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To achieve such goals, Pattison says that we must stress as our primary goal 
the development in our students of a critical awareness of language. This, he 
maintains, is the basis of true literacy. Central to achieving this foundation is a 
steady diet throughout the school years of language and literature, far more 
extensive and intensive than currently practiced. Such a program, Pattison 
believes, might achieve a literacy within our culture which would "sweep 
away the power of specially trained elites everywhere and give to the mass of 
men a power over their lives that might as easily induce anxiety as elation" 
(212). Despite the uncertain outcome, Pattison urges us not to settle for the 
bliss of ignorance. 

Book Review 

Thinking through Language, Book One . Dan Kirby and Carol Kuykendall . 
Urbana, IL: NCTE, 1985. 114 pages. 
Thinking through Language, Book Two. Barbara Dodds Stanford and Gene 
Stanford. Urbana, IL: NCTE, 1985. 104 pages . 

by 
Richard Butler 

In 1983 NCTE asked readers of the English Journal which kinds of instruc
tional materials were needed and not currently available from commercial 
publishers. When readers indicated a preference for materials on thinking 
skills, NCTE, traditionally publishers only of professional books, responded 
with its first venture into textbook publishing, a two volume papertext set 
entitled Thinking through Language. 

Book One of this set, for middle and junior high schools, was written by 
Dan Kirby and Carol Kuykendall. Book Two, for senior high, was authored 
by Barbara Dodds Stanford and Gene Stanford. The texts are designed to help 
teachers accomplish what the authors see as the primary goals of the English 
program-more lucid writing, a deeper understanding of literature, and more 
efficient use of language. The premise of the program is that all of these goals 
proceed from the same source, sound thinking. 

Book One is divided into four units. The first, "Experiencing the Arts," 
focuses on perception and challenges students to think like artists. Students 
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take part in individual, small-group, and whole-class activities calling for 
creating collages, selecting and arranging materials, making associations, and 
interpreting. The unit culminates with a class "arts festival" and the writing of 
personal reflections on thinking like an artist . Unit Two, "Exploring Possibili
ties," encourages speculative and imaginative thinking about technology and 
its future applications. In his role as inventor, the student engages in activities 
focusing on brainstorming, investigating, identifying and solving problems, 
and inventing solutions. Then he takes part in an "inventors fair." The third 
unit, "Investigating the Issues," challenges the student to think like a resear
cher. He tracks down trivia about his school, develops and conducts a survey, 
compiles and interprets information, and prepares a research report, which is 
"published" and shared at the the end of the unit. The last unit, "Probing the 
Future," invites students to think like futurists using their imaginations to 
predict what life might be like in the future. Activities include inventing 
metaphors for the future, sequencing forecasts on a time line, writing future 
autobiographies, making "future wheels," mapping possible consequencies of 
change, and scenario writing. This unit closes with a "futurists' forum," in 
which predicted changes are presented and discussed. 

Book Two is also divided into four units, roughly comparable to those in 
Book One: "Perception," "Relationships and Connections," "Problem Solving," 
and 'The Creative Imagination." The first unit is designed to help the student 
use his senses more effectively and to recognize and overcome many of the 
problems that distort perceptions. The second unit explores three different 
kinds of connections, (1) the way the mind makes comparisons, (2) the way it 
perceives relationships between wholes and parts, and (3) the way it perceives 
possibilities for creating new connections. Unit Three is designed to help 
students refine and improve problem solving skills and learn to distinguish 
between scientific problems and the more complex interpersonal problems. In 
the last unit students explore creative aspects of the thinking process and take 
part ·in activities designed to stimulate their own creative powers. 

Of the two texts, Book One appears more likely to stimulate and challenge 
the students it was designed for. One reason for this is the authors' approach, 
noted earlier, in which each unit is organized around a particular role-playing 
situation. This is not only a novel and engaging approach, but it is also one 
that gives each section in Book One a sense of unity and interest that is absent 
from Book Two, where the organization and some of the activities may strike 
the user as cold and "textbookish." 

A similar contrast can be drawn between the way the two texts employ 
journal writing as an instructional device. The senior high text calls for 
students to keep a journal called "Reflections" in which they respond to 
questions raised by the authors following key lessons in the text. The teacher 
collects and examines these periodically and provides feedback. Pretty con
ventional. With the junior high text, the journal keeping task is fitted to the 
role adopted by the student in the particular unit. In the first unit, for example, 
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where the student is asked to think like an artist, he makes and keeps his own 
"sketchbook" and "portfolio" to log his observations and record ideas. The 
second unit calls for the student to keep an "inventor's notebook" as a place to 
collect ideas and "then follow them and see where they lead:' In Unit Three he 
makes a "researcher's file" and keeps an "investigator's log," and in the final 
unit, as a "working futurist," the student keeps a "futures file" in which he 
collects newspaper and magazine articles about the future and completes 
activities designed to help him shape and present his own view of the future in 
a scenario. Thus, presented with a variety of fresh and engaging jounal writing 
situations, the student is motivated to accept the journal as a useful and 
practical place to do some of his thinking. 

Book Two is not without merit, but your students may find it uneven in its 
challenge and interest. Certainly the lesson on identifying problems and the 
one on the role of the emotions in problem solving will engage and stimulate 
students. However, activities in other units are sometimes overly simple, such 
as the exercise on solving analogy problems in Unit Two; sometimes complex 
or vague, such as the exercise on page 44 calling for students to "Discuss the 
changing relationships between a piece of paper and human beings from the 
growth of a tree until the remains of the paper turn back into carbon, oxygen, 
and other elements:' 

Perhaps the unit most likely to succeed with senior high students is the unit 
on the creative imagination, which emphasizes alpha and beta brain wave 
theory. Lessons in this unit encourage students to identify alpha and beta states 
in their own thinking and explore ways of improving the quality of their 
thinking in the alpha state and even use it in writing and problem solving. 

If these textbooks are adopted for use by a school system, the work on 
thinking should be integrated with other work in the language arts curriculum. 
The authors want Thinking through Language to blend in with what you are 
already doing and to enhance it. To accomplish this and to sustain the empha
sis on thinking over a long period of time, the authors recommend that the 
units be interspersed throughout the year, rather than taught in one block of 
time. How this integration is accomplished will depend, of course, on the 
teacher, the grade level at which the texts are employed, and the literature and 
composition textbooks the teacher is using 

The books in this set, though paperbound, appear quite durable. The 
type is easy to read; the paper of good quality; the pages not crowded or 
cluttered; the illustrations pleasant and functional, albeit simple. The 
texts come with a 57-page Teacher's Guide which gives an instructional 
overview of each book and presents the premises and theories on which 
the authors based their work. It includes objectives for each unit, teach
ing suggestions, strategies for evaluation (for Book One), and a list of 
resources for the teacher. 

All things considered, Thinking through Language is quite impressive 
and will be hailed by many English teachers as long overdue. 

BOOK REVIEW 
The Versatile Writer. Donald C. Stewart. 

Lexington, MA: D.C. Heath and Company, 1986. 
391 pages including prefatory material and index. 

by 
Nancy MacKenzie 
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Donald Stewart's latest composition text, The Versatile Writer, is quite 
attractive in format and cover design . It is also eminently applicable to the 
standard composition course or perhaps an advanced writing course; it is n9t, 
however, appropriate as a remedial text. 

The stated goal of the text is to help students become "versatile and authen
tic writers." The book is also designed to provide students with techniques to 
discover material to write about, to control organization, and to develop a 
variety of styles. 

Divided into five parts, The Versatile Writer addresses 1, "Prewriting and 
Invention," incorporating primarily discovery procedures drawn from Young, 
Becker, and Pike's tagmemics, Burke' s pentad, and some topics of classical 
rhetoric; 2, "Arrangement," dealing with both standard and more innovative 
approaches to organization; 3, "Options in Style." treating such topics as 
correctness (distinguishing among "national use," "reputable use," and "present 
use"); 4, 'The Research Paper," covering the whole process from use of 
invention procedures to technical problems and documentation; and 5, "Co
pyreading Skills," treating spelling, punctuation and usage. 

In addition to its useful organization, this text has several special features. 
Among these are sections on the meditation and Winston Weather's Grammar 
B. The meditation approach to writing "approximates the way the mind works 
associationally." It offers a structured-but not restrictive-three-part se
quence to writing a paper: 1, composition of place, 2, internal colloquy, and 3, 
resolution. 

Grammar B offers an alternative to familiar concepts of organization and 
style. There are three main categories: 1, synchronicity, including such tech
niques as double voice, double-column lists, and labyrinthine sentences; 2, 
collage/montage, constituting an effort at synthesis through "patchwork" and 
"hodge-podge;" and 3, crot, using self-contained units of discourse which are 
not logically connected to what precedes or follows them. 

The section on the research paper is well presented. However, the validity of 
assigning what Richard Larson has termed the "generic research paper" is 
questionable. Therefore, even though a text should deal with documentation 
and notetaking, these techniques need not be segregated as applying primarily 
to the research paper as such. Research, and the mechanical and synthesizing 
techniques it employs need to be incorporated into the usual composing 




