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STILL FAR FROM EQUAL: 

YOUNG WOMEN IN LITERATURE FOR ADOLESCENTS 

By Bea Knodel 

As anyone who is concerned with young adults and their 

reading, and who pays even the most casual attention to book

store shelves and book reviews, must be . aware, the biggest cur

rent news in YA publishing is the rapid growth in the demand for 

those books labeled "romances." In fact the burgeoning number 

of trade names, titles, and sales--especially all-important 

sales--of romances may well turn out to be the YA publishing 

news of the decade. 

The trend began a few years ago with enormous sales of 

Harlequin Romances and of books by such writers as Barbara 

Cartland to junior and senior high girls, even though these 

books are, in theory at least, aimed at an audience of adult 

women. The teenage market for romances proved to be so great 

that publishers began designing and marketing series especially 

for young readers. Scholastic, for example, has its "Wildifire" 

series and its "Wishing Star," Bantam its "Sweet Dreams," Simon 

and Schuster its "First Love." The series titles tell the 

story! And these series, with others like -- much like -- them, are 

selling, selling, selling. They're being snatched up by eager 

yo~ng consumers who can, apparently, hardly wait for each new 

volume. 

What teachers, librarians, and parents have to ask is why, 

when quality young adult books are steadily improving, when 

serious authors who are skilled writers are publishing books 

with reasonably rounded characters, carefully constructed plots, 

and themes of genuine concern to adolescents, young women 

re~ders in droves are choosing instead books in which the 

writing is pedestrian at best, the characters range fr om plastic 

to cardboard, the plots are absolutely predictable, and t he 

themes are almost exclusively "boy gets girl," or rather "girl 

gets boy." Perhaps, in fact, it is a mistake to speak of 

"themes"; the more appropriate word is "theme." 
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Of course this theme has perennial interest to young girls, 

And obviously these books are offering their readers something 

they want, and for which they feel a need, Part of what they 

want is to read about young women who, no matter how u=ealistic 

they may be, are doing things the reader can day dream about 

doing herself, and who are the kinds of people the reader can 

imagine that she herself is--or at least that she might be! 

There is a clue as to what young adolescent girls want to 

read in a series that was popular long before the romances 

appeared--the Nancy Drew series, Nancy Drew has been a mainstay 

of young girls' reading for many years, not only because of her 

adventures, which make the books guaranteed page turners, but 

because of her personal characteristics, Nancy is intelligent, 

independent, and able to cope with any eventuality; she in

variably accomplishes anything she sets out to do, Realistic? 

No, What generations of girls have dreamed of being and doing? 

Certainly, 

In contrast with the wish fulfillment of Nancy Drew or of 

the formula romances currently attracting such enormous and 

fervid readership, what is offered to teenage girls by the 

young adult books which win critical acclaim and find places 

on "recommended" lists? What do these books provide in the way 

of characters for young women to like or to wish to emulate? 

Some do offer strong, likeable, and even admirable young 

women characters; too many fail female readers in one of three 

ways, First, some of the most frequently recommended books for 

young adults portray worlds which are almost exclusively 

masculine, The novels of S, E, Hinton, for example, for all 

their enormous popularity, focus squarely on male characters. 

A woman wrote them, and girls do read them, but essentially 

they are books about boys, Also focused on boys are Robert 

Newton Peck's fine novel, A Day No Pigs Would Die and the novels 

of Robert Cormier, wh~ is surely among the most admired current 

writers for young adults, The Chocolate War, with its boys' 

school setting, is as totally male dominated as Lord of the Flies 
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and A Separate Peace were before it.. And I Am the Cheese -is a 

masculine story, While there is a strong female character, 

Kate, in _Cormier's After the First Death, the book still is 

centered around masculine characters • . These are book, in 

Hemingway's phrase, of "men without women." 

A second category of books which, while good in themselves, 

fail young women readers includes the sort of book-which ap

pears to deal fairly equally with male and female characters, 

but which is just a new version of the old children's readers in 

which boys do things and girls watch admiringly, M, E, Kerr's 

Dinky Hocker Shoots Smack suggests by its title that Dinky 

( whose real name is Susan) is the central characters, but the 

focus is not on her but on Tucker. The four young characters in 

this novel present an interesting sample of the problems female 

and male adolescents have in young adult literature, and of the 

ways they deal with those problems. Tucker is the extremely 

likeable young man from whose point of view Kerr (choosing 

limited omniscience rather than a .first person narrator) tells 

her story. He copes well .with a temporarily unemployed. father, 

a mother whose decision to go to law school means that Tucker 

has to do some cooking and exercise some patience, and his first 

ventures· into' dating. These are not earth shaking problems, am 

Tucker handles them with humor and, for the most part, success. 

The obese Dinky is less successful in coping with her do-gooder 

mother, a formidable problem indeed, and with her own enormous 

girth, but there are, at the novel's end, glimmers of hope for 

improvement. Natalia, Dinky's cousin, is, throughout the book, 

recovering from mental illness. She does not so much solve her 

problem as deal with it on a day-to-day basis, Finally there 

is P. John, Tucker's friend, and the novel's real achiever. 

P. John is, at the book• s beginning, as overweight as Dinky and 

abrasive as well. By the novel's climax, however, when Dinky 

is fatter and more unhappy than ever, P, John has, on his own, 

become thin and attractive, and developed a rather sensational 

new personality, (Boys do things; girls, at best, watch.) 

In Paul Zindel's The Pigman, John and Lorraine, the two 
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teen?-€e narrators, share telling the story, but in their rela

tionship it is Lorraine's admiration, or love, if you will, for 

John that comes through, John is not an adoring boy--a boy 

offering the near-chivalric devotion to a girl--that the young 

men in the romances offer. Of course The Pigman is more realisti 

but girl~ looking for wish-fulfillment are going to prefer to 

read about the girl who is cherished in the best sentimental 

romantic fashion. 

One other book which can serve as an example for this 

category is Lois Duncan's Killing Mr, Griffin. In this story of 

five high school students who kill their English teacher, the 

two girls who are involved "go along." One, a pretty, fluffy, 

popular girl, would presumably go along with whatever activity 

is "in," even murder. The other is lured into the plot because 

she is needed as an accomplice; she is attracted easily bl a 

popular boy's kindness and pretended interest, and the sug

gestion may, of course, have an element of.truth, but it is 

not the stuff of "sweet dreams" or "first love." Girls generally 

would prefer the vision of a boy who would climb the highest 

mountain for his beloved to the picture of one simply using a 

girl. 

Finally there are those well written, much recommended 

novels in which girls do take center stage but in which the fe

male protagonists do not show characteristics most intelligent 

young readers would wish to emulate, Often the girls are, in 

one way or another, victims. One may think, for example, of 

all those pregnancy books, going from Jeannette Eyerly's A Girl 

Like Me through book after book back to--Eyerly again--Bonnie 

Jo , Go Home. Or one may think about the drug addict diarist in 

Go Ask Alice, the rape victim in Richard Peck's Are You in the 

Hause Alone?, the young prostitute in Fran Arrick's Steffie 

Can't Come Out to Play , or the varied victims in Duncan's 

Daughters of Eve, These are often good books. They are well 

written. They have some things to say. But they do not give 

young female readers strong female protagonists to admire and 

to identify with . 

There are, obviously, some good books with fine young 

heroines available, One old, still worthwhile, standby is 

Elizabeth George Speare's The Witch of Blackbird Pond; an en

gaging contemporary novel enjoyed by young teens is Paula 

Danziger' s The Cat Ate My Gymsui t. But there is a need for more 

good books with attractive, admirable young women characters-

young women with some of Nancy Drew's independence and dash, but 

realistically portrayed, Perhaps if girls can find, in well 

written, well plotted books, young heroines with whom they can 

identify or whom they can recognize as people they would like 

to know, at least some of them will abandon the cotton candy 

romances and move on to more substantial fare. 

For information concerning available paperback editions of 

these titles, see Paperbound Books in Print, published 

annually by R.R. Bowker Company, 

Arrick, Fran. Steffie Can't Come Out to Play . Bradbury, 1978, 
Cormier, Robert, After the First Death. Pantheon Books, 1979, 

The Chocolate War. Pantheon Books, 1974, 
__ I Am the Cheese. Pantheon Books, 1977. 
Danziger, Paula, The Cat Ate My Guvsuit, Delacarte, 1974, 
Duncan, Lois, Daughters of Eve. Little, Brown, 1979, 

Killing Mr, Griffin. Little, Brown, 1978. 
Eyerly, Jeannette. Bonnie Jo , Go Home. J. B, Lippincott, 1972, 
__ A Girl Like Me, J, B, Lippincott, 1966, 
Go Ask Alice. Prentice-Hall, 1971. 
Golding, William. Lord of the Flies, G, P, Putnam's Sons, 1959, 
Kerr, M, E. Dinky Hocker Shoots Smack, Harper and Row, 1972, 
Knowles, John, A Separate Peace. Macmillan, 1960. 
Peck, Richard, Are You in the House Alone? Viking, 1976, 
Peck, Robert Newton. A Day No Pigs Would Die. Alfred A. 

Knopf, 1972, 
Speare, Elizabeth George, The Witch of Blackbird Pond. 

Houghton, 1958, 
Zindel, Paul. The Pigman. Harper and Row, 
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ENGLISH LITERATURE REVISITED 1 

MAKING IT REAL IN THE CLASSROOM 

By ·sarah Dame 

Ten years ago I lived and breathed English literature, Any

one who hinted at the etherealness of Word~worth was met with 

indignant pronouncements of his relevance to real life, I 

could not imagine life after graduate school, However, lack 

of funds finally wrenched me from my well-worn niche and thrust 

me into a Special Education classroom peopled by nine boys, 

ages nine to fourteen, This was my first clue that English 

degrees were less than marketable, and the first chink in the 

armour of my zealous devotion to English literature. The 

clincher epiphany came one day when I was painstakingly 

drilling my students on rhyming exercises. The ·verse read, 

"For every shower, there is a ____ Wilson Taylor (name 

changed to protect the innocent) completed that verse as 

follows: "For every shower, there is a bathroom," That is 

when I realized that these kids wanted real life stuff, not 

rhymes. That was also the day I understood the withering and 

somewhat appalled glance the principal gave me the day he came 

into my room and saw titles such as "man's inhumanity to man" 

written in my lesson plan book. 

During the next ten years, I drifted from Special Education 

to Vocational Education, put away the dissertation on Words

worth I had planned to finish my first year of teaching, 

stopped reading poetry, and began to glibly agree with skeptics 

who said, "You can't do anything with English degrees," "English 

is in the clouds," etc. 

But, • , wai ti Can there not be a marriage of Real Life 

and Literature, and can this marriage not blossom in the class

room? Yes, there can! The answer lies in making English 

literature relevant to real life experiences, to the self

actualization .of human beings. 

First, assume these premises: (1) There are creative 

wells that can be tapped in each person which can enrich his 
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life and the lives of others. These well s may lie dormant 

unless English literature draws them ou t. and nurtures them, 

Take, for example, my experience teachi ng writing to a class of 

non-English majors, mostly accounting majors who had to take one 

writing course in order to graduate. Once t hey overcame their 

terrible Fear of Writing, wonderful t hings f lowed from their 

pens. And witness this verse from onP, of the nine boys men -

tioned earlier: 

The bird is so sad, 

I know she is 

Alone, to cry. 

Her husband is dead 

And she had no child. 

Oh, that was pitiful. 

I am so sorry 

You are alone, Mrs. Bird. 

I am , too. 

(2) Literature is life. The images, characters and events in 

literature come from real life experienc es. Literature is a 

dynamic experience shared by the writer and the audience, 

through which the themes of modern existence- -loneliness, 

alienation, mutability, the search for ident ity--are communicated. 

(3) There is an innerconnectedness among the modes of expres

sion of these t hemes: drama, television programs, music, news 

articl es , poems, stories, advertisements, essays, paintings, 

photographs, cartoons, art objects, current events. (4) 

Literature helps the student deal with real life experiences. 

It acquaints him with his own power and responsibility to con

sciously create a set of personally meaningful values by 

exposing him to the moral and ethical questions out of which 

these values arise, (5) Literature contributes to the 

maturing process of the human being as he moves from basic 

survival needs to the ultimate goal of self-actualization. By 

awakening awareness in the student, literature aids in the 

process of becoming mature, in moving from dependence to 

autonomy; from passivity to creativity; from self-centeredness 
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to awareness of others' needs; from a limited, subjective self

concept to an awareness of how one fits into the cosmic scheme; 

from an isolated view of events to an awareness of their inner

connectedness and relation to principles; from superficial to 

deep concerns; from imitation to originality. 1 

This is theory. How do we bridge the gap between theory 

and practice? How do we convince and inspire the unaware? How 

do we cut through years of seeing literature as irrelevant, 

even frightening? 

First, the teacher. We need enthusiastic, aware, artic

ulate teachers. We need zealots. We need inspired human beings. 

We need actors. Do you remember the difference between a class 

in high school where the teacher merely plodded through poems 

and plays, giving multiple choice tests, asking you to 

memorize lines, and a class where the teacher reached out, 

acting, finding, creating, relating? 

Second, we need methods. Methods that connect words on a 

page, actors on a stage, to the stuff of life. We can bring 

home the relevance of literature by using a multi-media, multi

cultural approach to teaching it. By putting side by side the 

events, philosophy and culture of ancient history and con

temporary society, we demonstrate relevance and continuity. 

Does a rock song speak to man's ravaging of nature? So does 

"Nutting," a poem by Wordsworth. So do several of the Greek 

myths, So does a movie called "The Last Safari." 

As an introduction to poetry, a media show combining slides, 

music, prose and poetry from ancient to modern times can be 

immeasurably valuable in the affective domain. Lines like 

"Time held me green and dying, though I sang in my chains like 

the sea," become real when students are looking at slides of 

childhood memories and listening to Simon and Garfunkle sing 

"Time it was, it was , a time it was. . • a time of innocence, 

a time of confidences; long ago, I know, I have a photograph; 

preserve your memories, they're all that's left you." 

The resource chart in Figure 1 explores the issue of 

fantasy versus reality, using the same multi-media, multi-
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cultural approach. Of course, the references cited are only a 

~ew of the wealth available. 

In retrospect, I would once again leap to the defense of 

including "man's inhumanity to man" in a lesson plan for Special 

Education class. English literature is real, and it is our 

professional mission to make it real for our students. 

Fantasy vs. Reality: 

A Multi-Media, Multi-Cultural Approach 

Time/Place 

Ancient Greece 

America, the 

South, 

Depression 

England, 1789 

England, 1709 

Contemporary 

America 

America, 1825 

America, 1970 

America, 1960 

Contemporary 

America 

Mode 

philosophy 

Movie: "This 

Property is 

Condemned" 

Theme 

Plato's cave 

the consequences of 

fantasy 

Poem: "The the consequences of at-

Crystal Cabinet" taining a fantasy 

P~shoral poems the ideal "rustic" 

fashion; fashion replicas of authentic 

ads attire 

Painting: idealized landscape 

Sunday Morning 

Poem: "In Love fairytale concept of 

With the Bears" people vs. how they 

really are 

current events, the Kennedy myth 

essay: "In Dread 

of Knowing More" 

Barry Farrell 

language euphemisms 

Figure 1 
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Time/Place 

Contemporary 

Contemporary 

America 

Contemporary 

America 

Contemporary 

Universal 

Contemporary 

America 

Contemporary 

America 

Mode 

article: "Fan

t asy Merchants" 

(Newsweek, Dec. 

3 I 1979) 

Theme 

living out a fantasy 

Song: "Fountain tradition of courtly 

of Sorrow" love; illusion, dis-

Jackson Browne 

soap operas 

advertising 

language 

personal 

anecdote 

Movie: "WUSA" 

Figure 1 

illusion 

fantasy vs. reality 

fantasy life styles, 

images 

theory of communication 

walking in the French 

Quarter: tourists vs. 

the real thing 

fantasy vs. reality 

1Knowles, Malcolm, "The Role and Mission of the Adult 
Educator," Chapter 2 in The Modern Practice of Adult 
Education, pp. 24-28. 

#################################################### 

Errata: 
The article reviewing the work 

of the licensure task force omitted Sr. 
Jean Dummer, Associate Professor of 
Education at the College of St, Catherine, 
and mis-identified Richard Dillman; 
Dillman is Assistant Professor of English, 
St. Cloud State University. 

#################################################### 
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ERIC Clearinghouse on Reading and Communication Skills 

SCHEMATA 

One result of the recent attention to reading in all areas 

by researchers has been the reintroduction and wide-spread use 

of the term "schema" and its plural form "schemata." The 

following is an attempt to provide a definition and discussion 

on the term, as it may relate to research and teaching. 

What Are Schemata? 

Schemata are the conceptual plans or structures that 

readers (for instance) bring to their understanding of a text. 

E. Marcia Sheridan has stated that the "system for storing 

and retrieving knowledge in memory is ... called schema theory. 

Schemata •.. represent generic concepts which are stored in 

memory. These generic concepts include underlying objects, 

situations, events, actions, and sequences of actions. These 

objects etc. are not atomic, but contain the network of inter-

-relations with other constituent concepts. In other words, 

the way in which a particular concept is stored is not by 

remembering that isolated event in its totality down to its 

most basic components, but by identifying those aspects of the 

event related to other concepts already stored. In effect we 

make (connections) between the information in the text and what 

we already know, Thus schemata represent stereotypes of con

cepts." 

What Is an_ Example? 

In essence, people store and arrange their experiences 

as schemata to use in interpreting new experiences. J. Jaap 

Tuinman offers an example: 

A schema, quite simply put, is an abstraction of 

reality. Traveling much, I have a well developed 

hotel room schema;· I know the general layout of 

even new rooms: I know to expect a TV, telephone, 

a specific kind of furnishing, a notice of room rates, 

a heat/cooling control, etc. Note that my schema, 

11 



though well fleshed out, is general. I don't know the 

kind of TV, the type of temperature control, the 

specific arrangement of the furniture. Notice also 

that I have acquired this schema from experi~nce, 

from repeated encounters with similar phenomena. 

Being capable of some learning, I have abstracted 

the features common to these phenomena and 

constructed a hotel room schema. Sporadically, 

I encounter an unfamiliar room, This is an occasion 

to revise and update my hotel room schemata. 

Are All Schemata_the Same? 

No, all schemata are not the same. The reader must decide 

subconsciously what schemata are necessary for understanding 

the text. Two general kinds of schemata are described in 

"Effects of the Reader's Schema at Different Points in Time," 

a report by Richard Anderson, and others, The first type, 

"textual schemata," embodies knowledge of discourse conventions 

that signal organization, with specialized conventions 

characteristic of distinct text forms and other conventions com

mon to most text forms, These organizational schemata include 

a story schema, a personal letter schema, a news article 

schema, a scientific report schema, and so on. The second type 

of schemata, "content schemata," embodies the reader' s 

existing knowledge of real and imaginary worlds, "What the 

reader already believes about a topic helps to structure the 

interpretation of new messages about this topic, There is 

good reason to believe that content schemata are more important 

to reading comprehension than textual schemata" (p.4). 

What Are the Implications for Teaching? 

Dolores Durkin has gleaned two deceptively simple state

ments that summarize research on schemata, One is that "the 

more we know before we read, the more we learn when we read." 

The second, which she at tributes to G. V. Glass, is that "the 

maintenance, . ,of old knowledge is no less important than the 

discovery of new knowledge," These tenets emphasize the need 
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for more diagnosis and prescription in reading instruction, 

That is, reading teachers and content area teachers need to 

be keenly aware of what their students bring into class as far 

as prior experience and approaches to reading are concerned. 

Various prereading exercises should be conducted to acclimate 

students to the reading materials and to orient students toward 

the proper goals and expectations of the reading assi6nment. 

Teachers will also need to expose the students to many 

varieties of textual schemata so that the children can get used 

to adjusting their reading habits to various reading tasks, It 

is generally accepted that reading a math text, reading a his

tory lesson, reading a short story, and reading "Teen Magazine" 

do not require the same amounts of reading expertise, Sche

mata help to explain why this is so and suggest what teachers 

can do to give students practice in adjusting their reading 
strategies. 

Research on schemata suggests that teachers need to pay 

attention to the types of questions they ask when discussing 

reading assignments. Some children have enough background 

knowledge on a topic to give answers without reading assigned 

passages. In other cases teachers ask too many literal 

questions about the reading assignment, thereby focusing 

children's attention on bottom-up processing rather than sti

mulating their critical reading- skills, 

Basically, teachers should realize that schemata are 

simply ways of organizing information in memory, that schemata 

create expectations about what appears in print, and, perhaps 

most important, teachers need to vary both questioning techniques 

and instructional content so that students can develop all the 

reading skills they will need to increase their comprehension 

of the world in print and the world in general. 

Sources for Further Reading 

Anderson, Richard C,, and others. Effects of the Reader's 

Schema at Different Points in Time. Technical Report No, 

119, Cambridge, Mass.: Bolt, Beranek and Newman, Inc.; 
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Urbana, Ill.: Center for the Study of Reading, 1979, 

36 pp. (ED 169 523) 
Durkin, Dolores, "What Is the Value of the New Interest in 

Reading Comprehension?" Language Arts, vol. 58, no, 1 

(January 1981), pp. 23-43, 

Campbell, Leo J, , and Simon Mark Grist, eds. Reading Compre

hension: Trends in Research and Teaching . Published in 

conjunction with the 14th Annual Spring Reading Conference, 

Rutgers, the State University of New Jersey, 1981. 

Sheridan, E, Marcia, A Review of Research on Schema Theory 

and Its Implications for Reading Instruction in Secondary 

Reading, Study prepared at Indiana University at South 

Bend, 1978, 22 pp. (ED 167 947) 
Tuinman, J. Jaap, "The Schemata Schemers." Journal of Reading , 

vol. 23, no, 5 (February 1980), pp. 414-419, 

*******-******lHl-**lHl-*****************lHl-lHl-********lHl-********t 
* * ! MEJ Call For Papers ! 
* * * * ! Fall 1983 - The Challenge of Change , manuscripts ! 
* * * * * · 83 * * due before September 1, 19 , * 
* * * * * * ! Winter - Spring 1984 - An Anniversary Issue, manu- ! 
* * ! scripts due before December 15, 1983, ! 
* * * * * * ! Please observe the editorial policy found on the ! 
: ! 
! inside back cover. Send manuscripts to: ! 
* * * * ! Eleanor M. Hoffman ! 
! English Department, #435 ! 
! University of Minnesota-Duluth ! 
! Duluth, Minnesota 55812 ! 
* * t*********************************************************** 
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CHOICES FROM NEW BOOKS, 1982 

By Norine Odland 

Alexander, Lloyd. THE KESTREL. Dutton, 1982. 244pp. $10.95 

A highly suspenseful and intricate story using the 

memorable characters introduced in WESTMARK. Alexander 

examines the censorship issue and a number of political 

questions in a way that is both subtle and economical 

writing with clarity and grace throughout. One of this 

year's best books for readers 12 and up. 

Arnosky, Jim, DRAWING FROM NATURE, Lothrop, 1982, unpaged, 

$10.50, Explanation of drawings of subjects from nature. 

Reference book for young person who has some skill or 

talent. Four sections: Water, Land, Plants, Animals, 9 up 

Baker, Betty, AND ME, COYOTE, illus, by_Maria Horvath, 

Macmillan, 1982, $8,95 
Creation myth based on Native American sources with coyote 

assisting World Maker and his brother, Tinges of humor 

but maintains mystery and magical feeling, Black and white 

linoleum cuts are decorative. Reads well orally, 9-11 

Baker, Betty SEVEN SPELLS TO FAREWELL. Macmillan, 1982, $8,95 

Set in the time and place when sorcerers were common, 

the adventure is as much about people as spells, A pig 

and a raven are part of the magic but they also provide 

humor, Events are woven skillfully into a story which 

is fresh and entertaining. 11 up 

Bawden, Nina. KEPI' IN THE DARK, Lothrop, 1982, $9,50 

Intrigue dominates in a well constructed story of drama in 

a family who happen to live in England but could be anywhere. 

Foreshadowing is done expertly; the characters are por

trayed with showing not telling their individuality, 

Demonstrates feeling of humanity beyond the immediate situa

tion of the story~ i.e. there is more here than just a 

story, 11 up 

Beatty, Patricia, EIGHT MULES FROM MONI'EREY. Ma=ow, 1982. 

Tense times are described with detail in this adventure into 
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the mountains to deliver books . The reader really knows 

the characters by their actions. You really believe the 

main characters don't meet the supporting characters until 

the readers do. Drama, and dangers are vivid but within 

reason. No loose ends but neither are there contrived. 

solutions. Just plain good writing and good reading. 11 up 

Berson, Harold, BARRELS TO THE MOON, illus. by author. Coward 

McCann, 1982. 

There is suspense galore in this make-believe. Excellent 

pacing, clear sense of problem, quick ending, terse 

language, all make it a "read it again" book. The humor is 

perfect, letting the reader in on the joke while the 

characters are innocent. Refreshing in its absurdity; 

gives children a chance to laugh honestly. 7-10 

Bierhorst, John (ed.) THE WHISTLING SKELEI'ON. coll. by George 

Berd Grinnel. illus. by Robert Andrew Parker. Four Winds, 

1982. 103pp. $12.95 
Nine tales, (American Indian Tales of the Supernatural), 

are included with a comprehensive Foreword explaining the 

sources and the collector. Black and white illustrations 

maintain the air of magic. Handsome and dignified in all 

elements of design. 10 up 

Brown. Marc and Stephen Krensky. DINOSAURS BEWARE! A SAFEI'Y 

GUIDE. Atlantic/Little, Brown 1982. 32 pp. 

Humor carries a safety message in a palatable way . 

Dinosaurs provide great ways to use hyperbole and ridiculous 

situations but always with a germ of fact about people. 

Facial expressions alone are worth chuckles and grins. 5-8 

Bryan, Ashley. I'M GOING TO SING. Atheneum, 1982. 53 pp. 

Black American spirituals are unique among folk songs of 

the world and this presentation of them is unique among 

books. An introductory explanation (5 pages) by the col

lector/artist gives the reader a background. with which to 

enjoy the selections. A moving majestic print illustrates 

each song; the notes were also drawn by the artist. Elegant 

book making. All ages 
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Buchwald, Emilie. FLORAMEL AND ESTEBAN. illus. by Charles 

Robinson. Harcourt, 1982. 

An island setting in warm climate is where the reader meets 

Floramel, a cow, and Esteban, an egret, Their helping each 

other is described by them in logical fashion. Music is an 

important part of the plot development and cadence is 

noticeable in the prose. Black and white drawings interpret 

details of place and action. The make-believe is con

vincing with a happy ending. 8-11 

Cameron, Eleanor. THAT JULIA REDFERN. illus. by Gail Owens. 

Dutton, 1982, 133pp. 

Readers will enjoy meeting a young and adventurous Julia, 

who goes on to tell more of her story in A ROOM MADE OF 

WINDOWS and JULIA AND THE HAND OF GOD. Moves quickly and 

smoothly. Examines major crises in life from a child's 

viewpoint. Will be especially appealing to young writers. 

8-11 

Carrick, Donald. HARALD AND THE GIANT KNIGHI'. illus. by author : 

Clarion, 1982. 

Framed pictures tell the story as much as the text does. 

The mood and setting are appropriately expressed in dark 

colors with shading. The hero, Harald, helps build the 

giant that fools the intruders. Set in medieval time there 

is a feeling of the underlying theme of the tensions arising 

from the feudal system. Reads easily in one session and 

the pictures project well even though they are filled 

with details. 7-9 

Cleary, Beverly. RALPHS. MOUSE. Mo=ow, 1982. 

Cleverly const~ucted fantasy with satire children sense 

because it comes from their point of view. Appeals to all 

the senses e.g., hear the seeds drop, smell the paste, 

touch the inside of the boat , see Ralph in the fish bowl. 

Ralph is Smart. 8-10 

Connor, Patrick. PEOPLE AT WORK. Atheneum (M. McElderry Book), 

1982, 47pp .. 

Well organized presentation of famous art works described 
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in language the amateur can enjoy. Points out unusual ef

fects as well as art style. Fine reproductions. Great 

adult/child reading and looking before or after a museum or 

in lieu of a museum for those in remote areas. 9 up 

de Paola, Tomie, FRANCIS, THE POOR MAN OF ASSISI. illus. by 

author. Holiday House, 1982. 

Episodes from the life of St. Francis are told in chron

ological order, each set in a double spread with pictures 

which extend and interpret the event. ~uiet, simple, direct; 

reverence is undiminished by the inference of legend. 

Beautifully designed book. Rythmic language and reads well 

orally. 7 up 

de Paola, Tomie, GIORGIO'S VILLAGE. Putnam, 1982. $11,95 

In a genuine mode of theatre, a unique pop-up book tells a 

story as each scene is viewed. Brief text on each stage/ 

page builds a sequence from early morning to day's end. 

Colors are vibrant and give the effect of distance in the 

background. There is humor in the details which chi1dren 

continue to find in successive readings. Appeals in 

different ways to a wide age range. Encourages story 

telling beyond the text: inspires theatrical artistic 

productions. 

de Paola, Tomie. STREGA NONA'S MAGIC LESSONS. illus. by 

author, Harcourt. 1982 

In a true picture book children ohuckle and enjoy the humor 

and suspense as Big Anthony tries, and fails, to learn 

magic. Parallel with that action is the success Bambolona 

enjoys after she leaves her job in the bakery and succeeds 

in learning magic from Strega Nona. Tightly constructed 

text with pictures that go just the right distance beyond 

the words. 5-8 
Dimarest, Chris L. BENEDICT FINDS A HOME. illus. by author. 

Lothrop, 1982. 

Well controlled sequence of events moves in text and 

pictures from Benedict's crowded nest to other possible 

places in live. Can only end with Benedict coming to. his 
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old home. End papers are a panorama of the scene of 

events. Fine use of color and space. J-5 

Donnelly, Elfie, OFFBEAT FRIENDS. trans. by Anthea Bell. 

Grown, 1982. $8.95 

Originally in German the story is set in Vienna. Mari is 

intrigued by a woman who is different; the efforts to help 

the woman are valiant, Eleven year olds are concerned about 

peer pressure, but not Mari, who really acts more like an 

eight year old. Much detail especially visual detail. 

Smooth translation in a long book. 10-12 

Dubelaar, Thea. MARIA. trans. by Anthea Bell. illus by 

Mance Post. Mo=ow, 1982. $8.50 
There is a lightness and hope in the tone of a serious story 

that sets this apart from other problem books. Third person 

na=ation allows the reader to view more than just Maria 

who has gone to live with Miss Bloom when her mother is 

hospitalized, her retarded brother is in a group home, and 

father is at sea, his profession. Does keep the point of 

view of a child - the importance of pets, food etc. Smooth 

translation. 9-12 

Fisher, Leonard Everett. THE UNION. illus. by author. Holiday 

House, 1982. $9.95 

Well organized, clear writing builds for the reader an 

understanding of the beginnings of labor unions. Accurate 

and non-judgmental. Funct ional index. Scratch board 

illustrations accentuate the drama that is history. 

This is an example of the best of non-fiction. 10 up 

Fleischman, Paul. GRAVEN IMAGES. illus. by Andrew Glass. 

Harper, 1982. 81pp. $8.95 

Three short stories each worth r eading and re-reading. A 

mysterious mood builds to the end with language that is 

clear but transports the reader to an imaginative realm. 

The foreshadowing is handled expertly. Reading aloud means 

listeners in rapt attention demanding the entire story be-
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fore stopping - the suspense is compelling, 11 up 

Freedman, Russell, KILLER FISH. photos by author, Holiday 

House, 1982, $8.95 

The pictures attract readers and the text answers questions; 

the photos inspire. Clear and accurate with no C'o?ld:ese-ension. 

Doesn't try to tell all there is to tell but does tell 

enough. Useful table of contents and index. Voted a 

favorite from ages 6 to 12, 

Fritz, Jean. THE GOOD GIANTS AND THE BAD PUKWUDGIES. illus , by 

Tomie dePaola. Putnam, 1982, unpaged. $10.95 

A skillfully told folktale of the First People on the Narrow 

Land ( the Wampanoag Indians on Cape Cod), and how the 

islands around it were formed, Illustrations convey humor 

but also the color and design of an Indian folktale. 

Children will learn about the Wampanoag legend when they 

read this story and may also have some questions about 

whether this is the way things really happened. 8-10 

Fritz, Jean, HOMESICK: MY OWN STORY. illus, by Margot Tomes. 

Putnam, 1982. $9,95 

Fiction based on facts recalled about the author's child

hood in China. Covers a two year span ending when 

political turbulence makes it wise to return to grandparents 

whose farm she has dreamed about \seeing, Smooth and con

vincing writing. 10 up 

George, Jean Craighead , THE GRIZZLY BEAR WITH THE GOLDEN EARS. 

illus. by Tom Cataniz. Harper, 1982. 31pp. $8.25 

Informative and thought-provoking as wel] as telling a 
I 

good story, the reader learns about grizzly bear habits in 

this latest Jean George book. Highly recommended. 5-10 -~ 
Hamilton, Virginia. SWEET WHISPERS, BROTHER RUSH. Philomel, 

1982. $10.95 

Makes the reader reach, The fantasy is a way to cope with 

reality and self for Trees, who is 14, Powerful imagina

tion of the writer will be appreciated by readers who have 

the capacity to imagine and to savor the flow of language 

which drives the reader to the end of the book, 14 up 
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Haugaard, Erik, LEIF THE UNLUCKY, Houghton Mifflin, 1982 

Terse storytelling style reveals the tale of the dwindling 

community in Greenland, Words convey the contrast in 

feelings between the young and the old. A sliver of hope 

remains at the end when Leif has survived a major challenge, 

Philosophically challenging. 12 up 

Heide, Florence Parry. TIME'S UP . illus. by Marylin Hafner. 

Holiday House, 1982 . 

Hilariously humorous story with an undercurrent of real 

philosophy about life. Two families, next door neighbors, 

provide contrasts. Noah tells the story, beginning with 

the burden of a father who is a time study expert. Every 

word reads well aloud or silently. A r eal favorite; a self 

starter. 8-12 

Hentoff, Nat. THE DAY THEY CAME TO ARREST THE BOOK. Delacorte, 

1982. 165pp. $10.95 

The reader begins to hear the characters speak on page one 

and throughout the novel the reality of the conflict about 

freedom to read is heard and felt. Remarkable construction 

causes the reader genuine concern about the eventual re

solution. Avoidance of this book could only be on the 

basis of objecting to the ideas. 12 up 

Houston, James, BLACK DIAMONDS. Atheneum, 1982. 

The adventure is well constructed; makes the reader not 

want to miss a clue but, at the same time, want to move 

along to the resolution. Drama in search for gold, black 

gold, in the Arctic, is carried out by two main characters 

who are young adolescents supported effectively by adults. 

Follows the characters from Frozen Fire but it does stand 

alone. Reads well orally, like a storyteller. A large 

group of 11-12 year olds listened to the entire book and 

then most of them read it themselves, some more than once. 

Hughes, Shirley. ALFIE GEI'S IN FIRST. illus. by author, 

Lothrop, 1982. $8.50 

Alfie is in trouble but, in his own time and way, he finds 

a solution. Design of the pictures allows reader to see 
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behind the locked door with Alfie. Realistic pictures are 

favorites of children and suspense is strong appeal of the 

story. Excellent in every respect. 5-7 
Hurwitz, Johanna. THE RABBI'S GIRLS, illus. by Pamela Johnson. 

Morrow, 1982. $8,50 
A family story honestly told so that the reality convinces. 

A Jewish family in a town in Ohio in the 1920's is a con

trast with the usual New York setting. The flow of conver

sation is especially good. 8-11 

Kherdian, David, THE SONG IN THE WALNUT GROVE. pictures by 

Paul O. Zelinsky. Knopf, 1982. 96pp. 

The slow pace of the text is part of the contemplative mood 

in a symbolic tale of exploration. Wonders of nature are 

nowhere better exemplified than in the walnut tree. Here 

there is a grove of those trees which are fast disappearing 

in the pace of the twenty-first century. A cricket and a 

grasshopper carry the plot line while they discover the 

world around them. Musical prose that reads well aloud. 

10-12 

Lasker, Joe. THE DO-SOMETHING DAY. illus. by author. Viking, 

1982 

A true picture book. Common experiences are given a tinge 

of excitement and the unusual in a running-away-from-home 

story. Cumulative element is not overdone to be boring. 

Detailed elements in the pictures are worth many re-readings 

but they do not interfere with the flow of action. 5-7 

Lawrence, D .H. BIRDS, BEASTS AND THE THIRD THING. illus. by 

A. and M. Provenson. Viking, 1982. 

With an introduction by Donald Hall, the selected poems are 

quiet philosphy. Enjoyment of aloneness strikes children 

as an idea they have had but didn't know anyone else felt. 

Pictures are individual for each poem but could be on the 

same day in the same town. Colors are mainly rusts and 

yellows with green and blue accent. Composition of the 

scenes encompass much detail but always draw the eye to the 

boy who likes aloneness. 5 up 
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Lerner, Carol. A BIBLICAL GARDEN, illus. by author. Morrow, 

1982. $10.95 

Beautiful book in all ways - design, and reproduction 

especially. Biblical text and short narrative is opposite 

full page drawing for each of twenty plants. Lasting value 

in this one for all ages. 

Livingston, Myra Cohn. A CIRCLE OF SEASONS . paintings by 

Leonard Everett Fisher. Holiday House, 1982. $12.95 

The four seasons are eloquently revealed in the melding of 

poems and paintings, Colors blend from one picture to the 

next and finally, circle complete, the last is the first. 

With the right words, the metaphors stir images for all the 

senses. Far surpasses most books of poetry. 5 up 

Robinson, Barbara. TEMPORARY TIMES, TEMPORARY PLACES. Harper, 

1982 

In spite of the limits of first person narration the 

writing is light, fresh, and funny. The age of the main 

character, 15, allows her to be fairly wise when observing 

other characters but she is definitely not sophisticated. 

Best part is the humor, the naturalness, the lack of 

sophistication (but she is not stupid), The shower gift of 

a pressure cooker may date the book or does it? 10 up 

Rodgers, Mary. SUMMER SWITCH. Harper, 1982. $8.95 

Annabelle of Freaky Friday is older and only an observer in 

the story told by her brother and father who have switched 

plac,es. Father is at camp and Ape Face is in Hollywood 

carrying out major business deals. Funny and sophisticated. 

Conversation carries the plot. 11-14 

Ryland, Cynthia, WHEN I WAS YOUNG IN THE MOUNTAINS. illus. by 

Diane Goode. Dutton, 1982. J2pp. $9,95 

The beautiful illustrations are more descriptive and 

appealing in describing the pioneer life-style than is 

the text. The terms and ideas need explanation to be 

understood by the picture book audience. 5-8 

Siberell, Anne. WHALE IN THE SKY. Dutton (Unicorn Book), 

1982. unpaged . 
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Curiosity about how a totem pole comes to be is satisfied 

in terse but gentle prose, Strong vibrant colors are used 

on a paper with soft finish; texture and depth are achieved 

on each page and the pictures project to a large group of 

viewers, 6-10 

Singer, Isaac Bashevis, THE GOLEM, illus, by Uri Shulevitz. 

Farrar, Strause and Giroux, 1982. 84pp. 

The mysterious and spiritual meaning of the tale are vivid 

in the style of the storyteller. Seems right not to know 

exactly what happens. Art is completely in tune with the 

text; black and white drawings are inspirational and prod 

the imagination. 9 up 

Steig, William. DOCTOR DE soro. Farrar, Straus and Giroux, 

1982 . unpaged . 

Perfection in a picture book in every way, word choice, 

humor, unity of incidents, believable crisis, and true 

justice. Colors evoke mood. Irony is at so many levels, 

the age range is without limits. 

Tinkelman, Murray. RODEO: THE GREAT AMERICAN SPORT, photos 

by author. Greenwillow, 1982. 

Picture story of the events and the unique features of 

rodeo. Expert on the subject judged it to be accurate and 

commended the selection of subjects for the photos and ex

planations. Uses real events for the pictures but does not 

identify individuals. Younger readers enjoy the pictures, 

while the text adds depth for the mature reader. Adult/ 

child reading is enjoyable for both can be interested and 

informed. 

Vincent , Gabrielle, ERNEST AND CELESTINE, illus, by author, 

Greenwillow, 1982. $9,50 

The whimsical artistry of the paintings draw the reader to 

the book. Imaginative tale with personified animals is 

carried by a brief text and detailed expansive drawings, 

Elegance in quality of paper and reproduction, 5-7 

WHY AM I GROWN SO COLD? POEMS OF THE UNKNOWABLE. ed, by Myra 

Livingston, Atheneum (M, McElderry Book), 1982, 269pp, 
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Thorough coverage of the best poetry in the realm of eerie 

spooky topics from a variety of cultures and eras. Organiza

tion lends to easy location according to mood and setting, 

Much demand for this especially seasonally. Not so large 

but that it can be held easily when reading aloud; at the 

same time it does have more than a few poems--i. e. you get 

something for your money. 12 up 

Yep, Laurence, DRAGON OF THE LOST SEA. Harper, 1982, 213pp. 

$10.89. 

The fantasy is an extension of a Chinese myth. Adventure 

abounds, symbolism is striking, and the pace builds so that 

the reader is immersed in suspense. Jacket indicates "Jr, 

High" but the 11-12 good reader will be fascinated and not 

overwhelmed by content, style, or reading difficulty. 

REVIEW: Secondary School Reading: What Research Reveals for 

the Classroom, Edited by Allen Berger and H, Alan 

Robinson, 1982. 

HIGHER-LEVEL SKILLS DON'T JUST HAPPEN; 

THEY MUST BE TAUGHT, READING RESEARCHERS SAY 

Student's failure to develop higher-level skills of critical 

reading and analytical writing in secondary school appears to be 

"a direct reflection of current practices in testing and in

struction." This is the conclusion of nationally known reading 

specialists and researchers who contributed to a new book from 

MCTE: Secondary School Reading: What Research Reveals for the 

Classroom. The authors believe that if junior and senior high 

reading instruction were based on current knowledge from 

research--instead of on habit and on the notion that teaching 

reading is up to the elementary schools--most high school 
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students today would read with greater understanding, enjoy 

reading, and learn more. 

Edited by Allen Berger, University of Pittsburgh, and H. 

Alan Robinson, Hofstra University, Secondary School Reading is 

published by the National Council of Teachers of English for the 

National Conference on Research in English and the ERIC 

Clearinghouse on Reading and Communication Skills, Its message: 

Major changes in prevalent teaching practices need to be made, 

so that in all disciplines, students get carefully planned in

struction in how to learn from books. The authors call for: 

a realization that junior/senior high students, con

fronting complex texts, from history to physics to 

novels, need systematic instruction in critical and 

analytical skills, not more elementary level "basics" 

a commitment to teach all students how to "read to 

learn" ( to figure out their purpose in reading, 

use appropriate strategies, and monitor their own 

reading behavior) 

rethinking of testing and teaching practices to make 

reading more than mere extraction of facts from print. 

(Teaching and testing should draw on students' prior 

knowledge, require analysis of text, and involve 

synthesis of ideas.) 

a commitment by administrators to involve teachers in 

all disciplines in teaching through critical reading, 

integrated with thorough discussion and analytical 

writing assignments. 

reassignment of reading specialists to teach teachers 

how to teach advanced reading. (Tcro many secondary 

school students, the researchers say, are being 

classed as "remedial" and pulled out of regular classes 

to be drilled in elementary reading exercises.) 
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an effort by the publishing industry to set higher 

standards of organization for textbooks 

Recent National Assessment findings show that students are 

doing well in the language arts--up to a point, In the lead 

essay, Anthony Petrosky, University of Pittsburgh, traces 

students' loss of early momentum in reading to the prevalence of 

multiple-choice tests, superficial class discussion, and the 

near-absence of assignments integrating sustained reading with 

sustained writing. Petrosky points out that a large number of 

todays's teachers in all disciplines were never taught how to 

teach critical thinking skills. 

The researchers' essays discuss ways to apply findings about 

many aspects of reading instruction: the contexts in which 

reading occurs in real life, reading as a prqcess, strategies 

of mature and immature readers, teaching approaches, the 

structure of text and how people learn from it, assessment of 

responses to literature and expository writing, .and management 

of reading programs. 

Among the 22 contributors to this volume are Jerome C. 

Harste, Judith A. Langer, William D, Page, Joseph L. Vaughan, 

Jr., P, David Pearson, Joan Nelson, Harold L. Herber, and 

Margaret Early. 

(Seconda School Readin What Research Reveals for the 
Classroom 206 pages, paper. Price: $10.75; NCTE members, 
$9.50. ISBN: 0-8141-4295-8. LC: 82-61719. Available from 
NCTE, 1111 Kenyon Road, Urbana, Illinois 61801. Stock No. 42958. 
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"Problem Solving: An Essential Skill" 

an inservice workshop for educators and administra

tors sponsored by the Minnesota Post-Secondary 

Reading Council and the National Association for 

Remedial/Developmental Studies in Post-Secondary 

Education 

April 15 & 16, 1983 
Holiday Inn Downtown and Minneapolis Community College 
Minneapolis, Minnesota 

$22.00 preregistration, $18.00 student 

This workshop is designed to: 

- preview current research within the area of problem 

solving 
- discuss the integration of problem solving processes 

as they apply to the areas of reading, writing, and 

mathematics 

- present problem solving strategies which will allow 

students to develop and refine reasoning skills 

Presenters: 
- Curtis Miles, Director of the Center for Reasoning 

Studies at Piedmont Technical College, South Carolina 

- Diane Chambers, Reading Skills Coordinator in the 

Supportive Services Program, University of 

Minnesota-Duluth 

- Casey Withers Humphreys, faculty member in the 

Mathematics Department at Minneapolis Community College 

For further information contact: 

Diane Chambers Valeriana Brown 

MPSRC NARDSPE 

5009 Ivanhoe Street Minneapolis Community College 

Duluth, MN 55804 Minneapolis, MN 55403 

(218) 726-8726 (Bus. Phone) (612) 341-7095 (Bus. Phone) 

28 

SECONDARY READING PROGRAMS: RATIONALE AND 

CRITERIA FOR PROGRAM DEVELOPMENT 

By Terry Teich 

Reading instruction used to be considered a job exclusively 

for the elementary schools under the theory that "the student in 

elementary school learned to read, and the student in secondary 

school read to learn."(3:33) This premise assumed that once 

a pupil had been taught the basics, becoming a skilled reader 

was a matter of practice with no need for further instruction 

as each student was prepared to handle new materials, (3:33; 

9:1) However, upon evaluation of the secondary student's 

reading status, professional educators have begun to realize the 

need for a secondary reading program and support the incorpora

tion of reading programs into the secondary cu=iculum, 

The Secondary Student and Reading 

A growing number of secondary students have left the public 

school systems unable to function effectively because of 

reading deficiencies, Statistics from the United States Office 

of Education have revealed that one in four students has 

significant reading deficiencies; half of the unemployed youths 

from ages sixteen to twenty-four are functionally illiterate, 

and three-fourths of the juvenile offenders in New York City 

were two or more years retarded in reading, (12:2) In fact, 

many students entering the secondary school level have not 

even mastered essential reading skills. (5:366) 

Plausible reasons, selected from various studies, as to 

why secondary students have not even mastered basic reading 

skills include the following (1:107-8; 4:128-29; 11:19; 15:249): 

1, Failure of secondary educators to recognize that 

reading is a developmental process that does not cease after 

grade six. 

2. Rejection by content area teachers of the notion that 

every teacher is a teacher of reading. 

3, The decision to leave the development of reading 

skills to reading teachers alone. 
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4. Adherence ·to the idea that remediation should be the 

emphasis in secondary reading programs. 

.5. Lack of administrative support. 

6. Absence of qualified teachers to fill specialized 

teacher positions and assume the responsibility for promoting 

reading programs, 

7, Acceptance of promotion policies which pass a student 

on from grade to grade because of minimal standards of per

formance and low teacher expectations. 

8. •Failure of schools to involve the community in 

reading programs. 

9. Unawareness that secondary students might profit from 

direct help. 

The Need for Secondary Reading Programs 

A secondary reading program is needed as an integral part 

of secondary instruction. This need is supported for a 

variety of reasons by different sources, 

1, Reading is a development al process that requires con

tinued instruction and practice so each student can reach 

his/her full potential. Elementary children are too immature 

to acquire some of the advanced skills which logically would 

be introduced at the secondary level. Reading programs need to 

be extended at the secondary level to promote the growth of 

skills for all students and to avoid the disabilities that may 

occur if minor omissions are allowed to accumulate in in

structional programs. (2:41; 8:17; 10:J) 

2, Since reading is basically a process and not a subject, 

isolation from the entire curriculum should not occur. Con

tent area teachers, though not reading teachers, can become 

more aware of the reading process as reading and study skills 

are integrated into the various content areas, Content area 

teachers need only teach those reading skills necessary for 

understanding and exploring their content. In addition, 

content area teachers can assist students in varying their 

reading rate and in reading materials for different reasons. 

(1:108; 8:16-17; 10:J; 12:17) 
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J. The readability of secondary textbooks presents more 

support for continuing a reading program, As textbooks are 

generally written at or above grade level, reading then becomes 

more difficult at the secondary level, The student must continue 

to develop his/her ability to read more difficult material in 

order to cope with this situation. (10:J) 

4. Each type of student has the right to receive instruction 

which will help him/her overcome any obstacle and/or develop 

his/her read}ng ability to its fullest potential, The needs of 

each student'--whether a retarded reader, slow learner, average 

student, or gifted--must be considered in the secondary 

schools. (10:3; 12:J-4) 

.5, School success can be directly linked to reading 

achievement, according to research and experiences of both ad

ministrators and teachers. As a child progresses in school, 

reading has proven to be both a tool and a multi-faceted pro

cess through which learning takes place as approximately 

seventy-five percent of learning occurs from books. (11:20; 

12:9; 15:249) 

6. Since the law has established a mininrum age for at

tendance in school, every student continues on into the 

secondary level, Since a growing number of employers today 

demand /that employees have a high school diploma as a minimal 

educational requirement, that diploma should signify that the 

student has the ability to handle the reading tasks needed to 

survive on the job. Schools also need to encourage reading so 

students can function in a literate. manner by using reading 

for recreation, self-education, and productive citizenship. 

(2:42; 10:4) 

Support for Secondary Reading Programs 

Gradually, authorities have come to the realization that 

reading should be taught throughout a student's entire 

educational experience as reading is a continuous process and a 

basic, vital tool needed to facilitate learning during school 

and throughout life. (7; 13:33; 14:6) 

William S, Gray, in a speech delivered at Cornell 
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University, Ithaca, New York, indicated that reading growth does 

extend beyond the elementary level: 

Records of pupil progress show conclusively that even 

in the simpler aspects of reading--such as word 

recognition, meaning, vocabulary, and comprehension-

growth continues throughout the high school years and 

even into college and life. Of greater importance is 

the fact that the more mature phases of reading--such 

as depth of interpretation, critical reaction to what 

is read, and the ability to read technical materials-

develop most rapidly at the high school and college 

levels. To promote the rapid development of the more 

mature aspects of reading is one of the special 

responsibilities of high school teachers. 

These implications indicate that the road to better 

reading involves a se4uential program which begins in 

the kindergarten and extends through the grades and 

high school and which is carefully coordinated to 

insure continuous and steady growth in reading ability 

throughout these vital years. (14:6) 

In the elementary setting, all the reading skills a student 

needs in high school can not be developed or mastered. There

fore, a program in secondary reading is needed to extend the 

skills which are introduced at the elementary level and to 

develop those skills which are demanded by the more complex 

materials and learning re4uired at the secondary level. ( 6: 14) 

Secondary reading programs strengthen a student's r.eading 

potential. 
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COUNCIL OF TEACHERS OF. ENGLISH 

24th ANNUAL SPRING ~ONFERENCE 

SHERATON PARK PLACE HOTEL 

Minneapolis, MN. 

MAY. 6 & 7, 1983 

Open to: English and Language Arts teachers 
at all levels -- college, secondary, and 
elementary--reading teachers, corrmunication 
teachers, and students. 

REPRESENTATIVE PRESENTATIONS: 

The College Section: 
20th Century American Drama 
A Writing Evaluation Workshop 
Modern Short Story in Britain 

The Secondary Section: 
Computers and Composition 
Teaching Listening Skills 
Handling the Paper Load 

The Elementary Section: 
Storytelling in the Classroom 
Writers Alive! 
Computer Program 
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·CONFERENcr SPEAKERS: 
Keynote: 

• Edmund J. Farrell 
Professor of English Education 
University of -Texas, Austin 
Director, NCTE Comnission on Literature 

Banquet: __ . . 
Charles Weingartner 
Co-author, Teaching As fl Subversive Activity 
Expert on "Future Studies 

Elementary/Junior Hi gh Breakfast: 
Dianne Monson 
·chair, Curriculum and Instruction 
College of Education 
University of Washington, Seattle 

Luncheon: 
Carol Bly 
Minnesota author/scholar 
Author. Letters From the Country 

Look for more conference and 
registration information in 
MCTE newsl _etters and mailings. 

@ Sher"StOO Park Place 1-kxel . 
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15. Toback , Adam S • "Secondary· -T eaehers Can Teach Reading," 

The Clearing House (February, 1976), 248-49 , 

REVIEW: Books for You. Urbana, Illinois: National Council 

of Teachers of English, 1982 

The new edition of the NCTE publication includes an anno

tated bibliography of 1400 books. The editor notes that the 

commit tee chose these from 3500 titles examined. The books were 

selected on the basis of their being enjoyable to read rather 

than their being considered classics or necessary reading by 

all teenagers. Only books published. or reprinted since 1976 are 

included. The bibliography is categorized according to 35 

subject headings with some books located under several topics. 

Some of these categories include "Ad ventures and Ad venturers," 

"Ethnic Experiences," "Hobbies and Crafts," "Music and Musicians " 

"Short Stories," and "Westerns and People of the West." 

The anthology lists both fiction and non-fiction as well as 

dramatic works and collections of poetry and humor. A brief 

description of each book explains the major theme or character. 

Several are labeled as "mature" because of their length or 

complexity; a few are indicated as books some readers might ob

ject to because of language or sexual scenes. For quick re

ference a list of publishers and an index of authors and titles 

is included at the end. It might have been helpful for the authors 

to indicate which books are currently available in paperback as 

well as giving some indication of reading level . 

Librarians should find the book useful for preparing book 

talks and for compiling bibliographies for a class. Selecting 

books as additions to the library collection and aiding student 

selection would be other uses. 
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Books for You is one means of helping teachers keep 

up to date on current publications of interest to senior high 

students. The annotated bibliography would be quite helpful 

in selecting books for a coUirse or unit. In addition, 

teachers could use the book's categories to help students 

choose a book. Teachers in other disciplines might also find 

the list helpful in assigning reading. The book could provide 

teachers suggestions for their own leisure reading selections. 

Each high school library and English department could 

benefit from this handy reference. 

Marsha E. Besch 
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HEROES ON HORSEBACK: TEACHING THE WESTERN 

AS POPULAR LITERATURE ' 

By Sandra M. Bennett 

The Western, and the idea of Frontier out of which it was 

created, is perhaps the most basi6 of all American myths. 

Virtually all of our literary and cultural products have been 

influenced and shaped by the idea of Frontier: of limitless 

space and opportunity, of always being able to start over, Out 

There, beyond the last settlement, on the Frontier. 

The importance of this concept to American t hought was first 

completely articulated by Frederick Jackson Turner in his 

landmark essay, "The Significance of the Frontier in American 

History," in 1894. In it, Turner postulated that the idea of 

free land had been the primary element in the development of 

Americans' ideas about themselves and others. Our institutions, 

he said, had been continually shaped by their need to adapt to 

the changes of expansion involved in exploring and developing 

a continent. Turner saw history as evolution: in the Old 

World, expansion necessitated war or colonization; in the New 

World, the native peoples were so overmatched for the most part 

that expansion was relatively effortless and unimpeded. 

The model of American culture, Turner believes, had been 

formed in the original colonies, but changed again as each 

section of the country reached a level of development and 

political power. American social development continually begins 

over again at the frontier, in Turner's model, as the meeting 

place of savagery and civilization generates the forces which 

have dominated ou;r .culture from ·.the beginning. 

The literature which rose out of the circumstances and 

conditions described by Turner has been among the most en

duringly popular in the history of American letters. From 

Bradford's Of Plymouth Plantation and, By:r:d.' s History of the 

Dividing Line through the works of Cooper, Whitman, Owen Wister, 

Mark Twain, to the prolific Louis L'Amour, stories of explora

tion and adventure in the wild country have fascinated American 

readers. 
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The teaching of the Western as a popular literary form, 

then, is so obvious as to need no justification. The Western, 

like science fiction, gothic romance, the occult, detective 

fiction, and books on running, is available to the most casual 

book buyer at drugstores, supermarkets, and discount marts in 

any city or town. The issue facing the teacher of the Western, 

then, is not to popularize the material, but to deal with the 

popularized misconceptions about the material, its origins and 

signi~icance. 

One approach to this problem is to deal with the Western 

first as myth. This approach allows·, the ·teacher to deal with 

the material as an expression of common cultural experience, 

and thereby create a setting for it in the minds of the students, 

many of whom have never seen a cowboy, a horse, or a home on 

the range. Every American thinks he or she "knows" about the 

West, and students are no exception. Haven't they seen John 

Wayne movies on TV since they were children? Haven't they 

watched reruns of The~ Valley and Gunsmoke and The 

Virginian? Haven't they seen a rodeo? Of course they know 

about the West . 

In beginning a class in the Western, then, the teacher can 

first deal with this issue by explaining the difference between 

popular conceptions of the West and the historical reality 

of hardship, death, illness, bloodshed, and violence which 

made up the lives of most of the people who explored and settled 

the frontier. A segment of Alister Cooke's Americ~ called 

"Domesticating A Wilderness," shown on videotape, serves to 

illustrate this very well, containing as it does photos of 

genuine pioneers and cowboys, and the grubby, uncomfortable 

places where they lived. 

What, then, is the myth of the West? It is the myth of 

white, English--speaking, moderately literate people whose 

recurring dream is moving on, finding a better place somewhere 

else, starting over, starting fresh. The frontier is always 

just beyond where we are. For example, while there were 

numerous black cowboys in the West, particularly after the Civil 
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War, they didn't fit into the lily-white myth of .the Western 

cowboy, and so it has only been in recent years that their 

lives and stories have been explored. A myth is an expression 

of a people's understanding of their common experience, and the 

West has been adopted as the common experience of Americans, 

even those who have never crossed the Hudson, let alone the 

Missouri. 

A good basis from which to begin a discussion of the 

literary expression of this myth is Henry Nash Smith's Virgin 

Land, either assigning parts of the book as readings for 

students or using the materials and ideas he presents as a 

basis for discussion of the novels and stories to follow. 

Smith is particularly useful in developing the idea of 

the Western hero, which is a recurring theme in virtually all 

Westerns, In the second section of Virgin Land, "Sons of 

Leatherst ocking," Smith traces the development of the West em 

hero from the early frontiersman figure popularized by Cooper 

through Daniel Boone and Davy Crockett, down to the more 

contemporary heroes of writers like Wister, Smith's discussion 

of Cooper's ambivalence about the Leatherstocking figure can 

be extended to create a background for analysis of other hero 

figures who are caught between civilization and savagery, 

between the need to survive and the need to maintain a distance 

from cruelty and violence, between the conflicting values of 

the frontier and the settled parts of the couhtry. 

Smith also deals with several other generalized figures, 

such as the mountain man, the cowboy hero, the heroine, and the 

bad woman, all of which turn up repeatedly in Western fiction. 

Another myth of the West, the ideal of the "Garden of the 

World," is also outlined by Smith, and provides material for 

exploring the pioneer experience, as exemplified by the works 

of Cather and Garland. 

The reading list for such a class should be designed to 

demonstrate as wide a range 'bl f as possi e o styles, subjects, and 

experiences relative to the West. Short stories from a col

lection edited by Durham and Jones called The Western Story, 
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which is divided into sections labeled "Fact," "Fiction," and 

"Myth," make a good starting place to illustrate the differences . 

In the "Fact" section, students can read from the works 

of Theodore Roosevelt on the North Dakota cattle country, 

Douglas Branch on cattle drives, Emerson Hough on the work of 

the cowboy, and Donald Jackson on the disappearing West, ·In 

this section· of the class, the teacher can emphasize historic 

and geographic perspective, so that the "when" and "where" 

aspects of the Western experience can be clearly articulated, 

As the suggested reading materials illustrate, the primary focus 

of the class will probably be on the West of the 19th century, 

although some of the novels may take place in the early 20th. 

Some stories from the Durham-Jones ·collection which are 

especially useful to demonstrate various forms of the Western 

myth and the Western hero are: "Tennessee's Partner" (Harte), 

"The Bride Comes to Yellow Sky" (Crane), ;'Canyon Walls" (Grey), 

"State to Lordsburg" (Haycox), and "The Tin Star" (Cunningham). 

These last two stories are the basis for the films Stagecoach 

and High Noon respectively, and the fil~s can be shown in con

junction with the stories to illustrate the evolution of the 

Western from print to visual images. Another film which can 

be used successfully in this way is The Ox-Bow Incident. 

Max Brand's "Wine in the Desert," Luke Short's "Top Hand," 

Donald Hamilton's "The Indian Well" can also be used . to 

explore various aspects of the development of the Western hero. 

Each story shows a man in some form of extreme experience, in 

the course of which he must make decisions about his own 

survival and that of others. The decisions range from the self

destructive cruelty of Brand's central figure to the unselfish 

willingness to sacrifice Short shows in young Johnny Mcsorley. 

This gamut of Western heroes and their adventures leads 

naturally into the "Myth" section of the book, in which the 

class can deal with T. K, Whipple's "American Sagas" and Robert 

Warshow' s "The Westerner," in which he compares the Western 

hero to that other popular creation of American folklore, 

the urban gangster. 
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Other materials, consisting of several novels, may be 

arranged chronologically or thematically according to their 

content, Thus in the unit called "The Splendid Wayfaring," 

students read A, B. Guthrie Jr.' s The fil.g ~, perhaps the 

quintessential mountain man novel, and certainly the one to 

which all subsequent versions of this particular myth owe much 

of their substance. 

The next unit, "Go West , Young Man," focuses on The 

Virginian, Students are interested to discover in this novel 

the origins of the strong, silent cowboy with the "Aw shucks" 

personality, the prissy schoolmarm, the walkdown in the street, 

and the expression, "When you call me that, SMILE." These and 

other features of Wister's novel demonstrate how the materials 

of many of our own deeply-rooted conceptions about the West 

originated in a literary form. 

Clark's The Ox-Bow Incident serves as the center of the 

unit "Frontier Justice," illustrating as it does the "modern" 

Western, concerned with moral choices and involving the 

reader in a stark, pitiless world of harshness and cruelty, 

with no clearly defined heroes or heroics. 

Two highly visible Western writers who have also been 

enormously popular are Zane Grey and Louis L'Amour. There are 

many similarities between them, one of which is their concern 

with the theme of self-realization on the part of the hero 

through a series of initiation experiences, always involving 

killing or the choice of killing. A novel by each of these 

writers is assigned for the unit "Spectre of the Gun," in which 

what John Cawelti calls "The Six-Gun Mystique" is explored. 

Either Grey's Arizona Ames or Nevada, in tandem with L'Amour's 

North to the Rails, can be used in this segment of the class. 

In each of these novels, the evolution of the central 

figure is centered around the question of violence and gunplay, 

and the ways in which Arizona, Nevada, and Tom Chantry respond 

and develop illustrate various literary attitudes toward that 

central Western symbol, the gun. Some interesting stereotyped 

ideas about the role of women in the Western can also be 
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explored through these writers, both of whom are intensely 

traditional in their treatment of women. 

The basically trivialized and minimally portrayed woman 

of the frontier seen in most Western novels can be counteracted 

by assigning Willa Cather's Q_ Pioneers! It will probably be the 

favorite book of most of the women in the class, depicting as 

it does an heroic and fully developed woman as the protagonist . 

In the figure of Alexandra Bergson, students are permitted a 

glimpse of the reality of the pioneer woman's experience. This 

segment of the class, "The Garden of the World," is given over 

mostly to discussion of Western women in general, with 

particular focus on the farm women who contributed so over

whelmingly to the success of the westward movement on the 

agricultural frontier, 

Finally, the class turns its attention to another 

neglected figure, the native American. Two books which work 

well in this segment are Frank Waters' The Man Who Killed the 

~ and Thomas Berger's Little ~ Man. The former is a 

disturbing look at the clash between the culture of the Taos 

Pueblo Indians and the world of the white man, as personified 

in Martiniano, a young man educated in a white man's school 

who is trying to find himself in the world of the pueblo. It 

illustrates dramatically some basic misunderstandings abourt 

Indian life and culture which have been perpetuated by the 

popular Western. 

Berger's book, on the ot !:-Er hand, is a farcical odyssey 

in which Jack Crabb, the short, cowa:rdly protagonist, plays 

in turn myriad roles available to a 19th century man in the 

West, including that of Lakota Indian. Jack switches back and 

forth from white to Indian (adopted by the tribal chief after 

being captured from a wagon train) during the course of the 

novel, and Berger's obvious sympathy for the Indian way contrasts 

fl- th the way in which whites Jack meets regard the Red Menace 

of the frontier. The humor of the book shows yet another way 

to respond to the Western myth, and Berger creates a kind of 

panoramic look"'-8.t the whole concept which wraps the term up 
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nicely. 

The use of videotapes is another way of visualizing some 

of the issues raised by the books. Episodes from Little House_ 

.Q!l the Prairie and The Oregon Trail, illustrating pioneer 

dilemmas, Gunsmoke, showing the role of the law, and Star Trek 

can be used. One Star Trek episode called "Spectre of the Gun," 

places five members of the Enterprise crew in a situation which 

appears to be Tombstone, Arizona in 1885. They must fight 

the notorious Wyatt Earp and his gang at the OK Co=al. The 

episode is useful for illustrating that the symbols and cliches 

of the Western are so ingrained in our culture that they can 

even be used in a space opera with the confidence that the 

audience will understand them without explanation. An episode 

of Battlestar Galactica, which was a spaceman version of Shane, 

could be used in the same way. Since the Western has been the 

subject of so many approaches on film, radio, and TV, the use 

of audiovisual material in a course on the popular Western 

seems mandatory. 

Luckily, the choice of material for a class like this is 

fairly broad and easily available in paperback form, although 

some classics, such as. Butcher's Crossing , Apache, and The 

Rounders, are out of print, as well as such fine works by 

Larry McMurtry as Hud and :Leaving Cheyenne. Some alternative 

works to those already mentioned might be Andy Adams'~ of a 

C:owboy or Manfred's Lord Grizzley , Guthrie's These Thousand 

Hills Richter's Sea of Grass, Durham's The Man Who Loved Cat 

Dancing, or Fisher's Mountain Man, La Farge's Laughing~ or 

The Ordeal Qf Running Standi..n_g by Fall, or Ike Blasingame; s 
Dakota Cowboy, Edward Abbey's The Brave Cowboy, Jack Schaeffer's 

Shane or Monte Walsh. The works of Cooper, while seminal to the 

development of the Western, may be too dense stylistically for 

a class of this type. 

In each case, the approach to the Western as a literary 

genre should be based on the same concerns which motivate the 

study of more classic forms. These include point of view, 

plot and character development, style, treatment of symbols and 

44 

., 

themes, etc. The matter of style is generally not a serious 

problem~ since most Westerns are written in a style easily 

accessible even to the student who is not a prolific or pro

ficient reader. The same is true of plot development, which is 

usually straightforward and requires little if any exposition. 

Such devices as point of view, however, may require a 

formal approach. A particularly good work for illustrating this 

is The Virginian. Wister, in writing this classic Western, was 

drawing on his experience when, as a tenderfoot from Pennsylvania, 

he has his first glimpse of Wyoming and conceived a lifelong 

passion for the West. Appropriately, he casts his narrator in 

the same role, and deals with the characters and situations, 

at least initially, from the perspective of the uninitiated 

tenderfoot. The question ·of why he uses this device rather 

than an experienced narrator can illustrate vividly the use of 

point of view and what it allows the writer to do that would 

otherwise be closed to him. For example, if Wister assumed, 

she must have in 1902, that the majority of. his readers would 

be Easterners, he was writing to a specific audience, most of 

whom could be projected to be as naive about the West and 

western habits as Wister's narrator. This enables the author 

to explain things about the habits and activities of the ranch 

through the device of his narrator's ignorance, and thereby 

also convey the information to his readers. 

This is an extremely simple example, but the principle can 

be extended to more complex works, such as The Ox-Bow 

Incident, in which Clark chooses for his narrator, or point ·of 

view, Art Croft, a non-heroic, ordinary cowboy, whose ambivalent 

responses and inability to make moral choices are reflective of 

the whole tone of the book and open up ~he ethical issues to 

many more approaches than would be possible with a more fixed 

or committed narrator. In each work selected, the choice of 

narrator, or the choice to have no narrator except the 

omniscient author, is an important literary concern. 

The issue of character development in the Western can 

probably be handled most effectively by focussing on the 
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Western hero, his portrayal and development. The "hero" in 

this case can be defined by discussing the classic models, as 

well as the more modern concepts suggested by current fiction 

and media heroes the students may be familiar with, The focus 

in each of the books mentioned is on a particular person, 

usually a man (except in Q Pio~!) who is given the op

portunity to make important choices for himself and others, and 

who undergoes a series of initiatory experiences on his way 

to self-realization. In each case, the students can be drawn 

into discussion of how the particular character develops, and 

how this is reflective of the overall concept of the hero. The 

Western hero has no particular features which distinguish him 

from heroes of other myths, and from this certain conclusions 

can be drawn about the development of the hero figure in a 

culture as it is reflected in a particular literary form. 

Students should be encouraged, through class discussion 

and essay questions on exams, to deal with the general concerns 

and overall effects of the materials in some of the ways 

mentioned . . The Western provides for many students who have 

minimal contact with literature a way to approach and under

stand the issues and concerns which seem to them so mysterious 

and often uninteresting. The great advantage of teaching such 

popular forms is precisely this: that it opens up a world 

which has been closed and locked to students who have not 

developed their reading abilities or interests beyond an 

adolescent level. The Western, in most of its forms, deals with 

adult problems such as life and death, killing or surviving , 

It cannot be predicted that all or even a large percentage of 

the students who enjoy a course in the Western will go on to 

appreciate other types of literature, or even to read further 

in that area, but for at least s"ome of them, the possibilities 

of further exploration are evident, 

The Western: Suggested readings 

Background: 

Berry, Don, A Ma jority of Scoundrels. 
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Bogue, Allan G. , et al, eds . The West of the American People. 

DeVoto, Bernard, The Course of Empire, 

Durham, Philip and Everett L, Jones, eds. The Frontier in 

American Literature. 

Fussell, Edwin, Frontier: American Literature and the American 

West. 

Gregg, Josiah. !~~ Commerce of the Prairies. 

Irving , Washing!:, on . 

Josephy, Alvin M, 

Neihardt, John G. 

~ Tour on the Prairies. 

The Indian Hertj,.§lg~ of America, 

~ Cycle of the West. 

The River and 1. 
!_h_g Splendid Wayfaring. 

Osgood Ernest Staples. The ~ of the Cattleman . 

Richmond, Robert W, and Robert W, Mardock, eds. ~Nation 

Moving West. 

Smith, Henry Nash. Virgin Land. 

Stewart, George R. The California Trail. 

Texts: 

Berger, Thomas. Little~ Man . 

Cather, Willa O Pioneers! or !'iy Antonia. 

Clark, Walter Van Tilburg. The Ox-Bow Incident. 

Durham, Philip and Everett L. Jones, eds. The ~est~ Story. 

Grey, Zane, Arizona Ames or Nevada. 

Guthrie, A.B. Jr, The~~. 

L'Amour, Louis, North to the Rails. 

Waters, Frank. The Man Who Killed the Deer. 

Wister, Owen. The Virginian, 



REVIEW: "A Developmental Look At Children's Responses to 

Stories" 

For the last ten years, research in the teaching of 

English/Language Arts has been dominated by an interest in 

writing. Recently, however, there has been some return to 

literature as a source of inquiry. A particularly noteworthy 

recent example of literature research is Arthur Applebt!i.~'s The 

Child's Concept of . .e_im (University of Chicago Press, 1978; 

available for order from the National Council of Teachers of 

English, 1111 Kenyon Road, Urbana, Illinois 61801; price is 

$5.50) where he examines the ways in which children (ages 2-17) 

respond to literature. Applebee's work contains import.ant 

developmental implications for curriculum writers and teachers. 

It is also relatively brief ( 135 pages, plus 50 pages of appendix) 

and ygr:y_ readable. My purpose here is to summarize some of his 

key f~ndings .. 
Applebee and the other researchers he cites finds that the 

ability of children to respond to literature roughly follows 

Piaget's stages of intellectual development. Using the Piaget 

stages as a framework, he investigates developmental patterns 

in several different categories of response. 

The first category of response is the general overall 

response to a story or the kind of response triggered by a 

question such as "What was the story about?". At the pre

operational level (ages 2-6), responses to this question 

generally result in retelling , a type of response which is 

characterized by long detai 1ed story descriptions. In most 

cases, children at this level make little or no attempt to 

summarize; every detail is included, titles are given and formal 

beginning and ending storylines are used. For six year olds 

interviewed, 5(Jfo describe stories in this manner while another 

27/o refuse to answer because they do not think they can remember 

the story well enough. On the other hand, the concrete 

operational state (ages 7-11) , features the ability to classify 

and organize. Rather than complete retellings, children at 

48 

this age tend to provide a type of response which is best de

scribed as a summary, These "summaries" are much short.er and 

much less detailed than the retellings of younger children. An 

example of one child's written summary: 

I think that the Famous Five stori 's are qui:te good. 

In the storis there is a lot of adventure and a lot 

of things happen • They get bad luke at the beginning 

and thing all kam out alright in the end. (Page 94) 

Richard 0,, 9 yr 3 mo 

Summary becomes a dominant form of response by age nine. 

While the concrete stage displays an ability to break out 

broad categories, the formal operational stage (stage 1, ages 

12-15; stage 2, age 16-adult) demonstrates an increasing 

ability to see subsets within larger categories and to envision 

many additional categories, some of which might never occur. 

Unlike younger children, adolescents are concerned with more 

than just the immediate. "What is?" begins to be replaced by 

"what might be?" 

Consequently, story responses of retelling and summarizing 

are replaced by an interest in analysis and generalization. 

Readers at this age are interested in analyzing parts and 

generalizing the meaning of the work. Following is an example 

of simple analysis: 

I don't know who wrote Rebecca, but I loved her style 

of writing ... Always I wanted to see what else would 

happen--perhaps it was because she used small details ... 

(page 109) 

Jill V., 13 yrs 8 mos 

Analysis and generalization. accnr late. In one sample of 

13 year olds, these types of responses were found in only 7fo of 

the essays. By age 17, however, 60% of the respondents were 

able to generalize meaning. 

In addition to overall responses to stories, Applebee also 

investigated the ability of children to evaluate. Preoperational 
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attempts to evaluate were generally brief and were often linked 

to a single striking incident in the story: 

You said you liked the story 'Hansel and Grete'l'. Why 

did you like it?--they got the money and the gold--You 

said you did not like the story 'Little Red Riding Hood'. 

Why didn't you like it?- He eats the gramma. (page 99) 

Jon M • , 6 yrs 2 mos 

The most typical response of preoperational children was: 

"I liked it because it was good." 

It is at the concrete stage that evaluation first becomes 

systematic. It is also at this stage where a clear separation 

between objective and subjective responses begins to occur. 

Responses, however, are still quite general and very brief. 

Examples of subjective responses (comments on how the story made 

the reader feel) are: "interesting," "dreary" or "just plain 

funny," At the objective level, readers at this age begin to 

identify broad story types like stories about "cowboys", 

"families" or "trains." 

Readers at the formal stage are able to provide more 

precise responses based on identified literary categories such 

as style, structure, and development. Rather than just 

"exciting" or "dull," reasons begin to emerge: "the tension 

rises" or "it lets you down in the end." Instead of saying "I 

don 't like it because it rhymes , " the older child wi 11 say "I 

don't like it because it rhymes in the wrong places." (page 112) 

Applebee goes on to evaluate several other categories of 

response. For purposes of this research summary, I will stop 

here. Please keep in mind that while research into the develop

mental characteristics of children provides much useful informa

tion for educators, findings are still tentative enough to 

require ample use of qualifiers such as "seems" and "generally." 

Mark Youngstrom , Program Specialist 

Communications 

Minnesota Department of Education 
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WID.;N CHILDREN SPEAK WITH CLASS 

Word-A-Day 

a vocabulary awareness program 

By Marlene Glaus 

WORD POWER 

There are many young children who have been taught to speak 

and write such meaningful words as 

obelisk 

sibling 

bactrian 

equestrian 

with as much assurance of their proper use as most children use 

tower 

brother/ sister 

camel 

horseback rider. 

WORD-A-DAY 

Children learn the words by "looking up" the meaning of a 

new word each day which the teacher assigns to the class just 

before they leave for home each afternoon, 

The children can bring anything appropriate to illustrate 

the word meaning for their homework assignment due in the next 

school morning. 

ex. make a model 

write a story 

build a diorama 

create a collage 

write a definition 

etc. 

THE MAGIC RECIPE 

The best selected words will usually be nouns. They will 

be words that children often meet pictured in books and in real 

life. They will be words to represent things close around 

them in their daily living. 

They will be sensible, not "far-out'' words which the teacher 
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carefully selects for the needs of the class. It will reflect 

an awareness of their world. 

The children and teacher will have a verbal agreement with 

one another while they are together in the classroom. This 

powerful strategy becomes unique within each classroom. Each 

class and teacher will communicate with their own set of words 

and grow a language bond where one word will greet the next word 

in a meaningful and understanding way. 

The speaking and writing skills of the children will become 

highly enriched.. 

It's a creative approach which grows each day where one 

word links to another like a long train of cars going some

where. Words such as cat, mouse, dog, and frog become feline, 

rodent, canine, and amphibian. Fancy snacks become hors 

d' oeuvres, fluffy clouds become cumulus, thin·-lli~ ·beicome 

crescents, kangaroos become marsupials and on and on. It is 

another look at the world, a closer and more intellectual look! 

WATCHING IT GROW 

One labeled hand-size picture of each word is put on the 

wall and is added to daily and left there for the entire year. 

The children watch their growing vocabulary by observing 

the addition of new pictures. 

A wall of one word for the first day grows into a wall -of 

one hundred seventy or so words by year's end. 

The wall area becomes an enormous picture gallery for 

learning, reviewing, and appreciating. 

The words are used many times in conversations every day 

until the children know them with certainty. 

The creative teacher plans to use the words as often 

as possible. 

ex. When dictating words for .the weekly spelling 

test, the teacher adds words in the listening 

sentence from the vocabulary program. 

We will say that the spelling word is FRIEND 

and the children have learned the definition 

for BACTRIAN and DROMEDARY for the vocabulary 

52 

WORD-A-DAY program. The teacher would dictate 

the sentence as the following: 

"FRIEND - A bactrian is a FRIEND of a drom

edary. FRIEND" 

Every child in class will know what the teacher means. 

They will enjoy his/her sense of humor and the "tricky" ways 

they come to learn. (It is a style, an art, a talent that this 

special teacher brings.) 

By November, some forty words will have been.introducted 

in the WORD-A-DAY program. It will be about this time when the 

children will excite more in opening basic readers, story and 

science books, and magazines with the carry over of the often 

recognized. vocabulary pictures. 

They will quickly see cumulus clouds, deciduous trees, 

primates, fronds, and vehicles. They will note pictures of 

harvest times and Indian summers, castles with turrets and 

moats, dawns and dusks arid silhouettes. The children and teacher 

will communicate on a higher level than before. Word analogies, 

categories, and classifications will form naturally first in 

conversation and then in writing. There will be more joy in 

working with nouns and verbs and adjectives because of the 

richer background. 

The child will have more to write and rhyme about. His 

dictionary knowledge will greatly expand. The appreciative 

world of language will become changed forever for the child. 

PARENTAL FEEDBACK 

Parents will share their enjoyment from home as they watch 

their children show excitement from watching pictures on TV 

showing their vocabulary words. They will find the words with 

their children on dri vE,s and at shopping. (Super markets are 

a bonanza for vocabulary as are card shops.) They will notice 

together the mirage on the freeway, the skylines at the edge 

of the city, the odometer in the car and on and on. (These or 

other words will become theirs because of your careful 

selection.) 
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Teacher-parent conferences will be enhanced when parents 

tell teachers of the new and wonderful verbal experience they 

are having along with their children due to interest in 

WORD-A-DAY, 

Hundreds of lives can be touched every day in any one 

school where several teachers are participating in the program 

with their students and parents. 

NOTHING NEW 

This WORD-A-DAY concept by no means claims to be a new idea 

of instruction. Teachers and publishers of texts have been 

using their own WORD-A-DAY approach in many ways for decades. 

The technique, presentation, and total organizational 

plan of this special program is what claims to be fresh and 

innovative. It has been successful in working with many 

hundreds of students over the time of twenty-five years. 

Parts of this program have been written up in several 

newspapers, journals, and books since the early 60's. Teacher 

workshops have been presented by the author for as many years. 

THE WORD-A-DAY WORKSHOPS 

This vocabulary program has gainEd. national and inter

national attention this past year partly due to workshops and 

seminars presented in and around the Minneapolis-St. Paul area 

with the most reaching one being a session given at the NCTE 

Convention in April, 1982. 

Thirty teachers in Bermuda are entering the program for 

the 1982-BJ school year because of interest sti=ed by a 

Bermuda teacher at the NCTE session. 

MODEL SCHOOL 

Centennial Elementary School, Richfield, Minnesota serves 

as the model school where the program was created and where 

teachers at the various grade levels are participating. 

Throughout the year, the staff is busy scheduling many 

visitations for teachers from other school districts who want 

instruction for implementing the program in their own classroom, 
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Classroom demonstrations are presented at Centennial 

School where children give specific lessons for the visitors to 

observe. After school, follow-up workshops are held for the 

training of the new teacher and administrative interest. 

THE BOOK 

Due to the many requests from educators for the word 

lists, a copyrighted book is now available with the title TAKE 

MY WORD FOR IT, The entire program is completely presented in 

the book with special activities written for the gifted child, 

summer school, and a rich a=ay of classroom activities in 

reading, language arts, architecture, art, etc. 

Self-addressed stamped envelopes mailed directly to 

Centennial School will be returned to the sender with materials 

about the workshops and the book. 

Requests should be mailed as follows: 

Miss Marlene Glaus 

Centennial Elementary School 

73rd & Bloomington Avenue 

Minneapolis, Minnesota 55423 
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**********H-********************************H-**********H-****~ 
1 MIDWEST WRITING CENTERS ASSOCIATION CONFERENCE ! 
t 1 
* * * The Midwest Writing Centers Association announces * 
* * * * '* the first Midwest Writing Centers Association Conference, * 
* * $ to be held Saturday, April 30, 1983, at the University 1 
* * 1 of Missouri at Columbia. The theme of the conference 1 
* * 1 will be "The Challenge of Diversity." t 
* * f We are inviting proposals for papers which will 1 
* * : fit into either a one-hour workshop format or a 1 
* * ! twenty-minute individual presentation followed by a : 

* * ! ten-minute question and answer period. Although we ! 
* * : welcome proposals dealing with any of the standard con- ! 
* * ! cerns of writing centers, topics of particular interest t 
* * ! include: t 
* * ! the professional status of writing lab personnel ! 
* * : the role of computers in teaching writing ! 
* * : tutor training t 
* * ! the use of the writing lab approach in the classroom' t 
* * t programs for writing across the curriculum t 
* * ! effective diagnosis of writing problems t 
* * t All papers presented at the conference will be t 
* * t published in the Conference Proceedings. The presenta- t 
: tions, however, should not be ,merely readings of $ 
* * : papers. Instead, presenters are encouraged to give 1 
* * : informal talks focusing on practical suggestions. t 
* * : Writing centers and labs are also invited to share t 
* * t instructional materials, descriptions of tqeir programs, 1 
* * 1 or other i terns of interest at the Materials Exchange t 
* * ! Table. ! 
* * 1 The conference will be co-hosted by the University 1 
* * 1 of Missouri at Columbia and Central Methodist College 1 
* * : at Fayette. 1 
* * 1 One-page proposals (or completed papers) should be 1 
* * 1 submitted no later than February 15, 1983, Please send t 
* * : all proposals and requests for further information to: 1 
$ Melody Daily, Dir., Writing Lab, Central Methodist $ 
* ! College, Fayette, Missouri 65248 (816) 248-3391 ext 328/338! 
**********-******************5l****H-**********H-*************t 

"APATHETIC READERS: TWELVE EFFECTIVE ANTIDOTES" 

By Nicholas P, Criscuolo 

It is not necessarily true that all the children who like 

to read are good readers. Enthusiasm for reading, however, is 

a tremendous stimulus for reading proficiency. The development 

of reading ability is not an automatic process; some practice 

and reinforcement are needed for proficient reading. Once 

requisite reading skills are mastered, the exciting world of 

reading opens up to youngsters and they read voluntarily and 

enjoy every minute of it. 

Unfortunately, there are too many students who do not like 

to read. Some can read well, but reading is not one of their 

favorite pursuits. They find reading boring and assign it a 

low priority. These children are often classified as apathetic 

or reluctant readers. Other children become reluctant readers 

because they have not met with success in learning how to 

read at the elementary school level, They avoid reading be

cause they want to avoid failure. Reading habits are formed 

early and when these youngsters reach junior or senior high 

school, they have already formed negative attitudes toward 

reading. 

Children who are apathetic readers present a real challenge 

to secondary teachers. How do they retrieve the alienated 

reader? Is there something that they can do? Apathetic 

readers at the secondary level certainly can be motivated to 

read for information and pleasure. The way for teachers to 

achieve this goal is to conduct appealing activities in their 

classes which emphasize the fun aspects of reading. This 

article will describe briefly twelve activities which have 

proved successful in convincing the secondary reader that 

reading can be worthwhile and enjoyable experience. 

1. Family Crests -- Students can design family crests 

for some of the main characters contained in the stories and 

books they've read. Crests can include symbols for professions 

(stethoscope for doctor), activities (a hotel for someone 

who took a trip) or a symbol for the character's name (a rose 
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for Bill Rose). On the back of the crest, students can write 

the name of the story or book which generated the creation of 

the crest. These crests can be posted on the bulletin board. 

Class members can try to guess the title of the book or story 

by examining the symbols include:i in the crest. 

2. Telephone Messages -- At this age level, most youngsters 

love to talk on the telephone! Use this fact to good advantage 

by having students select two characters from a favorite book 

or story. Have them write dialogue between these two characters 

in the form of a telephone conversation. The only "prop" 

needed is a telephone, Students can read or memorize the 

telephone conversation which chronicles pertinent events from 

the story. This telephone "presentation" can take place in 

front of the entire class, if desired, 

J, Reviewer's Stance Students can be motivated to read 

and become discerning critics at the same time. Ask the students 

to note a book they've read (preferably one that's been pub

lished recently) and to write a short review of it. Have 

them check with the school's librarian to locate book reviews 

of childrens' books found in such publications as Th~ New York 

Times Book Revie'!ii section, The _Horn Book, etc. to locate 

published reviews of these books, It will be fun for the stu

dents to compare their reviews with the published revie..ws. If 

the students' reviews differ significantly from the reviewer's, 

encourage them to write a letter to the reviewer explaining why 

their reviews differ. They could also do this if their own 

opinions and views support those of the reviewer. 

4. Reference Preference Students are naturally curious 

about their environment and a variety of other areas. Have 

available a variety of reference material such as encyclopedias, 

thesauri, dictionaries and so on. Have each student in the 

class write one question such as: "Who scored the most 

touchdowns in pro football since 1971 ?" "How many plays did 

William Shakespeare write?", "Who invented basketball?" 

Collect all the questions and put them in a jar. Divide the 

class into teams and have a "drawing"--each team picking one 
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question, Using the reference material on hand, each team 

researches the question posed. 

To add "spice" to this activity, some teachers time it. 

5, Pic~ure Definitions - Although the rebus (syllables 

of words in picture form) is usually associated with children 

at a younger age, students in upper grades enjoy working with 

rebuses also. Put the following rebus on the board and ask 

the students what the word is: 

Discuss the meaning of the word. Ask the students to 

make up their own rebuses, exchange them with others in the 

class and look up the meaning of each rebus word in the dic

tionary if necessary. Students can also use a rebus reservior 

to write some original stories which they can share with each 

other to read . 

6, Imaginary Interviews _-- Students are interested in 

TV and movie stars, book heroes as well as celebrities in 

other fields, Ask each student in the class to select a person 

that he or she would like to interview and conduct an 

imaginary interview. Before doing so, however, ask the stu

dents to team up--one student is the interviewer aljld the other 

the interviewee. Individual interviews can be recorded on 

tape and played for the rest of the class. 

Be sure to have a lot of reading material e.g. magazines, 

books, newspapers, etc. for students to use in reading up on 

the person they've chosen to interview. 

7, Lending Library -- Many classrooms have collections 

of books. The size of the collection can be increased by 

donations from various community organizations, groups and 

individuals. A project which will prove interesting for the 

students is to have them arrange the books systematically. 

Books can be sorted into such categories as fiction, nonfiction, 
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biography, etc. These books can then be arranged in 

alphabetical order by the author's last name within each 

category and .replaced on the bookshelf. 

Students can be encouraged to devise a system for checking 

out books. One effective technig_ue is to use the "lending 

library" approach where each student who reads a book from the 

collection lends it to someone in the class, giving a brief 

oral introduction as the book changes hands. 

8. Mad Libs Students enjoy playing a game called Mad 

Libs. Students select sentences from a favorite book or story 

and write this sentence down leaving out certain words. One 

student is selected to begin the activity by reading a sentence 

such as the following: "Todd was feeling very ___ so he __ _ 

to the salesperson with a strange look in his eyes." The 

student reads the sentence and when she/he comes to a blank 

calls out "Give me an adjective," or "Give me a verb." The 

words supplied can then be compared with the ones actually 

used in the story or book from which the sentence was taken. 

9, Secret Codes -- Although summarization skills are 

important, many students aren't overly enthusiastic about 

writing summaries of books and stories they've read. They can 

be motivated to write summaries by varying the assignment by 

using a code. Ask the students to devise a code e .g. reverse 

the letters of the alphabet, switch vowels around or make up 

their own hieroglyphics. Encourage the students to write 

their short book or story summaries using the code, The name 

of the book or story being summarized should be written in 

regular form on the back of the sheet. Be sure to have the 

youngsters write the code used at the top of the sheet and then 

have them swap coded summaries. The task now is to decipher 

the code, If the coded summary is writ ten in an interesting 

manner, the student will be motivated to read the book or 

story being summarized after learning its title. 

10. Catalog Collectors -- Many magazines and newspapers 

print advertisements which offer free catalogs. Sometimes they 

may be mail order clothing or furniture or travel brochures. 
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Often all the reader has to do is fill out a coupon with his 

or her name and address in order to receive these free catalogs. 

There is a wealth of information contained in these 

catalogs. The pictures contained in them can be classified and 

used to illustrate concepts for extending word meaning. En

courage the students to pick one item from a catalog and have 

them.write and illustrate their own advertisement for the item 

selected. These advertisements can be posted on the bulletin 

board and will create an attractive display. 

11. Mail Call -- After a student has read a story or book 

which has proved to be an especially enjoyable experience, a 

short report can be written in the form of a letter to a friend 

in the class, For example: 

Dear Laura, 

I've just finished reading "The Mystery of 

Pinewood Manor." This book is written by Charles 

McCord and takes place in England, It's about a 

rich man who lives on an estate. He is a greedy 

man and devises a clever, illegal scheme to make 

more money. His scheme backfires. 

I won't tell you what happens to the old man 

since it has an unusual ending. I know you'll 

enjoy reading it as much as I did. 

Your friend , 

Tim 

These "letters" aan be dropped into a mail bag and de

livered during "mail call." The letters add a personal touch 

and will encourage the students to read the book described 

in the letter. 

12. Photo Review During the course of the school year, 

many exciting school events such as oratorical contests, 

athletic contests and school dances take place. Undoubtedly, 

there are some students in the class whose hobby is photography, 

These photo enthusiasts can be enlisted to record these 

events on film. A "Screening Committee" can be selected at 

mid-year or at year's end to select as many interesting 
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photos recording school activities as there are students in 

the class. Each student can then be given one photo and asked 

to write a short text to accompany it. These pictures can 

then be posted with the caption "Mid-Year Review" or "School 

Year in Review" for viewing and reading by all the members of 

the class. 

As a stimulus, copies of books on photography which give 

tips on lighting, angles, focus, etc. can be made available 

for practical classroom reading. 

Concluding Remarks 

If you ask secondary teachers to name a major concern 

they have regarding the reading program, they won't hesitate 

too long to answer. It's how to motivate students in their 

classes to read. Although it isn't always easy to reactivate 

or capture the interest of the apathetic reader, the situation 

is far from hopeless. Positive steps can be taken to nurture 

and foster the love of reading. The twelve creative activities 

described briefly in this article are designed to do just 

that. Activities which accent the enjoyable aspects of 

reading will induce youngsters to enjoy the reading experience-

some for the first time--and savor every minute of it. 
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THE TERM PAPER: THE ACT OF LABELLING NorES 

By Robert Pender 

One major problem of students faced with the task of 

writing a coherent research paper is organizing into some 

logical order the mass of information collected on the one or 

two hundred note cards stacked in front of them, Many text

books present the method of labelling with a key word or phrase 

to facilitate this task. Some advise students to assign a 

descriptive label after the notes are taken, but before they 

are ready to arrange the note cards; some make the use of key 

wo:rd headings optional; others urge indexing the note cards 

at the time the notes are taken, But not all of these texts 

indicate why labelling should be done. Labelling requires 

student researchers to come to grips with the thesis by 

determining the issues or subtopics needed to support the idea, 

and forcing the students to exercise judgment when taking 

notes so that they are conscious of their contents. 

Labelling eventually reduces the utter chaos of notes 

to a more manageable order, Cognizant of the benefits of 

organization the device provides to m2ke their labor easier, 

students willingly adopt the method, dutifully writing a key 

wo:rd or phrase in the margin of the note cards, Though this 

device, by itself, does not provide a foolproof method that 

automatically guarantees effortless organization, even when 

the labels are done well, thoughtlessly written labels actually 

interfere with a systematic arrangement of research materials 

since they are practically useless. Their effectiveness 

depends on the quality of the label. 

Observation of the captions heading the research notes 

done in my Freshman Composition classes.by students assigned 

to write a report arguing the guilt or innocence of Lizzie 

Borel.en in the case of the Andrew & Abby Borel.en suggests an 

planation for inadequate labelling, which is, that the 

captions fail to capture the import of the notes, sometimes 

because the notes are not always confined to a single idea, 

but even when they are the captions appear to be wanting, 
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for several reasons. One is a failure to determine the issues 

necessary to advance the validity of the argument. Given a 

murder, one of the primary issues is motive. Yet one sample 

set of student's notes reads, (the slugs appearing in CAPS); 

LIZZIE & EMMA GET PROPERTY FROM ANDREW BORDEN 

Lizzie talked to many people about how Mr. Borden 

treated her and her sister unfairly by buying the house 

for their
0

step mother, someone of no relation to them. 

Because of this Andrew gave the sisters JOOO worth of 

property. 

BORDEN HOUSE DOORS LOCKED 

From the beginning of the Borden dispute in 1887, 

doors were always kept locked and this habit began to 

spread throughout the whole house. Family members 

even triple locked doors. 

INQUEST: LIZZIE TALKS OF NO TROUBLE WITH STEP MOTHER 

At the inquest Lizzie replied that she had no 

trouble with her step mother, but she shortly after 

tells that she had not spoken to her for five years 

perhaps and had refused to aall herlmother~ 

Because the notes address themselves to a possible .motive 

Lizzie might have had for allegedly killing her parents, the 

captions should have so read, and, since more than one possible 

motive ·emerges for the crime, a secondary caption would not 

be out of order, so that it should read something like this: 

MOTIVE: ANTAGONISM AMONG FAMILY MEMBERS. 

This failure to attend to issues relevant to the subject 

might not be unrelated to other problems apparent in un

satisfactory headings, one of which is that the slug may be 

misleading because it doesn't capture the message. It does not 

capture the message because the student does not read for the 

central idea and this shortcoming may have been caused by 

the student's failure to come to grips with the issues. For 

example, a note card reading 

The government's final argument claimed that it 
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shouldn't be believed that Lizzie was really up 

in the barn because of the extreme heat there 

and also because there were no footprints found 

on the dust-coated floor 

is captioned FINAL ARGUMENT: LIZZIE'S GUILT, Though the 

government was indeed trying to establish Lizzie's guilt, the 

essence of the passage is neither. her guilt nor the area of 

courtroom proceedings in which the government was making its 

claim but her credibility, an issue of some significance in 

determining Lizzie's guilt, Another example is a note card 

reading 

A drug clerk said that a young woman wanting to 

buy arsenic approached him, She was willing to 

pay any price for it. The clerk told her that 

he could not sell her any because the druggist 

was not there. The woman left disappointed, 

which is headed YOUNG LADY SEEN BY DRUG CLERK. Though it is 

true the drug clerk saw the lady, the essential message is the 

existence of a witness to testify to a lady's attempt to buy 

poison and to identify that lady as Lizzie Borden and the 

caption should so read, The caption, however, would be more 

revealing if it were prefaced with a major heading to signal 

yet another motive, DESIGN TO COMMIT MURDER . 

Another reason why slugs are not satisfactory is that 

though the captions may be a fair summary of the note's con

tents, they nevertheless reflect the failure of the student 

to recognize that notes may pertain to the same category. One 

student turned in these note cards: 

MAN SEEN SITTING ON BORDEN FENCE 

Mrs. Chace, a neighbor to the Borden's, said 

that she saw a man at the Borden's sitting on their 

fence eating pears at about 11: 00 AM. 

LIZZIE PUTS BLAME ON FARM HELPER 

Lizzie repeatedly put the blame for the murders 

on the farm help. 



MAN SEEN BY BOY JUMPING. BORDEN FENCE 

A boy who was passing by the vicinity of the 

Borden house sa :id that he saw a man jumping the 

fence dividing the Borden and Chagnon properties 

between 10:00 and 11:00 AM Thursday morning. 

A more appropriate heading for these would be POSSIBLE SUSPECTS, 

with the slugs as they appear allowed to remain but relegated 

to a subheading since note cam captions with both major and 

minor headings will have more explanatory power than those 

with only a single heading. 

A fourth reason why labels aren't helpful in organizing 

research material is the absence of consistent headings on 

note cams. These captions clearly reflect an awareness of 

Lizzie's whereabouts, a primary issue in the Ilillrder case, but 

the headings vary: 

INQUEST: LIZZIE IN BARN 

Lizzie was not sure how long her father had been 

dead before she found him because she said that she was 

out in the barn. 

HEARING: BRIDGET •s TESTIMONY OF LIZZIE'S WHEREABOUTS 

Bridget said that Lizzie was upstairs when she had 

let Mr. Borden in. Bridget thought that she might have 

been in the hall because she heard her laugh. Five or 

ten minutes later Bridget· saw her come downstairs from 

the front hall. She then went into the sitting room 

where Bridget was, then proceeded on into the dining 

room where Mr. Borden was. 

LIZZIE TELLS POLICE OF HER WHEREABOUTS. 

Lizzie Told the police that she had been ironing 

in the dining room while Bridget went upstairs and 

then she went in the barn upstairs and stayed there 

for half an hour. When she got back inside the house 

she said she found her father dead on the lounge. 

All the note cams dealing with this issue should have been 

labelled WHEREABOUTS or OPPORTUNITY TO COMMIT MURDER, with 
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subheadings where appropriate. Like things should be put in 

like ways. 

The final shortcoming in inadequate labelling of notes 

is that facts may frequently be categorized under more than 

one heading, warrant more than one .no~e:carcl., so that Lizzie's 

testimony placing her in the barn or immediately outside the 

house at the time of her parents' murder or placing herself 

in the kitchen or some other area of the house when her father 

returned home before his death could very well requi..re two-

or even three--note cards, one headed WHEREABOUTS, one IN

CONSISTENCIES IN LIZZIE'S TESTIMONY or LIZZIE'S CREDIBILITY , 

and the other labelled with the time of day if the student is 

interested in establishing a chronology of events. The point 

inadequate labelling misses is that one fact may address it

self to more than one issue. 

Thus following a textbook's advice that note cams should 

carry slugs does not necessarily guarantee useful labels 

classifying information under productive categories. 

Such advice may very well give students the false security 

that notes that are labelled automatically solve problems in 

organizing research material into an effective paper. The 

mere recommendation to label notes is about as effective as 

the admonition enjoining plagiarism unaccompanied by de

monstrations showing how to avoid it. In other words, students 

need more than advice, prescription or warning; they need to 

be instructed, in very explicit terms, about the pitfalls of 

mechanically, thoughtlessly produced captions belying infor

mative headings that can be used to organize facts. 

Such instruction has its benefits. The immediate one 

is that students will eventually learn how to write appropriate 

captions, though writing appropriate captions for their own 

sake is not an end in itself as Ilillch as it is an indication 

of a thinking process. Granted, students will enter in

appropriate captions, but these can be changed later to 

reflect accurately the content of the note or the issue the 

'addresses, or both. Another benefit is that teachers also 



learn . Labels missing the mark offer clues about the problems 

students may have in thinking the paper through to its logical 

conclusion, The student needs help, not after the fact, but 

during the actual process of research. And the problems wit h 

organization which students inevitably have are revealed through 

the labels they use, And the problematic labelling may reveal 

a lack of mastery of principles and tactics taught earlier. 
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English Journal publishes articles of general interest to its 

membership, teachers K through college. Particularly sought 

are manuscripts which show how pedagogy implements theory and 
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