
to best answer this truth with its 
insistence on student interaction and 
shared knowledge and its belief that 
writing skills constantly change as a 
student interacts with an audience. 
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Best Strategies 
Life is Drama: Helping Adolescents Find "Self' 

George Ashe 

As adolescents struggle to find 
personal identity, we, as educators, must 
ask ourselves, "What are we doing to 
help them?" As we try on articles of 
clothing in a store, so the adolescent tries 
on different roles or identities in search 
of that "best fit." Often students find it 
profitable to engage in vicarious activity 
through literature or television because 
they identify with certain characters who 
face the same dilemmas. Drama also 
can be used to help students in their 
search for self, especially because it 
allows students to investigate themselves 
first, before trying on someone else's 
psyche. 

Why Use Drama? 
Research shows that developing 

drama skills in high school has a positive 
effect on social maturity. In a study by 
J. Beales and B. Zemel, drama students 
were matched against a control group of 
art students to determine changes in 
social maturity. The results indicated 
that significant improvements were 
made by drama students in areas of 
social presence, tolerance, achievement, 
and independence ( 49-50). 

Psychologists F. Rogers and H. 
Sharapan ( 1993) investigated a different 

realm of drama related to children's 
play. They suggest that through 
dramatic play children learn how each 
person's real self, not an imaginary super 
self, does the important things in life. 
Rogers argues that dramatic play is a 
problem-solving technique: 

Play can continue to be an 
important tool for creative 
problem solving throughout our 
lives if we have been encouraged 
to develop our creative capacities 
when we were young. These 
capacities are the ones that are 
most helpful in bringing us 
unexpected and satisfying 
answers to the great puzzle of 
who we are becoming as we 
grow. (9) 

Rogers maintains that dramatic play 
should remain an integral tool for coping 
with life and where we fit into society. 

The greatest evidence in support 
of classroom drama comes from the 
experience of students in a Roanake, 
Virginia public school. After several 
students committed suicide, other 
students produced a drama in order to 
deal with their grief. Not only did they 
gain national acclaim, but also they dealt 
with some serious personal feelings and 
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helped save the lives of countless other 
adolescents (Feinour 29). 

Suggestions for Implementation 
You're now asking yourself, 

"How can I use drama in my class? I 
have no theatrical training, and it would 
use up so much class time." Brian Way 
suggests that dramatic implementation is 
both quick and easy. In order to create 
the road map for students' self 
discovery, we must begin with the body 
and its personality-but students must 
first fine tune skills in concentration. 
Way suggests that activities involving 
the senses should be followed by 
questions providing exploration of 
thought: 

Activity: Sight-notice all the visible 
colors in the room. 

Questions: How many colors do you 
see? What do particular colors 
say to you? 

Activity: Touch-make a tight fist. 
Now begin to release pressure 
one finger at a time. 

Questions: How does the tension feel? 
How does your hand work? 
muscles, bone, skin? 

Activity: Hearing-dose your eyes and 
listen. Focus on a specific sound. 

Questions: What sounds do you hear? 
Where did the particular sound 
originate? Was it natural or 
man-made? 

This is only a sample of many 
techniques Way offers. His criteria are 
simple: 
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1) Keep it short (30-120 
seconds) leading into a lesson 

2) Keep it simple-.start with 
the basics and build as 
students gain focus 
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3) Allow students to express 
their feelings 

4) Try to avoid audience (have 
students close eyes often) 

Way suggests that under these 
conditions all students can be successful 

l 

with drama (3, 10-27). 
More responsibilities are placed 

upon teachers daily which often cloud 
our perceptions of our m1ss1on. 
However, through the use of drama we 
can help students know themselves, tune 
their senses, and ~xplore their world. 
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Special Feature: Undergraduate Views on Extending 
the Literature Curriculum 

Merging English and American 
Literature: Wordsworth and Thoreau 

Bob St. Pierre 

Traditional literature courses 
separate English and American 
literature, an approach that removes a 
valuable opportunity for students to 
draw parallels between the two cultures 
and styles of writing. One excellent site 
of comparison is Romanticism. 
Romanticism was a movement that 
spanned most of Europe and crossed the 
Atlantic to North America. American 
writers read the work of their European 
counterparts and vice versa. William 
Wordsworth and Henry David Thoreau 
are a case in point. Before Wordsworth, 
the trend was to view the poet as a 
mirror held up to Nature. In contrast, 
Wordsworth saw the poet as a lamp 
shining out, sparked by Nature. Four 
years after his death, his American 
counterpart, Thoreau, published Walden. 
Thoreau's Walden built on Wordsworth's 
ideas and offered an American twist of 
optimism. Read separately, each has a 
unique interpretation of the relationship 
a person has with Nature. However, 
reading Wordsworth's poetry next to 
Thoreau's Walden provides insight into 

each piece not attainable when studied 
apart. 

Both Wordsworth and Thoreau 
are remarkably similar in their belief that 
the relationship to Nature goes through 
stages during life. Wordsworth's stages 
are most clearly laid out in "Tintem 
Abbey." According to Wordsworth, 
humans are born with an immediate 
closeness to Nature. As children, our 
animal nature is alive and we are the 
closest we ever get to being a part of 
Nature. In the "Ode: Intimations on 
Immortality," he describes his youthful 
experience with Nature as "The glory 
and the freshness of a dream" (5). At 
this stage, Wordsworth's mission of 
marrying the mind of man to Nature is 
most possible. In the "Prospectus to the 
Recluse," Wordsworth says that paradise 
is attainable through this marriage, and 
The · Recluse will be his attempt to 
perform the service. For Wordsworth, 
his entire life is a journey to get back to 
this heavenly, youthful state. 

Thoreau views this initial stage 
of life as the one closest to Nature. In 
Walden, Thoreau sees this first stage, the 
morning stage, as a baptism into Nature: 

Every morning was a cheerful 
invitation to make my life of 
equal simplicity, and I may say 
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