
Southhall, Ivan, THE GOLDEN GOOSE. Greenwillow, 1981. $9,95, 

The second of three books relating the awesome adventures 

of Custard and Preacher Tom, Set in Australia in the 

1850's episodes are described in detail yet the expanse of 

the country permeates the mood, Divergent characters and 

their motives merge in the resolution, a surprise because 

there is much predition of gloom in the narrative, An 

extraordinary piece of writing and readers will be 

challenged by it, 10 up. 

Sutton, Jane, ME AND THE WIERDOS. Illus, by Sandy Kossin, 

Houghton Mifflin, 1981, $6,95, Not an ounce of seriousness 

in this one unless you count the obvious "grass is greener" 

The kind of story that is right for first person; Cindy 

can see all she tells and vice versa, Strong in visual 

descriptions, Funny without slightest bit of cruelty, 

Don't want to stop reading--silently or aloud, 9-12. 

Thomas, Jane Resh, COMEBACK DOG, Illus, by Troy Howell. 

Houghton Mifflin, 1981. $?,95, Short gentle story which 

treats a boy and his conflicts about getting another dog 

with quiet dignity, Furthermore, the indecision on the 

part of the stray dog is equally real and reasoned. Time 

and setting are minor concerns but it is 1950's in rural 

Michigan, 7-10. 

Yates, Elizabeth," MY DIARY, MY WORLD, Westminster, 1981. 

$8.95, An autobiography in diary form that does not pre

tend to be a novel; shows the process of growing up from 

age 12 to 20, Rings true with enough distance in time to 

give the reader a clear view, Readers especially enjoy the 

insights about the persistence of a young person who wants 

to be a writer, 11 up, 

INTERCHANGE 

MEJ for Winter-Spring 1981 featured articles themed about "The 

Troubled, the Gifted, the Disabled." Some of our readers 

generously contributed remarks to further thinking along these 

same lines, Kathy Cahill comments on Jo Crawford's article, 
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"Recognizing and Helping the Dyslexic Student." Jodie Humpal 

adds dimension to the term gifted. Harry Weiss Introduces 

reade::tS to the International Listening Association in his res

ponse to Marlowe Ediger's article, "How Should Listening be 

Taught." Finally, Edi th Hols comments on the Bacig and Bacig 

study of sentence-combining, 

INTERCHANGE is waiting to hear from you, 

Kathy Cahill responds -

My initial reaction in reflecting on Jo Crawford's article 

entitled "ReGognizing and Helping the Dyslexic Student" that 

appeared in the Spring issue of the MEJ was a combination of 

curiosity, conditioned hesitation and the elicitation of new 

pondering thoughts of my own, 

Most of the literature that crosses my desk tends to 

center on using the term, dyslexia, primarily with reading dis

abilities and secondarily with other language disabilities. 

This then, was a refreshing emphasis as I viewed it and one 

greatly needed to be read by teachers, Personally, I was 

hoping for a new and clearer definition of the term - dyslexia, 

I had hoped I might finally have an answer to what is dyslexia, 

its causes, cures and ultimately the final word on dyslexia, 

But again, I was somewhat disheartened and yet relieved when 

Crawford stated "., ,although there is no pEil'fected way to 

identify dyslexia," I'd like to reflect on what I have per

ceived historically to have occurred with the term - dyslexia -

since its inception, 

In the late 19th and early 20th century, the syndrome 

variously known as congenital word blindness or dyslexia was 

accepted and endorsed as a reality by the European and 

American medical profession, It was somewhat later questionably 

accepted by educators, This tenuous ground was further _ 

separated rather than cemented in the 1920's between the medical 

~rofession and educators, It is a disrepute that has continued 

to our own day, Reading diagnosticians generally have stated 

that there is no .mill. cause of reading disability, Rather the· 

student concerned exhibits a wide array of symptoms, ranging 
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from deficiencies in oral language, defective hearing and 

vision, to unsatisfactory emotional adjustment, It becomes a 

theory of multiple causation, Simultaneously, with the debates 

about defining the problem has been a long standing dispute 

about what to call it. A hundred different labels have been 

proposed with most of them reflecting their advocate theory of 

the moment. Likewise many attempts have been made at a defini

tion of dyslexia while a satisfactory definition to all seems 

remote, 

Irregardless of an accepted definition, it is a topic that 

gets much media coverage today. A medical doctor was recently 

interviewed on the Phil Donahue Show, His research has lead 

to associating dyslexia with lack of inner ear equilibrium. 

Within the same week, the ever popular educational, information 

giving journal, Family Circle included the following article 

"I Wish I Culd Read and Writ". This was written by a bright 

ambitious 38 year-old woman with the visual memory of a six 

year-old, the reading ability of a fifth grader and a third 

grader's ability to spell. 

I do agree with Jo Crawford's motivational term "grit" in 

characterizing many individuals who have had learning dis

abilities in their pursuit of a difficult course until a goal 

is reached, We have only to reflect on the lives of such 

notables as Thomas Edison, General George Patton, Woodrow 

Wilson, Albert Einstein, Nelson Rockefeller and Bruce Jenner 

to mention only a few that pursued with "grit". Discomforting 

though realistic, there are probably ten times the successful 

number that have not had the encouragement to pursue. 

Crawford lists four suggestions for helping the "dyslexic 

student" • I support her thoughts but wruld like to add to the 

recommendations. 1) It is imperative that students, elementary 

and secondary, be read to and particularly the learning dis

abled. This may be their sole source of information since they 

themselves have not had the capabilities of reading widely, 

Our aim and obligation is to teach information, concepts and 

attitudes even if the student can't handle reading am 

- writing. 2) All content area teachers need guidelines and 
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suggestions such as these not just the English teachers. 3) 

Be cautious of viewing a listing of observable symptoms of a 

"dyslexic" and then determining if you have students with these 

problems, Some students who are not dyslexic may possess some 

of these same characteristics, Be also aware that a lack of 

initial teaching or poor teaching can be the cause of some 

reading and writing problems, 4) We may have caused some of 

the lack of language within students ourselves as a teaching 

profession. This may be accounted for by the heavy emphasis 

on a particular remedial reading method to the neglect of 

language development activities, 5) A neglected procedure of 

the past is getting the student• s point of view. That point 

of view includes the student's perception of the task, a 

description of his/her strategy, an appraisal of his/her per

formance and an assessment of his/her own situation. 

Despite all the uncertainty and ambiguity that has been 

associated with dyslexia for the educator as well as the lay

man, there is an underlying truth that cannot be ignored, All 

partial or totally disabled readers can think, and this is what 

gives them identity with their peers and with humankind in 

general, There world is just as much a medley of sights, 

sounds, pressures, temperatures, tastes, smells and feelings 

as that of the most successful achievers. Yes, frequently 

behind and beneath their actions is a feeling of shame, a 

sense of guilt, however silent the accusations of others, At 

the same time there persists a will to achieve, to dignify 

their lives, to have noble an:l. redeeming goals, 

Harvey Weiss responds -

The article by Marlowe Ediger, "How Should Listening Be 

Taught?" was well organized, concise and seemed to be 

educationally achievable in any classroom, It proposed an 

outline for the listening-instructor-to-be, and gives a clear 

• "big picture" framework from which to build positive in

structional experiences in the classroom. But, beyond the 

article, are other ramifications to consider. 

Much has been written on how listening should be taught, 

129 



but who's actually taking the good advice of people like Mr, 

Ediger, and carrying it further? Is anyone teaching listening 

in the classroom around his psychological paramaters or any 

others like it?? Apparently, there aren't very many, It was 

not the author's intent to give day-by-day specifics on teaching 

listening, And herein lies the problem, 

Listening instruction in Minnesota is almost non-existent 

for several documented reasons: the first is that only 4 out of 

20 teacher-prep colleges even offer a course in it, let alone 

including it in a methods course, 1consequently, only 3-5l0 of 

the secondary teachers in the state said they were doing any 

covert listening instruction when surveyed in a longitudinal 

study done over an 8-year period, 2Finally, the Basic Skills 

Unit in the State Department of Education in St, Paul did a 

Needs Assessment in the entire state prior to planning their 

state-wide workshops in 1979, Teachers were asked to 

prioritize the basic skill that they needed the most help with, 

and also wanted more help with, In the 11 ECSU's in Minnesota, 

five stated listening first, and 5 more put listening second, 

3very few people will refute the concept that being a good 

listener is vital to success and survival, and that we should 

be doing more about it in our schools, But they fail to back 

that up with the funds to train teachers and to buy the 

necessary materials, We are one of the the few states in the 

coun\ry without state-wide K-12 listening guide-lines for our 

schools to use and adopt, We have to sell the powers that be, 

that if listening is the basic communication skill we use more 

than any other in school, on the job and in our daily lives, 

that they can no longer ignore the listening instruction void, 

My hat is off to Mr, Ediger for providing us with a solid 

psychological base from which to build, Let's get on with 

the struggle to convince our superiors it can no longer take 

the back seat in our educational system, 

1verne Shea, Principal, Willmar Elementary Schools, 1978J 
Specialist Thesis, St, Cloud State University, 

2nr, Lyman K, "Manny" Steil, Doctoral Dissertation, Wayne 
University, 1977, 

lltate Department .Qi Fducation, St, Paul, Basic Skills Unit, 
Needs Assessment, 1979, Supervisor, Patricia Moran. 
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***Editor's Note: The basic objective of the™ is the study 
and development of Effective Listening, Any information can be 

obtained by writing to International Listening Association, 
366 North Prior Avenue, St, Paul, MN, 55104 

Best wishes, and thanks again for asking me. 

Edith Hols responds -

This is to applaud Carol Bacig's decision to go beyond the 

"it seems to me" stage in evaluating her own methods of teach

ing. The report of her hands-on research is to be found in 

the Minnesota English Journal 1116-15, "A Study of the Use of 

Sentence Combining Techniques in the Learning Disabilities 

Classroom" (with Thomas Bacig), 

The paper is a model of what they call "action research", 

which is really the "let's try it out and see if it works" 

approach; not to establish or to disestablish the method's 

validity, but to enable the researcher to assert with confi

dence that it did or did not work in this instance, under 

these conditions, Action research may take techniques or 

methods or materials from more intensive or more extensive re

search, or it may begin only with an idea that something might 

work. It builds on the teacher's intuitions and experiences 

and comes up with a conclusion which she can have confidence 

in, 

In this instance, the research was done so carefully that 

the only thing that separates it from research that can make 

more general statements is the size of the sample, Moreover, 

it is one of a growing number of such experiments that have 

shown that sentence combining techniques have value in student 

writing improvement, 

Sentence combining is a dynamic way of teaching writing 

skills, It shows the student the sentence as possible com

binations of other sentences, which the student can build in 

• various ways, Directed by a teacher who has time to plan, 

and who can carry the process all the way through, it is ef

fective, But there is danger that word will get around that 
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sentence combining is the magic pill, and when it is dis

covered that sentence combining alone will not make good 

s t c combining is writers it will be condemned as useless. en en e 

•t It works in only one step in the process of learning to wri e. 
this way: 

that there are ·The first effect on the student is surprise, 
( ) t h. The second so many ways to correctly say the same ing, 

effect should be pleasure, The student should have free reign 

to play with his words, to create sentences with no reSt raint 

. hi eativity must except his own. Ultimately he learns that s er 

be controlled, but that the control is his -- that the beSt 

. ,,.; ven situation choice depends on what he wants to say in any o-

or context. He has learned a variety of sentence patterns and 

he has learned that he must make choices. He is ready to learn 
to write, 

Jodie Humpal responds -

Look at it! 

SOME THOUGHTS ON "GIFTED" 

Labels are extremely popular it seems, particularly in 

Education, At first thought, labels are probably necessary, 

After all, how could one recogm.ze a earnin . l · g disabled child, 

a gifted individual or a very ordinary kid? If labels didn't 

exist, we might even lose a kid or two. 

What could possibly happen if an "average" child was ac

cidentally shipped to the "gifted" program? Nothing worse 

than a door opening into worlds yet unexplored, The damage 

that may result from such a 'far-out' notion could very well 

cause cracks to appear in the hallowed halls of where .ever -

to mix a few metaphors. Why, the system might actually workl 

Look at it this way. Aren • t all children 'gifted' in some 

way? Yes, even the Incredible Hulk lurking in the dim corner 

of the classroom muttering dire imprecations might be special, 

Very likely little IH is a.'1 absolute genuis with his hands, 

Reroute the thought that flew by and consider offering him 

(or her) a chance to repair a clock, invent a solar powered 
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motor or design a ' kitchen, Gifted? YOU betl 

Is it justifiable to segregate the obviously talented 

students from the less obVious? Programs take haurs per week 

for the junior scientist or mathematician, They remove him 

or her from the classroom for exploring and expanding horizons. 

What about the ones who, never getting· a taste aren't eating 
much of anything? 

'fhe same enrichment programs can be geared to handle 

more students, The schedule can be arranged to accomodate 

any number of children, The entire class could be offered the 

chance to be 'special', to explore to actually test themselves 

against other realities, Does it matter, really, if the child 

has trouble with multiplication? The newly discovered world 

could very well be the key to the math problems, Einstein, 

after all, was considered hopeless by his teachers, 

No such program exists in many schools. Gifted students 

are assigned to special classes outside school hcurs, Where 

does that leave our Hulk? Just there, in the corner, still 

muttering, Is there a corner, a cupboard, a closet around? 

Set it up with wholly different things, Forget the supplemen

tal material, the language and math games, the tapes arrl books. 

A shoebox of clock parts, a box of doll-house Dlakings, a 

microscope and some weird slides could be the spark. 

This, however, is an English Journal. What does this have 

to do with English? Nothing, and everything if You look at it. _ 

Really look at it! The incredible imagination of the 

ordinary child or young person is a gift 1.!! ~. so to 

speak, It's there before anyone recognizes it, binds it and 

limits it, It is a gift as the ability for science or math 
is a gift. 

Some young people can find that word, that expression that 

the rest of the world misses. Do we, as English teachers, 

catch our 'gifted' students, or do we grade their efforts and 

go on? Look through the awkward spelling, the jumble on the 

paper, See what is there, A 'different' way Of seeing an 

every day thing, a turn of phrase or a bright f1ash of humor 
might be there. 
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Look at itl Could very well be that we are missing 

something, 

ABOUT SOME OF OOR AUTHORS 

Robert Coard has taught Freshman English for over one third of 

a century, having settled upon the America Decades approach 

as the most suitable for teaching the research pa.per. He would 

like suggestions for particular topics in American authors 

suitable for research. 

Patricia Hampl writes memoir. Her book,! Romantic Education, 

is memoir. She also has a book of poems, ~ Before .im 

Aquarium. 

Norine Odland regularly reads and reviews all new children's 

books. She is interested in receiving the responses of 

children reading the books she has reviewed, 

David Robinson is schooled in modern American Literature and 

in black humor. His interest in film stems from that 

background. He is interested in knowing about other film 

comedies which work well with student audiences and about 

suitable writing assignments for the comedy course. 
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EDITORIAL POLICY I MINNESOTA ENGLISH JOO RNAL 

9!unnesota English Journal is an official organ of the Minnesota 

Council of Teachers of English. It ordinarily appears two times 

a year, Fall and Winter/Spring. Minnesota. English Journal pub

lishes articles of general interest to its membership, teachers 

K through college. Particularly sought are manuscripts which 

show how pedagogy implements theory and which describe or dis

cuss current and real problems faced by some segment of the 

teaching profession in English in Minnesota. Manuscripts from 

Minnesota teachers are preferred, The Jrurnal is distributed 

free-of-charge to the membership. Individual issues can be 

ordered for $2 • .50 per issue. 

Manuscripts should be submitted to the editor. Please use an 

approved style sheet, either APA or MLA. Footnotes should be in

cluded in the text if possible. Manuscripts should be 7-18 

pages, typed double-spaced, 

The editor prefers manuscripts that exploit the theme . chosen 

f or the given issue. Themes for the coming year will appear in 

the Winter/Spring issue of the preceding year and be posted at 

the MCTE booth during the annual Spring convention. Prospective 

contributors may write the editor to request a statement of 

themes for the year. Enclose stamped, self-addressed envelope 

f or reply. 

The editor will make every effort to acknowledge receipt of 

a manuscript within two (2) weeks and to inform the contributor 

of its acceptance or rejection within 60 days. Include with the 

manuscript a stamped, self-addressed envelope. 

The editor reserves the right to accept or reject a manu

script. The editor may return a manuscript to request its re

vision, The editor may make minor changes in the manuscript 

without consulting the contributor, 
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