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WRITING TO THIHI{ AHO LEARN: 
A BIBLIOGRAPHY 

by 
Myron Bietz 

In the past several years the view of composition in the schools has 
undergone a significant paradigm shift. Educators have been led, not 
always willingly, from a position of considering writing primarily as a pro
duction skill-one to be developed and polished, mostly through the heroic 
efforts oflong-suffering English and language arts teachers-to one of view
ing it as an integral process in developing critical thinking and empower
ing learning across the disciplines. 
The transition, though exciting, has not always been easy. Rather than 
feeling liberated from the queries about why kids can't write, along with 
the expectation that it's solely up to them to do something about it, English 
and language arts teachers have shouldered the additional responsibilities 
of convincing sometimes-hesitant colleagues in other disciplines to make 
writing a regular part of their instruction, showing them simple, non
threatening, and effective ways of integrating such writing in their classes. 
In the process they have also rethought the ways they approach and use 
writing in their own classrooms. 
Direct modeling of effective approaches-shared by teachers in released
time workshops and inservice sessions, encouraged by supportive boards 
and administrators-is, of course, still the best way of making writing a 
regular part of instruction across the curriculum. But teachers who want 
to find new techniques to test in their classrooms and share with colleagues 
now have a wealth of good books and articles to help them along. During 
a recent sabbatical I discovered much good source material, both 
theoretical and practical, on writing to think and learn. The following is 
a partial annotated listing of book sources, plus a good selection of how
to articles that have appeared in professionaljournals over the past few 
years. 

BOOK SOURCES 

Atwell, Nancie. In the Middle, Writing, Reading, and Learning with 
Adolescents. Portsmouth, New Hampshire, Boynton/Gook, 
Heinemann, 1987. 
Atwell's remarkably successful full-immersion approach to reading 
and writing in the middle school is beginning to affect literacy pro
grams around the country. "Filled with details of conducting con
ferences in reading and writing, mini-lessons (applicable at any 

level), working with various genres, the uses of time, grading and 
proofreading," the book's power is in the "details of engagement" 
between a committed teacher and developing adolescents. 
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Berthoff, Ann E. The Making of Meaning, Metaphors, Models and 
Maxims for Writing Teachers. Upper Montclair, New Jersey, Boyn
ton/Gook, 1981. 

Ann ~erthoff, bo_t~ teacher and theorist, is one of the most power
ful voices on wntmg process as it relates to writing to learn. In 
!fle Making of Meaning she argues that "'recipe sharing" by teachers 
1s r:ot enough, writi~g instruction must be grounded in theory 
derived from and validated by classroom practice. Labeling much 
current textbook and classroom practice as "wrongheaded," she 
argues that language use (both in reading and in writing) is not 
merely for communication purposes but is essential for construc
ting knowledge and thinking critically. 

Berthoff, Ann E., ed. Reclaiming the Imagination, Philosophical Per
spectives for Writers and Teachers of Writing. Upper Montclair, New 
Jersey, Boynton/Gook, 1984. 

Imagination "has been abducted by psychologists and transported 
across false borders to a suffocating locale called The Affective 
Domain," writes Ann Berthoff. This selection of essays is intend
ed to regain that loss, inviting teachers "to get the what and the 
how together, to bring theory to bear on practice so that methods 
can be developed." Major sections deal with perception (looking
an~ looJ<!ng again-to engage the mind), language (the means of 
art1culatmg the perceptions and "making meaning"), and ir.ter
pretationfk.nowi~g ( the working concept most needed for writing 
across the curnculum). A final section, "Artists at Work," is in
~ended t~ help teachers and students discover that composing and 
mterpretmg are ways of knowing. Ms. Berthoff suggests that 
readers keep a dialectical (double-entry) notebook as they read 
as a way of auditing the meanings that emerge. 

Brow~, Cynthia Stokes. Like It Was, A Complete Guide to Writing Oral 
Hzstory . New York, Teachers & Writers Collaborative, 1988. 

A detailed how-to guide for writing the stories of people's lives from 
tape recordings, Like It Was gives practical advice on using a 
recorder, conducting and transcribing interviews, and producing 
several types of histories from the transcripts. Teachers are ad
vised to try the approach for themselves before using it with 
classes. Ms. Brown gives particularly useful advice on interview
ing, on retaining the voices and dialects of those interviewed and 
?n writing from transcripts. Chapter 9, "How to Do Oral Hi~tory 
m the Classroom," presents a rich set of sample assignments and 
suggestions. Appended are a bibliography of oral histories and ex
amples of interviews and finished histories. 
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amp, Gerald, ed. Teaching Writing, Essays from the Bay Area 
Writing Project. Upper Montclair, New Jersey, Boynton/Cook, 1982. 

These twelve essays present down-to-earth, example-laden ap
proaches typical of BA WP theory and practice, based on the 
assumptions that (a) teachers have out of necessity learned how 
to teach students to write in the privacy and isolation of their own 
classrooms; (b) the best teachers of teachers are successful prac
titioners with ideas and specific strategies developed with real 
students in real classrooms; (c) teachers of writing must write 
themselves, experiencing regularly what they are asking of their 
students; (d) real change in classroom practice happens over time 
as teachers share and test ideas regularly in ongoing and 
systematic staff-development programs; and (e) effectiv~ pro
grams involve teachers who use writing as a way of learnmg at 
all grade levels and in all content areas . 

)iYanni, Robert. Connections, Reading, Writing, and Thinking. Upper 
Montclair, New Jersey, Boynton/Gook, 1985. 
Connections, a student text, consists of paired and grouped 
readings plus exercises designed to make the most of the 
reading/writing/thinking connections. Topics and approaches, ap
plicable to readings in any discipline, include Getting Started, An
notating, Listing, Questioning, Lateral Thinking, Revision, and 
Double-Entry Notebook. 

Elbow, Peter. Writing without Teachers. New York, Oxford University 
Press, 1973. 
Elbow presents his alternative to the traditional model of what 
works in the writing process . Through freewriting, "growing" (get
ting words to develop and evolve through stages), and "cooking" 
(producing interactions between words, ideas, people, metaphors, 
modes ... ); the writer discovers and forms meaning rather than 
trying to record preestablished meaning. Elbow provides a prac
tical design and rationale for the teacherless writing class-regular 
meetings of committed individuals to share their writing and to 
discover how others experience it. 

Elbow, Peter. Writing with Power, Techniques for Mastering the Writing 
Process. New York, Oxford University Press, 1981. 
Writing with Power reprises and continues what Elbow began in 
Writing without Teachers. The focus is on empowering users of the 
process, through pump-priming and drafting, through revision 
strategies, through differing approaches to audience, through 
feedback and help from others, and through development of the 
"magical" relationships between writer, words, and meaning. 
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Emig, Janet. The Web of Meaning, Essays on Writing, Teaching, 
Learning, and Thinking. Upper Montclair, New Jersey, Boynton/Gook, 
1983 . 
These eleven essays present Janet Emig's observations and com
mon sense suggestions concerning writing's role in the schools. 
Particularly noteworthy are "The Uses of the Unconscious in Com
posing," excerpts from her now-classic The Composing Processes 
of Twelfth Graders, "Writing as a Mode of Learning," and "Non
Magical Thinking, Presenting Writing Developmentally in Schools." 
A recurrent theme is that schools and teachers, if they are to be 
effective, must themselves know and practice what they purport 
to teach. 

Fulwiler, Toby, ed. The Journal Book. Portsmouth , New Hampshire, 
Boynton/Cook, Heinemann, 1987 . 
" ... (H)uman beings find meaning in the world by exploring it 
through language- through their own easy talky language, not the 
language of textbook and teacher ... The skillful educator makes 
use of such language for learning wherever she finds it-and the 
journal is one of the handiest places." Fulwiler has assembled a 
powerful set of articles by such skillful educators-elementary to 
college level, in the arts and humanities, in the quantitative 
disciplines, and in English-to demonstrate his point. The forty
two essays in this collection provide a good mix of theory and prac
tical application . 

Fulwiler, Toby. Teaching With Writing . Upper Montclair, New Jersey, 
Boynton/Cook, 1987 . 
Fulwiler presents ideas from interdisciplinary writing workshops, 
showing "how to improve the thinking and learning that goes on 
in the name of education." As in his workshops, he asks readers 
to write their way through the approaches to discover practical 
ideas and the theories on which they are based. 

Gere, Anne Ruggles, ed. Roots in the Sawdust, Writing to Learn Across 
the Disciplines. Urbana, Illinois, National Council of Teachers of English, 
1985. 
These articles from the Puget Sound Writing Project present suc
cessful techniques used by teacher-participants to move students 
from writing that merely shows learning to writing that develops 
their thinking skills and helps them learn. Though approaches are 
specific to art, foreign language, history, mathematics, 
philosophy, science, social studies, and special education, most 
activities adapt readily to other areas and levels. 
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?roswami, Dixi, and Peter R. Stillman, eds. Reclaiming the Classroom, 
Teacher RestJ.rch as an Agency of Change. Upper Montclair, New 
Jersey, Boynton/Gook, 1987. 
The writers in this collection maintain that classroom inquiry
research by practicing teachers in actual classrooms-empowers 
those teachers, transforming their thinking, their perceptions of 
themselves, and their profession. The final section presents close
up studies of teacher-researchers at the Bread Loaf School of 
English. 

larste, Jerome G., Kathy G. Short, and Carolyn Burke. Creating 
Classrooms for Authors, The Reading-Writing Connection. Portsmouth, 
New Hampshire, Heinemann, 1988. 
Combining a theoretical framework with a widely varied set of 
lesson plans, Creating Classrooms for Authors shows how to begin 
and maintain authoring cycles, how to establish conducive 
classroom environments, and how to use authoring activities to 
enhance learning in the various disciplines. The book is written 
primarily for application in the elementary classroom; however, 
its theory is applicable and its lessons readily adaptable to secon
dary settings. 

(irby, Dan, and Tom Liner. Inside Out, Developmental Strategies for 
Teaching Writing, Second Edition. Portsmouth, New Hampshire: Boyn
ton/Gook, Heinemann, 1988. 
Kirby and Liner describe the learning/writing process, 
demonstrate how to establish an effective classroom environment, 
and suggest hundreds of practical approaches teachers can use 
as they work with their students, shifting their roles "from 
assignment-giver and examiner-grader to editor-helper and fellow 
writer." 

:..anger, Judith A. and Arthur N. Applebee. How Writing Shapes Thinking, 
A Study of Teaching and Learning. Urbana, Illinois: National Council 
of Teachers of English, 198 7. 
Langer and Applebee examine current practices in teaching, seek
ing to identify ( 1) the types of writing activities that work in a varie
ty of content-area classrooms and (2) the kinds of thinking and 
learning promoted by different kinds of writing. They note signifi
cant differences in the results achieved by analytic writing, by 
summary writing and note-taking, and by responses to short
answer study questions. They conclude that appropriate writing 
activities, carefully selected and used, and supported by col
laborative rather than evaluative means, can become "a major 
vehicle for conceptual learning in all of the academic disciplines." 

• 
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Macrorie, Ken. The I-Search Paper. Portsmouth, New Hampshire: 
Boynton/Gook, Heinemann, 1988. 

In this revised edition of Searching Writing, Macrorie makes the 
case for writing which, unlike the research papers produced for 
most classrooms, is important to writer and audience alike. His 
sections-"Writing Every Day," "I-Searching," "Becoming an 
Editor," and "Looking in the Cup board" -consist of powerful ex
amples, lead-in exercises, and abundant commentary. Chapter 
25, "The Larger Context," includes revealing teacher-written !
Searches on writing to learn in psychology, U.S. history, govern
ment, and biology. 

Martin, Nancy, ed. Writing Across the Curriculum Pamphlets. Upper 
Montclair, New Jersey: Boynton/Cook, 1975. 

These British pamphlets, collected here under one cover, grew 
fro_~. a research project examining the development of writing 
ab1ht1es from ages 11 to 18. Interviews with and writing by 
students and teachers reveal strategies for improving writing
and thereby thinking and learning-in the sciences and the 
humanities. 

Mayher, John S., Nancy Lester, and Gordon M. Pradl. Learning to 
Write/Writing to Learn. Upper Montclair, New Jersey, Boynton/Cook, 
1983. 

Exploring the interrelationships between learning and writing, the 
authors examine the development of composition skills, the uses 
of writing in discovering meaning, and the roles of teachers across 
the disciplines in effecting both. The final chapter, "Surviving 
Together in the Real World," provides practical insights into 
establishing and sustaining a school writing-to-learn program. 

Moffett, James. Active Voice, A Writing Program across the Curriculum. 
Portsmouth, New Hampshire: Boynton/Cook, Heinemann, 1981. 

Active Voice presents a rationale and then provides a sequence 
of writing activities, an "accumulating repertory," to move students 
through developmental stages of writing and thinking. Activities 
are in three groups: Revising Inner Speech (six different ap
proaches), Dialogues and Monologues (six more approaches), and 
Narrative into Essay (nineteen additional approaches). A valuable 
overview of an entire program, Active Voice also provides a wealth 
of ideas readily adaptable to most classrooms and subject areas. 

Murphy, Richard. Imaginary Worlds, Notes on a New Curriculum. 
New York, Teachers & Writers Collaborative, 1974. 

This short work chronicles the author's efforts with middle-school
age students on the topic of utopias. Teachers should be able to 
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find application for Murphy's strong mix of writing ideas and ex
amples well beyond the grade levels and social studies classes for 
which they were originally intended. 

l{urray, Donald. Write to Learn. New York, Holt, Rinehart and 
Winston, 1984. 
Modeling with his own writing, Murray shows_ (more th~n tells) 
his readers a variety of ways writers work, moving from discovery 
processes (brainstorming, using writing to discover meaning and 
focus) to the processes of quick-drafting, clarifying, and fine
tuning. His approaches are fresh and practical-invitations to at
tempt techniques used by effective writers in all fields. 

>arker, Robert P. and Vera Goodkin. The Consequences of Writing, 
Enhancing Learning in the Discipline. Upper Montclair, New Jersey, 
Boynton/Cook, 1987. 
The Consequences of Writing focuses on writing's heuristic 
function - its ability to bring about discovery, thinking, and 
understanding. Addressed to teachers, it provides a no-nonsense 
theoretical base and an extended set of approaches (both 
assignments and examples of student writing from a number of 
disciplines) that can be readily modified for use in most college .,,, \"j,Ji 
and secondary classrooms. 

Parry, Jo-ann, and David Hornsby. Write On, A Conference Approach 
to Writing. Portsmouth, New Hampshire, Heinemann, 1985. 
Write On provides clear, step-by-step procedures for implemen
ting the writing process in the classroom. Produced for elemen
tary classrooms by two veteran Australian teachers, this guide 
presents sound theory and down-to-earth approaches for organiz-
ing classrooms and small groups; for designing assignments; :or 
conferencing throughout the various writing stages; for relating 
writing to spelling, reading, and literature study; an~ for 
establishing peer and cross-age tutoring. The work's clear delinea
tion of writing process and its many practical teaching ideas make 
it useful at any level. 

Spear, Karen, Sharing Writing, Peer Response Groups ~ English 
Classes . Portsmouth, New Hampshire, Boynton/Cook, Heinemann, 
1988. 
Part I, "Challenging of Peer Response Groups," examines r~-
tionales for and obstacles to the use of peer response groups in 0 
process-directed writing. Part II, "Developing Productive Peer 
Response Groups," provides practical approaches. ~ocuses are 
on community building, developing reading strategies for shar-
ing writing, enhancing listening to improve group effectiveness, 
giving and receiving feedback, and "troubleshooting" ( a miscellany 

of suggestions to make the group process work and to keep it work
ing). Though Sharing Writing is addressed to college and secon
dary English teachers, its theory and approaches are valid in any 
setting where teachers employ writing and group interaction to 
effect thinking and learning. 
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Young, Art, and Toby Fulwiler, eds. Writing Across the Disciplines, 
Research Into Practice. Upper Montclair, New Jersey, Boynton/Cook, 
1986. 

Young and Fulwiler, along with colleagues from a variety of 
disciplines, chronicle the school-wide implementation of writing 
across the curriculum at Michigan Technological University at 
Houghton, Though postsecondary in focus, the observations and 
approaches are equally applicable in secondary school. Fulwiler's 
"The Argument for Writing Across the Curriculum" (Chapter 2) 
and his "Reflections, How Well Does Writing Across the Curriculum 
Work.?" ( Chapter 18) provide a classic overview of underlying 
theory, practical approaches to problems, and modest assessment 
of the effects (some expected, others surprising) of such writing. 

Zavatsky, Bill, and Ron Padgett, eds. The Whole Word Catalogue 2. 
New York., Teachers & Writers Collaborative, 1977. 

This is an idea book, a generous collection of teaching strategies, 
most of which involve writing. Signed articles by classroom 
teachers are grouped under the following headings, "Teaching 
Writing," "Writing Ideas" (further subdivided into "Gimmicks," 
"Letters and Dialogues," "Writing from Observation," and "Writing 
and Literature"), "Drama, Film, Video, Music, Art, and Publica
tion," "Studying Society," "Handle with Tender Loving Care," "In
side School and Out," and "Book.and Record Reviews." Approaches 
are drawn from (and adapt readily to) all grade levels. 

Zemelman, Steven, and Harvey Daniels. A Community of Writers, 
Teaching Writing in the Junior and Senior High School. Portsmouth, New 
Hampshire, Heinemann, 1988. 
A Community of W_riters celebrates and promotes the process 
paradigm -a revolutionary and collaborative way to implement 
writing in all classrooms. Rich both in theory and in practical sug
gestions for designing, integrating, and using writing-to-learn ap
proaches, the book. will impel any teacher to rethink. his/her 
teaching. 

Ziegler, Alan. The Writing Workshop, Volumes One and Two. New York.: 
Teachers & Writers Collaborative, 1981 (Vol. 1), 1984 (Vol. 2). 
The Writing Work.shop is a practical, wise, and humane approach 
to teaching "creative" writing at any grade level. Volume One shows 
how to turn a classroom into a writing work.shop, examines the 
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steps and stages of the writing process, and probes the relation
ship between teacher and student writer. Volume Two, an 
example-filled collection of strategies for generating writing, con
tains over two hundred pages of assignments that could easily be 
adapted to expressive, writing-to-learn approaches in the various 
subject areas. 

(List of articles begins on next page) 

• 
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ARTICLES FROM PROFESSIONAL JOURNALS 

Abel, F. J., et al. "Using Writing to Teach Social Studies," Social Studies, 
January!February 1989, 17-20. 

Abel, J. P., and F. J. Abel. "Writing in the Mathematics Classroom," 
Clearing House, December 1988, 155-158. 

Adcock, A. G. "Writing Activities That Teach About Commitment," 
Journal of School Health, February 1988, 73-74. 

Anderson, G. "'I-Search a Word', Reclaiming the Library's Reference 
Section," English Journal, January 1990, 53-57. 

Beutler, S. A. "Using Writing to Learn About Astronomy," Reading 
Teacher, January 1988, 412-417. 

Blevins-Knabe, B. "Writing to Learn While Learning to Write," Teaching 
of Psychology, December 1987, 239-241. 

Carter, K. S. "Developing a Sense of Audience, The Student to Student 
Handbook," English Journal, January 1989, 60-63. 

Culp, M. B., et al. "Writing Across the Curriculum-How English 
Teachers Can Provide Leadership," NASSP Bulletin, October 1987, 
64-68. 

Day, S. "Producing Better Writers in Sociology Classes, A Test of the 
'Nriting-Across-the-Curriculum Approach," Teaching Sociology, Oc
tober 1989, 458-464. 

Dellinger, D. G. "Alternatives to Clip and Stitch, Real Research and 
Writing in the Classroom," English Journal, September 1989, 31-38. 

Duke, C. R., "Integrating Reading, Writing, and Thinking Skills into 
the Music Class," Journal of Reading, November 1987, 152-157. 

Fagan, E. R. "Interdisciplinary English, Science, Technology, and 
Society," English Journal, September 1987, 81-83. 

Fitzgerald, J. "Enhancing Two Related Thought Processes, Revision in 
Writing and Critical Reading," Reading Teacher, October 1989, 42-48 . 

Gahn, S. M. "A Practical Guide for Teaching Writing in the Content Areas," 
Journal of Reading, March 1989, 525-531. 

Giese, R. N., et al. "Procedure Writing-But This Ain't No English 
Class," Science Activities, February!March 1989, 24-27. 
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Gilstrap, R. L. "Social Studies Research Papers, A Writing Process 
Approach," Social Studies, November/December 1987, 264-266. 

Gray, D. "Writing Across the College Curriculum," Phi Delta Kappan, 
June 1988, 712-717. 

Havens, L. "Writing to Enhance Learning in General Mathematics," 
Mathematics Teacher, October 1989, 551-554. 

Hedberg, J. H. "Writing and Thinking about the English Industrial 
Revolution," Social Education, April/May 1988, 260-263. 

Hightshue, D. , et al. "Writing in Junior and Senior High Schools," 
Phi Delta Kappan, June 1988, 725-728. 

Hoffman, M., and A. Powell . "Mathematical and Commentary Writing, 
Vehicles for Student Reflection and Empowerment," Mathematics 
Teaching, March 1989, 55-57. 

Holbrook, H. T. "ERIC/RCS, Writing to Learn in the Social Studies," 
Reading Teacher, November 1987, 216-219. 

Jenkinson, E. B. "Learning to Write, Writing to Learn," Phi Delta Kappan, 
June 1988, 712-717. 0 

Jensen, J. L., et al. "Adapting the I-Search , A Potpourri of Topics 
and Practices," English Journal, September 1989, 74-80. 

Keith, S. Z. "Explorative Writing and Learning Mathematics, " Mathema
tics Teacher, December 1988, 714-719. 

Kirby, D., D. Latta, and R. Vinz. "Beyond Interior Decorating, Using 
Writing to Make Meaning in the Elementary School," Phi Delta Kap
pan, June 1988, 718-724. 

Konopak, B. C. , et al. "Reading and Writing, Aids to Learning in the 
Content Areas," Journal of Reading, September 1987, 109-115. 

Krest, M. "Adapting the Portfolio to Meet Student Needs," English 
Journal, February 1990, 29-34. 

Leopold, A. H., and E. B. Jenkinson . "The Cummins Engine Foundation 
Writing Project, A Cooperative Venture with Public Schools," Phi Delta 
Kappan, June 1988, 740-745 . 

Levitsky, R. "A 'Bill of Writes' for the Social Studies," Social Studies, 
May/June 1988, 103-106. 

Lock, R. "Some Less Usual Approaches to Pupil Work. in School Biology 
Lessons," Journal of Biological Education, Summer 1989, 142-146. 

• 
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Maimon, E. P. "Cultivating the Prose Garden," Phi Delta Kappan, 
June 1988, 734-739. 

Meislich, E. K. "Requiring Good Writing in Chemistry Courses," Journal 
of Chemical Education, June 1987, 505-506. 

Mett, C. L. "Writing as a Learning Device in Calculus," Mathematics 
Teacher, October 1987, 534-537 . 

Miccinati, J . L. "Mapping the Terrain , Connecting Reading With Academic 
Writing," Journal of Reading, March 1988, 542-552. 

Miller,_ L. D., and D. A. England. "Writing to Learn Algebra," School 
Science and Mathematics, April 1989, 299-312 . 

Moynihan, M. M. "Writing in Sociology Classes, Informal Assignments" 
Teaching Sociology, July 1989, 346-350. ' 

Mullin, W. J. "Writing in Physics," Physics Teacher, May 1989, 342-34 7. 

Oxe:1dine, R. , and R. K. Mills . "Improving Students' Writing Skills 
m the Classroom , A Model of Comparison and Contrast Writing " Social 
Studies, November/December 1987, 267-269. ' 

Pinkston, Joan W. "Thoreau and Current Trends in the Teaching of 
Writing, " English Journal, November 1989, 50-52 . 

Reynolds, F. E., and I. Pickett. "Read! Think! Write! The Reading 
Response Journal in the Biology Classroom," American Biology 
Teacher, October 1989, 435-437 . 

Rosenthal, L. C. "Writing Across the Curriculum, Chemistry Lab 
Reports," Journal of Chemical Education, December 198 7, 996-998. 

Sensenbaugh, R. "Writing Across the Curriculum, Evolving Reform" 
Journal of Reading, February 1989, 462-465. ' 

Singh, R. N., and N. P . Unnithan. "Free to Write, On the Use of 
Speculative Writing in Sociology Courses," Teaching Sociology, October 
1989, 465-470. 

Smith, C. B. "ERIC/RCS, Learning through Writing, " Reading Teacher, 
November 1989, 172-173. 

Soriano, J . R. "Thinking Through Writing," Science Teacher, March 1989 
17-20. ' 

Spack, R. "Initiating ESL Students into the Academic Discourse 
Community, How Far Should We Go?" TESOL Quarterly March 1988 
29-51. , , 
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Tow, P. IC, and P. N. Smith. "Writing Activities in the Health Education 
Classroom," Journal of School Health, January 1988, 29-31. 

van Orden, N. "Critical-Thinking Writing Assignments in General 
Chemistry," Journal of Chemical Education, June 1987, 506-507 . 

van Orden, N. "Write an Autobiography of an Element," Journal of 
Chemical Education," November 1988, 995. 

Wentzell, s. R. "Beyond the Physical-Expressive Writing in Physical 
Education," Journal of Physical Education, Recreation and Dance, 
November/December 1989, 18-20. 

Wilson, N. "Learning from Confusion, Questions and Change in Reading 
Logs," English Journal, November 1989, 62-69. 
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From Our Past 

On April 23, 1960, at a special session of the spring conference at the 
University of Minnesota, Minneapolis, a meeting was held to form a new 
comprehensive state organization of English teachers . James Squire of 
NCTE christened the new organization and delivered the luncheon address. 
Dr. [Harold B.] Allen, [University of Minnesota-Minneapolis,] chaired the 
nomination committee and introduced the speakers of that first MCTE 
meeting. 

During the succeeding months, hours were spent in drafting a constitu
tion. Concern was for reaching and representing English teachers at all 
levels of instruction and at all types of institutions. The new organization, 
the Minnesota Council of Teachers of English (MCTE), immediately ap
plied for a Glass-A affiliate membership with the NGTE. MGTE member
ship dues were one dollar; associate membership, fifty cents; charter 
membership was available until September, 1960. 

Records reveal that of the nearly three hundred members at that time 
a vast majority were high school teachers. White Bear schools had 100 
percent membership; Austin, South St. Paul, Stillwater, and Virginia 
schools also had large MCTE memberships. 

The first officers were Gerald Thorson, Augsburg College, Minneapolis, 
president; Lorna Bates, Austin High School, vice president; Stanley B. 
Kegler, University of Minnesota, Minneapolis, executive secretary; Elfrieda 
Hintze, Waite Park Elementary School, Minneapolis, treasurer; and Joseph 
Miller, Moorhead State College, ex-officio member. 

The Minnesota English Newsletter edited by Roger Kemp and William Ojala, 
both of the University of Minnesota, Minneapolis, first appeared in the 
spring of 1960. In an issue that fall, President Gerald Thorson stated the 
purpose of the MCTE, 

1. To be the voice of English teachers, not a pressure group but a group 
to bring pressure as needed to upgrade the profession . 

2. To integrate work at every level, to focus attention on problems we 
all share in areas of instruction, curriculum, and certification; to 
become informed about developing problems; to share insights and 
knowledge with others. 

3 . To learn more about language and literature; to inspire one another 
ii to a deeper understanding of subject matter; to be linguists and 

literary scholars in some measure. 

During his presidency Dr. Thorson urged a heightened articulation be
tween high schools and colleges and offered some suggestions to carry 
this out, 




