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Many times, the mention pedagogies, can be sure that the 
of having to take Shakespeare at students come to understand the 
the college level creates the look of issues contained in Shakespeare's 
panic on students' faces. This plays. 
panic can be caused by many The first area of traditional 
thoughts, such as having to listen instruction, verbal methods, 
to long dry lectures, having to take contains a number of different 
essay tests, and having to write teaching pedagogies. Lecturing is 
research papers about something the most common method for 
that they don't understand. teaching students about 
Although the residential classroom Shakespeare. The instructor will 
is the traditional place for teaching often hold daily lectures 
Shakespeare's play The Twelfth expounding on theory, explain 
Night, using the MOO opens the poetic constructions (such as 
door to create a multidimensional iambic pentameter), share 
environment. Using the MOO can interesting information from past 
also add an element of fun to the students' papers, and discuss 
process. many of the underlying issues that 

Traditional Instruction 
Traditional methods for 

teaching Shakespeare include 
verbal methods, such as lecturing, 
participating in .class discussions 
that include small and large group 
dialogue, and textual methods, such 
as assessment testing and writing 
research papers. Robert Johnson 
(1993) states that one of his goals 
is "to create students who find 
Shakespeare relevant to their lives 
today ... " (p. 190) The instructor, 
by using a variety of teaching 

are still relevant in today's world. 
These lecturing methods are aimed 
at giving the students a better 
understanding of Shakespeare. 

A second area, identified as 
assessment testing, includes essay 
tests, true and false, multiple 
choice, and short answer 
questions. These questions are 
designed to measure how much the 
students have comprehended the 
information contained in the 
lectures and discussions. These 
assessments also give the 
instructor feedback on where he or 

she needs to change or revise 
lectures. 

A third area of traditional 
teaching centers on using textual 
methods to convey necessary 
information to the students. 
These methods can include daily 
journals written pertaining to 
assigned readings, short papers 
delving into one issue contained in 
the assigned play, and longer 
research papers where the students 
not only examine the issue from 
their own viewpoints but also look 
at the viewpoints of 
Shakespearean scholars. Johnson 
(1993) states that he uses the 
ungraded one-minute paper as a 
way for the students to put into 
writing their interpretations of a 
particular work of Shakespeare. 
He uses those papers where the 
students verbalized in writing their 
positions; then, he employs those 
ungraded papers as a basis for his 
next class discussion (p. 191). 
Using the one-minute papers 
allows him to ascertain his 
students' understanding of the 
work. 

Technology and Shakespeare 
A newer textual teaching 

methodology would be to use an 
electronic format. These formats 
can include creating websites, 
PowerPoint presentations, 
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multimedia presentations, or using 
the MOO. Websites use 
hypertext that centers on 
electronic text. These websites can 
be linear much like writing a 
research paper where the audience 
is directed from one web page to 
the next. However, most websites 
are circular in nature. The website 
has a central page with other pages 
radiating out from that center. The 
audience can go in any direction 
they choose and direct themselves 
on any path that they feel inclined 
to travel. 

PowerPoint and multimedia 
presentations are more directed 
than websites because the person 
giving the presentation is directing 
the audience on the path where the 
presenter chooses to take them. 
The presenter will show the 
audience slides with images, text, 
sound bytes, and video clips. 

Another electronic medium 
that is not as well known is the 
MOO. Jan Holmevik and Cynthia 
Hanes (2000) state that the 
acronym MOO stands for MUD 
Object-Oriented, and the acronym 
MUD stands for Multi-User 
Dungeon originating from the 
Dungeons and Dragons game (p. 
1). The MUD client is needed to 
gain access to the game. The 
particular MUD client used for 
teaching Shakespeare's play The 
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Twelfth Night is the Connections 
program, an educational MOO. In 
order to log into Connections, a 
guest needs to enter the address of 
the Connections program 
( connections.moo.mud.org Port 
3333) where guest persons 
accessing Connections receive a 
temporary character name. 
Holmevik and Hayes (2000) state 
that the "main difference between 
guests and registered users in a 
MOO has to do with the number 
of privileges they have and the 
repertoire of commands or 
verbs ... they can use" (pp. 23-24). 
After the characters log into 
Connections, they can wander 
around checking out the different 
areas. Holmevik and Haynes 
(2000) also state that the 
Connections program contains 
many different virtual rooms that 
are connected by walking paths, 
and the characters or guests travel 
those paths to get from one place 
to the next (p. 29). Academic 
discussions, committee meetings, 
and, sometimes, social discussions 
are held in many of the different 
areas. These areas or rooms have 
entrances, exits and contain 
objects, such as the following 
items: 

bots (programmed robots that 
will make a responseto 

particular words "spoken by" 
a character), 
furniture on which the 
characters can sit, 
pets that can interact with the 
characters, and shareable notes 
that are objects created 
allowing characters to write 
their reactions, messages, 
interpretations and 
observations upon that object. 
(See Appendix A for 
examples.) 

Because everything 
contained in the Connections areas 
is textual, the idea of perception 
becomes very important because 
the audience is switching from real 
life to virtual life. When we 
perceive an object, such as a 
photograph, we physically hold 
and observe that picture. We see 
that the time of day influenced the 
light source, the presence of other 
people will affect the attitude of 
the photographer and subjects, and 
the subject of the photo may be 
influenced by the idea that a 
picture is being taken. Roland 
Barth es ( 19 81) stated that "In 
front of the lens, I am at the same 
time: The one I think I am, the one 
I want others to think I am, the 
one the photographer thinks I am, 
and the one he makes use of to 
exhibit his part" (p. 13). With 
photographs, John Berger (1980) 

states that "words, comparisons, 
and signs need to create a context 
for the printed photograph ... they 
must mark and leave open diverse 
approaches ... " (p. 67). Viewing 
the photograph, an object, is a real 
event, and the photograph creates 
an attitude and a focus. 

Also, in relation to 
examining photographs, Barthes 
(1981) discussed punctum, the 
personal off-center detail that 
jumps out by either distracting or 
attracting the viewer (p. 26-27). 
With a photograph, the punctum, if 
present, becomes instantly 
identifiable. For instance, a picture 
of a little girl posing for a 
professional photograph may be 
sitting on a stool with his or her 
hands in a position that 
immediately attracts the viewer's 
eye. The little girl's hands would 
be considered the punctum of the 
picture. 

When a picture is written 
textually, the punctum may not 
have the same quality of being 
instantly identified. The written 
text, if not clearly written or its 
picture not clearly painted by 
words, may create a cloudiness 
that obscures the punctum. 
However, the punctum is different 
because the object is virtual. Each 
time a person reads the object's 
description, the punctum may 
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change depending upon the 
person's mood, much like Barth es' 
photographer. 

In the virtual realm, 
physically holding an object isn't 
possible. Instead of creating 
photographs by using a camera, 
the MOO builders use words by 
creating a mental textual picture of 
an object. Barthes (1981) explains 
that "the photographic look has 
something paradoxical about 
it. .. the photograph separates 
attention from perception ... an 
unconceivable distortion: how can 
we look without seeing?" (p. 111 ). 
Yet, with a virtual photograph, 
visual attention shifts to textual 
perception where the viewer uses 
his or her mental "camera," 
generating the question: How can 
we see without looking? 

When students read 
Shakespeare, they are viewing the 
text creating images in their minds. 
The punctum in each image may 
change or shift each time students 
reread certain passages that create 
those images. In particular, 
Shakespeare's play The Twelfth 
Night takes place on Illyria Island 
and contains many different 
images. Creating Illyria Island in 
Connections held many 
opportunities to fashion those 
textual images, but it also held 
many challenges. The following 
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text will describe my experience in 
creating Illyria Island, introducing 
students who had no experience 
with the Connections program, and 
working with them to incorporate 
their observations, interpretations, 
and understanding of The Twelfth 
Night into an exceptional virtual 
essay. 

Shakespeare's Virtual Illyria 
Island from The Twelfth Night 

The first thing I needed to 
do was meet with the professor 
who would be teaching the upper 
division class in Shakespeare. We 
agreed that I (a graduate student) 
would register for the class and 
that I would serve as a coordinator 
for the eight students who 
volunteered to work on this 
project. We agreed that I would 
create the virtual Illyria Island 
"rooms" where the students would 
enter their work. The first thing 
we needed to identify was what 
areas needed to be created-The 
Beach, Count Orsino's palace, 
Lady Olivia's House, Lady 
Olivia's apple orchard, Malvolio's 
prison, and the Elephant Inn in the 
center of the town. 

As I progressed in my 
creation, I saw it becoming 
unwieldy, so I designed a matrix to 
keep track of the room names, 
objects such as pictures, mirrors) 

within the room, furniture, pets, 
bots, exits, and entrances. I kept 
track of the computer-generated 
numbers for each item created. 
Holmevik and Haynes (2000) state 
"every object in the MOO has it 
own unique object number that 
consists of a pound sign (#) 
followed by the object's number. 
For example, the object number of 
MOO object number 100 has the 
following format: #100" (p. 33). 
Ideally, this matrix should not have 
to be created because the 
Connections system remembers 
them; in reality, I found I needed it 
as a reference since there were so 
many creations, I could not 
remember them all. 

Student Instruction to Use the 
MOO 

After I completed building 
the rooms and creating the 
shareable notes ( objects on which 
the students could write their 
observations and interpretations), 
my next step was to teach the 
students how to use the MOO. 
Of the eight students who 
volunteered to work on this 
project, none of them were familiar 
with using the MOO, so the first 
item on my agenda was to teach 
them how to MOO. I used a 
handout I created for another class, 

so I was already prepared for this 
step. 

The next item on my 
agenda was to find a time where all 
eight students could meet with me; 
this step became an impossible 
task. So, I scheduled different 
times to meet; I stated that anyone 
could come to any of the sessions 
if they felt they needed the extra 
practice. The students learned 
quickly, and in the process, they 
had fun with each other, in 
essence, bonding so they would be 
more comfortable when they 
advanced to the next step of 
collaboration. 

Collaboration Using the MOO 
Collaboration ( interaction 

between students either in small 
groups or a larger group) became 
one of the most important pieces 
for the success of this project. Jan 
Holmevik and Cynthia Haynes 
(2000) in their book 
MOOniversity stated "if 
collaboration improves learning, as 
we suggest, and if writing is a way 
of learning, then using the MO 0 
for writing together (whether 
talking or coauthoring) is one of 
the most important reasons to 
collaborate on the MOO" (p. 147). 
The improvement in learning that 
occurs expands not only the 
learning but also contributes to 
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s k i 11 s 1 n interpersonal 
communications. Elaine R. 
Silliman, et al (1991) states, "A 
shift to collaborative ways of 
thinking does reqmre a 
restructuring of how role 
relationships and responsibilities 
are interpreted. This restructuring 
occurs on both intrapersonal and 
interpersonal levels" (p. 79). 
Everyone needs to be treated with 
respect, and, many times, when 
the gender of the people 
collaborating on a project is not 
known, that respect may be given 
more easily because the biases and 
stereotypes cannot be engaged. 

Silliman, et. al., (1991) also 
states that they identified seven 
stages of concern. The stages are 
as follows: 

Stage I: Minimal 
awareness or concern about the 
need for change. 

Stage 2: More conscious 
awareness emerges and some 
interest in the details may be 
shown. 

Stage 3: Reflections on the 
ability to meet the need to change. 
Examination of the personal 
conflict and questions. 

Stage 4: Procedural issues 
emerge: efficiency, organization 
scheduling, etc. 

Stage 5: Strategies for 
implementation of change. 
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Stage 6: Actual 

implementation of new approaches 
hrough collaboration. 

Stage 7: Ongoing 
monitoring, evaluation, and 
revision of strategies of change. 
(Idol, et al 1987, pp. 78-79). 

Although the above stages 
seem to be static, my group of 
eight students bounced around 
between these stages, sometimes 
regressing to the first couple of 
stages and sometimes jumping to 
Stages 5 and 6. 

Another reason for 
collaborating, suggested by 
Holmevik and Haynes (2000), is 
that it "increases your self
confidence in writing and thinking" 
(p. 148). This self-confidence 
happens when ideas are discussed. 
Brainstorming is an excellent 
example of how people can take 
one person's idea and end up with 
some extraordinary ideas that came 
from a single statement. Also, 
when those ideas emerge, writing 
collaboratively gives the whole 
group a sense of accomplishment. 

Next on our agenda was to 
e stab 1 i sh e a ch person's 
responsibility. Through 
negotiation, the students were able 
to decide on the division of 
responsibilities. Silliman et. al, 
( 1991) state that 

Negotiation concerns how 
the participants share an 
understanding of the 
purpose, content, and form 
of collaboration and how 
the collaboration comes to 
be interpreted 
reinterpreted, and modified 
through their shifting 
frames of intrapersonal and 
interpersonal reference 
( Green, Weade, & Graham, 
1988, p. 80). 

After some discussion, the 
students decided that since there 
were seven rooms, each person 
would volunteer to oversee one 
room, and the eighth person would 
oversee the whole project. If there 
were any problems they could not 
solve, they would come to me for 
help. 

Project Assessment 
The students had one 

concern about how their project 
would be assessed. Since this 
project was not attempted before, 
the students wanted to know how 
their work would be assessed. I 
spoke, via the MOO, with John 
Walter (2001) from Southern 
Louisiana University and an expert 
on the development of the 
MOOessay, and he indicated 
assessment would be determined 
by what the professor wanted to 

see in the students' understanding 
of the play. He forwarded an 
email from John Ronan (2001) 
from the University of Florida 
who suggested assessment could 
be based on certain questions: 

Rooms: Descriptions, 
messages, overall coherence 
Objects: Quality rather than 
quantity. Do the objects 
integrate? Do the objects 
interpret? Do the objects 
function well? 
Interpretation: Does your 
interpretation off er a coherent 
and unique reading? Does it 
include the whole narrative or 
one specific aspect? (4/19/01) 

I conferred with the professor, and 
we decided on the following 
grading criteria for this project: 

One quality response in each 
room would be in the "C" 
range; 
Two quality responses in each 
room would be in the "B" 
range; 
Three or more quality 
responses in each room would 
be in the "A" range. 
Examples were given to the 
students to show them what 
constituted a quality response. 

(See Appendix B for examples of 
responses.) 
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My grade as a graduate 

student would be assessed on the 
following criteria: 

Construction of Illyria Island 
itself and all of its contents. 
Instructions to the students on 
how to work using the MOO. 

The construction of the 
virtual essay was an exciting 
project that opened up teaching 
literature, and in particular 
Shakespeare, by using the MOO. 
The students, when they first 
encountered the objects within the 
rooms, asked how everything they 
wanted to write would fit onto 
that object. The perception was 
that the object was one size and 
would remain that one size because 
that is a real life perception. Their 
perceptions changed when I 
explained to them that the objects 
are virtual and will expand 
virtually to whatever size was 
needed. 

Multithreaded Discussions 
In addition, teaching 

Shakespeare online opened up 
another dimension where 
multithreadedness becomes 
possible within a classroom. In a 
traditional classroom, only one 
person at a time can be talking; on 
the MOO, several threads of 
discussion can be present without 
disruption of the classroom 
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discussions. Holmevik and 
Haynes (2000) state "if you 'have 
the ability to hold more than one 
group discussion and contribute to 
a class discussion without 
disrupting the individual group 
discussions, it enriches the level of 
discussion overall" (p. 131) At 
first, these multithreaded 
discussions can be confusing, but 
as the MOOers become more 
experienced, they can begin to 
follow several of the conversations 
at once. Holmevik and Haynes 
(2000) state that m this 
multithreaded environment, 
students need to learn how to filter 
through the text (132). This skill 
becomes honed after a time, 
expanding the students' knowledge 
of the literature being discussed. 

Another benefit of online 
discussion is that students who 
usually do not contribute in a face
to-face classroom discussion have 
an opportunity to voice their 
opinions. Many times, those 
students have valuable 
contributions to make and, often 
times, can contribute profound 
insights into the issues being 
discussed. From my own 
experience in using the MOO for 
class discussions, some of my 
students commented to me that 
they do not contribute in a 
classroom setting, but they find it 

easier to say what they think in 
the online discussions because 
they do not feel intimidated. 
Every student should have an 
opportunity to express her or his 
opinions, and this expression 
becomes easier for some in those 
online discussions. 

Conclusion 
Studying Shakespeare using 

the MOO and exploring Illyria 
Island from The Twelfth Night has 
been enlightening, entertaining, and 
refreshing. Discussions on the 
MOO have opened up many 
different ways of exploring 
literature, and in the process, it has 
expanded our knowledge by 
working in a collaborative mode. 
The students' insights, 
observations, and reflections 
recorded on the shareable notes 
will be viewed by everyone who 
visits Illyria Island; in this way, 
visitors to the island will ponder 
those insights, and possibly, 
record their own thoughts, 
insights, and reflections. This 
virtual essay will continue to exist, 
to be used, and to grow as others 
explore Illyria Island. 

Shakespeare can be taught 
either in the traditional classroom 
or exclusively using the MOO, but 
I believe a combination of both 
methods would achieve the best 

results. Because using the MOO 
is still a new teaching 
methodology, some instructors 
may be hesitant to use this 
technology. The professor who 
agreed to let me do this project 
does not have trust in technology. 
However, he did feel that this 
project was a success. As this 
technology becomes better known 
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and determination of criteria is 
created and used, more instructors 
will be willing to try to incorporate 
it into their teaching pedagogies. 
Once those instructors experience 
success, they will continue to use 
the MOO enthusiastically because 
of the multidimensionality that 
emerges. 
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Appendix A 

Description of Illyria Island 

Illyria Island 
Standing on the white sandy beach on Illyria Island, you feel the soft, 
gentle wind waft through your hair. The sandy path from the beach leads 
to a wider lane that takes you past Count Orsino's palace. This lane 
continues on for another quarter mile, where you approach Lady Olivia's 
house, and behind the house, you can glimpse her garden, and, in the 
distance, her apple orchard. Off to the side of Olivia's House, you can also 
see Malvolio's Prison. Further down the lane, you come to the village 
where you see the bakery, the tailor's shop, the dress shop, and the 
Elephant Inn. 
You have arrived. 

Description of Malvolio's Prison and Its Objects 

Malvolio's Prison 
Malvolio sits in his prison until Lady Olivia determines whether or not it 
is safe for him to be released. This room is in Lady Olivia's house with a 
window where Malvolio can watch the squirrels play and the birds play 
air tag. 
You see pitcher, stockings, Malvolio, and chamber-pot here. 

look pitcher 
This bright red porcelain water pitcher sits on the desk next to the 
window. 
Pitcher appears to have messages written on it. 

look stockings 
Malvolio's bright yellow stockings have been discarded and are laying in a 
heap on the floor. 
Stockings appears to have messages written on it. 

Minnesota English J oumal 69 

look Malvolio 
Malvolio, thinking to impress Lady Olivia, dressed in bright yellow tights 
and a bright green tunic with an orange sash. When she confined him to 
this prison room, he removed his tights, bunched them up in a bright 
yellow ball, and threw them in the comer, stamping on them several times 
before huffing across the room to stare out of the window. 

look chamber-pot 
This pot has been put there for Malvolio's privacy, but you'll have to use 
your imagination as to what he actually does with it. 
Chamber-pot appears to have messages written on it. 

(You finish reading.) 
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Appendix B 

Messages Contained on Objects Located in Malvoli's Prison 

Malvolio's Prison 
Malvolio sits in his prison until Lady Olivia determines whether or not it 
is safe for him to be released. This room is in Lady Olivia's house with a 
window where Malvolio can watch the squirrels play and the birds play 
air tag. 
You see pitcher, stockings, Malvolio, and chamber-pot here. 

look pitcher 
This bright red porcelain water pitcher sits on the desk next to the 
window. 
Pitcher appears to have messages written on it. 

Malvolio was never crazy, just arrogant. 
--Gretta 

After sitting in the prison, Malvolio should have realized that could have 
stopped what happened to him. 
--Gretta 

In a way Malvolio created the situation by responding to Maria and the 
others the way he did. 
--Gretta 

It seems odd that a man would be imprisoned for simply expressing his 
feelings. Couldn't the whole thing have been easily straightened out if they 
let Malvolio explain himself before locking him up? These characters can 
be so cruel! 
--Rene 
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The Philosopher Heraclitus said that A dry soul is wisest and best. 
(Fragment·l 18) Malvolio falls prey to weakness, drenched metaphorically 
by his pursuit of and elusive fish. Let his damp cell remind him of the 
teachings of scholars so that he might mend his ways (and save his sanity). 
--Bryn 

It's odd that the only person who is in contact with Malvolio, while he is 
in his cell is the fool. One would certainly question which is actually the 
fool. 
--JohnGalt 

Although Malvolio's 'madness' was ment to be a prank, in a sense it isn't a 
joke. His pompous ideas that Olivia would actually desire to marry him 
are truly insane. 
--Evey 

Why is Malvolio the only one in prison? Olivia should be locked up for 
wanting to mourn her brothers death for seven years. Orsino should be 
locked up for chasing after a woman who has told him to get lost over and 
over. Sir Toby should be locked up for thinking that he can play with 
other peoples' emotions and get away with it. Festes the Fool should be 
locked up, not because he's a jester, but because he was foolish enough to 
play along with those more foolish than he. Maria should be locked up for 
taking the liberty of forging a letter from her mistress and causing her 
undue stress. Sebastian should be locked up for marrying the first woman 
he comes across that throws herself at him. Sir Andrew should be locked 
up for being such a coward. Viola should be locked up for pretending to be 
something other than what she was. And Shakespeare should be locked up 
for making my head spin with all this locking up. 
--Sapphire 

Malvolio finally gets a taste of his own medicine ... 
--Summer 

Malvolio has been sick in the head for too long ... maybe this prison time 
will do him some good! 
--Summer 
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In Shadows 
Larry M. Gavin 

We grow so large the world misses 
a beat trying to contain us. The clock 
we live by whether we admit it or not, 
swallows whole streets, and the dog 
dances with itself in the setting 
sunlight; just before nightfall, it tries 
to catch up with its shadow; with night. 

And in the dark, we imagine the shadows 
all objects cast. The crater a bomb makes 
in the sand. The water each dying tongue 
hopes for at the last. Shadows do not 
make happy poems; do not attend luncheons. 
They do not weather the fronts crossing 
a troubled heart, but when shadows 
close in on all we hold dear, or know 
in our hearts to be true, we grow bigger 
with each passing breath until we nearly 
become the air, the water, the light 
or dark. We become the other self 
featureless in shadows and grace. And 
in becoming our fullest we are tempted 
to abandon this world and go off 
into the other country or into the sky 
casting a giant shadow backward to earth 
with our own thoughts holding us down. 
The unthinkable - one measure of our days. 
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