
gather insights into student learning or 
query our instructional practices; rather, 
she shows a mind at work, mulling its 
own investigations by embedding the 
essay of one of her own students (who 
finds she has to rethink who she is and 
what she means by "reluctant writer") 
into the writing (99-101). 

• Analysis of how the myth of 
change as "one teacher, one classroom at 
a time" serves to undermine many 
school-based, knowledge-creating 
innovations. Written by Sally Hampton, 
a K-12 administrator, this magnificent 
essay takes on ways in which change is 
subverted in a cultural environment too 
rich in the ways of undermining and 
isolating innovators, of inciting parents' 
fears (some stemming from a perception 
that changes in the "old order" are 
attacks on what they know), and of 
mapping singular (if not so solitary) 
routes to production of student 
knowledge. 

Hampton is certainly not content 
to leave this analysis in the realm of 
critical cultural analysis. In fact, most 
of Hampton's writing sketches either 
representations of "situations' in which 
teacher, administrator, and student 
respond to change, or elaboration of 
change---from a particular root up 
through the system and into 9th grade 
English classes--as one teacher interacts 
with colleagues, supervisors, pi;lrents, 
and students. Hampton observes of this 
teacher's journal voice, "it is not the 
voice of some stellar change agent; it is 
the voice of a classroom teacher, 
tentative of how things are going . . . 
worried as much about the lives of her 
students as she is about their educational 
progress" (137). Hampton is similarly 
voiced and concerned in this 
contribution to Teachers Thinkinii, 
Teachers Knowin~. 

• Finally, like conference 
participants who heard these words as 

academic presentation, talks, and 
readings of papers, much has "followed 
me home." This final section of the 
book reflects on ways of making 
reading and writing (hence meaning
making) more personally meaningful for 
both teachers and students; on the role 
of univers1t1es in professional 
development of teachers, especially in 
light of the real possibility that "the 
opportunity to think clearly about their 
work [may] leave teachers with a more 
depressed sense of the inadequacy of 
current policies in schools" (165). 

Themes, ideas, lines of writing 
from each of the proceeding essays 
weave into the reflections offered at 
book's end. The book ends with 
questions posed by Michael Smith-
what it might mean to teachers like 
Jamie Owl if "teacher as inquirer" was a 
possible vision of what it means to be a 
teacher? and with more than a dozen 
questions posed by the conference's 
designated commentator, Renee Cliff. 
"How can we examine and evaluate the 
social, psychological, political, and 
personal forces that foster change or 
serve to maintain the status quo?" to 
"What is the impact of working with 
others whose discourses are different?" 
( 186) Important questions--and an 
important book--for thinking teachers 
who are looking to express to peers and 
publics what we do day after day as we 
create classrooms, knowledges, and 
ways of thinking that matter. 

-. Ilene Alexander is an instructor at 
Minneapolis Community College. Upon 
finishing her American Studies Ph.D. in 
May 1996, she will begin working on a 
manuscript about the now twenty-year 
search for her missing uncle. She 
welcomes ideas for and stories about 
searching for missing family members. 
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Announcements 

Reviewers Wanted 

The editors of the MEJ would like to 
have reviews of the following NCTE 
books for the Spring 1996 issue: 

Dialogue in a Major Key: Women 
Scholars Speak. Ed. Mary H. Maguire. 
199 pages. Audience: teacher 
educators, researchers, and theorists; 
feminist scholars. Contains spirited and 
thought-provoking conversations among 
ten internationally renowned women 
scholars, including Janet Emig, 
Margaret Gill, and Patricia Symmonds. 

How English Teachers Get Taught: 
Methods of Teaching the Methods 
Class. Peter Smagorinsky and Melissa 
E. Whiting. 173 pages. Audience: 
English educators, administrators. The 
authors present their findings on the 
education experiences preservice 
teachers are having before their student 
and professional teaching careers. 

Teaching with Children's Books: 
Paths to Literature-Based Instruction. 
Eds. Marilou R. Sorensen and Barbara 
A. Lehman. 270 pages. Audience: K-
8 teachers and teacher educators. 
Understanding, considering, preparing, 
modeling, teaching, collaborating, 
assessing, and supporting--these are 
steps to using literature in the classroom, 
according to the editors. The steps 
provide the organizational frameworld 
for the volume which contains practical 
advice for literature-based instruction. 

Speaking of Poets 2: More Interviews 
with Poets Who Write for Children and 
Young Adults. Eds. Jeffrey S. Copeland 
and Vicky L. Copeland. 204 pages. 
Audience: English teachers, K-12; 

parents. This is the second series of 
conversations with poets written and 
edited by the Copelands. 

Intersections: Theory-Practice in the 
Writing Center. Ed. Joan A. Mullin and 
Ray Wallace. 196 pages. Audience: 
supervisors and directors of writing 
centers, college writing teachers, and 
teacher educators. The editors have 
gathered together a number of 
illuminating essays which reveal the 
complexity of teaching writing. 

Preserving Intellectual Freedom: 
Fighting Censorship in Our Schools. 
Ed. Jean E. Brown. 243 pages. 
Audience: teachers, researchers, 
librarians, administrators at all education 
levels; community leaders; civic groups. 
During the 1993-94 school year, 
censorship reached an all-time high, 
according to People for the American 
Way. The contributors to this book 
include leading thinkers in the area of 
students' legal learning rights; 
information on the ways in which 
censorship arises; how it affects 
curricula, students, and teachers; and 
how it can be fought. 

A Teacher's Introduction to 
Composition in the Rhetorical 
Tradition. W. Ross Winterowd with 
Jack Blum. 126 pages. Audience: 
teachers of English and language arts at 
all levels. Provides the basic knowledge 
required "to understand the issues and 
questions of contemporary rhetoric." 

If you would like to write a 500-750 
word review of one of these books, 
notify the editors. You'll receive a copy 
of the book and the thanks of your 
readers. 
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