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We encourage articles on a wide variety of topics of interest to the English profession 
in Minnesota. Here are some suggested topics -

1. Teaching strategies/ classroom 
activities 

2. Rhetoric / teaching composition 
3. Language issues 
4. Literary theory 
5. Composition research 
6. Literary criticism/analysis with an 

awareness of teaching 
7. Censorship issues 
8. Teaching critical thinking 
9. Discussions of unique courses or 

programs in English/ language arts 
10. Reading - research and pedagogy 
11. Non-fiction literature 
12. Professional issues 
13. Writing-across-the-curriculum 

(particularly descriptions of 
programs) 

14. Canadian literature for American 
students 

15. Bibliographies relating to the 
previous topics 

16. Reviews of current books 
17. Children's literature 
18. American literature 
19. British literature 
20. World literature 
21. Literature for young adults 

Deadlines - Winter-Spring 1987-88 - December 15, 1987 
Fall 1988 - September 15, 1988 

We encourage teachers of English/ language arts at all levels to submit their work to 
the Minnesota English Journal for possible publication. See the editorial statement for 
further information. 

Send manuscripts to - Richard Dillman, Editor 

English Department 
St. Cloud State University 
St. Cloud, MN 56301 
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Their Discourse Communities 
by 
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In the past decade we have examined the writer's sense of audience, voice, and 
purpose and how these influence the features of a text (Rubin & Piche, 1979; Crowhurst 
& Piche, 1979), and we have examined the composing process (Flower & Hayes, 1980; 
Matsuhashi, 1981). According to Odell (1981; 1985) we have also begun to realize that 
an awareness of rhetorical context influences our evaluation of texts, or we have begun 
to look beyond the written text to the larger contexts in which writing is done 
(Bartholomae, 1985; Bazerman, 1983; Clark & Florio, 1983; Herrington, 1985). Look
ing at these broader writing contexts requires one to look at the discourse communities 
which influence writers' attempts to formulate and express their ideas. We need to 
consider the relationships between the composing process and the knowledge, values, 
and experiences that writers share with others in their discourse communities. 

According to Faigley (1985), approaching the writing process from a social perspec
tive forces one to understand the writing process in much larger terms than from 
starting with "prewriting" and stopping with "revising:' When viewed from a social 
perspective, texts are not detached objects possessing meaning on their own, but are 
links in communicative chains, their meanings "emerging from their relationships to 
previous texts and the present context" (p. 235) . Members within a discourse commun
ity, or members who are literate in the language of their discipline, know what is worth 
communicating, how it can be communicated, what other members of the community 
are likely to believe or not believe, and how other members can be persuaded. And in 
the case of the social sciences, journal articles serve the discourse community as both a 
means of communication and as a means of earning rewards (Merton, 1957). 

Advanced writing courses can serve as a way to teach students the intellectual and 
social conventions of their discourse communities (Bazerman, 1981; Kinneavy, 1983; 
Maimon, 1983). These conventions include the issues which a discipline considers 
important to resolve, the lines of reasoning used to resolve the issues, and shared 
assumptions about the audience's role, the writer's role, and the social purposes for 
communicating (Toulmin, Ricke, & Janik, 1979). Advanced writing courses can serve as 
a way of teaching these intellectual and social conventions because they "can give 
students the occasion to use the lines of reasoning of a disciplinary forum to resolve 
issues important to that forum and to assume the role of a participant in that forum" 
(Herrington, 1985, p . 405). 

As teachers we can therefore ask ourselves, how can students learn the conventions 
of their discourse communities or their disciplines when as students they are, in fact, 
writing in an advanced composition course? Or, more specifically, what assignments 




