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Dear M.C.T.E. members, 

Happy Anniversary! Mark your calendars now to join us in 

Mankato for our upcoming spring conference on May 4th and 5th 

where we will celebrate our 25th year as an organization. A form

er Past President, Edna Downing, has been very busy accumulating 

data for several years now to write a 25 year history which high

lights our programs. 

Since 1959 there have been many changes in education in 

Minnesota. A number of these changes are highlighted in this issue 

of the JOURNAL, I'd like to draw your attention to the articles 

written by members Don Otto, Anna Lidberg, and Brother Raphael 

Erler. 

Technology is playing an ever expanding role in the teaching 

of language arts. Some of the model sites selected by the State 

Board of Education plan to use interactive television as educa

tional delivery systems. Implication for language arts instruc

tion should be considered. Gilbert Valdez, Supervisor of 

Curriculum Development and Instructional Uses of Computers for 

the Minnesota State Department of Education, has extended us an 

invitation to fund regional workshops on using technology to 

teach language arts. M.C.T.E. would organize, publicize, and 

conduct these workshops in five different Minnesota sites before 

March, 1985. This is a very exciting idea! Member Donald Ross 

and Professor Lillian Bridwell , both of the University of 

Minnesota are knowledgeable regarding the use of computers and 

word processing in writing instruction. Our Executive Board plans 

to meet with them in March to discuss this workshop idea in 

greater detail. Our Advisory Board agrees that we have an ex

ceptional opportunity for Quality teacher inservices, and these 

workshops will give our council added visibility among Minnesota 

educators. 

This is a very busy, exciting, and challenging year for many 

' of our members. A number of us are involved with the many 

evolving proposed changes regarding elementary and secondary 

issues at the state level. Ruth Lysne, M.C.T.E. legislative 

chair, has been keeping abreast of these legislative issues and 

recently formed a committee to work with her. Legislative 
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committee members include: Donald Ross, University of Minnesota; 

Larry Risser, Southwest High School and Minneapolis; Norma 

Thomson, Blake School; and Claudia Risnes of Blaine Senior High 

School. Rebecca Rapport, our M.C.T.E. Censorship Chair, has been 

attending the meetings of the Minnesota Coalition Against Censor

ship, and recently has been named Vice President of the Coalition 

for next year. Art Walzer, Past President, and Margaret Hennen, 

Treasurer, have been assisting Edna Downing as she assembles in

formation for our 25th year history which will be distributed at 

our spring conference. President-Elect, Shirley Vaux has been a 

contributing member of the Guthrie Theatre's Teacher Advisory 

Board, This group of Minnesota teachers work with Guthrie staff 

in writing teacher guides and student guides for teachers who 

bring groups of students to the Guth.rie. Shirley and two other 

teachers recently produced the guides for Importance of Being 

Earnest. As Local Arrangements Chair for our upcoming first 

National Cosponsored workshop with N.C.T.E., I'd like to report 

that the February 4th composition and research workshop to be led 

by member Thea Holtan has over 40 people registered, and the 

secondary workshop on February 11 has openings. The registration 

fee is $16.00 and includes lunch for this all-day workshop. If 

you know of interested people, please have them contact me. Many 

thanks to these involved, energetic members for keeping our or

ganization vital and strong. 

The theme for our upcoming conference is "Avoiding 1984: 

Teaching for Freedom and Excellence." Professor Elmer Suderman, 

M,C,T.E. Vice President and Program Chair, is busy contacting 

key speakers and getting the program together. Our elementary, 

secondary,. and college literature and composition chairs take the 

responsibility of finding session leaders and chairs for their 

groups. The following people are chairing committees: 

Mary Kay Rummel, Elementary Section; Mark Youngstrom, Secorrlary 

Section; Sandra Bennett, College Composition; and Eddice Barber, 

College Literature. Eddice Barber is also our Local Arrangements 

Chair for t he spring conference. This is a big job, and if you 

could or would like to help with registration, exhibits, hosting, 

publicity, etc ., please get in touch with her at Mankato State 

University. See you in May. 

-2- Mary Jane Hanson 

THE TIME WE BEAT THE RUSSIANS 

by Don H, Otto 

We just hadn't thought about being recalled to active duty. 

I was teaching high school English by day and selling storm windows 

in my spare time. Like my friends, I was busy paying on a mortgage, 

putting rugs on the floor, worrying about college for the kids. 

Then it happended. 

Sputnik flew in October of 1957, 

Almost at once, an admiral and his friends alerted the nation 

to the cause: the Russian schools had been beating the American 

schools. 

You could have fooled me. Our high school just played other 

teams in the state. 

Congress and the White House and Henry R. Luce supported the 

admiral: American schools were to blame for Sputnik - over booze 

with education bureaucrats, they all agreed that classroom 

teachers were guilty. 

You know how it goes: Rickhover to President to Congress to 

the governors to their education generals to the colonels out in 

the school districts to the captains in charge of the schools. 

Finally, each captain lines up her/his common soldiers in faculty 

meeting and tells them where the responsibility lies. 

Well, we had been getting little raises all along, so I 

decided I could cut down on the part-time work and grade two 

hundred papers a week. That was t he main difference for me. We 

were already teaching English ,and American literature to all stu

dents and preparing them for it with introductory courses from 

books with titles like Literature and Life and Adventures in 

Literature . Our job was to help our kids enjoy good literature 

and see its relation to their own lives; we took the job seriously 

because we liked both the books and the kids. But, admittedly, 

we had been neglecting those stacks of papers . 

Average hours on the job rose from fifty to seventy per week. 

The kids worked harder, too. After all, their aim was to get to 

a good college ; they needed respectable grades in English as well 

as in math, science, social studies, and foreign language. But 

we still had fun. 
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Our superintendent had a simple test for success. He got 

representative grads to meet a year later with his high school 

principals and te-ll them how they felt about their preparation for 

college and for life. The grads visited classes, too, I particu

larly remember a young woman who had been in my class as a sophomore, 

a junior, and a senior, winding up with a~- She was making a~ 

in her college English class, and she was happy about it; like my 

other visitors, she told my students that the hard work was worth 

it, They believed what she said, 

We were all in it together, teachers and students and parents, 

with the administration watching from the reviewing stands. We 

beat the Russians. 

Soon after our victory, most colleges found they could drop 

Bonehead English courses. Test scores were high, More important, 

our future engineers and scientists and accountants could write 

clear English sentences. Most important, I think, they all knew 

about Keats and Shakespeare, Twain and Dickinson, and the rest of 

their cultural past. Unlike the educated Russian diplomat I met 

on an English train last year, they had explored great ideas, not 

just facts. 

In 1966, the Dartmouth Conference broke the pattern. Then 

came the new Deweyism, the new vocationalism, the misbegotten 

elective programs, and the rest. Literature and writing just 

about disappeared. 

But for ten years American high school English teachers 

and their students beat the Russians. They could do it again. 

IF================================================] 

ii II 
11 Thank you to al 1 members who offered to ii 
II 11 

ii review books for MEJ. Your names are on ii 
II 11 
Ii :file and you will be contacted for reviews . ii 
ii Two reviews appear in this issue, ii Ii ii 
II_======================. =========================~ 
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25 YEARS OF ADOLESCENT LITERATURE 

by Anna Stensland Lidberg 

Looking back over twenty-five years of adolescent litera

ture -- the period of the existence of the Minnesota Council of 

Teachers of English -- we find profound changes have occu=ed. Bea 

Knodel in the Winter-Spring 1983 issue of the Minnesota English 

Journal recognizes one way in which adolescent literature has not 

really changed: few good books with significant young women 

characters are being written ("Still Far from Equal -- Young 

Women in Literature for Adolescents," pp. 1-5). Although the 

last decade has seen an increased number of adolescent books 

written by competent women authors Judy Blume, Lois Duncan, 

Paula Danziger, Sue Ellen Bridger, S. E. Hinton, Norma Klein, 

Sandra Scoppeton, Jeanette Eyerly, Judith Guest, Madeleine 

L'Engle, just to mention a few -- young women tend to be flat and 

one dimensional in their development, Our generation needs a 

modern Charlotte Bronte or Jane Austen. But in spite of this 

pattern we seem unable to break, other changes have occu=ed: 

the disappearance of the taboos against adolescent smoking, 

drinking, swearing and erotic love; the development of what was 

a budding science fiction genre among writers for adolescents in 

the early ]96O's into an acceptance by teenagers of fantasy; and 

finally the evolving of some fantasy, along with the greater 

freedom to deal with sex, into all kinds of ho=or books. 

In 1955 Richard Alm pointed out," ... most novelists present 

a sugar puff story of what adolescents should do and should 

believe rather than what adolescents may or will do and believe." 

("The Glitter and the Gold.'' English Journal,- September, 1955, 

pp. 315-322) In his 1964 edition of Literature Study in the 

High Schools, Dwight Burton wrote, "The 'seamy' side of life is 

generally avoided; erotic drives are ignored; smoking and 

drinking are seldom alluded to (adolescents, of course, never 

drink in the books); swearing and bad grammar are avoided -

these are some of the most obvious taboos," (p. 62) Seldom 

were adolescents' problems left unsolved at the end of the novel. 

The quality of the novel was judged primarily on the ease or 
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difficulty with which the young person solved the problems. Anne 

Emery, a prolific writer of this earlier time, wrote generally 

trite stories of upper-middle class life. In filgh Note, Low Note, 

Jean Burnaby befriends a girl, Kim Ballard, from a rather bo

hemian family. Jean's family show little sympathy for Kim, who 

finally does lead Jean astray, but not very seriously. In 

Beverly Cleary's Fifteen, a somewhat better and more realistic 

book, Jane Purdy knows immediately when Stan Crandall delivers 

horse meat for the pet dog to the home where she is babysitting 

that he is the boy for her. Typical of books of this time, Stan 

is a nice boy who brings Jane home at 10:JO p.m. and kisses her 

briefly after he has given her his identification bracelet, only 

to be interrupted by the family cat and Jane's father who both 

appear, unluckily for Jane and Stan, but luckily for the author 

and the adolescents' parents and teachers. 

If we use G. Robert Carlsen's list "1982 Books for Young 

Adults Poll" (g;nglish Journal, January 1983, pp. 76-83) as an 

indication of the directions of adolescent literature, we find 

that the list still does have some of the trite girl romances, 

such as Rosemary Vernon's The Pouularitv Plan. Shy Fannie has so 

much difficulty talking to boys that her friends set up a plan to 

make her one of the most popular girls in school, until Fannie 

herself decides that Ronnie, a quiet and serious art student, 

is the boy she wants. Young and immature adolescent girls will 

probably always read and love this kind of book. 

But more typical is The Proposal by Karen Ray in which 

Sarah's unwanted pregnancy results in Jim's determination that 

she should have an abortion and finally Sarah's decision, when 

Jim's proposal finally comes, that she aves not want to marry 

him. Although in some ways Sarah is close to the modern young 

woman, in that she is training to be an engineer, something her 

mother cannot quite understand, her spunkiness appears only near 

the end of the story in a rather unrealistic scene. During the 

earlier parts of the book she has demonstrated traditional 

attitudes of allowing Jim to take the leadership in decision 

making, even when her own body and future are at stake. But 
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sex, abortion and birth control devices are discussed openly. 

Another story of young love from Carlsen's 1982 list is Ilse 

Koehn's Tilla, which takes place in Germany during World War II. 

When Tilla finds that her mother and younger brother are dead and 

her home destroyed from bombing, she joins forces with Rolf, a 

disillusioned member of the Hitler Youth Corps on the journey to 

Berlin to find remaining family members. Because of the dangers 

they face, they sleep together and learn to love while they en

dure the ho=ors of war. Adolescent girls taking the pill and 

sleeping with young boys is no longer shocking to the reader. 

Adventure and mystery have always been a large part of 

adolescent reading . Certain classics, such as Treasure Island, 

Ivanhoe and The Tale of Two Cities were chosen for classroom study 

originally because they were good adventure stories. In 1964 

Burton was recommending sea stories, such as Kipling's Captains 

Courageous and Jack London's The Sea Wolf; westerns like Jack 

Schaefer's Shane and Conrad Richter's The Sea of Grass; and war 

stories like Michener's The Bridges of Toko-Ri and John Hersey's 

~ Bell for Adana. Commenting on adventure, Burton wrote that 

selections of science fiction had begun to appear in junior and 

senior high school anthologies and that perhaps it was "a 

respectable form of fantasy." But , he goes on to say, "Fairy

tales,' magic carpets and jimm are not for adolescents." (p.47) 

But then students discovered J.R.R. Tokien's The Hobbit 

and the Lord of the Rings trilogy. Suddenly adolesc ents were 

transporting t hemselves to Middle-earth, accepting the existence 

of little people smaller than dwarves called hobbits and fighting 

the great War of t he Ring over good and evil. Some of these 

adolescents also became fasc inated by the fantasies of the mind 

found in the novels of Herman Hesse, whose young protagonist in 

Demian, Emil Sinclair, l earns through seeing characters around 

him symbolically that he must fac e a world in which good and 

evil cannot be separated: Abraxas, who represents the god who 

combines god and devil, a young girl he calls Beatrice after 

Dante because she personifies for him the pure and the good; and 

Frau Eva, who is Mother Eve. Students followed the heroine of 
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Hannah Green's l Never Promised You .§:. Rose Garden into the depths 

of a mental breakdown and out again as she created her own crazy 

world and characters. 

Fantasy and science fiction are still popular among 

Carlsen' s 1982 books. Monica Hughes' The Keeper of the I sis Light, 

a book unfortunately already out of print, tells of a young girl, 

Olwen, whose parents had been sent to the planet Isis to prepare 

for future colonizers from Earth. Because her parents were 

killed when she was very young, she was raised by the robot, 

Guardian. When Olwen is sixteen, living in peace on the beautiful 

planet, the first shipful of Earth people a=ives. Olwen must 

learn to accept people who differ from her. In Steven Miller's 

beautifully illustrated fantasy, The Midnight Son, Phaedran, a 

child of light, sets out on an odyssey on the planet Fauna, 

searching for something which was lost and which will make him 

complete. Helping in his sea.rch are the beautiful Belisant, 

Keeper of Lost Beauty; her old uncle, Wyddan the Wise, and Co=ic, 

the King of Fauna. But Phaedran must explore alone the under

ground world of darkness, encountering the deadly Eel Monster 

and the inhuman Firedrake before he discovers the secret of the 

Midnight Sun . 

In 1982 Carlsen finds that many adventure books seem to 

have turned to the horror of disturbed characters, unnatural 

animals and bizarre situations. Youths looking for thrills and 

suspense from fantasy games find the fantasy turning into realis

tically terrifying situations. 

Stephen King's Cujo demonstrates t error when a beloved pet 

dog becomes rabid and traps a young mother and her four-year old 

son in their car. Another story of animals gone bad is John D. 

Healy's Klauen. A peac€ful New Jersey seashore resort experi

ences calamity when ferocious over-sized cats begin to kill. 

Before the police investigation is over , the cats have created 

carnage among the pleasure --seekers and the residents. We begin 

to wonder what happened to modern animal books like Fred Gipson's 

Old Yeller, James Kjelgaard's ~ Red, Marjori e Kinnan Rawlings' 

The Yearling , and Jack London's The Call of the Wild. 
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Stephen King's novella, "The Mist," illustrates the 

darker side of human nature when terror replaces human instincts 

among a group of people trapped in a super market by a fog bank 

which destroys everything in its way. Lois Duncan's Stranger 

with !iY Face illustrates further interest in the supernatural 

and ESP. Laurie is haunted by a feeling that someone is spying on 

her and that someone has been in her room when she wasn't home. 

Friends report they have seen her doing things she has never done, 

and her boyfriend claims he has seen her wit h another guy, She 

feels that she is going crazy. Then she discovers that she is an 

adopted child and that she has an identical twin living far away 

who is evil and who has learned astral projection, which means 

that she can project herself to Laurie's home and school. She 

can and does take Laurie's place in any situation, with evil 

results. 

Instead of going to sea or to war vicariously, as a former 

generation of adolescents did by reading Nordhoff and Hall's Men 

Against the _Sea or Remarque's All Quiet on the Western Front, 

the modern generation is creating its own adventure through fantasy 

games. In Rona Jaffe's Mazes and Monsters, four college stu-

dents escape the unhappiness of their real world by playing the 

game Mazes and Monsters in their dormitory rooms. But when they 

move the game to nearby caverns, which are declared off-limits 

because a former student was lost t here, the terror of their own 

mixed-up lives becomes all too real. Another book about games 

is one of the books Carlsen's students placed at the top of 

their list of good books fCl!'.' 1982: John Coyne's Hobr oblin. 

After his father died suddenly, Scott Gardiner must move with his 

mother to Flat Rock, where she has taken a job as an art his

torian cataloging the artifacts at Ballycastle, which was built 

by a we~lthy Irishman. Scott, who had excelled at playing the 

game Hobgoblin at his private school, is encouraged to lead his 

classmates in playing the game at the castle during a Halloween 

party. The bizarre history of the castle is finally played out 

during their game in a tragedy involving Scott, his mother and 

some employees of the dead owner. 
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Books like Salinger's Catcher in the~. the anonymous Go 

Ask Alice and even Mr. and Mrs. Bo Jo Jones were shockers in 

their time for teachers, librarians and parents because of their 

vivid sex references and sometimes human depravity. They all 

demonstrated the loosening of the taboos and the horror of dis

turbed adolescent lives. But nothing before can approach the 

terror of Richard Lortz's Dracula's Children, a book on Carlsen's 

list. Five children, who because of poverty, incest, drugs and 

alcohol in their families, band together and live in Central Park 

like animals, preying first on a woman returning home alone and 

then on a man and his dog. Before the police can hunt them down 

like the animals they have become, the reader is shocked by de

scriptions of cannibalism. 

That which is unexpected, discouraged or forbidden has 

always been fascinating to teenagers: sex outside of marriage, 

drugs, mental illness, incest, homosexuality, and danger of all 

kinds. As the taboos have been lifted and more adult books 

become available to teenagers, these topics have crept into books 

written by writers of adolescent books. The generation of 

youths which has available the sex stimulation of mass media, TV, 

video games and drugs has experienced almost everything . 

. Writers must dig deeper and deeper to find situations which appeal. 

Fantasy is one area which offers the possibili t y of greater 

thrills and ho=or. Unfortunately, human degradation is 

another. Perhaps the terror and shock in some adolescent books 

are reaching the point that adolescents will be jolted into 

sanity. 

For complete up-to-date information about the titles used 

in the article, consult the latest Books in Print. 

OLDER BOOKS 

Anonymous, Go Ask Alice. 

Cleary, Beverly, Fifteen. 

Dickens, Charles, The Tale of Two Cities. 

Emery, Ann, High Note, Low Note . 
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Gipson, Fred, Old Yeller. 

Green, Hannah, !_ Never Promised You ~ Rose Garden. 

Hersey, John,~ Bell for Adana, 

Head, Ann, Mr. and Mrs. Bo Jo Jones. 

Hesse, Herman, Demian. 

Kipling, Rudyard, Caotains Courageous. 

Kjelgaard, James,~ Red. 

London, Jack, The Call of the Wild. 

_ ______ , The Sea Wolf. 

Michener, James, The Bridges of Toko-Ri . 

Nordhoff, Charles and James Hall, Men Against The Sea. 

Rawlings, Marjorie Kinnan, The Yearling . 

RemarQue, Erich, All Quiet on the Western Front. 

Richter, Conrad, The Sea of Grass. 

Salinger, J. D. Catcher in the~-

Schaefer, Jack, Shane. 

Scott, Walter, Ivanhoe, 

St evenson, Robert Louis, Treasure Island. 

Tolkien, J.R.R. The Hobbit. 

___ ___ _ , Lord of the Rings. 

BOOKS FROM "1982 BOOKS FOR YOUNG ADULT POLL" 

Coyne, John, Hobgoblin. 

Duncan, Lois, St ran~er with !iY Face. 

Healy, John D., Klauen. 

Hughes, Monica, The Keeper of the I sis Light. 

Jaff e, Rona, Mazes and Monsters. 

King, Stephen, Cujo. 

_______ , "The Mist," from Dark Forces edited by Kirby 

McCauley. 

Koehn, Ilse, Tilla. 

Lortz, Richard, Dracula's Children. 

Miller, Steven, The Midni ght Son. 

Ray, Karen, The Proposal . 

Vernon, Rosemary, The Popularity Plan. 
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LINGUISTICS 

by Brother Raphael Erler 

The twenty-five years of the Minnesota Council of Teachers 

of English have seen many changes in interest and emphasis, but 

the one that stands out in the minds of many as probably the most 

significant, and certainly the most interesting, was the attention 

to language and linguistics that crested some time in the sixties. 

The movement was both intellectual and pedagogical, and both 

impinged on the daily life of English teachers. Its influence 

today has waned considerably, 

During the first decade of MCTE, no teacher could entirely 

ignore linguists, nor could a teacher avoid examing the impact of 

linguistic science on all aspects of English study, Obviously, 

it had much to say about the teaching of the language component, 

but it also had influence on composition and literature. It was 

a pervasive influence that could not be ignored no matter what 

one's personal convictions. For some it was the panacea, the 

final solution to all problems of teaching English; for others 

it was a dangerous and subversive effort to destroy what English 

teachers stood for . For many, the defense of their particular 

stand took on a vigor and zeal of almost religious proportions. 

In no other scholarly fields were personal convictions so 

staunchly and uncompromisingly defended. At one session of an 

NCTE Convention in Philadelphia, Alfred Kazin tried to keep 

peace and order in a discussion that rose from three different 

parts of the audience about three different points of view. 

After having exceeded the time allotted for the session, he 

closed the meeting with the suggestion that the solution be 

sought at 12:30 in the middle of Broad Street with pistols, His 

strategy closed the meeting--without bloodshed--and let the 

participants go their separate ways in search of lunch. It is 

not often that one sees scholarly interests defended with such 

intransigence as that which marked different interpretations of 

linguistic ideas. 

Within MCTE itself, an indication of the linguistic interest 

can be seen by making a rough comparison. The 1967 spring con-
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ference in Rochester featured Paul Roberts as banquet speaker. 

His title, "The Return of the Grammarian," grew out of his work 

on several books dealing with the teaching of the language com

ponent. Several of his publications were geared for classroom use 

and were familiar to many of the thousand teachers in the 

audience. The fact that he was invited as principal speaker, and 

the fact that the 1967 spring conference "The World of English" 

drew the largest attendance in MCTE history attest to the impor

tance English professionals placed on linguistics during those 

years. No less than twelve of the fifty-four group sessions 

carried titles reflecting direct attention to questions of 

language and linguistics. 

By the way of contrast, the 1978 spring conference of MCTE 

in Rochester had only one group session out of forty referring 

directly to language, "Language Experience in Reading." (The 

Minnesota English Newsletter, April 1978,) No other title re

ferred immediately to language although linguistic interests may 

have influenced the discussions. By 1978 the conference theme 

had shifted to "The Communication Circle," and the banquet 

speaker, Elisabeth McPherson, addressed the topic "Communicating 

with the Public," The shift in emphasis over eleven years shows 

how the pendulum had swung from the mid-sixties' concern with 

linguistic studies to the almost total neglect of the subject, 

The informal comparison here point s up to the important place 

linguistic studies played during the first decade of MCTE, 

The new emphasis posed a real challenge for English 

teachers and for individuals working in teacher-training pro

grams. Many had no formal . training in the fi eld except for a PhD 

course in Anglo-Saxon required of most doctoral candidates in 

English. In short order, concerned teachers had to learn as 

much about linguistics and its relation to school programs as 

possible. For this, the professional organizations took much 

of the leadership. MCTE, for example, published a Linguistic 

Bibliography for the Teacher of English in 1966 which sold so 

well that a revised and enlarged edition came out in 1968. NCTE, 

in addition to its publications, sponsored workshops and other 
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in-service training sessions. The NCTE Spring Inst itutes for 1964 

coi;isisted of "Five Institutes on Language, Lingui stics and School 

Programs." The Des Moines, Iowa, institute served thirty-five 

participants, three of whom were from Minnesota. Some of the 

participants had a limited acquaintance with linguistics, but most 

were untainted novices in the field, For at least one participant , 

the week-long institute was a most memorable professional and 

personal experience. The intensive study of the week supplied 

the foundation for personal study and the preparation of a course 

to meet the new certification requirements for undergraduat e 

teacher candidates. 

One of the stimulating aspects of the week was the close 

acquaintance with major linguistic figures. Early in the week, 

Hans Kurath, long associated with t he linguistic atlases of t he 

United States, warmed the day with his grandfatherly assimilation 

of great scholarship with practical good sense. In the early 

morning session he accepted a challenge to ident ify the speech 

origins of Marion Steets, t he NCTE codirector of the five spring 

institutes. Citing specific phonological and lexical details 

of her speech, in short order, he pinned down her origins to a 

narrow area of the Schuyi kill and Delaware valleys. The pre

cision with which he located her ori gins was most impressive, and 

Mrs. Steets assured the audience of the validi ty of his con

clusions. Even had he known in advance that she was the linguis

tic specialist for the Philadelphia Public Schools, he could not 

have been so precise in detecting her roots without drawing on 

his years of dialectical sleuthing. The ease with which he made 

his analysis was surprising, especially for those in the audienc e 

who could distinguish only larger, more obvious regional language 

differences. If there w_ere any Thomases in the group , their 

doubts of t he authenticity of at l east one lingui stic scient ist 

were quickly laid to rest. 

The principal speaker about mid-week was Dr. Ruth 

Strickland of Indiana University who came to Des Moines directly 

from London where she had observed the application of i deas known 

as ITA, Initial Teaching Alphabet. Her presentation had par

ticular relevancy for elementary teachers but was an interesting 
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new concept_ for most of those present. Her defense of the new 

approach was convincing even to those who could see limitations 

in the approach. Mr. Kurath supported the general concepts by 

citing his experience the previous Sunday while visiting his 

grandchildren in Chicago enroute to the institute. From observa

tion of their reactions, he was convinced that learning to read 

by the ITA method would not hinder later transition to the 

standard alphabet. Apparently, ITA never made great inroads into 

American elementary education, but it was stimulating to learn 

about one new approach to language study for children. 

For one participant, the most encouraging part of the week 

was the presentation on Monday by Dr. Harold Allen, of our own 

MCTE and the University of Minnesota. He outlined eight prin

ciples which he considered fundamental to understanding the 

impact of linguistics on the teaching of English. While in

sisting that English teachers must deal with language and sound 

principles of language as discovered by linguistic scholars, he 

assured his listeners that they need not become linguists them

selves before they could apply the newer concepts. It was en

couraging to learn that it was not necessary to become a special

ist before we could inculcate sound language principles in our 

classes. Over the intervening years his repeated thesis has 

become an abiding quotation which remains faithful to his ideas 

if, possibly, no longer his exact words. "You are not linguists, 

and you should not try to be. Your responsibility is to know 

what linguistic scientists are telling us about language and to 

be able to translate that knowledge to teachers and teacher 

candidates with whom. you are working." If nothing else, these 

ideas made the institute a valuable experience because they 

made it possible for those without specialized training to 

approach t heir work with confidence and assurance. It was a 

relief to learn that adapting the newer language concepts would 

not require years of specialized training. After spending the 

day with Dr. Allen, the participants knew that with reasonable 

care and study, they could incorporate the principles of 

scholarly linguistics to their own work with students. 
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At leas~ one other feature of the week in Des Moines 

remains as a happy memory of the institute. About mid-week 

during a lull in.the otherwise tight schedule, we discovered that 

Des Moines is noted for beauty as well as insurance. We were in 

town during the lilac season and, together with Carl Johnson, 

newly appointed NCTE Assistant Business Manager, visited the city 

park in which over five hundred different types of lilacs were in 

full flower. We found lilacs in shades from the deepest black, 

through all the reds and lavenders, to the purest white. Just 

walking among the bushes was a treat for sight and smell too 

luxurious to capture in words. The hour or two on the hills above 

Des Moines added a memorable touch to a week of intellectual and 

professional excitement. 

The days at the NCTE institute removed much of the threat 

and sense of impossibility that had marked my previous exposure 

to linguistics and gave a basis for my study of the impact on my 

professional work. It led to several years of satisfying study 

and teaching. Just how permanent was the thrust of linguistics 

on the field may be open to question, but for some, it offered 

a satisfying intellectual and professional challenge. 

************************************************** ! ! 
; CONTEMPORARY MINNESOTA AUTHORS } 
* * 
* * ; A new feature to begin Fall 1984. Each ! 
* * ! issue of MEJ will offer interpretative aids ! 
* * ! and reviews of the work of living area authors.; 
* * ; Katy Dayton of Mankato coordinates this effort,; 
* * ! For more information or to offer your services,; 
* * ; please contact the Editor. ! 
* * ************************************************** 
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FUfURE PROBLEM SOLVING: TODAY'S NECESSITY 

by Paul R. Anderson 

Teacher success and student success have always been inter

dependent activities, Indeed, we professionals are constantly 

on the alert for new methods and materials that will better fit 

the needs of today's student and will help generate this ideal 

kind of interaction. For unlike opposing linemen in a football 

game, head to head confronting in the classroom need not be ad

versarial. Moreover, the enhancing of classroom cooperation and 

cu=iculum becomes satisfying not only for students, parents, and 

school boards; it also speaks to the veteran teacher's desire 

for a nurturi.ng, invigoratir:genvironment that stimulates student 

and teacher growth alike, Such upgrading creates learning 

situations in which everybody wins, With high potential students 

in particular, such a partnership can mean the difference between 

an uneasy truce between the teacher and some of his students, 

and a genuine, symbiotic relationship between supervisor and 

learner. 

The purpose of this inquiry is to suggest how Minnesota's 

recent association with E. Paul Torrance's brainchild, Future 

Problem Solving, can become a major asset for any teacher of 

bright students, grades four through twelve, who seeks such a 

relationship, The application of Future Problem Solving's most 

powerful tool, the Parnes-Osborne problem solving method, has 

even more uses; professional staff, using the FPS format, have 

found remarkable success in dealing with academic and non

academic problems. In short, the process is not simply a game 

for bright people, It is a powerful, practical method for 

evoking and enhancing creativity, leadership, and analytical 

abilities in the pursuit of defensible, workable solutions to 

present and future problems. Equally important, once the FPS 

process has been assimilated, the classroom becomes a much more 

effective place for the teacher's fundamental task: directing 

student growth and supervising learning. 

Our state is a relative newcomer to this nationally 

organized competition which now includes most of the states in 

the union, Yet the immediate enthusiasm with which both students 
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and teachers iL Minnesota have accepted Future Problem Solving 

has been heartening. Indeed, 744 students entered FPS state com

petition in 1981-82, our fledgling year. The number grew to 

1,248 in 1982-83. Yet this impressive 67/o increase in participa

tion only accounts for formal competition: many teachers who 

attended training workshops in the fall of 1982-used the process 

in their curricula, but did not enter state competition. There 

is no question but that students who benefit from FPS in 1983-84 

will number in the thousands. 

To teach the Future Problem Solving process is beyond the 

seep e of a paper such as this. A four to six hour "hands on" 

experience is the proven way to generate a thorough understanding. 

Still, an outline of the process is in order, as well as an 

enumeration of some benefits that accrue to students and staff. 

The FPS process requires that students be divided (or 

divide themselves) into groups of four, after having been pro

vided with an outline of purpose and process. Bright students 

realize rather quickly that FPS does indeed address higher levels 

of learning, and this cognition, plus the unusual qualities of the 

process become substantial assets to the teacher as the students 

move into the program. 

Once in groups, students are presented with a practice 

problem containing a "fuzzy situation" some six to ten para

graphs long. This situation is usually set some fifteen to 

twenty years in the future, the time when these students w;.ill be 

bearing the responsibility of solving real national and global 

problems. In consideration of this fact, Torrance's staff and 

national FPS director Anne Crabbe have taken care to generate 

scenarios that are grounded in potentials we can see today. For 

example, last year's fuzzy situations (used nationwide) dealt with 

such things as robotics, domed undersea habitatioos, and 

computers. This year's topics will be Video games, prisons, 

lasers, nuclear waste, and genetic engineering. In each scenario, 

the fuzzy situation delineates no specific problem. Thus, the 

immediate task of a student team is to research the general topic. 

This preliminary activity is of course tailor made for language 

arts courses. After sufficient research, students proceed to 
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brainstorm potential problems within the "givens" of the fuzzy 

situation. The rules of brainstorming must be strictly followed: 

criticism is ruled out and off-the-wall ideas are welcomed. 

Quantity at this stage is highly desirable, and combination and 

improvement are sought as students "hitch hike" on one another's 

ideas. Having been taught very early that there is usually one 

right answer or one best answer to problems posed in the class

room, this freewheeling activity is difficult for teachers to 

teach, and for students to accept. Accustomed as teachers are to 

the body language of the raised eyebrow and the heavy sigh, they 

too must take special care to practice what they teach. 

The second stage requires the student team to identify an 

underlying problem which, if solved, would make for a substantial, 

positive change in the scenario. From their list of thirty to 

fifty subproblems, then, the team discusses, analyzes, and 

categorizes, formulating at least one or two fundamental, under

lying problems. The best one is then restated as follows for 

creative attack: "In what ways might. .. ?" or "How might we ... ?" 

The wording of the underlying problem is critical, not only with 

respect to state and national FPS competition, but also with 

respect to generating a concise focus. Teaching such linguistic 

precision is, once again, the language arts teacher's bread and 

butter. 

Step three involves brainstorming again--this time, the 

goal is twenty solutions to the underlying problem. Once more, 

students should call out their ideas and write them down without 

fear of peer or teacher criticism, for it is sometimes the hare

brained idea of one courageous team member that generates a 

substantive contribution from someone else. 

Step four requires each team to select the best of their 

alternative solutions by using a criteria grid. Students are 

coached on how to generate five criteria by which to evaluate 

their ten best alternative solutions. An example of a useful 

criterion might.be, "How expensive is it?" or "How long will it 

take to implement?" Each solution is then evaluated on a ten 
point scale for each of the five criteria. After ranking the 

solutions, students add up the five columns of numbers. The 
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solution with the highest point total becomes that team's solution 

to the problem stated in step two. Finally, the team generates 

a three to five hundred word elaboration of that solution. 

The goings-on in the classroom during these post-research 

activities are as delightful as they are academically defensible. 

Left to work for entire class periods in such small groups, some 

students finally come out of their shells and become fine leaders 

or willing, active followers, as necessary. Other students find 

themselves pushed harder than ever before by their peers, to 

deliver up to their potential. Equally important, the teacher, 

rather than feeling compelled to act as an inexhaustible font of 

wisdom, is freed to encourage, incite, and evaluate. Students 

find themselves asking the teacher for assistance on process 

rather than finished product. And because they see the entire 

FPS activity as a student centered endeavor that can be per

sonally, practically beneficial in both the short and the long 

run, they tend to embrace it in a thorough and long lasting way. 

The only serious vulnerability the program may face is the same 

one that all programs confront--students not intellectually adept 

enough to assimilate the process or material, and staff mem~ers 

lacking the time and training to present it with precision and 

zest. 

Perhaps most importantly, FPS does not simply draw on the 

existing skills of high potential students. Teachers who become 

proficient in explaining state and national scoring procedures 

discover quickly that they have yet another tool with which to 

expand student capabilities. Scoring is based on a variety of 

considerations: problem identification, the variety and flexi

bility of seeking informat ion, completeness, the fluency, 

flexibility, originality and elaboration of alternative solutions, 

the applicability and relevance of criteria to ideas evaluated, 

and the relationship of the final plan to the initial problem 

statement. It is with respect to these areas that state and 

national evaluators offer praise, note the need for clarification, 

delineate major weaknesses and skills needing improvement, and 

offer suggestions for upgrading team performance on the next 

scenario. So as teachers focus on scoring, they open up more 
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avenues for teaching writing and thinking skills,, 

Future Problem Solving is a boon for teacher and student 

alike. Nor has the efficiency of the process been lost on the 

business community: an advanced division is being organized for 

the best of the 100,000 students who have participated in state 

and national bowls (see Education USA, February 28, 1983). Stu

dents will spend a year working on problems submitted by business 

and industry, with the hope that they may submit their recommenda

tions to various corporations in person. It is this kind of link 

with the leaders of today that may serve to make our leaders of 

tomorrow more flexible, more humane, more creative, and more 

effective. Future Problem Solving can become a significant step 

in this direction for our students. 

HIKE, POODLE, SINCLAIR LEWIS, AND THE AEROPLANE 

by Robert L. Coard 

With the centennial of the birth of the Nobel-Prize-winning 

novelist Sinclair Lewis fast approaching (he was born in Sauk 

Centre, Minnesota, on February 7, 1885), it's perhaps fitting to 

observe the occasion by examining his little -noticed first book 

published under the pseudonym "Tom Graham" in mid-August , 1912 . 

This book, a juvenile novel entitled Hike and the Aero plane, 

unfolds the fantastic adventures of two boys of agile bodies, 

a lert minds, and impeccable morals: the main human character, 

Gerald Griffin, better known as Hike, and his close companion, 

Torrington Darby, better known as Poodle. In some ways though, 

the real protagonist is the aeroplane, a f lying machine de

nominated the Hustle, a "tetrahedral." a kind of gigantic box 

kite, made up of myriads of little parts looking like paper wings, 

which enable it to rise and descend a lmost like today's 

helicopter, float in the air from a cable like a boy's kite, and, 
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if need be, scoot along at one hundred miles an hour or even two 

hundred in a pinch. 

Besides the nullity of the book's literary merit and its 

pseudonymity, another reason for the public's lack of acquain

tance with Lewis's Hike and the Aeroplane is the scarcity of 

copies. In his bibliography printed in Carl Van Daren's 

Sinclair Lewis: §: Biographical Sketch ( 1933; reprinted 1970) , 

Harvey Taylor writes, "Of the one thousand copies printed less 

than eight hundred were sold, The author states that this novel 

will never be reprinted." Today Hike is a rare book and priced 

accordingly. In an article in the now defunct Sinclair Lewi~ 

Newsletter for 1975-6, "A Descriptive Catalogue of Sinclair 

Lewis's Novels," James S. Measell placed the value of a good copy 

at $350-$400. One would guess the going rate at centennial 

time will be at least $500. 
The St. Cloud State University's Learning Resources 

(library) is fortunate in possessing two copies of this rare 

book, which have been consulted in the preparation of this paper. 

One is inscribed by the author to an older brother, Dr. Claude 

B, Lewis, who for many years was a prominent St. Cloud physician 

and surgeon: "To Dr. Claude B, Lewis & his adorable wife from 

his brother, 'Tom Graham,' the author, better known as Sinclair 

Lewis. --And I hope the kids will find it not too much of a bore!" 

One wonders what Dr. Lewis's children thought of Hike. Another 

Lewis family connection presented by the juvenile is the dedica

tion "to Edwin and Isabel Letds, the author's oldest friends." 

These "friends" are actually his father, Dr, Edwin Lewis, and 

his stepmother, Isabel Warner Lewis. Sinclair Lewis's mother, 

Emma Kermott Lewis, died in 1891, and the physician-father 

remarried a year later. In the body of the novel there is 

another Lewis Minnesota name, the somewhat incogruous mention of 

"the Kalamazoo Avalanche and the South Sauk Centre Hoop-la" by a 

Washington, D. C. bellboy, who is describing newspaper practices , 

The illustrations in this distant progenitor of Star Wars 

and The Return of the Jedi must not be overlooked, for they 

quickly reveal the derring-do of the content. Front and center 
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on the cover of the juvenile is the aeroplane, the Hustle, 

with a man dangling by a long rope from its box kite/go-cart 

structure, while below him is a swamped vessel, with a victim 

raising a supplicating hand. The scene is colored black, orange, 

and gray, with clouds outlined in an ominous, if fading, orange, 

The cover illustration is more or less reproduced in the frontis

piece, which has some additional details at the bottom, showing 

the crew of the disintegrating vessel, whom the boys are rescuing. 

The frontispiece carries this caption, "The waves were increasing-

the yacht could not last much longer Page 51." By coincidence, 

the youthful reader in 1912 would have' a real sea disaster in 

mind to match the fictional: the Titanic went down in April,. 

t912, with a loss of more than 1,500 lives. The illustration 

credit line of Hike is expressed in these words: "With il

lustrations in two colors by Arthur Hutchins," Granted, the 

meager two colors of the illustrations are pretty remote from 

the rainbow hues of today's color TV, but they are unmistakably 

pointing in that direction. 

A description of the remaining three illustrations reveals 

more of the precipitous action of Hike. The next illustration 

has as verbal accompaniment, "Lay that gun down or I'll throw 

.' you off this machine." This caption refers to the boys' en

counter with moonshiners in Tennessee as they are flying the 

Hustle in thirty hours from Monterey, California, to Washington, 

D. C,, to place its merits before the Army Board of Aviation 

and to defeat the machinations of Captain Willoughby Welch, who 

has been bribed to favor the Jolls aeroplane by P, J. Jolls, its 

corrupt owner. Needless to say, Hike and Poodle win that one 

for the diffident inventor of the Hustle, the half-mad genius 

Martin Priest, who was too shy to appear before a committee. 

Yet another illustration is labeled, "Will you take a couple 

of soldiers and come?" The scene in the dining room of a great 

Corinthian-columned restaurant has Poodle imploring General 

Thorne to come to the rescue of Hike, who has been kidnapped by 

nasty underlings working for Jolls. Captain Welch and Jolls 

are again thwarted as Hike and Poodle with some assistance 

from General Thorne and the soldiers speedily straighten out 
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matters. Incidentally, the boys' transcontinental crossi~g in 

an airplane in thirty hours much exceeded the first actual trans

continental crossing in an airplane made that same year. My 

1962 copy of The Encyclopedia of American Facts and Dates states 

that it took Galbraith P. Rodgers, from September 17 to 

November 5, 1912, with 82 hr. 4 min. in actual flying time to 

make a cross-country flight. 

The fina l illustration reveals something of a crack in the 

construction of Hike and the Aeroplane, for it depicts Hike and 

and Left Ear Donegan legging it to a winning touchdown for Santa 

Benicia Military Academy in t he last chapter "The Big Game." 

What has happened to the Hustle, which more recently performed 

wonders in strife-torn Mexico and again helped to foil the 

nefarious Captain Welch, who somehow had acq_uired command of an 

outlaw gang there? The concluding illustration bears the cap

tion, "Hike passed 'Left Ear' the b_all and yelled 'Beat it! '" 

Hike, of course, could have made the touchdown himself, but he 

thoughtfully let Left Ear score, for Left Ear was growing jealous 

of Hike's Homeric achievements. 

Why would the literarily ambitious young Lewis take time 

off to write a ga:rden-variety, if competent, juvenile? For the 

money. To buy time to work on his first acknowledged novel, Our 

Mr. Wrenn, which would arrive in 1914. Acco:rding to Lewis's 

biographer Mark Schorer in Sinclair. Lewis: an American Life 

(1961), the sum of $200 and 'Jfo royalty were the reasons why the 

twenty-six year-old Lewis put aside his work as publicity man 

for the Frederick A, Stokes Publishing Company in New York City, 

went to Provincetown, Massachusetts, in the summer of 1911, and 

in three weeks there composed Hike and the Aeroplane on com

mission from his employers. 

No doubt Lewis's publisher hoped that Hike and the 

Aeroplane would rival the successful boys' books of the day that 

appeared in populous series: the Rover Boys, the Motor Boys, 

the Motion Picture Boys, Frank Merri well, Tom Swift. The last 

named, the Tom Swift Series, with its hymning of technological 

progress, apparently is t he immediate stimulus for Lewis's ideas 
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in ~_!ke and the Aeroplane. As Edwa:rd Wagenknecht put it in his 

charming American Profile 1900-1909 ( 1982) , "Tom Swift probably 

invented more things than Edison." In 1906 after penning scores 

of boys books under a variety of series and a variety of 

pseudonyms, the creator of Tom Swift, the indefatigable Edwa:rd 

Stratemeyer (1862-1930) set up a literary factory in New York 

City with numerous collaborators, the Stratemeyer Literary 

Syndicate, which spewed out hundreds of juveniles including the 

Bobbsey Twins for younger children as well as Tom Swift. The Tom 

Swifts continued coming off the production line after 

Stratemeyer's death, for I own Tom Swift and His Television 

Detector with a copyright of 1933. 

Another source for Lewi s , it seems to me, particularly for 

the action at the Santa Benicia Military Academy, was the 

Lawrenceville School s t ories of Owen Johnson (1878-1952), 

published in such volumes as The Eternal~ (1909), The Varmint 

(1910), and The Tennessee Shad (1911). Those outrageous nick

names in the Lewis juvenile--Hike Griffin, Poodle Darby, Left 

Ear Dongan, Bluggy Blodgett Gimlet Jones , Sea Lion Rogers--would 

seem to be inspired by Zohnson's Shrimp Davis, Turkey Reiter, 

Snorky Green, Piggy Moore, Lovely Mead, Brotherly Love Baldwin, 

and that Hungry Smeed, who honored his appellation and won glory 

for his student house by consuming forty-nine pancakes in one 

sitting. Lewis knew Owen Johnson personally, and Johnson later 

was one of the ushers at Lewis's wedding to Grac e Hegger in 1914 . 

Johnson, of course, is best known for a novel on college life, 

Stover at Yale (1911). The Johnson prep school stories, however, 

were first serialized in McClure's Ma?azine and hence are more 

stories about boys rather than for boys. So maybe Gilbert 

Patten (1866-1945), "creator of the ninth inning hero Frank 

Merriwell" (as Harold Kalb, Jr. phrases it in the article on 

Patten in The Dictionary of American Biography, Supplement Three), 

was more the source for the athletic passages that somewhat 

awkwa:rdly follow the aviation exploits in Hike. Lewis's is 

strictly a book for boys with adults q_uickly receding into the 
hackground and women existing only for purposes of getting 
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rescued. 

Besides the $200 and the minute royalties, what benefits, 

if any, did Lewis get out of writing and publishing Hike and the 

Aeroplane? My guess is that there must have been a satisfaction 

in having a book in print and with it some corresponding increase 

in self confidence, Certainly there was the discipline and 

practice of designing and composing a piece of considerable 

length, Additionally, the research on aviation for Hike over-

flowed into Lewis's second novel for adults, The Trail of the 

Hawk (1915), where the protagonist Hawk Ericson wins glory as 

one of the nation's leading aviators in the middle portions of 

the book before giving it up to go into the Touricar business 

and ma=iage in the third and final section. Lewis also had for 

the first time in book form the experience of writing up familiar 

environments and contemporary scenes. The Monterey portions of 

the juvenile somewhat reflect his 1909 experiences in California 

in the Carmel and San Francisco areas; the Washington, D. C. portions, 

his experiences in the nation's capital from March, 1910, to 

October, 1910, working for the periodical the Volta Review. 

These settings will show up again in serious works: the 

C~lifornia for parts of The Trail of the Hawk; the Washington, 

D. C., for a couple of the later chapters of Main Street. Along 

with the oddball character names, I can see other mannerisms of 

Lewis's style developing in Hike: the characters who talk with 

~ and Y!dfilP exclamations; the fondness for carol and roar and 

other variations on llihY: to introduce dialogue; the use of con

temporary references (President Taft, the explorer Captain 

Scott); employment of contractions like "po'ms" for "poems" and 

elongations like "Geerawld" for "Gerald"; the insertion of 

alliterative horseplay ( the villain Captain Welch, "smiled 

that silky, sneaky, snackey, sneery smile"), 

Finally, one remembers that Lewis would continue at 

times the practice of producing work solely for money, such as 

the pot-boiling novels The Innocents (1917), a blobby bit of 

sentimentalism about old folks, and Mantrap (1926), adventures 

in the Canadian wilderness, which later made a good movie vehicle 

for It-girl Clara Bow but which was otherwise valueless. 
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Likewise there were scores of commercialized short stories 

concocted according to formula for the Saturday Evening Post 

and the ladies magazines. Still Lewis did not turn from Hike and 

the Aeroulane to produce Hike and the Submarine . Hike and .the 

Giant Wireless, Hike and the Moon Rocket, though he did cautiously 

leave an opening for sequels by allowing that thorough-going 

villain Captain Willoughby Welch to escape again, perhaps to bob 

up in Hike and the Streamlined Train if the need arose. In actual 

fact though the Hike money went to finance serious work. Just a 

decade later, Hike would be followed by Babbitt (1922), which 

added the word Babbitt to dictionaries in English for all time and 

gave the world an unforgettable ribbing of business boosterism--

a monumental achievement that alone would make the 1985 Lewis 

centennial an important cultural event and Hike and the Aeroplane 

worth remembering as the author's first book. 
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BOOK REVIEWS 

by Norine Odland 

Cleary, Beverly. DEAR MR. HENSHAW. illus. by P. Zelinsky. 

Norrow, 1983. 

Leigh (Lee) Botts tells his story through his diary, a sug

gestion from Mr. Henshaw, Lee's favorite author. 

Believable and humorous/serious, the observations of human 

behavior ring true for the adults and the children. Lee 

is concerned about the way his father seems to forget him 

but he does not dwell on his miseries; he is concerned, too, 

about the theft of his school lunch and gives his full 

attention to constructing a burglar alarm for his lunch 

box. Much more than a book about divorce or letter writing, 

it is smoothly crafted prose that moves the reader, It is 

the author's twenty-seventh book and critics who know the 

first twenty-six have been good and popular are calling 

this the best. 

Cooper, Susan. THE SILVER COW, A WELSH TALE. illus. by Warwick 

Hutton. Atheneum (Margaret K. McElderry), 1983. unpaged. 

$11.95. 

A smooth and melodic retelling of a Welsh tale of a harp 

and the magic that comes from the beautiful mu sic a boy 

plays. Greed is punished in true folk tale style. Water

color paintings in blue and green are consistent with the 

magic mood. Oral r eading brings full appreciation of the 

beauty of the language. 6-9 

Delton, Judy. I'M TELLING YOU NOW. illus. by Lillian Hoban. 

Dutton, 1983. 

Artie is one mischief ahead of his mother and thus the 

title when she admonishes him after the fact. Snappy and 

real, children are treated honestly. The pictures, in 

color, go along with t he humor and the happy sense of 

the story. 4-6 

dePaola, Tomie. THE LEGEND OF THE BLUEBONNET. Putnam, 1983. 

unpaged. #10. 95, 

A retelling of a Comanche legend explains how the state 
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flower of Texas came to be. Told in simple direct prose, 

the sacrifice of the young Indian girl is sincere. 

Children who listen to the story respond with quiet awe and 

reverence for the e;irl' s courage. The pictures a.re true 

to the text and burst in glorious blue after the rains. 

6-12 

dePaola, Tomie, SING, PIERROT', SING. Harcourt, 1983. unpaged. 

$11.95. 

A story in mime and truly a work of art. The clown's story 

comes to its happy ending because children know real love, 

sadness, and loyalty. Blue is the predominant color in 

compositions that tell the story with no need for words. 

All ages. 

dePaola, Tomie, THREE WISE KINGS. Putnam, 1983. unpaged. $10.95. 

Unique for its rich and fine art and for the interpreta

tion of the text. Not just another retelling. Note from 

author about research adds credibility: All ages. 

Fleischman, Paul. PATH OF THE PALE HORSE, Harper, 1983, 144pp. 

$9.89, 

Set in Philadelphia in 1793, the main characters, a four

teen year old boy who wants to be a doctor, and his sister, 

find t hemselves visiting the city in the midst of a yellow 

fever siege. Superstitions and medical practices of that 

time are a dramatic base for the action. There is fore

shadowing that makes it seem either Lep or his sister will 

get the fever but they esc2.pe. Readers are likely to be 

aware of the changes in medical science during the past 

two hundred years. 11-15 

Fritz, Jean . THE DOUBLE LIFE OF POCAHONTAS. illus. by Ed 

Young. Putnam. 1983 , 96pp. $9,95, 

A picture of the life of Pocahontas that is based on 

research and extends beyond the usual romantic tale. 

Straightforward relating of documented episodes and clear , 

economical writing throughout. Illustrations are hazy 

images and refrain from depicting more than mood. Totally 

engrossing from the beginning to the last word. Deserves 
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to receive much acclaim when judging the best of new 

books. 10-up 

Lasky, Kathryn, BEYOND THE DIVIDE. Macmillan, 1983. 254pp. 

$11.95, 

When her father is banished from their Amish community, 

Meribah follows him and so begins a treacherous wagon train 

journey west. Actions of the company are motivated by self-

survival, and some are cruel and vicious. Readers will 

stay with the tale for it is compelling; there may be 

differences of opinion about the ending. 11 up 

L'Engle, Madeleine. AND BDrH WERE YOUNG . Delacorte, 1983, 

24lpp. $13.95 , 

A re-issue of a tale of two young friends in Swiss boarding 

schools. The hint of romance is only one of the fine con

trols the author demonstrates in the writing. Tight plot 

and surprises, that really have a reason for being, make 

it a book worth reading. 10-16 

Murphy, Shirley Rosseau, TATTIE'S RIVER JOURNEY. illus. by 

Tamie de Paola. Dial, 1983, $11.89. 

If "making the best of it" ever applies, it does for Tattie 

as her house floats down river in a flood. Happy ending 

and all is made vivid in framed drawings using folk art 

style. Vibrant colors; skillful handling of composition 

gives a feeling of motion, especially in 3 double spreads. 

5-10 

Rounds, Glen. MR. YOWDER AND THE WINDWAGON, Holiday house, 1983, 

$8.95 

A tall tale as only a master storyteller can create. 

There are no loose ends in this ridiculous escapade in the 

Old West. Dry wit in text and drawings. 8-12 

Rounds, Glen. WILD APPALOOSA. Holiday House, 1983, 79pp. $10,95, 

Flawless writing tells the story of a wild filly who 

escapes the airplanes of the horse hunters. After a trek 

through the Badlands, the Appaloosa comes to the ranch 

where a young boy is hoping to own the brave filly. Line 

drawings add to the feeling of space, quiet, and freedom. 

9-12 
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Speare, Elizabeth George. THE SIGN OF THE BEAVER. Houghton 

Mifflin, 1983, 

All criteria for excellence in writing are met in this story 

of suspense and loyalty. Neither style nor theme detracts 

from a high spirited, fast paced tale. Historical fiction, 

1769 in Maine, Matt owes his survival to the Indians. Matt 

is left alone while his father returns to Massachusetts 

for the rest of the family. 10-14 

Beatty, Patricia, MELINDA TAKES A HAND. Mo=ow, 1983, 197pp. 

$9,50. 

Fiction, set in 1893 , is well-written with a large dose of 

good humor in the details of the episodes. Two sisters 

leave Chicago, the older to ma=y a Californian in 

Colorado; the younger, a real go-getter and the na=ator, 

accompanies the bride. Life in a small Colorado town, 

carefully researched, is described in the action of the 

tale. All the ingredients of a good story means the reader 

does not want to stop before the happy ending, Extensive 

author's note lends credibility to some conditions and 

actions which might otherwise be suspected of contrivance, 

e.g. at the Columbian Exhibition, the exhibit of a horse 

and rider made of prunes and painted gold (from California). 

10-14 

Estes, Eleanor. THE MOFFAT MUSEUM. illus. by author. Harcourt 

Brace Jovanovich, 1983, 262pp. $10.95. 

Those who know the Moffats from the books first published 

in the 194os will find it easy to be reacquainted with 

Rufus, Joe, Jane, and Sylvie after the first pages of the 

new book set in Cranbury, Connecticut . New Moffat 

readers can begin with this book for it stands on its own. 

The founding of the Museum is the first episode; the pace 

quickens as the story moves to Sylvie's wedding where 

Rufus scatters rose petals from the balcony (a surprise) 

and Joe has his first real dress suit. There is no 

attempt to make the action contemporary; it is 1919 and 

autos are a novelty, trains are ordinary, Joe gets his 
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"working papers" at age sixteen. The characters dominate 

and the style is direct and sincere so there is no heavy 

mood of nostalgia. Great for oral reading in whole or in 

parts. 8-11 

Newton, Suzanne. I WILL CALL IT GEORGIE'S BLUES. Viking, 1983. 

197pp. $12.95, 
A troubled family is depicted with intense reality. Set , 

in a small town in North Carolina, each of .three children 

reacts in a different way to their strict father, a Baptist 

minister. The narrator is the second child, a boy of 

thirteen who is secretly a jazz pianist. His older sister 

defies her father by dating the town's tough kid, and the 

younger brother withdraws into a fantasy. The mother, 

portrayed as helpless until late in the story, is more real 

than the father who is starkly one-dimensional. There is 

relief for the reader in knowing that the problems are 

recognized and there are places and persons who will 

help. 12 up 

Martin, Bill, Jr. BROWN BEAR, BROWN BEAR, WHAT DO YOU SEE? 

illus. by Eric Carle. Holt, Rinehart, Winston, 1983. 

The story has been told orally by the author for many 

audiences and now the book adds a visual interpretation 

of the simple cumulative tale. Bright colors and a double 

spread page for each animal means excellent projection of 

most of the pictures. The last several pages, with all 

of the characters on a double spread, may call for closer 

viewing. Alliteration and rhyme make the words flow and 

children soon join in reading the text. 2-5 
Hauggard, Erik Christian. A BOY'S WILL. illus. by Troy Howell. 

Houghton Mifflin, 1983. 41pp. $8.95, 
Off the coast of Ireland, in 1779, young Patrick risks 

his life and his grandfather's wrath when he, alone in 

his small boat, sails out to warn John Paul Jones of 

impending disaster. Much American history in the back

ground of the short tale but readers will also find real 

adventure. Readers/listeners will be cheering for 
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Patrick to succeed. 9-12 

O'Dell, Scott. THE AMETHYST RING, Houghton Mifflin, 1983. 

212pp. $12.95. 

Third book in a trilogy, this can stand on its own but The 

Captive and The Feathered Serpent will fill in earlier 

details of persons and places and make the concluding story 

even more vivid. Based on a legend of a Maya god, this 

story takes place after leaving the Maya and while with 

Pizzaro in the land of the Inca. Gruesome, violent practices 

are described in detail; allegiances seem to be made for 

convenience, not for loyalty. Well written. Will chal

lenge the best readers. 13 up 

Selden, George. CHESTER CRICKET'S NEW HOME. illus. by Garth 

Williams. Farrar, Straus, Giroux, 1983. 144pp. $10.95, 

Chester Cricket finds himself suddenly homeless when care

less picnickers sit on his stump. Each of his many friends 

offers to share their abodes in this journey through the 

Meadow. Humorous and imaginative, the reader enjoys antics 

and worries from the point of view of Chester and his 

friends. Black and white detailed drawings are as spirited 

and humorous as the text. Lively conversation makes this 

great for oral reading. 7-9 

Cassedy, Sylvia, BEHIND THE ATTIC WALL. Crowell, 1983, 315pp. 

$11.89, 

If a reader wants something different this meets the test. 

Finely crafted writing achieves an eerie mood suspended 

between reality and fantasy. A rejected young girl finds 

herself in a large home with two elderly aunts. Her 

escape is in the discoveries of the past she makes as she 

listens through the attic wall. The adult characters are 

puppets on strings, predictable and stiff. Challenging 

for readers with good imaginative powers. 10-13 

Carlson, Natalie Savage. SURPRISE IN THE MOUNTAINS. 

Elise Primavera. Harper & Row, 1983, unpaged. 

illus. by 

$9.89. 

A tale told in the outdoors in the days before Christmas. 

Old Quill, the prospector, with his burro Shag, are 
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AVOIDING 1984: TEACHING 

COUNCIL OF TEACHERS OF ENGLISH 

25th ANNUAL SPRING CONFERENCE 

HOLIDAY INN DOWNTOWN 

MANKATO, MN 

May 4 & 5, 1984 

Open to: English and Language Arts teachers at all levels 

college, secondary, and elementary--reading teachers, 

communication teachers, and students, 

REPRESENTATIVE PRESENTATIONS: 

The College Section: 

Minnesota Writers 

Literature by/about Minority Persons 

Student Centered Approaches to Writing 

The Secondary Section: 

Playwriting Through Improvisation 

Speech Experiences in the Secondary School 

The Elementary Section: 

All Day Writing Workshop 

Is Poetry Writing Too? 

Writing to Learn: A Study Skills Workshop 

FOR FREEDOM AND EXCELLENCE 

CONFERENCE SPEAKERS: 

Keynote: 

Banquet: 

Tillie Warnock 

Professor of English 

University of Wyoming 

Ross Winterowd 

Professor of English 

The University of Southern California 

Elementary/Junior High Breakfast: 

Luncheon: 

Carol McCormack 

Professional Story Teller 

Kate Green 

Creative Writing Teacher 

Minnesota Poet 

OTHER EVENTS: 

A Morning with Texbook Publishers 

Presentation of Edna Downing's History of Twenty Five Years of 

the MCTE 

Honoring Past President s of the MCTE 

Look for more conference and registration 

informat ion in MCTE newsletters and mailings, 
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generous with their friends in the forest, Return 0f 

their kindness is the gift the pack rat leaves on Christmas 

Eve, Quiet sentiment in the realm of the animals. Short 

enough for reading aloud in one listening time. 6-8 

Yorinks, .Arthur. IT HAPPENED IN PINSK, illus, by Richard 

Egielski, Farrar, Straus & Giroux, 1983, unpaged. $11,95, 

The story uses an old theme; Irv Irving wants to be some

one he isn't, Losing his head, he wears one his wife 

makes and on that day he learns his lesson, The pictures 

are the unique feature of the book, They are framed full

color paintings showing great detail of characters and 

action, Humor in the art is adult; chi1dren are puzzled 

by it. 5-9 
Byars, Betsy. THE GLORY GIRL, Viking, 1983, 122pp. $10,95, 

This writer constructs a story that holds the reader's 

attention even though the direction of the action and 

the resolution are predictable. The Glory family are 

Gospel singers. Anna Glory, who cannot sing, tells the 

story, Uncle Newt recently out of prison is rejected by 

all but Anna. When the crisis comes Newt saves the family 

and Anna discovers she is somebody after all. 10-14 
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LIBERAL ARTS AND USEFUL IDEALS: 

COOPERATION BETWEEN LIBRARIANS AND COMPOSITION TEACHERS 

by M, J, Pankake 

"Are you finding what you need?" the librarian asks the un

dergraduate, "Well, I don't know, I'm just looking araund; I 

have to write a research paper," she says, looking confusedly 

from a list of reference book titles to the shelves, to the li

brarian, and back to her list again. Another student presents 

himself at the reference desk announcing, "I have to write a paper," 

The assertiveness and finality of his pronouncement convey his 

belief that he has done all he needs to, which is the cast him

self helplessly into the hands of the nearest librarian. 

Both student writers probably are hampered by the lack of a 

subject, but even when they have subjects, students are impeded 

even more by their ignorance of how to identify, find, and eval

uate information on their subjects. The first student is sup

plied with a list of reference books, but she is almost as lost 

as the student who comes in empty-handed, The latter does not 

know where to begin; the former may know where to start, but she 

does not know why, when, or how she should consult the prescribed 

volumes, And neither realizes that reference books and librarians 

seldom supply paper topics. 

The initial confusion students experience when beginning re

search papers need not be endemic, for closer coordination be

tween composition teachers and librarians can reduce the aim

lessness and frustration students display in looking for informa

tion. Coordination also may result in better papers and more 

effective education. 

Librarians and composition teachers can work together in 

two ways: 1) the teacher can consult the librarian for profes

sional advice as the teacher designs the composition course, or 

2) the teacher can ask the librarian to provide a formal intro

duction to the use of the library as a part of the course, 

If the teacher consults the librarian while planning the 

course, the librarian can point out where specific library exer

cises or specific reference tools may serve the .teacher's objec-
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tives, For example, if the teacher wants students to seek a 

review of a book, the librarian may remind the teacher of the 

several book review indexes, of the works published on writing 

book reviews, or of the necessity to explain to the class the 

differences between literary criticism and book r8views, 

In the hopes of giving students a formal component of l.i

brary use, the teacher may decide to assign to the class the 

library exercises published in the composition textbook or to 

create a similar assignment, But the teacher should consult a 

librarian about such exercises, 
The exercises published in composition texts frequently 

are out of date when they are published. For example, for many 

years students doing the exercises in the Prentice-Hall Hand

book for Writers looked for the wrong title of an important 

periodical index, In the 6th (1974) and 7th (1978) editions, 

the list of books to which students were directed to find the 

answers cited the International Index to Periodicals as a work 

they should use. For seventeen years, until the 8th (1982) 

edition, students looking for the International Index were 

required to go to needless trouble, for that index had changed 

its name in 1965, Or, as in another example of a very important 

and often-cited source, many texts still refer students to Win

chell's Guide to Reference Books even though it became Sheehy's 

Guide to Reference Books in 1976. 
Even if the editors of composition tests are up-to-date 

on the details of ref.erence works when their text goes to press, 

it is likely that their information on reference books will be 

outmoded soon, since new reference works and new editions of 

old works are published constantly, Reference works are seldom 

static, As new editions appear, reference works change in 

their contents, formats, and, most importantly, in their rela

tionships to each other, 
If the teacher consults the librarian about the proposed 

exercise, the librarian can determine which publications cited 

have changed recently, The librarian also will notice whether 

the cited works can be located readily in the library, or even 
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that the library still has them, For example, some academic 

libraries are now cancelling subscriptions to printed indexes 

because it is cheaper to offer only computer searches of some 

data bases rather than to mai·ntai·n b th o computerized and print 

access to the same material, 

Librarians want to have the opportunity to preview library 

assignments simply because consultation makes their work easier. 

They also can offer the students a richer experience in the li

brary. Students have trouble locating works with incorrect 

titles, such as the International Index, and when they do find 

them, they sometimes end up using works that are out of date. 

Students looking for or using outmoded sources become discour

aged easily. Groups of such students can cause temporary havoc 

in a busy library, particularly if they have been advised to 

shun the assistance of the reference staff. 

Sometimes composition teachers will make up a library 

exercise following the model from a composition textbook, In 

these cases they should also seek advice from the librarian 

about particular works included in the exercise, The commonly

assigned Poole's Index illustrates a difficulty the professional 

librarian can help the teacher avoid, 

Although many textbooks such as the Prentice-Hall Handbook 

for Writers tell students to use Poole's Index to Periodical 

Literature, many librarians will advise the teacher against re

quiring undergraduates to learn this source, Poole's should 

not be one of the required bibliographic sources for undergrad

uates, and for most freshman it is a waste of their time to 

handle Poole's Index. 

Compiled without modern indexing techniques, Poole's is 

difficult to use, and because it covers periodicals published 

between 1802 and 1907, and the information to which it directs 

students will be hard to locate and also may not be the infor

mation most useful for them. Even when a student seeks a nine

teenth-century article as a primary source--say, an early book 

review of a nineteenth-century novel--such information today 

often is available in more convenient sources and in other, 
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better formats. For example, Evert Duycinck's 1851 review of 

Moby;-Dick is found readily in the Norton Critical Edition and 

in Herschel Parker'.s The Recognition of Melville, Most librar

ians know such a review is found more easily through using 

sources other than Poole's. 

Finally, the paper on which Poole's is printed is ba.d,lY 

deteriorated. Some librarians, aware of their curatorial re

sponsibilities, justifiably prefer to discourage pointless or 

casual use of fragile materials when people can use easily ac

cessible substitutes so that a work like Poole's will be used 

only when it alone can provide needed information, 

A librarian may advise against requiring students mechan

ically to use other particular common sources. For example, 

some teachers require, and even James Lester's excellent Writing 

Research Papers recommends, Dissertation Abstracts International, 

Most undergraduates know neither what a dissertation nor an 

abstract is, While they certainly can benefit by learning of 

the existence of those two types of writing, the kind of infor

mation supplied by an abstract or a dissertation is extremely 

unlikely to be of much use to a freshman writing a paper, 

In addition to advising the teacher on the particular 

reference works students should use, the librarian also can 

assist the teacher to construct the exercise carefully, The 

teacher must keep in mind not only the works the students will 

use, and the information they are to discover, but also the way 

students will find the works and the information, A bad problem 

is set up if, for example, the instructor browses through a 

reference book, say, an encyclopedia of mythology, finds an 

article on the Druids that mentions the Grim Reaper, and then 

lights on the Grim Reaper.fact as something students should 

find, If the Grim Reaper is not entered in the encyclopedia's 

index, no one can find it except accidentally, which is exactly 

how the teacher first came upon it. Such a problem not only 

frustrates students, but it also teaches them that haphazard 

stumbling is a suitable methcxi for finding information, A 

librarian can help the teacher avoid such unintentional results, 
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An expedient methcxi is for the teacher to d.evise the 

exercise and then give it to the librarian before assigning it 

to the class, Even if the exercise is designed perfectly and 

needs no professional suggestions from the librarian, librarians 

benefit by knowing about the exercises students are doing. 

Librarians will eventually see the exercise as stud.ents need 

help, so the teacher may as well consult the librarian in ad

vance. 

Composition teachers also should realize that if they have 

failed to discuss the exercise with the library staff, they are 

less likely to succeed in the intentions that lie behind. their 

prohibition: "Do not ask a librarian for help," It is the li

brarian's job, when noticing a patron thwarted in a search or 

hunting fruitlessly, t.o help, It also is the librarian's job 

to recognize patrons in need of assistance, and skilled 

librarians can do that quickly, The teacher's prohibition is 

unnecessary and it puts the student in an awkward position of 

having to defy common sense by rejecting help when it clearly 

may be needed. 

Librarians can help students look for information without 

giving them the answers, and will do so when they know the stu

dents are supposed to be learning how to use the library, In

deed, wanting to teach patrons to use the library, the librarian, 

through a simple, artful dialogue with the student about types 

of sources, about familiar sources and about using the catalog 

to identify new works, and about other strategies, can steer the 

student subtly to the discoveries invited by the exercise, 

When compositi?n teachers teach the use of the library, 

they should seek advice from librarians rather than trust 

blithely in the mcxiel ~ffered by the composition textbook, The 

studies listed below/by Freeman and TiecheJ:discuss additional 
/ 

aspects of the inco~plete and inaccurate information presented 

in textbooks, 1 •2 

Many-librarians have decided that standardized exercises 

and all-purpose lists of reference books are not very useful 

ways to teach students how to ,use the library. The "scavenger" 
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or "treasure-hunt" exercise in which students first hunt for 

particular reference books and then, having located these 

works, look for particular data in them have very limited use

fulness and fail to teach the most important concepts and 

sources. 

First, such exercises often are disfunctional because 

students have to go to such trouble to find the particular 

books that, once having located them, they pay little er no 

attention to the information they contain. The disproportionate 

labor required simply to locate twenty sources at one time, 

especially in larger libraries, causes students to confuse the 

means and ends in such an exercise. 

Secondly, these "fun-fact-finding" exercises often direct 

students to works that are not the most useful for their papers. 

Bartlett's Familiar Quotations, the Statistical Abstract, and 

the World Almanac are wonderful books for students to discover, 

but none of these, nor will all of them together, suggest to 

students that information in libraries is organized, not just 

housed. Library exercises seldom provide a key to unlock that 

organization. Sending students pell-mell through numerous 

reference works will fail to direct them immediately to the 

bibliographical sources necessary to firrl the basic reading 

preliminary to writing a paper, Such exercises rather cause 

students to perceive the library as a hodge-podge of dis

connected if interesting data lodged in an arbitrary assembling 

of books. Moreover, such exercises alone do little to prepare 

students to find new sources of information independently once 

the hunt-and-page exercise is concluded. 

Librarians who have assisted students as they seek infor

mation know that most undergraduates need to know how to define 

their topics and how to firrl books and articles for those 

research topics, They also need to know when to use an 

encyclopedia and when not to, and how to discover for them

selves the existence of bibliographical sources more specialized 

than the Reader's Guide to Periodicals, sources such as the 

Public Affairs Information Service or the Humanities Index. 
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Composition teachers can ask librarians to teach students these 

matters. 

An orderly introduction by a librarian knowledgeable about 

the most suitable reference works, the structure of reference 

literature, and guides to the literature can teach students to 

learn basic bibliographical sources and skills. Librarians can 

teach the students about different types of reference works and 

their different functions, They can explain how specific tools 

such as the canl catalog or the computer terminal provide access 

to certain kinds of information. They can reveal how reference 

books supplement each other and wha.t particular search strategy 

will uncover suitable information in a particular discipline. 

Librarians also can teach students about guides .to reference 

literature. When students become well acquaint ed with a 

comprehensive guide, either a general one such as Eugene 

Sheehy's Guide to Reference Books or one of those specific to 

a particular subject or discipline, such as Lorna M. Daniels' 

Business Information Sources, they will not only uncover for 

themselves the bibliographical resources available, but they 

will discover both the general and specialized books of facts, 

the directories, and the handbooks they may need later, 

Librarians know that college students experience the op

posite of the problem students fac e in high school libraries, 

that of insufficient material. The college or university 

library will have too much material for them, but too often 

students fail to realize this fa.ct, and they naively accept the 

first readings they find_/• College ;,tudents t hus have an 
' I 

additional task; besides finding in:forrnation they also must 

evaluate it and select that most u~eful. Librarians can help 

students to make such discriminatiqns by talking about choices 

and also by helping students selec~ initially those bibliographic 

tools appropriate to the kinds of ~nformation they need, 
I 

Teaching the use of the library is a complex endeavor, 

and librarians and composition t eabhers should work together 

for the best results. For example I, many stud ents both those 
I ' 

set loose with no guidance as well/ as those following a well-
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meaning but misleading list of reference works, often are led 

to the misperception that they should first accumulate a 

bibliography (whether it is one of five items or of five pages) 

before they read anything or think carefully about the questions 

their papers should answer. Their attempt to compile a complete 

bibliography before defining the topic well is neither efficient 

nor conducive to learning. Teachers and librarians both must 

encourage students to first begin reading and thinking. Students 

should let an idea or question guide the search for information, 

for the search itself requires thinking about the question at 

every step along the way. Students must alter the question as 

they weigh sources of information and as they measure the 

utility of the books and articles they find., They must not just 

accept whatever they stumble upon first. As teachers know, 

when students put off reading and thinking, they not only have 

a harder time defining the paper topic, but they can not use 

the sources suggested in the footnotes and bibliographies of 

the books and articles they do find. Rather than intellectually 

creating an answerable question from evidence, and then 

reasoning, judging, and concluding, students instead tend to hunt 

for a readymade answer to a poorly-defined or nearly impossible 

question. 

Undergraduates often form their questions and their paper 

topics backwards compared to the way scholars or scientists 

choose the subjects of their research, A scholar knows a field 

of inquiry and its authorities. A scholar knows not only that 

a certain question is meaningful to investigate, but also the 

body of literature from which the question has grown, Scholars 

usually have worked in or mastered that literature before be

ginning research. Knowing that information is available before 

beginning, the scholar has confidence that it is possible to 

answer or illuminate the question; that confidence can motivate 

the search. 

The scholar has formed a question after knowing a good 

deal about the subject. The undergraduate, on the other hand, 

usually asks a question at the beginning, rather than in the 

-44-

... 

middle of the process of scholarly inquiry. The undergraduate 

often picks a paper topic without knowing whether or where 

information on the topic exists. The student then may end up 

doing one of two things. One is to hunt through a large volume 

of published material looking for a needle in a haystack, 

hoping to light upon the pertinent pieces of information that 

happen to answer the question posed for the paper. Another is 

to choose a question that, due to the timeliness or other 

characteristics of the topic, requires original research or 

research outside the library. Students writing early in 1981, 

for example, on the dangers of video games found almost nothing 

published, much less indexed, abstracted, or listed in biblio

graphies. Both these tactics engender frustrating experiences 

for students. 

Could teachers help students more with the question

forming part of the research paper? Do teachers talk in class 

about the differences between original research and the different 

type of "research" a short paper reflects--the exercise in 

independent learning or the understanding or synthesis of known 

material? In the attempt to have students ask questions in a 

way similar to the scholar's, perhaps teachers could encourage 

students to explore further subjects they already know. More 

importantly, teachers could help students to realize the 

necessity of thinking while finding and reading the materials 

from which the paper is done in order to let what is known (the 

literature) influence what is to be investigated or discovered 

(the question). A question should be a tool for the student to 

use in directing the intellectual work, and it can be formed 

best in a kind of symbiotic relationship to the literature of 

the topic. 

Teachers and librarians have much to learn from each other, 

and discussing library assignments can provide the initial vehicle 

of communication for them to work together, Librarians can 

learn from teachers, too, For example, teachers requesting 

library instruction need not merely request a tour, They can 

remind the librarian that students have a hard time absorbing 
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disconnected data, such as titles of reference books, 

especially while standing uncomfortably crowded around in a 

circle with those in the back unable to see or hear and no one 

able to take notes, Teachers should ask if there is a classroom 

in the library, They should discuss at length with the librarian 

what the students will do in the course. Librarians then can 

learn more about why students use libraries, and they also can 

learn about pedagogy, Librarians can learn that telling stu

dents something that is good for them to know is less likely 

to be successful than is explaining principles or showing them 

reference works with immediate utility. Librarians can learn 

that students will be interested in material pertinent to their 

immediate needs and that when students apply new information 

they remember it. 

Composition teachers and librarians ought to work easily 

together because both want students to do well in school and 

because they share a common background and belief in the liberal 

arts, The core of these shared beliefs is epi torilized in Alfred 

North Whitehead's writings on education, "The students are 

alive, and the purpose of education is to stimulate and guide 

their self-development,,, We have to remember that the valuable 

intellectual development is self-development." 3 The stimulating 

and guiding of self-development is the premise of both modern 

education and modern library service, Academic librarians' 

reference philosophy aims to teach people how to find out for 

themselves, providing a tool for their self-development. And 

what is the function of a composition course if not to set 

students on the way to individual competency by developing and 

refining their communication skills to free them to work 

independently? 

"Education," Whitehead asserts, "is the acquisition of 

the art of the utilization of knowledge,,.Education must pass 

beyond the passive reception of the ideas of others, Powers of 

initiative must be strengthened," 4 The librarian and the com

position teacher can work together toward this strengthening of 

the student's powers, The librarian's goal in teaching 
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students how to overcome the complexities of the library and 

its information sources is to free students to use their 

initiative to identify useful information sources, The writing 

teacher, similarly, shows students how to develop their own 

thinking, how to use words, and how to command their expression 

of ideas, 

Additional confirmation of the notion, suggested by the 

joint application of Whitehead, that the teaching of writing 

and the teaching of the use of the library are similarly funda

mental to education comes from the classical exponent of liberal 

education, John Alfred Newman, In The Idea of!:_ Universitv , 

Cardinal Newman argues that liberal education provides "the 

exercises of mind, of reason, of reflection," which strengthen 

the intellect, "Knowledge, then, is the indispensable condition 

of the expansion of mind, and the instrument of attaining to 

it," 5 But how does one gain and command knowledge? By 

manipulating it. 

Communication of knowledge certainly is either a condition 

or the means of that sense of enlargement or enlightenment,.,but 

.. ,such communication is not the whole of the process. The en

largement consists, not merely in the passive reception into 

the mind of a number of ideas hitherto unknown to it, but in the 

mind's energetic and simultaneous action upon and towards and 

among new ideas ... It is not the mere addition to our knowledge 

that is the illumination, but the locomotion, the movement onwards, 

of that mental centre, to which both what we know and what we 

are learning.,,gravitates. 6 

The composition teacher guides the student in his manipu

lation of ideas, As the student learns to communicate ideas 

through writing, his mind is enlarged, The apparently 

pragmatic activity of teaching writing provides the means to 

the student's most liberalizing experience, 

The librarian, teaching the use of reference works and a 

strategy for finding information also may act as an agent of 

the student's liberal education, But, as complementary as are 

the pruposes of librarians and composition teachers, the ways in 

which they work differ. G,B, Harrison in Profession of English 
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provides an observation defining this difference, "The art of 

communication can only be partially taught, for the writer must 

first have something to communicate." 7 Herein lies the separa

tion of the functions of librarian and teacher. It is the 

librarian who most efficiently can assist the student in 

finding that something to coilllllUnicate, in providing materials 

with a stock of ideas and data for the student's mind to digest, 

and in building skills for future independent learning. 

Bringing the librarian into the classroom or the classes 

into the library is one means of integrating diverse specializei 

skills into a reciprocal endeavor, uniting factions of the 

academic community in pursuit of the goals we all value.8 We 

then work together toward Cardinal Newman's liberal ideal that 

"all Knowledge is a whole, and the separate Sciences parts of 

one. 11 9 
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WRITING--A TOOL FOR LEARNING 

by Greta Michaels 

Mechanical and informational. 

That's how almost all of the writing done by students in 

American secondary schools was categorizei by Dr, Arthur N. 

Applebee in his study, Writing in the Secondary School (Research 

Report #21, National Council for Teachers of English, Urbana, 

Illinois, 1981). 

Instead of helping our students use writing as a tool for 

learning, we assign mechanical writing tasks which re~uire no com

posing, only filling in answers. Instead of helping our students 

write because they neei to communicate, we emphasize recording or 

relating information. Virtually all writing done by our students 

is done for us, the teachers, as evaluators. We ask for very 

little writing of more than a paragraph in length, for very little 

writing which re~uires our students to think and to generate 

language. 

It's easy to imagine a teacher who reads this declaring, 

"I already have more to do than I can manage, I'm not even an 

English teacher. We never have enough time to cover all the 
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material as it is," True, As Dr, Applebee points out in his 

study, our students do put pen, or pencil, to paper frequently, 

and we teachers do work hard, It's the kind, not the amount, 

of writing in which we involve students that concerns Dr, 

Applebee. His first recommendation for improving writing in

struction is that we use writing as a tool for learning rather 

than as a device for showing what has been learned, 

The development of activities to help teachers and students 

use writing as a tool for learning is one of the goals of 

Writing in Content Areas, a cost-effective, innovative project 

funded by the Minnesota Council on Quality Education and located 

at Central High School in St, Paul. We use the term "expres

sive" writing for that writing which helps our students work 

out ideas, relationships, understandings, and feelings. The te= 

was first applied to such writing by Dr, James Britton who 

studies the writing done in British schools, His analysis of 

the functions of school writing was adapted by Dr. Applebee for 

his study, Expressive writing is the basis for transactional 

writing, writing which fulfills a task, and for poetic writing, 

writing which is imaginative and literary, 

Teachers can use expressive writing for many purposes, 

The primary purpose is to make students active learners. Ex

pressive writing is effective because it forces students to 

participate constructively in learning: the student who will 

have to write a response after a film cannot just sit during 

the showing; the student who is discussing and writing in a 

small group is less likely to get by with snoozing in the back 

of the room, 

Generating their own language in expressive writings helps 

your students think and learn; it also helps them become more 

fluent writers by providing many non-threatening opportunities 

for writing, Expressive writing activities should be frequent 

and are usually short and ungraded, This kind of writing can 

be incorporated into the learning experience of .fillY content 

area class. Obviously, expressive writing activities will 

probably be more frequent in social studies than in industrial 
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arts, but they have application everywhere. Some of the pos

sibilities for using expressive writing are listed below; these 

suggested activities have been grouped under the purposes for 

which you might use them in your classroom, 

USE WRITING TO INTRODUCE A SUBJECT AND TO FIND OUT WHAT YOUR 

STUDENTS ALREADY KNOW 

- Write down two things you already know about a subject, such as 

magnetism, and share them with the class, 

- Respond to a word or term, such as health, and share the 

response, 

- Do a focused free writing on a subject, such as the Civil War, 

to find out what you already know and what you need to learn. 

- Answer a provocative question asked by the teacher or some

one else, 

USE WRITING TO HELP YOUR STUDENTS GAIN CONTROL OF THE SUBJECT 

MATERIAL 

- Do the 'recite' and 'review' of SQJR in writing. 

Make side by side notes to correlate the class lectures or 

film strips with the reading assignments; these notes become 

study guides to use before tests. 

Write definitions of assigned terms in your own words; then 

write original sentences using those terms, 

Use writing to review for a test: write a quiz question and 

answer it in writing; then share the answer with the class, 

- Practice writing discussion answers and review for a test at 

the same time: analyze the teacher's question, organize an 

appropriate answer, and write the answer, 

- Write in your notebook three things learned from a reading 

assignment, 

- Write an 'I learned' statement at the close of a class. 

- Summarize, in your own words, an assigned reading or a 

lecture or a discussion or a film or a presentation or a field 

trip. 
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- Write to get 'unstuck' if you're stuck solving a problem or 

writing a paper. Write down everything you know and. see what 

you come up with. 

USE WRITING TO HELP YOUR STUDENTS CLARIFY THEIR UNDERSTANDING 

OF WHAT THEY ARE LEARNING 

Explain a concept, such as prime numbers or volume, to a 

younger person, 

- Explain a pair of concepts such as surface area and volume, 

- Write about an event, such as The Battle at Wounded Knee, from 

different viewpoints, 

- After a discussion, or a film, write a focus statement ex

plaining what you think the discussion or the film was all 

about. 

- State a problem, or the terms of a disagreement, and suggest 

a solution, 

Respond to a classroom experience, such as hearing an outside 

speaker or taking a field trip, 

- Write directions for a process-- any process-- which has been 

demonstrated, such as putting in a zipper or changing a 

sparkplug, 

- Complete this statement: "The main idea of is 

- Explain the meaning of a pictorial image such as a graph or 

a political cartoon, 

- Relate a real life situation to a process or concept learned 

in school, For example, make up a math problem involving 

the measurement of an area for paint or carpeting. 

Write your opinion of an issue discussed, or to be discussed. 

- Explain an abstract concept and its importance for you, such 

as one of the Rights guaranteed in the Bill of Rights. 

- Solve a puzzle and then explain, in writing, what was 

required and how you went about the solution, 

- Imagine that you are a character in literature or a person in 

history and write as if you are/were that person, 

- Answer an explain question: how did you do a problem? Why 
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did you do the problem as you did? 

Troubleshoot by pointing out what is wrong in a problem, or 

an answer, by finding what is inco=ect and explaining how to 

fix the e=or, 

USE WRITING TO HELP YOUR STUDENTS KNOW THEMSELVES AND TO HELP YOU 

UNDERSTAND THEM 

Reflect in writing on your experience as a learner, as a writer, 

or as a participant in some activity, 

- Consider the qualities and skills which you have to offer an 

employer, 

- Think and write about why a particular college, or post high 

school program, would be right for you, 

- Do a focused free writing about your experience with music, 

or art, or on a job, or as a member of some group, Use such 

writings if you are writing an autobiography, 

- Explain to the teacher which specific class activities helped 

you learn and which confused you, 

- Keep a diary of your own process or experience completing a 

class activity, such as a science experiment or a writing 

assignment, 

USE WRITING TO HELP YOUR STUDENTS DEVELOP MATERIALS FOR 

TRANSACTIONAL AND POETIC WRITINGS 

- Record images, facts, ideas for future use. 

- Use cluster writings, or RUSH writings, or free writings as 

the basis for essays. 

- Keep a reading log by writing in your notebook for five to 

ten minutes every time you finish a reading assignment, Use 

these response writings as the basis for discussion and/or 

essays, 

- Keep notes of materials for finished writings, such as lab 

notes for lab reports in science classes, research notes on 

sources read for research papers, or interview notes or notes 
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observations and investigations for special projects, 
- Develop writing maps after rereading your expressive writings; 

use those 'maps' to show relationships and to help organize 

your finished writings. 

Obviously, when you try a suggested. class activity from a 

list such as this, you must adapt it to your own stud.ents, content 

area, and teaching situation, At Central we have done that, but 

we have also learned several things which, I think, apply to any 

teacher's situation. 

First, like any tool, the writing tool must be used often 

enough to become comfortable for the user. If we want our 

students to increase their content learning and to become more 

fluent writers, we must be coaches as well as teachers, A 

coach provides the team with many opportunities for practice, 

We need to use expressive writing activities which promote sub

ject area learning as practice, That practice must be both 

guided and regular, 

Second, we have learned that we must respond to the 

students' writing. If we do not, the students feel that the 

writing is unimportant. There are many ways to provide response 

to student writing. One is to have the students share their 

writings with their peers. This allows them to write for a 

real audience and to learn together; it also facilitates any 

group work we may want the students to do, We may also give 

points for writing activities completed. Even better, for the 

students, we may write a short comment in which we react as 

interested adults and fellow learners to the students' learning 

and insights, A te5.cher' s response should not be a grade on 

short writing-to-learn activities. How often and to what 

length you respond will depend on your own teaching situation, 

but you will find that responses are necessary. 

Finally, you need some way of managing all that paper, 

Teachers at Central have found that a teacher who plans to 

involve students in expressive writing activities must have a 

management system, Many teachers already require class note-
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books and adapt these for expressive writings; others have 

folders for student work, Whatever your choice, a management 

system is essential if your students are going to do short un

graded writing actjvities several times a week. Personally, I 

prefer notebooks: notebooks make it easy to respond to the 

students' writing because all the writing is in one place, usually 

in the order done; also, notebooks require the student to take 

responsibility for the work while folders, often left in the 

classroom, tend to become my responsibility; notebooks can be

come study guides before tests; and, finally, notebooks become 

a record for the students to take with them when the class 

finishes. Dr, Toby Fulwiler of the University of Vermont has 

written an excellent article, "Journals across the Disciplines," 

(English Journal, December, 1980) which describes the rationale 

and possibilities for the use of what he names "class journals." 

Every time I pick up a magazine or newspaper, or turn on 

the radio or television, I read, or hear, something about the 

crisis in our schools. We are told that our students do not 

know how to read, to think, to write. A look at Dr, Applebee's 

description of how writing is used in our schools suggests 

that we allow our students to be passive; we let them soak up, 

or ignore, what we are teaching; we do not require that they 

think and generate their own language as they learn. Using 

writing as a tool for learning can make our students active 

learners at the same time that it makes them more effective 

learners and more fluent users of language. 
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THE NEW NINETY-MINUTE PERIOD 

by Lorraine Perkins 

Faced with. teaching Freshman C omposi ti on in ninety-minute 

periods during a five-week college summer session, I realized 

that my traditional methods developed for a quarterly class 

during the 196O 1 s and 197O's weren't going to work. But after 

initial panic, I saw that the long period offered. a chance to 

explore new methods and. be as eclectic as I chose. The resulting 

class turned out to be fun. 

Following the advice of Dr. Michael True, Assumption 

College, who emphasizes that language should first be heard, 

I began each period. by reading a short poem or, as the course 

progress, part of a student's writing. When one shy boy said, 

"That's the first time anyone read something I wrote," I 

learned how significant this reading was to students. 

Then we began the composing part of our period., and stu

dents enjoyed my compromise between journal writing and free 

writing. Knowing that they had little time out of class, I had 

them write in a journal for ten minutes during the class, using 

Peter Elbow's free-writing techniques. 1 However, I guided the 

content by providing a different stimulus each day. For instance, 

one day I gave each a peanut; on others I showed things such as 

a kite, a flag, a cartoon. Each time they were asked to 

describe the thing closely, then react to it, telling what it 

made them think. Once I blew bubbles, and I even demonstrated a 

yo-yo--feebly, but it elicited. a remarkable free-form poem from 

one young man. Playing a whale song evoked forceful, vivid 

writing expressing fear and horror. These ungraded journals, 

along with the weekly essays, provided lively weekend reading 

for me. 

The fun of free-writing was followed by serious business: 

a brief quiz on the assigned reading for the day, Archaic as 

giving quizzes in a comp class may seem, the quizzes served 

three purposes: an impetus for the students to do the reading, 

a reward for those who scored well (the total point count 

equaled the grade of one essay), and a jumping-off place for 

the discussion of whatever ideas the reading dealt with,2 

By the end of discussion, stud.ents needed some body move

ment, so I arranged various maneuvers; stud.ents needed a change 

from the old "stay-in-your-own-place" atmosphere, The movement 

was also necessary because each writing assignment includ.ed 

group sharing about topics and. theses, about plans, and about 

editing rough drafts. No longer was helping one another con

sidered cheating. The movement and grouping also had a hidden 

motive: to get the students to know each other and gain a sense 

of audience. The short five-week course allowed little time for 

this kind of learning, so I did what I could to let them see 

that they wrote to communicate, not just to earn a grade. 

At times the groups included simply three students seated. 

next to each other in a row; at other times, they would number 

off with all ones becoming a group, and. so on. Occasionally, 

I'd have each half stand, face the other, and move to the 

opposite side of the room to gain a different perspective before 

forming groups. (Have you ever noticed. how .different a room 

"feels" from another viewpoint?) 

Back at their desks, students faced the realities of 

editing. Fifteen years ago, teaching standard grammar and 

punctuation might have dominated the class period, Now, in

fluenced by many studies, I showed students that the process of 

composing is special and different from that of editing, that 

the latter requires certain skills which can be learned, step 

by step. As I used the overhead projector freely (another 

change, and one that saved class time), they l earned to polish 

their own rough drafts and to critique their classmates' 

papers, Having them do this saved my weekend time, for I was 

no longer reading first drafts. 

As part of my eclectic approach, I kept the rhetorical 

modes as a solid base for essay assignments; after all, some 

traditions can stand. Students were creative and. effective 

within t his framework, in part, I believe, because they felt 

both relaxed and stimulated by the varied happenings in class. 

Other projects were squeezed in, too; for instance, some asked 
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for help in writing l etters of application, not normally a part 

of our freshman comp, I brought in help-wanted ads, and with 

guidance, students responded by writing applications that em

phasized their own strengths while following accepted forms. 

One l ast change from years past was that in spite of the 

short session , we took two days off from classroom work at mid

term and had individual conferences, I had learned through my 

work in the Writing Skills Center that the classroom hour was not 

the only time for teaching , and though each student's conference 

was necessarily brief, it was focused and. thus productive , 

All in all, the cl ass was a satisfying experience for me , 

and the course evaluations by students showed, I'm happy to say, 

that most of them had enjoyed the course as much as I had. 

NOTES 
1Peter Elbow's book Writing With Power (Oxford: Oxford 

University Press , 1981) has a thorough di scussion of his methods, 
2I found t hat the t ext by Morton A. Miller Reading and 

Writing Short Essays (New York: Random House, 1980) contained 

teaching material written so that students could learn by reading 

with out class discussion, The many, varied short essays given 

as examples suited our time constraints well. 

THE CONFERENCE FOR STUDENT WRITERS CELEBRATES 

I TS TENTH BIRTHDAY IN 1984 
by Jane Rice 

Except within the established framework of MCTE and NTCE, 

few of t he writing teachers who created The Conference for 

Student Writers had t he experienc e in interschool cooperation 

so familiar to debate a nd at hletic coaches . Only two teachers 
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attended.. the first meeting at Blake Upper School in the fall of 

1974, These teachers threw away quarts of unused coffee and 

scheduled a second meeting. It became apparent to the resultant 

committee of six t hat a new kind. of creative imagination ahd more 

time than originally estimated would be needed to plan the con

ference they envisioned. 

The 1975-78 Conference took place from One PM until Six 

when school space was available at Breck, Golden Valley, and 

Brooklyn Center High Schools, Mr, Roman Borgerding then pro

posed that the Conference occupy an entire day and suggested The 

Jewish Community Center in St, Louis Park, which housed the 

group in 1979 and 1980 , The present "home" for the Conference 

for Student Writers is MacAlester College, thanks to the gra

ciousness of President John Davis, Mrs. Barbara Klemme, Assis

tant to the President; and Mr, Thomas Levitan, College Programmer . 

Spending a day in the intellectual environment of MacAlester is 

in i tself a worthwhile experience for college-bound teenagers, 

The official sponsoring group for the Conference is the. 

Principals of The Tri-Metro Athletic League and. the heads of 

individual schools not members of Tri-Metro. There is an 

annual assessment per school, plus extra cost of substitutes, 

paper , xeroxing, and postage, Parents of participating stu

dents provide transportation and lunch money, The members of 

the Faculty Committee , who teach writing courses and sponsor 

cocurricular writing clubs or publications, choose the school 

delegations, usually six or eight senior-high students per 

school, Each participating student submits prose or peotry that 

is printed in comb-bound books, dist ributed to all professional 

writers, faculty, and young people for perusal before the da y 

of the Conference, For the student, this booklet is a memento 

of an inspiring experience shared with seventy-five or eighty 

fellow teen-age writers from schools other than her own, 

~ After years of experimentation with various formats 

suitable for high-school students' interests and concentration 

span, the Committee for 1984 has chosen a program consisting 

of an opening talk by a professional writer; seminar groups of 
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about fifteen led by fiction, poetry, or non-fiction prose 

specialists; discussion groups of approximately ten students from 

varied schools, guided by teacher facilitators; luncheon; and a 

closing speech about an aspect of publishing, To celebrate the 

tenth anniversary there will be special recognition of the decade 

of achievement, 

PARTICIPATING SCHOOLS AND TWENTY-FIVE ENGLISH TEACHERS 

During the critical first two years of the Conference six 

schools participated: Blake, Jane Rice; Breck, Grant Hawthorn; 

Brooklyn Center, Myra Madsen; Centennial, Barbara Brink; Golden 

Valley, Roman Borgerding; Mahtomedi, Phil Norgaard. Marshall

University High, Mel Hoke; Minnehaha Academy, Janet Johnson; 

Saint Paul Academy-Summit School, Leslie Gardner, were part of 

the Conference for one year, 

Ten years later, in 1984, the Conference will be filled to 

maximum desirable capacity with ten member schools: Blake, Jane 

Rice; Brooklyn Center, Myra Madsen; Cannon Falls, Ruthann 

Kendrick; Centennial, John Eret; Farmington, Mary Mason; 

Mahtomedi, Nancy Rice; Minnehaha, Lorrie Ebner; Saint Paul 

Academy-Summit School, Rob Woutat; St, Anthony, Billie Westrum; 

St. Thomas, Frank Blankley and Tom Weber, 

These English faculty members have the responsibility 

of guiding the student writers, a,ssembling the writing for the 

booklets, and inviting professional writers as speakers and 

critics, About 25 teachers have shared in the planning. 

PROFESSIONAL INSPIRATION AND SUPPORT THROUGH 1983 

If the Conference, which is the achievement of many minds, 

can be said to have a model, it was The Three Rivers Conference 

at Wartburg College, Waverly, Iowa. The English Department 

there sponsors an imaginative writing conference for high-school 

writers that features professional writers from the University 

of Iowa Writing Program as speakers and critics of young people's 

manuscripts. Mrs. Jane Rice of Blake Schools met Poet Marvin Bell, 

who recommended the many outstanding published writers in the 
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Twin Cities as the nucleus of a conference in Minnesota. COMPAS 

was already well known throughout the Midwest. In the succeeding 

decade the Faculty Committee has been fortunate to engage local 

writers and editors without whom the Conference could not exist. 

Students repeatedly express enthusiasm for the individual contri

butions of these professionals whom they wish to emulate. Students 

are judgmental too, Their observations to their teachers shape 

succeeding programs, Michael Dennis Browne, Jill Breckenridge 

Haldeman, Phebe Hanson, and Wendy Knox have been featured speakers 

and critics several times. The following writers, some of whom 

have been present for two years, have helped to make the Con

ference a success: Michael Burris, Marion Dane Bauer, Terry 

Brown, David Bane, Pierre de Laittre, John Fenn, Jean-Marie 

Fisher, Alvin Greenberg, Keith Gunderson, Ruth Hammond, Garrison 

Keillor, Deborah Keenan, Stanley Kiesel, Robert Kearney, Leon 

Knight, Eileen Kuehn, "Little Bit" Editors, Larry Lindsay, John 

Minczeski, David Mura, Charles Norman, Barton Sutter, Susan Toth, 

Mark Vinz, John Whitman, and Dexter Westrum. 

*************************-lHl-***********lHt-*******lHt-*-lHI-************ 

**************************************************************** 

SUGGESTED ACTIVITIES FOR TEACHING THE GRAMMATICAL 

SIGNALS OF MODERN ENGLISH 

by C, Lamar Thompson 

Certain grammatical signals in Modern English have developed 

since our Anglo-Saxon forebears spoke the language. Low German 

and Norse were their primary languages. The signals that evolved 

are more or less assimilated by children as they mature in the 

language. The objectives of a teaching unit on these signals 

are twofold: 1) To reinforce the concept of language clues 

or signals; and 2) To discover t he signal systems of English. 

Selected activities for teaching these objectives are suggested 

in t his paper. 

Activitv One 

Have the students organiz e the following constructs: 
() .I ,1 -/ 

1. o- 2. - - I' > ·-· 0 {' 
For the first construct , they may draw a face, for the second 
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construct a star. Many other possibilities will become evident 

as,they search for meaning. Help the students to observe that 

the parts take on. significance as they relate to a whole structure. 

The first two structure signals in English are word order and 

structure words, Ask the students to organize the following into 

a meaningful sentence: The, the, the, the, the, car, ™• high-

rn, girl, on, Q!l, Qf., sidewalk, not, street, rn, but 

Note that word order and structure words are needed to give co

herence to lexical words. Note also, however, that another 

factor comes into play in the following construct: 

Activity Two 

The argulic zorfies are flinking ~ premounder in the 

rufmics trendenciously. See if the students can recognize this 

third signal (word position) which contributes to lexical 

meaning in the example sentence a,bove. Ask them the following 

questions about the sentence: 

1. What words do you immediately recognize? 

2. What is the subject? 

3, You do not have to prove it, but is this a sentence? 

4, Is there a verb? Identify the verb word, How do you know? 

5, What can you tell about the "premounder"? What or whom are 

the "zorflies" flinking"? 

6, What can you tell about "rufmicks"? 

7, What can you tell about "trendenciously"? 

8, Does this sound like a. sad sentence? What words have scunds 

that suggest a line of action? 

9, Substitute real words for the "berbly" ones, 

There are three basic language structures which must be 

considered, These indica,te ancestry of language; they include: 

1) agglutinative structure, 2) synthetic structure, and 3) 

analytic language. 

Agglutinative language, as shown in the following example, 

involves compounding or affixation: 

Santali - "d.al" + ocho-akan-taken-tal-tin-§_-_g_ 

English - He who belongs to him who belongs to me will 

continue letting him be struck. 

Some other languages, though not English to any great extent, 
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are agglutinative (parts stuck together). Japanese and Korean 

are two of these. In English, we have some words of this type 

(dis+trust+ful+lY = not +trust+fuU+like). 

Synthetic language involves inflectional signs. Latin is a 

synthetic language, and the meaning and relationship between words 

depends on inflectional affixes. Consider the following example: 

us= Masculine, singular, nominative 

em = object df the verb 

Johnus hit Billem' 

Johnus Billem hit' 

Billem Johnus hit' 

Billem hit Johnus' 

Hit Billem Johnus' 

Hit Johnus Billem' 

Note that the inflectional affixes are so designated that any ar

rangement of word order yields the thought "John hit Bill." 

Modern English is an analytic language (there are only 

seven inflections in modern English) and therefore depends upon 

structure words to build relationships between lexical words. 

Activity Three 

Help the student develop an inflectional system that will 

allow the following word arrangements and yet convey one meaning 

A) John gave little Bill one peanut, 

B) John gave Bill one little peanut. 

c) Bill gave John one peanut little. 

D) Little peanut one John gave Bill. 

There is enough similarity in the Inda-European family of 

languages to allow us the privilege of classification. Note, for 

instance, that the word mother in English becomes: 1) moter

Lithuanian; 2) mathair-Celtic; 3) mater-Latin; 4) meter

G~eek; 5) matar - Persian; and 6) matar-Sanskrit. 

Activity Four 

The students might compare the following in languages other 

than English: 1) night, 2) brother, and 3) two. 

Modern English is a descendent of the Low German. German 

languages are characterized by strong and weak classification in: 

1) verbs, 2) adjectives, and by 3) fixed stress rather than 

variable stress. This last, fixed stress, is common only to the 

Germanic branch of the Indo-European family 

Activitv Five 
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only: 



Ask the students to determine which of the following is 

from a Germanic source: 

) / d . ,,,-t· 1 Derive eriva ion derivhlive 

unfriendly/ 

/ 
derivational 

/ 
friendliness 3) Friend/ befrien~ 

Old English was a highly inflected, synthetic language. 

Genders were grammatical rather than logical, and nouns were 

strong or weak depending upon whether the stem ended in a vowel 

or a consonent. Adjectives were inflected, and even the article 

"the" had eleven different forms. 

The major grammatical distinctions between Old English and 

Modern English occurred in the Middle English period. Inflec

tions were lost and word order was established; natural gender 

replaced grammatical gender. By Chaucer's time, word position 

had largely replaced inflection as the dominant structural signal. 

English is English because of several types of signals working 

simultaneously to allow meaningful communication. Students should 

be allowed to discover these signals--lexical, grammatical, and 

phoenemic. They should realize that spoken language is primary 

and written language only approximates it imperfectly. 

Activity Six 

are 

Have the students determine which of the following sentences 

English, Which elements in each are non-English? 

1) The boy ate the apple. 

2) Apple ate The the boy. 

3) Some murkles, while riffling on the smurk, baskered a 

krimb, and were snutcheoned by the arkle lither. 

Note that signs play a large part of English meaning. Once 

students are aware of the necessity for and the importance of 

the history of language study, all of the work of teaching 

English is facilitated by their ability to synthesize and 

categorize whatever task they are performing on a given day. 
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TRADITIONAL TEACHERS 

NON-TRADITIONAL STUDENTS 

Minneapolis Community College 

Saturday, April 7, 1984 

OBJECTIVES This workshop is designed to: 

* examine how "old school" teachers can become 

computer literate. 

* explore potential and current computer applica

tions in secondary and post-secondary 

developmental education. 

* provide . lab d.emonstrations with available 

computers and software. 

PRESENTERS * Mary Schwalen, Control Data Corporation 

TOPICS 

* Tom Boe, Minnesota Educational Computing 

Consortium (MECC) 

* Margaret Rauch, St. Cloud State University 

* Craig Hansen, University of Minnesota 

*. Elmer Mattila, Minneapolis Community College 

and MIDJC 

Topics will include: 

* the technological impact of computers on 

education 

* examples of software that work in reading, 

writing, and mathematics 

* how to evaluate software 

* demonstrations ranging from word processing to 

computing for the visually impaired 

FEE $22.00, includes registration, coffee, lunch 

This workshop is sponsored jointly by the Minnesota Post-Secon

dary Reading Council and the National Association for Developmental 

Education. A detailed brochure will be available in January. 

For More Information Contact: 

Ceil Fillenworth, MPSRC 

Route 2 

Rice, Minnesota 56367 
(612) 255-3146 (Bus.) 

Val Brown, NADE 

Minneapolis Community College 

Minneapolis, Minnesota 55403 
(612) 341-7095 (Bus.) 



REVIEW: THE TROUBLED CRUSADE: 

AMERICAN EDUCATION 1945-1980 

BASIC BOOKS, INC,, NEW YORK 

by Ruth Stenerson 

In The Troubled Crusade, Diane Ravitch has written an ad

mirable and worthwhile analysis of education in post-World War II 

America, Ernest Boyer, president of the Carnegie Foundation 

for the Advancement of Teaching and former United States Com

missioner of Education, is right when he says, "In the future, 

anyone trying to understand the sometimes puzzling developments 

in education in the fifties, sixties, and seventies will have 

to begin with this book" (see book jacket), That r eader will 

also discover how much of the history of America is told in the 

history of its schools, Another former Commissioner, Harold 

Howe, says The Troubled Crusade should be read by "every school 

board member and college trustee in this country" (also book 

jacket), 

It is also a book which should be read by teachers and 

administrators interested in understanding the current state of 

their profession, Many older teachers will find it especially 

interesting because the years it covers--1945-1980--are those 

during which they have taught, The manner in which Ms. Ravitch 

illuminates the developments of those decades puts any one 

teacher's experience into the context of the whole and provides 

a fresh understanding of what has brought us to where we are 

today, To do this, she has done a massive amount of research 

and organization an::l written a 330-page, well-documented book 

which is delightfully readable and free from the jargon which 

so often dulls writing about education, The scope of the book 

is vast, including concarns which rouse vehement differences of 

beliefs, but the objectivity of treatment is one of its strengths, 

Along with the useful framework into which a r eader can 

place his or her own experiences with education, Ms, Ravitch 

has made available a mountain of informative detail without 

in the least allowing that detail to detract from the interest 

and clarity of her book, The thread that runs consistently 
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' 
through the work is the effect of the increase, for noble 

purposes but often with less than anticipated success, of federal 

funding for education and therefore of federal control, 

"This book," says Ravitch in her introduction, "is a 

report on the crusade against ignorance during a particularly 

tumultuous time in American history" (xi), Much of the tumult 

had to do with a determination to make available to all the 

American dream--to black, women, handicapped, Hispanic, (Sur

prisingly little is said about the American Indian,) But the 

fulfillment of the dream was hampered by forces we all know; 

factionalism, competition for inadequate funds, tension between 

public and private educat ion, attitudes changing fr.om desire for 

integration to desire for racial separation and preservation of 

ethnic identity, massive increas es in inner city school popula

tion, "the combination of white guilt and black rage" (211), and 

still more. To many, including the ever-growing teachers' unions, 

the answers were tied up with federal funding which became 

available but brought its own bureaucratic regulation with it, 

Ravitch believes many of these problems resulted from what 

Robert Hutchens calls the "omnibus fallacy of education"--"there 

is nothing which education cannot do and it can do everything 

eq_ually well" (18), Some looked at schools as purveyors of 

knowledge, some as a means for social and economic mobility, 

some as agents for social r eform, Schools were to be all things 

to all people, 

And money for all things was to come to those who learned 

the "buzz words" that opened federal grants and who learned to 

handle or utilize the regulations of the various title programs. 

Much that was good was accomplished; a variety of frustrations 

accompanied it: ", .. few were convinced that the way to over

come a past in which benefits and burdens depended on race, sex, 

and national origin was to make permanent a system in which 

benefits and burdens depended on race, sex, and national origin" 

(292). 

In order to give coherence to her thesis, Ms. Ravitch shows 

hist orical development of influential t heories and events: for 



instance, the effects of the seesaw struggle between traditiona~ 

afid progressive education (the chapter on this is especially 

well done and includes comment on the Minneapolis school system's 

"common learnings" venture); the effect on education of the 

loyalty investigations and treats to academic freedom; the turmoil 

resulting from educational institutions being made "scapegoats 

in an unpopular war"; the fighting out in the schools of the 

demands for an end to sex discrimination--and the reverse dis

crimination involved; and the increasing visibility of minorities 

who wanted education to be in their own languages and cultural 

framework, 

Among all these concerns were the academic: achievement 

test scores dropping, disciplinary problems increasing, making 

learning in many classrooms all but impossible, vocational educa

tion competing with general education, and the "right" of dis

satisfied parents and teachers to demand "open," "free," or 

"informal" education rather than traditional. In spite of the 

plethora of subjects she covers, Ms, Ravitch succeeds in giving 

the reader the sense of their being clearly and fairly treated, 

In a period so obviously full of seemingly insurmountable 

problems, Ms, Ravitch might easily have left the reader feeling 

as if the situation were hopeless, While admitting that educa

tion today p:rovides "a compelling agenda for future educational 

reformers" (320), her conclusion is positive and upbeat, In a 

country as vast as America, with the size of its school popula

tion and the pressures of its racial and ideological groupings, 

she suggests progress is being made, "To believe in education 

is to believe in the future, to believe in what may be accomplished 

If it seems naively American to· put so much stock in 

schools, colleges, universities, and the endless prospect of 

self-improvement and social improvement, it is an admirable, and 

perhaps even a noble, flaw" (330), The Troubled Crusade is well 

worth a careful reading--perhaps even a re-reading, 

BOOK REVIEW 

WRITING TO CREATE OURSELVES 

by Linda Hunter 

Ten years ago when I began teaching eighth graders, I came 

across The Whispering Wind, a collection of poems by American 

Indian students, edited by T. D. Allen, in the poetry section of 

the old Rochester Central Junior High library. I was struck by 

the freshness of the imagery and strength of the individual 

poet's voice. In fact I copied several to use in teaching a unit 

on Light in the Forest. I hadn't ·,thought about them in years 

till I encountered one of them in Allen's book, Writing to Create 

Ourselves. She quotes Agnes Pratt's poem which I first encountered 

ten years ago: 

Shut up and leave me by, 

I'm lonely, 

Can't you see? 

Take your serpent slit-eyed grin 

And squirm beneath a rock. 

If you can recall what door 

You slitered under to come in, 

Use it when you slithered out again. 

I was delighted to hear from the teacher who elicited that poem 

as well as the others I had enjoyed, 

Allen outlines the philosophy and pedagogical methods that 

produced the poetry as well as Miracle Hill: The Story of~ 

Navaho~. a book by one of her students, now in its third 

printing, Her philosophy follows the same principles as Ken 

Macrorie, Peter Elbow, and the National Writing Projects around 

the country, She also echoes Donald Murray (and others) stating, 

"the core of my own method is not writing but rewriting," 

Apparently she assumes a conservative teaching audience, because 

she speaks of her approach (teaching writing first, grammar 

second) as teaching English "upside down." Many of us would feel 

she taught it right side up! Her premises include: 

(1) Teachers must believe that and convince students 

that they have something to say, 

(2) Teachers must discover each student's experience-

-6S- based subject , 



(3) Students must be ·kept writing "until they have said 

exactly what they want to say." 

Her uniqueness lies in the fact that her work was done 

primarily with minority students, Indian and Eskimo in particular. 

These students did not respond to conventional academic rewards 

(grades), but they did grow dramatically in their ability to 

express themselves with her approach. 

Her methods early in the writing process emphasize the five 

senses and the here and now to give students' writing a feeling 

of immediacy, She moves then to assisting students in the re

vision process: praising any improvements from first drafts, 

making notes to oneself rather than to the student about grammar 

needs of students, and clipping typed notes to students' drafts. 

Allen's book includes many practical suggestions such as 

exercises in short story writing, check lists, capsule lessons, 

publishing techniques. and grading methods. She also strongly 

recommends teachers writing with students: "Let us try thinking 

of ourselves as 'learners' along with other learners in the 

classroom." This attitude of learning with and from her students 

permeates her approach, 

At some points Allen sounds somewhat dogmatic. Some teachers 

may be uncomfortable with her list of "don' ts" while students 

are writing which include not grading papers, preparing tomorrow's 

lesson, or looking over students' shoulders. However, they 

reflect her commitment to respect students' rights not to be dis

turbed while writing. I winced at her list of "Laws of Writing," 

al though I agreed with them, simply because the term, "Laws," 

suggests rigidity dangerous to teachers of writing because 

professional writers provide many examples of violations or 

nearly any set of "Laws of Writing" yet developed. 

Writing to Create Ourselves, can offer a practical intro

duction to some important ideas in teaching composition, proven 

in Allen's work with a more resistent group of students than 

most of us will encounter, It will also reinforce teachers who 

are already familiar with many of Allen's ideas, The key is in 

the relationship between students and teacher, based on mutual 

respect and a common commitment to producing the best writing of 

which the student is capable, 
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EDITORIAL POLICY: MINNESOTA ENGLISH JOURNAL 

Minnesota English Journal is an official organ of the 

~ Minnesota Council of Teachers of English. It ordinarily appears 

two times a year, Fall and Winter/Spring, Minnesota English 

Journal publishes articles of general interest to its membership, 

teachers K through college, Particularly sought are manuscripts 

which show how pedagogy implements theory and which describe or 

discuss cu=ent and real problems faced by some segment of the 

teaching profession in English in Minnesota, Manuscripts from 

Minnesota teachers are preferred, The Journal is distributed 

free-of-charge to the membership. Individual issues can be 

ordered for $2,_50 per issue, 

• J 

Manuscripts should be submitted to the editor, Please use 

an approved style sheet, either APA or MLA, Footnotes should be 

included. in the text if possible, Manuscripts should be 7-18 

pages, typed double-spaced, 

The editor prefers manuscripts that exploit the theme 

chosen for the given issue, Themes for the coming year will 

appear in the Winter/Spring issue of the preceding year and be 

posted at the MCTE booth during the annual Spring convention, 

Prospective contributors may write the editor to request a state

ment of themes for the year, Enclose stamped., self-addressed 

envelope for reply, 

The editor will make every effort to acknowledge receipt of 

a manuscript within two (2) weeks and to inform the contributor 

of its acceptance or rejection within 60 days. Include with the 

manuscript a stamped, self-addressed envelope. 

The editor reserves the right to accept or reject a manu

script. The editor may return a manuscript to request its 

revision, The editor may make minor changes in the manuscript 

without consulting the contributor, 
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