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One of the objectives of the national Right to Read 
program is "Every teacher a teacher of reading.·" If this 
goal is to be realized, the plans of high school administ
rators, reading consultants, and classroom teachers will 
have to be supported by solid instructional procedures. 
English teachers will especially need more instructional 
materials and teaching techniques to develop both content and 
reading skills. 

What many English teachers are looking for is information 
about available instructional materials and teaching tech- · 
m.que,s that develop skills to complement the reading levels 
of the course content. Without the appropriate skills, the 
path to employment, college, and the full humanistic develop
ment of each student . may be block1fd. The traditional 
responsibility of the English teacher has been not only to 
teach content, but also to teach the student how to learn. 
Translated into contemporary terms, this means intentionally 
teaching content and skills together. Though Hemingway 
rewrote The Old Man and The Sea 33 times before it was 
finally published, the student will be frustrated after trying 
to read it once if comprehension of the book is diminished 
by poor reading skills. The concerned English teacher trying 
to keep the doors of the future open for his students, not 
all of whom will become literary gourmets, requires a variety 
of materials to meet their individual ' needs. 

The purpose of this article, then, is to suggest 
instructional materials that English teachers can use in the 

classroom to improve students' reading skills. The materials 
are divided into three sections: (1) Readings which discuss 
the concerns of content reading teachers in a general way, 
citing the implications of literattir~ re~iews · and research 
outlining the basic and advanced skills to be applied in 
class activities; (2) Materials which specify methods for 

28 

· and expanding the student's ability to master the ·mproving · h" h "d 1 
i t f h · courses• and ( 3) Guides w ic provi e goa s, nten o is , . . 
co . d guidelines for teachers to use in planning bjectives, an ·t 
~nstructional ~trategies, lessons, and uni s. 

I 

In order to develop effective instructional strate-
d t be aware of which reading skills to ies, teachers nee o d' •n the 

g ress in their specific content ~reas. Rea ing i 
st t A ea (Laffey 1972) contains several chapters of conten r • "R d' ·n 

icular interest to the English teacher. ea ~ng i 
p~rt t • The Importance of Student Involvement reviews 
Litera ure. d' b"lity and arch on the relationship between rea ing a i 
res:emic achievement in literature, and analyze~ some of 
aca readin roblems peculiar to the study of literature. 
theecond a;ticle, "Reading in Literature: Stud:nt_Involve
\:t Is Just the Beginning," applies research flndin~s to 
:1assroom instruction and provides_practica: s~Ige:~1:~1 
for developing relevant reading skills applica d: l"tera-

nres of literature. (Skills stressed for rea ing_ 1
1 :~re include the development of a general and technica 

vocabulary, interpretation, critical reading, and compre
hension of main Jdeas.) 

USING THE ERIC SYSTEM 

The ERIC Clearinghouse on Reading and.Communi
cation Skills is sponsored by the National_ 
Council of Teachers of English in coo~erat1on 
with the National Institute of Education, U,S, 
Department of Health, Education, and W:lfare. 
ERIC'S objective is to keep.educator~ inform~d 
about current developments in educat1?n• In 
formation collected by the ERIC Clearinghouse 
on Reading and Communication Skills and the 
ther ERIC clearinghouses can be ordered from 

~he ERIC Document Reproduction Service (EDRS), 
p O Box 190 Arlington, Virginia 22210. For 
c~m;lete ord~ring information consult_the(RIE) 
monthly issues of Resources in Education. 
or contact the ERIC Clearinghouse on Reading 
a~d Communication Skills, 1111 Kenyo~ Road, 
Urbana, Illinois 61801. Documents with ED_ 
numbers are indexed in Resources in Education, 
Those with EJ numbers are indexed in Current 
Index to Journals in Education (CIJE), _And 
those with CS numbers are recently acquired 
materials; ED or EJ numbers will soon be 
assigned, 
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While Laffey presents research findings as the ba • 
for determing instructional strategies and practices sis 
Dechant (1973) takes quite a different approach. In'a 
comprehensive statement about the reading problems of 
adolescent students, he relates the principles of learnin 
and learning theory to the teaching of reading. Using g 
linguistic orientation, Dechant guides the teacher thro~ h 
the procedure for developing word recognition skills cg 

h · k 0 ll d ' om-pre ens1.on s 1. s, an rate skills. Although Dechant co 
th t t d 

. . 
1 

. vers 
more an con en rea ing 1.n 1.terature, he maintains that 
the English. teacher is often responsible not only for 
teaching symbols and metaphors, but for providing suffici 
. t t. . b . k. 1 ent 1.ns rue ion 1.n more asic s 1.l s so that the student can 
learn social studies, mathematics, and science. Since the 
skills necessary for academic success in the different con
tent areas do overlap, the English teacher will find this 
work useful both as a general reference and as a resource 
from which to develop lessons and units .• 

II 

Some school systems may wish to formalize the teaching 
of reading in English as well as in other subjects. Anthon 
(1972) prepared a study in anticipation of such formalized y 
programs. The purpose of the study was to develop a con
ceptual model which could be used by administrators, con
sultants, and teachers to implement programs to improve 
reading instruction in secondary schools. Ten goals were 
determined and placed in an open-ended opinionnaire. Princi
pals, teachers of reading, and content area teachers from 
74 Arizona secondary schools were asked to express agreement 
or disagreement with the validity of the goals and to iden
tify those forces they felt were helping or hinqering the 
attainment of the goals. The conceptual model developed 
from a synthesis .of the data contained particularly note
worthy implications concerning the contributions of content 
area teachers to reading instruction. The results of this 
and other studies, combined with the national Right to Read 
effort, further underline the English ,teacher's important 
role in improving student reading skills. 

One school which already has an operational program in 
content reading is the University of Chicago Laboratory 
School. Robinson and Thomas (1969) edited a volume which 
describes the development of the program from its inception 
through its present state as a viable method of teaching 
reading skills in the content courses. -Eleven teachers 
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·de insights into how a teacher in his own content 
P
rov1 • d • d d . . can upgrade his students rea ing , an an a m1.n1.stra-

area dreading consultant at the school relate how they 
tor an · h h t the reading effort. For English teac er s w o may 
suppor d · · t d ·sh to know more about the role of the a ministra or an 
;11. eading consultant in such a program, several other 
the _rs of concern are also examined. These include what 
topic ach to· use in English, reading skills common to this 
appr~fic subJ·ect area the conditions for critical reading, 
speci , . 
and the ideas for vocabulary enrichment. 

While the importance of know how to determine which be 
skills to teach and how to develop such a program cannot 
tressed enough, teachers must also have methods an~ mater

~als available for purposes of instruction. In their fol
loWUP to the Chicago Laboratory School program, Thomas and 
Robinson (1972) presented some of the successful me7hods 
and materials for teaching reading that are of special 
interest to English teachers. Such me7hods ~nclud: 
building vocabulary and word attack. skills i improving com
prehension. developing flexibility in reading rate, ~nd 
fostering reading skills for problem solving and topic 
development while .studyin_g literature. The course content 
and the basic skills for studying literature are equally 

emphasized. 

clearly the responsibility of the teacher is to show 
the learner ~hat is required of him. To do this'. ~oth 
the nature of 'the skills and the process of acquiring them 
need to be stressed. In keeping with this v~ew Herb:r (1970) 
presents additional methods and materials which English. 
teachers can use to help their students develop the reading 
skills necessary to understand their_s~b~ects on_a l:vel 
commensurate with their mental capabilities. This hi~hly 
prescriptive handbook describes a framewor~ :o~ teaching 
reading skills, while shifting the responsibility for 
learning to the student. In this context, Herber cover~ 
such aspects of content reading as levels of comprehension, 
reasoning beyond reading, and technical vocabulary and 
language development. 

For' the English teacher, whether teaching basic re~ding 
skills.or more refined critical thinking skills, the maJor 
objective is still the expression of ideas. Shepherd (1973) 
emphasizes specific and practica_l methods a teacher ca~ us: 
to fuse reading skills and content and to spark co~unication 
in literature and language arts. In a chapter entitled 
"Applying Reading Skills to the English Class," Shepherd 
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states, "The goals of language arts are basically the same 
as those of education in general, since language and 
communication are intrinsic to all curricula" (po 169). 
Therefore, Shepherd shows how reading skills can be incor
porated into almost all subject areas, with the discipline 
of English receiving particular attention. He includes 
general guidelines for lessons, steps for an English unit 
and ways to individualize instruction. 1 

III 

For teachers who are already familiar with the 
literature on teaching reading in the English classroom and 
have numerous materials and methods but do not yet have a 
formal plan for instruction, the following resources may 
prove useful. Working Draft for Guidelines for the Teachi::& 
of Reading in the Content Areas (1971) presents general 
guidelines for teaching reading in content area classrooms 
and includes specific suggestions for English. The guide
lines are intended to familiarize teachers with critical 
areas in which they can help in deve.loping reading skills, 
Teachers are expected to be masters of the subject matter, 
to be aware of students' needs in reading, to attempt to 
motivate and instruct students in reading at their 
individual levels, and to be familiar with common reading 
and language terminology and sources of information. Sample 
lesson plans are included for English. 

Another guide which should prove helpful is A Reading 
Skills Guide for Use in the Content Areas at the Junior 
and Senior High School Level (1971). This guide, designed 
for use by content area teachers ·in their work with students 
who have minor reading difficulties, contains a number of 
assessment techniques as well as a variety of approaches 
and suggestions for teaching. The study guides are developed 
around a topic for a specific area, are complete in 
themselves, and are ready for the teacher to use whenever 
appropriate. Materials include teaching ideas for improving 
reading comprehension, study skills, and vocabulary. 

For teachers desiring more specific instructional 
materials, course guides and teaching guides to specific 
reading problems in English are also available. Campbell 
(1971) developed a teaching guide designed to assist high 
school students who have not achieved mastery of decoding 
skills. In Campbell's approach, students learn to deal 
systematically with the basic word pattern of English and 
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. analyze the structure of word_pair1n~, morphology, roots, 
LO f" es suffixes and derived inflectional forms, ,re ix , . , . . . . . h , f 
f,dditional emphasis is given to instruc~ion int e u~e o 
A dancies and identification of previously unknown words, 
reddu~ verifying word meanings that are modified by context 
an in 
~lu s , 

In a teaching guide by Heimbuch and Moore (1971) for 

d nts who have command of basic skills, more advanced 
stu e . h · h siz-
k

·11s and varied materials are taug tin a course emp a 
s 1 

· · · 1 d · d to ing reading rate. The course is ~rimari Y_ e
1
signteth . 

h students how to select reading mater1a s a eir 
teacd"ng levels determine their reading rates, and adapt rea i , . . 

d"ng pace to various kinds of materials depending on 
rea 1 . 1 b . t . s 
h tvpe of information sought, Instructiona o Jec ive , 

t e ' . t· ·t· d t"onale teaching strategies, learning ac ivi ies, an 
ra 1

· ' · d · 1 d 1 · t of resource materials are outlined in etai , an a is 
materials used in the course is included. 

Another source available to classroom teachers is the 
Instructional Objectives Exchange (IOX), The IO~ collected 
objectives and measurement items based upon curricular 

terial either submitted by teachers, schools, and school 
md~ tricts or generated by the IOX staff. Reading , 7-12 is , 1 . . t 
(1972) contains 93 objectives and rel~ted_eva uation i 7ms 
for improving reading skills, The obJectives ~re organized 
first by grade level and then into the categories of compre
hension ·study skills, and word recognition. Three 
element~--the objective, measurement items, and the means 
of judging the adequacy of student responses--are stated 
in operational terms and identified by a category and .. 
subcategory which serve to limit and de:ine them •. sp7cif1c 
answers to the sample measurement qu~st1ons or criteria . 
for judging the adequacy of students responses are provided. 

The last word in instruction is, of course, evaluation, 
While the IOX provides some means of evaluating student 
learning, Viox (1968) includes a p1 7thora of evalua~ion 
techniques. Evaluation procedures includ7 standardi:ed 
reading tests, teacher-made informal reading ~ests, 1~ven
tories of reading and study skills, interest inventories, 
and teacher observation. Suggestions are made and samples 
are shown for the development of informal reading tests 
and inventories in content subjects. Uses of classroom 
evaluation results are described for lesson planning, stu~ent 
motivation student understanding, intrafaculty consultation, 

' h . d. and teaching techniques for use with students aving rea ing 
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difficulty, 

With the increased emphasis on reading in the content 
area of English, teachers can turn to the ERIC system, 
the source of the preceding information. For additional 
materials and techniques that will fulfill specific 
instructional needs, teachers are invited to peruse ~rch 
in Education (RIE) and Current Index to Journals in --
Education (CIJE) under the following thesaurus terms: 
Content Reading, English Instruction, Curriculum Guides, 
Critical Reading, Instructional Materials, and Secondary 
Education, 

Leave of Absence 

When parts of your body 
disappear 
for days at a time 
and you never miss them, 
and students watch the clock 
of your face while you talk 
about the ghosts of things 
from another universe, 
and you address yourself 
in the third person 
while everyone else is sleeping, 
and you no longer 
recognize the reflection 
in other people's eyes, 
then 
take a leave 
of absence: 
find out where you've &one to. 

Howard Mohr 
Southwest State, Marshall 

The Onlookers 
By WILLIAM MEISSNER 

We gather, we become . 
a crowd, It is our choice, our duty 
near the curb, to imagine the steel 
folding like tin foil in a fist, 

to stand 

ft it happened, we arrived just a minute a er 
ven before police car doors 

:humped dully as coffin lids, 
At first, the insides of ou: stomachs felt 
something that wanted to quiver, 
the way a severed hand would 
when wrapped tight in plastic, 

we glance at each . other'~ fa7es 
and see a red - light pumping its blood, 
rushing blindly across foreheads. 
We do not know anyone's names, they are strangers; 
yet somehow they are all our friends, 
They were pulled here by the same thin tongue 
that brought us. The burning ee ing: · f 1 · to look at things 
we don't really want to see, 
to hear the hissing engines, a sound 
like a python with its mouth stuffed full 
with plastic bags. 

Could we just as easily have been 
somewhere else, watching 
the noose hug a man's throat on a town square 
or a witch eaten alive by a ring of flame, 
while someone in the back row snaps 
their fingers, a man's bones cracking 
beneath the weight of 
cast stones? 

The thought almost occurs 
that we might have stood 
at the edge of the accident 
for two thousand years, 

We circle the two autos 
that stand surprised, a frozen explosion 
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