (or wanted to) to reconsider, correct or generally 

refine? We are wont to do so, I believe, especially when we understar.d the 

form, -more than the content, will be under close scrutiny. But most of us 

don't have to worry because our first drafts are not going to be given a 

holistic score of 1 to 8. 

Other aspects of the NAEP study which didn't receive much press cover

age more clearly substantiate my claim that good news makes no news. Con

sider these conclusions about the essays of the 17-year-olds: 

3. In general, most of those aspects of writing generally called 
"mechanics" and stressed heavily in elementary and junior high 
school English classes (e.g., punctuation, capitalization, agree
ment, spelling, word usage and so on) are being handled adequately 
by the vast majority of students, and there is no evidence of 
deterioration in their use. 

4. Good writers are as good as they were -- i.e., have the same mean 
holistic score -- and there may _be a few more of them than there 
were in. 1969. 

5. Good writers are writing longer essays without losing coherence or 
increasing their error rates in such areas as punctuation, word 
choice, spelling, run-ons, fragments and so on. 

6. Good essays contain about the same mixture of simple, compound and 
complex sentences and the same proportion of sentences with phrases; 

16 

they continue to contain only one spelling error in every 100 words. 

By examining the item analysis tables, one finds other generally unre

ported conclusions. The 17-year-olds' essays in 1974 contained a greater 

number of words and sentences, and accordingly, more words per sentence, 

more sentences per paragraph and more punctuation. Moreover, the average 

female student's mean holistic score was 5.0, above the national mean (and 

the male students'). The report concludes: "The average female continues 

to write longer essays than the average male, fewer run-ons, awkward 

sentences and more sentences with phrases; she also spells somewhat 

better" (p. 14). 

Now those results are newsworthy, and I believe the media owe it to the 

thousands of English and Language Arts teachers in the country to report those 

conclusions. 

The back-to-basics movement, if you view it as teaching nouns, verbs. 

adverbs as labels out of the context of writing is a dubious enterprise. 

Teaching granmar is not teaching writing. Teaching spelling is not teaching 

writing. Insist on a basic curriculum of granmar drills and spelling bees 

and you've got students who could parse anyone's sentence and correct mis

spelled words, but you won ' t necessarily have writers. 

Do not misunderstand me: I believe granmar and spelling should be 

taught in schools and colleges, but they should be taught within a lesson 

which teaches some writing skill. Otherwise, it's like a home economics 

class where you measure the ingredients and never bake the cake. It's 
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after you've tasted the cake that you decide what you want to change in 

those ingredients the next time. 

The notion of "the next time" is important in writing. The errors 

students make (like those all of us make) are produced irregularly. Any 

teacher who witnesses a paper go through several stages of revision knows 

that aspects of grammar, usage and style never all get refined immediately 

and thereafter consistently. Students are., after all, still learning to write 

throughout high school and college, and even their graduate school years. And 

there is the other real controversy in writing today: who should be teaching 

what writing skill at what level. 

We are playing a game of· Blind Man's Bluff. The· universities :and colleges 

blame the high schools; the high schools chide the junior highs; the junior 

highs chastise the elementary schools; we all condemn television. But frankly, 

it doesn't matter how we got where we are; it matters that we begin designing 

writing · curricula which do not merely minimize decline of our students'. 

writing ski 11 s but which encourage their development. Despite what you may 

have inferred as I was calling for closer scrutiny of statistics and test 

items earlier, I am concerned about the quality of writing in our Freshman 

English classes. We are dismayed with students' lack of facility with 

language. Our classes confirm some of the findings of the National Assess

ment of Educational Progress: our students are writing as they speak and see 

less need than their predecessors did fer learning the very formal dialect 

18 

required in writing. 

Those of us who make our livings by working with words surely realize 

that we have various speaking styles and none of them is as formal as that 

which we employ when we sit down to write. Television, radio, checklists, 

instructions with pictures, book digests are all evidence that the written 

word is losing its prestige value in our society. Tapes are available of 

speeches at professional meetings; videotapes supplant or supplement texts. 

Business matters are handled over the phone. There are, tn other words, few 

times required in the average person's life in which he or she must read or 

write a formal document. There are fewer times when persons have to dust off 

their writing skills, skills about which they have substantial anxiety anyway. 

Consider the adolescent's world: writing papers is for English classes, and 

perhaps for not all of them. No one in his society but his English teacher 

or maybe a scrupulous parent corrects his grammar • . No one makes a strong 

case for his learning to write well, except perhaps those who counsel him 

about college requirements. 

In addition to these omissions are the negative reinforcements in his 

world. Listen to the language, grammar and coherence of popular songs 

the lyrics of which our students have committed to memory with amazing 

accuracy, over periods of years. Their culture snuggles up to a •transistor 

radio instead of with a book, and new professional models become their guides. 

They read signs everyday in which plurals are incorrectly formed with 

apostrophes; they see new forms like scarfs and~~ as a noun; certain 
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products contain less not fewer calories; they are asked "to input" and 

to buzz their ways through life with nominalizations. They listen to the 

language of Archie Bunker and the Fonz. In their world where new words and 

structures are created daily in advertisements and dialogues, language has 

eminent variety. And they should listen to an English teacher talk about 

who and whom? 

English instructors are easy targets; we are, supposedly, the guardians 

of the purity of the language. But we certainly are not the ones who write 

advertisements, song lyrics, restaurant menus and cereal boxes. We see 

students less than an hour a day and in that hour are supposed to counteract 

the forces of the other 23. Until our efforts are reinforced by other 

teachers, by parents, by newspapers, television and radio, ours is an iso

lated and to the student -- esoteric endeavor. 

I don't know if McGuffey's students could write. No national assess

ments were made of their verbal abilities. Nostalgia is becoming a hallmark 

of the ?O's and I can't help believing McGuffey is part of the trend. If he 

"worked," he did so for a variety of reasons including the fact that he did 

not have to compete with sophisticated media for the students' attention . 

He did not have to be a TV hero, disc jockey or rock group to get their 

undivided attention. Times have changed and we are admittedly struggling 

for ways to get good writing rewarded in this society. We in the class

rooms have some answers, but not all the right ones. But there's one 
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we're certain of: you don't teach writing with a hickory stick or a McGuffey 

Reader. You teach it by understanding the student's culture, not maligning 

it. Let's keep McGuffey in the history class and .out of English . 

CONFERENCE ON ENGLISH EDUCATION CONVENTION 
March 16-18, Radisson Hotel, Minneapolis 

T~e 1978 CEE c?n~ention includes 70 sessions on topics such as teaching 
lit~ra~ure, writing, language, reading, drama, film; the "back-to-the 
basi~s mov~ent;_assessment and accountability; defining the English 
curric~lum; inservi~e methods for English teachers; research in English 
education; alternative teaching methods; teacher morale; public relations; 
~eacher c~nters1 and other topics of interest to English teachers, admin
ist~ators, curriculum coordinators, and teacher trainers. The convention 
begins on Thursday afternoon with special workshop sessions· regular ses
sions begin Friday morning and run through Saturday morning'. 

Main speakers: 
Keynote address (Thursday evening): Maxine Greene, Teachers College, 

Columbia University, speaking on a philosophy for language arts 
in the 1980's 

Friday breakfast speech: Rexford Brown, National Assessment for 
Educational Progress, speaking on literacy and accountability 

Saturday luncheon speech: Donald Murray; University of New Hampshire 
speaking on composition instruction and teacher education in ' 
writing methods 

Program chairs: 
Richard Beach and Gerald Brunetti, University of Minnesota 

For further information about the convention and registration, write to: 

CEE Convention 
NCTE 
1111 Kenyon Road 
Urbana, Illinois 61801 
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