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€01toR1al commEnts 

The Censorship C~nmittee of the Mi nnesota Counci l of Teachers 
of Engli s h has taken the responsibil ity for as sembling thi s i ss ue 
of t he Jou rnal. We are espec iall y pleased to be ab)e to print 
Ervin GainEcs' speech which he delive red to our 1974 spring con-
ference at Moorhead. Mr. Gaines, former director . of the 
Minneapol is Public Library, is now th~ director of the Cleveland 
Public Libraries. We also are veiy grateful to Ken rionelson of 
Arizona State University, one of the leaders in NCTE on censor
ship matt e rs for g i v ing us his arti~le on such short noti ce . We 
hope you wi 11 find the articles and info rmation provocative and 
useful. 

The Committee will be holding a workshop at the spring 
conference at Wilmar on May 1 from 9:30-12:00. The format wili 
be relatively unstructured. We invite all teachers who wish 
to expre ss their v i ews , who i✓ant further information or who 
need help in particular censorship ma tters, to atten~. 

We need more members of MCTE to serve on the committee. 
~f you are concerned about the increasing censorship problems 
in our school s and want to help your state organization become 
m~re active in thi s field, please join. You can join at the 
Wilmar_conference or by writing Gene Fox, our president, at 
Northfield High School, Northfield, Minnesota. 

Censorship Committee: 

Ruth M. Stein, Chair, University of Minneso ta 
David Bane, Minneapolis South High Sch~ol 
R,1th Berg, Cedar Mann School, St. Louis Park 
Graham Frear, Se. Olaf Colle~e 
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The New Censorship - Social Responsibility 
and Moral Righteousness 

By ERVIN J. GAINES 
Director , Cleveland Public Schools 

Censors hip takes many forms, but the most popular involve
ment in the activity is inevitably related to sex. Nothing will 
stir local indignation faster than transgression of the perceived 
s exual mores . Hence sexua l censors hip appears to be most acute 
because the most popular turbulence is felt when conflict arises. 
However , I have been somethirig of a hobbyist about censorship 
and I have followed the rising and falling fortunes of the effort 
to free literature from sexual taboo s . I have come to the 
conclusion that the long war to establish freedom of expression 
about sex was essentially won in the 1960°s, following ' the Roth 
decision in 1957. What has happened more recentl y is the grad ual 
social adju s tment to the new freedom, with many local setbacks 
overridden by the larger social drift toward freedom. 

The crucial books that were brought into que stion as society 
attempted to make operative the Supreme Court decision were D. 
H. Lawrence " s Lad >• Chatterley's Lover and Henry Miller's Tropic 
of Cancer. There was a flurry of court cases across the country 
about 1960, and the final result was that opposition to the two 
books dissolved. What has been published since then makes these 
volumes seem pale by comparison. 

Therefore, I conclude that we s hould direct our attention 
to other matters even as we continue to strengthen the freedom 
already won by forestalling attempts to revert to older pattern s . 
Local epidemics will continue to occur, but the disease is under 
control. 

Pol itical censorship is a much more serious question . . It 
is perennial, and I doubt that it will ever totally disappear; 
Professor McCoy of Southern Illinoi s University published The · 
Freedom of the Press, a bibliography of books on censorshi~in 
1968. What I observed in trying to assess his volume was that 
censorship intensity is directly related to revolut;onary activity 
and threats to national security. Two or three examples will 
s uffice: the first great outburst of censorship in the Engli s h 
speaking world occurred during and after the Puritan revolt in 
England--and one of the great fallouts of that conflict was 
Milton's Areo pagitica which still s tand s as the most eloquent 
and complete·argument in favor of a free press. For about a 
hundred years--say from 1688 to the onset of the French Revolution, 
political censorship in Great Britain was a relatively insig
nificant quest ion, but it rose rapidly to prominence during the 
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Napoleoni c wars and continued with great intensity to about 1830 
when it again subsided. Similar patterns have been observed in' 
the United States, clustering around the American Revolution 
the Ci_vil War and Wo_rld War I. ' 

Since World War II, censorship in the United States has 
taken more subtle forms, reflecting the inordinate complexity 
of modern society both technologically and politically. Censorship 
has been particularly complicated by the motion picture, the 
electronic media and high speed communications, phenomena which 
were previously unknown to society. To deal with these tools 
society had no experience and no body of law to govern them. In 
our time governmental censorship has taken on odd and elu s ive 
shapes characterized by manipulation, propaganda, suppression of 
information, deliberately inaccuarate reporting, subsidized 
publishing and a host of related behavior patterns that are, 
historically speaking, quite new. As communications speeded up, 
so did the means to fr s utrate them. The censorious mind is 
inventive and is as re sourceful a s its opponents. 

If we define cens orship in it s broadest terms, it is the 
attempt to prevent the movement and the sharing of information. 
Vie~ed in that contex t then the techniques of wire-tapping, 
spying, surveilance, secret file s and documents are devices not 
only for gathering information for governmental purposes but 
inhibitive upon society at large because of the exercise of fear 
and anxiety among people everywhere. 

Many Americans have had the experience--and a chilling one 
it is--of being advised not_ to say certain things or act in 
certain ways not because they are illegal, but because it is not 
wise, or s afe that somehow, somewhere, punishment will befall the 
offender. 

Intimidation replaces discourse in such an environment but 
it is the environment in which we live and we must find a w~y to 
get a firmer grasp upon it, to slow down and curb this insidious 
development within our society. It not only infects government 
which, whether we like it or not, is a projection of ourselves ' 
but it is corrupting all our traditions of candor and freedom ~f 
discussion on social issues. 

When William Lloyd Garrison was dragged through the streets 
of Boston for his inces sant fiery attacks on slavery, he at least 
~aced ~he honest indignation of men who felt threatened--probably 
in their property--by what he was advocating. But even so, there 
was a bluff openness about the attempts to quell him. Garrison 
knew the risks and he was willing to face them. 

I think now it i s harder to assess the risks. The issues 
are not so clearly defined, and we have come only slowly to an 
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wareness of the power of communication. in shaping our social 
s tructure. 

Perhaps the Women's Lib Moveme~t will provide some examples 
of what I mean. The moverrient has spread far beyond the sphere 
of political action. The question that bothers the leaders · of 
the movement is much le s s the assertion of legal rights as it 
once w~s. _The right to vote was a good solid. unequivocal thing 
to define. You either could or could not vote, and the "right" 
was settled -by simple legislation. 

But now much' hinge s on the insinuating meanings of words so 
that we stumble and hesitate over whether we give offense when 
we use a masculine pronoun or a traditional masculine noun 
intended to be used to cover both se~es as in that poor belabored 
target of committe·es--"chairmen." 

Under the banner of freedom we _endanger communication when-
7ver we seek to alter language patterns that have their origins 
in ~h:' deep recesses o_f history and of; the human psyche (a . 
feminine word, by the way, which men should protest). In its 
more extreme manifestations the women's lib movement finds dark 
meanings in words and gestures, habits of speech and conduct. 
'l'hese are_ the guilty thing_s. and if we change them o·r obliterate 

hem we supposedly will create a riew way of looking at the world 
and hence we will free w.ome'rt from their bondange. 

I suggest that_ there are da~gers in this phil-osophy, and ·we 
may not see the outcome with sufficient clarity. We really do 
not know what will happen if we root around trying consciously 
to alter our language. It is r_a ther like the work -of graphologists 
who pretend to read character in handwriting. If handwriting 
reveals cha7acter, then by practicing handwriting we can simulate 
t~e. character we would like to possess. It is a dubious propo
sition. If we change our vocabulary will we in fact liberate 
wo~en from the bondage of the male~-assuming such bqndage really 
exis~s. I have serious doubts, Changes in vocabulary and the 
meanings of words have the effect of making the past unavailable 
to us. If current usages_ and meanings become obsolete, then , our 
past _language has to be translated if it is to remain accessible. 
Only scholar s can read Chaucer, so we make Chaucer available . by 
translating_him--or we teach people Chaucer's vocabulary and 
grammar. Either way we acknowledge a loss and we :seek to 
compensate for it. I am not arguing that we should not listen 
to the women who advocate vocabulary changes--I merely insist 
that the changes will not come without cost. I -leave it ·to 
others to decide whether th'e pri_ce i s _,;orth the i.ttempt. 

What ·I am ~leading to1s this--that one form of censorship 
i s the rewriting of history .to conform to present perceptions of 
so-cial justice; Restructuring the _language is one way of 
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rewriting history, When blacks decided that Ne_gro was a 
pejorative word and they succeeded in persuading society to drop 
it, they only made a substitution of vocabulary without altering 
prejudice. However unhappy the social habit of identify:i.ng_ 
people b-y skin color, race or nationality because of the pre
judicial implications, we still strive to find expression for 
perceived differencesby inventingsubstitutes to describe those 
differences. The prej u·dice lies not in the vocabulary but in 
our assessment of the-meaning of perceived differences between 
phenomena. The substitution of black for Negro is especially 
ironic since both words have the same meanings with different 
etymologies. Cori.notations are mo-re important than detonations 
in determining how people think. 

To return to censorship of sexual literature; the evidence 
is very' great that behavior was little, or not at all, affected 
by the vast conspiracy of silence. No matter how we juggled the 
vocabulary or intimidated open speech or writing, we cannot now 
discover significant differences in social behavior. When. 
Alfred Kinsey broke the social taboos by printing his reports 
on sexual behavior, the world was astonished at the discrepancy 
be tween p·rofessed mores and actual behavior, in spite of .the 
long suppression of printed information on sex. 

• 

Social control exercised through the· ·manipulation of infor
mation either through distortion or suppression is in my opinion 
disastrously immoral. But there is a more practical objection. 
It doesn't work very well, and _sometimes :it doesn't work at all. 
E·ren when it works, about the best that it achieves is. a kind of 
distortion of the true state of affairs and may lead to bad 
social decisions either because of inaccur·ate or contaminated 
information sources. The very nature of censorship is so 
fallaciously conceived that eventually it fails, but it may wreak 
a great deal of damage during the time it diminishes the flow of 
information. It is logically impossible to involve people in 
events and then blot out all information about those events. The 
Soviet Union is·making that discovery, and Solzhenitsyn has 
dramatized the folly of Soviet censorship as never before. 

I come now to my last concern, one th.at directly bears upon 
your daily work and mine. There is at the present time in the 
United States a powerful move to imbue librari'es and schools with 
a sense of.mission to uproot social injustice. The duty is 
pressed upon us to modify behavior 1y manipulation--by what you 
teach in· the classroom and what we have available for reading 
in the library. In the teaching profession and in the profession 
of librarianship there are eloquent spokesmen who are passionate 
advocates of social control through manipulation and censorship. 

They would have us suppress evil books~ and would also have 
u-s rewri.te our history to conform to the current scale of values. 
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The women libbers demand a whole range of literature about boys 

and girls that s'..m;:-·ly doesn't exist. There are blacks who don't 
want to see in print the sterotypical black the white society 
perceived in the past--the mammy, the minstrel, the servile 
comic. There are socially involved librarians who want libraries 
to advocate social causes by promoting certain kinds of liter
ature and by downgrading others. 

The fallacy of this attempt at advocacy should be apparent 
to intelligent and thoughtful people--but I am somewhat saddened 
that my exp~ctations about the free mind are not realized. Free 
thought and full information are seen by many as expendable if 
they do not immediately and directly lead to increased social 
justice. Little Black Sambo demeans the Negro, it must go, even 
though it accurately focuses upon the state of mind of white 
society 50 years ago. If juvenile literature encourages boys 
to achieve, but not girls, it must go because it undermines girls' 
self perception. But if that were so, how did the women's lib 
movement get started? Something other than the literature to 
which they were exposed as children must have tri~ered them. 
Why then do they lack confidence that others canno~draw their 
own conclusions? 

Juv~nile literature does not create society--it is a 
reflection of it as Professor McClelland of Harvard University 
made evident years ago. If extant children's literature does 
not reflect reality, it will die by itself. And if it does not 
grow obsolete, then society is not undergoing the alteration 
some people think is desirable. The issue cannot be forced, and 
thr:-se who would force it through censorship are no friends of 
democracy and freedom. 

It cannot be said often enough that the true test of a 
free man or uoman is the tolerance of opinion and thought .how
ever distasteful it may be. If we, collectively, are to expand 
the minds of young people, and strengthen the fabric of a true 
democratic society we must at all times be prepared to entertain 
and give free currency to all ideas, all social perceptions, 
all information--at every level of our political and social 
hierarchy--and that may even include the White House. 

Any suppression of ideas, however unselfish and nobly 
motivated the censorship.may be, and however obnoxious the 
opinion for which suppression is sought, ultimately diminishes 
us all. 

I never really thought that I would live to see the day 
when li·beral intellectuals would dare to advocate the techniques 
that have always been the chief stock in trade of the repressive 
right wing. But that time is here, and we must repair to the 
middle ground and oppose both wings until sanity returns to an 

7 



overheated society that seems somehow bent on damaging the very• 
premise on which it is built--freedom--freedom to be wrong as 
well as right. 

Zen Painting of Fall 

Virgin:ta creeper, red us a cardinal's cape, climbs piously 
Toward heaven, bleeding, and I am awed with the sacrifice. 
The dusty· tracks made by bicycl_e riders and j eepsters, 
Te:~nis shoes and woodsmen's boots lead on into a gathering 
Of maples, bitten to blush at the edges of withere~ gold 
Like old Greek money, gold like sunlight transferred to 
Delicate Japanese papers, and I stuff my frayed pockets, 
Richer than any miser for what I hoard there. 

Fern and flower continue as best they can, giving green 
Is green until frost sneaks behind their perimeter, 
Striking them into wooden, crystalline poses, brown 
As feathers from a trunk, and I want to thrust them 
Into my hair but as with all delicacies of their season, 
They are brittle and too elusive. 

My skin is shamed by their beauty and my bones curse their 
Strength. My pocket wiggles as the leaves 

Laugh. 
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Cynthia Kidd Overlie 
English Department 
Mankato West High School 

Our Changing Censorship 
By SEYMOUR YESNER 

Consultant in English and Humanities 
Minneapolis Public Schools 

Here is what an intelligent and sensitive parent had to say 
about Back to School With Bets y in justification of removing the 
book from school library shelves. "Unfortunate social stereo
types are advanced;" "The book is suffused with sexism;" "They 
(the books in the series) are typical of an era when authors 
pretended little girls played in dresses and Mary Jane shoes ••• " 

As we can see from the above, the historical reasons for 
removing any book have not changed. What haYe been those reasons? 
The book contains undesirable information and ideas; the book is 
dated; the book is corrupting; the book expresses points of view 
unacceptable to a majority or to a minority; the book lies; the 
book supports bad political, social and sexual viewpoints; the 
book advocates misbehavior. The author is unconventional, socially 
different, immoral, etc. 

In eve-;y-case a protectionist attitude asserts that children 
or adults need to be saved from influences unacceptable to some 
group. In every case, the underlying assumption is that people 
in general are easily swayed, especially by the printed word. 
The belief in the magic and power of the word in print is still 
extant 500 years after Gutenberg, even though we know that the 
influence attributed to books and newspapers is largely dependent 
on societal factors that often only accidentally concur with the 
power of print. Steinbeck's Grapes of Wrath possessed power that 
Cannery Row did not, simply because it propitiously caught the 
conscience of a society already eager for symbolical exemplification 
of the problem of the depression. If it had been written 30 years 
earlier, it would have been prophetic and interesting; 30 years 
later, it would have been like Hard Times, nostalgic. 

What is being said about the "Betsy" series is true, but to 
extrapolate from that truth to its effects on today's children is 
to exclude all other influences on those children and is tantamount 
to asking that Robin Hood, tales about King Arthur and his knights, 
and Tom Sawyer ought to be removed from library shelves, too, on 
the basis of a fear that children will take them seriously and 
model their lives on them. 

Some modeling indeed will take place (some boys still pretend 
they are Tarzan; others pretend they are gorillas) within the 
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context .of the current reality of children I s daily lives-- their 
horn~ and school lives, their lives with their peers, and ~heir 
lives •in a ·society of .. subtly ·changing values. For : instance, The 
Hardv Bovs, Nanc y Drew, and SU perman have been read by several 
generations of young people without noticeable affecting their 
perceptions of reality. 

The reason seems simple. Stories are stories. Children 
know this. They enjoy the stories not as didacti<; training 
exercises preparatory to emulation, but as escape, fantasy and 
pleasure. 

When we probe into the psychology of the moralist, or the one 
who objects to certain vicarious experiences obtained through 
print, ·;Je often find someone who really objects to the escapist 
function;- oL story, .. someone who wants .to control the "message'' 
whether it be •through fact or fiction. · 

Here·are what some other people (many of them teachers, 
librarians and principals) have advocated .recently about certain 
books: 

Smokey by Bill. Peet, contains a "stereotyped image of Native 
Americans, emphasizing.warlike behavior." The person complaining 
fears a reinforcement of prejudice and a continued nput-down of 
the Native American." He recommends in its place "a very good 
book about Native Americans." 

The Lewis and Clark Expedition by Richard L. Neuberger, contains 
stereotypical information and much misinformation. 

A book in the Harper and Row Basic Reading Series, Around the 
Corner, contains the theme of retaliation in the story entitled 
"Surprises." A parent thought this theme would make students 
vindictive. 

An excerpt from a Vachel Lindsay poem entitled "What is White" 
in From Coins to Kin1 s, Harper and Row, contains a description 
of whiteness which suggests goodness when compared with a poem 
about blackness on the opposing page. The recommendation was that 
the offending pages be cut out of the book. 

What ber;"ins to emerge as criteria for judging the worth of 
a story, or of literature, is not the issue of "story" but the 
issues of our time. Thus, many stories now have feminist criteria 
applied to them: is the central character male or female? In a 
collection of stories how many central characters are male versus 
female? Are males and females depicted in non-traditional roles 
and therefore free from sex-role stereotyping? Are mothers and 
fathers presented in a wide variety of activities? Are boys and 
girls shown as relatively similar in attitude and behavior? 
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To say that these are the wron g criteria t o apply to stories 
~mmediate l y c las sifies a person a s a sexi s t or a s an enemy of 
r e form, but any analys i s of t hese criteria reveals a s ubs titution 
of o ther va lues , mah1ly prescript ive , for the value of " s tory." 
The motive by which judgments are ma de f a ll more within a de finition 
of social engineering than of lite r a ture or of pleasur e. The 
a ssumption is clear tha t s t ories will change the na ture of things 
r a the r than vice versa; and worst of all, because of this a ssumption, 
is the c l a im to the perogative to violate stories in order to 
manufacture a personal vi s ion of the good society. 

The e ffects of these v iews contained within a new enlightened 
liberali sm has been to crea te a new censorship, really on exami
na tion not t oo different from the old. Though the new censors are 
no t af r aid of :f.·.ur letter words, or explicit sex or anti-American 
viewpoints , they a re still a fraid of certain words and descriptions, 
tho se tha t are " sexi s t" or "racist." One gets the feeling of a 
personal sa lva tion being worked out on the basis of liberation 
from rac i s t and sexist closets . A pe r son can not c lean~e himself 
by s ea r ching out evidence of s exi sm and racism. The cathars is 
express e s itself with a v i gor and self-assurance that allows for 
no disagr eement or interference. 

As a result, the Students' Ri ght to Learn Committee formed 
·ome yea r s ago by the Minneapolis Schools to tombat ha rassment of 

and infringement on teachers' and s tudents' rights to read and 
s ee whateve r they thought neces sary has now moved gradually 
toward cons traints. Recently, the Committee authorized in the 
cas e of Smokey that it be "weeded out" of the libra r y collections 
which is in marked contras t with a previous r esponse to the 
compla int a bout the Betsy s eries. The Committee said about Betsy: 

"Though the Committee is also concerned about 
blatant sexism and racism, it cannot advoca t e 
removing books from shelves in order to hide them, 
or placing them in a kind of 'museum' environ
ment just to be looked at a s curiosities or 
relics. Instead, · the Committee recommends that 
librarians and teachers deal with racist and 
s exist material s in such a way that students can 
become perceptive, critica l; and humane readers •••• 
The Committee s trongly recommends that libraries 
acquire materials· that offe r countervailing 
attitudes and characters to the sexual and racial 
stereotypes in the books you mentioned." 

The Committee informed the parent who feared the theme of 
etaliation that this "theme exists in literature •••• becaus e 

retaliat i on is a fact of human behavior. When a story deals with 
retaliation or murder or any other horrendous human act, it does 
not mean that the story necessarily fosters this act or advocates 
it." 
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Betsy then is retained and used in a constructive way; so is 
the story "Surprise;" Smokey is weeded out. The question is: 
once you start weeding, where do yo1.1 stop? What de ·:·ermines what 
shc1ld grow and what should not? What is a flower andwhat a 
weed? 

_Without even realizing it, the Corrnni t tee has undergone a 
change in attitude, The ·conviction -that a breadth of experiences 
gained thro\lgh reading and meliorated through the various 
attitudes of teachers has been altered to illow fairlj limited 
experiences to trickle· through a pre-established filtering process, 

A short time ago the intent of some teaching and the use of 
some literature was to expose children deliberately to ideas that 
challeng~d children's innate conservatism, an example being 
Saroysin,'s short story 11 Locomotive 28, the Ojibway," Today that 
story is considered stereotypical (meaning bad) and, though •,a 
challenge does exist in the views th~t ethnicists-feminists -wish 
to impart, it is the challenge of a closed . system with preconceived 
and well · established 'notions .of right and wr9ng , The effort 
seems aimed .at creating new, good: stereotypes and becomes - in the 
process thinly "disguised indoctrination. 

Now one can argue that ·all schooling every-where is indoctri
nation, tliat our schools have been indoctrinating for ·years in 
the prevailing socio-ethical, .socio'.""economic views ' and that i'.: • 
is time for a new kind of indoctrination, - I do not deny the view 
that a large part of schooling has been indoctrirtation', I ·do 
deny its value as a conscious , , institutionalized procedure no 
matter what the point of view expoused. t deny it and .would 
oppose 'it , Arid i:. certainly would· not justify my behavior on the 
basi s of behavior I have: consistently fo_und distasteful. 

Theoretically, at least in a relatively open society, a 
stu~ent passing through the schools should encounter a series of 
experiences from teachers .and books representing a diversity of 
backgrounds and viewpoints, whether adver·tently" or inadvertently, 
These experiences should, again theoretically, provide ·some 
opposition to the main stream of opinion, · 

The danger to openness rests in the discovery of "truth," 
whether religious or social. Having discovered this truth, the 
possessors feel honor bound to screen books to assure themselves 
tha ,t libraries are pure, and to . screen employees to eliminate 
divergent and non-conformist thinking. . . . 

The Corrnnittee was able to realize in the case of the two 
poe.ms dealing with whiteness and blackness "that neither poem 
conveyed ... images, negative or positive, and that only by reaching 
for comparisons in meaning not intended by the_ text could one 
have detected racist overtones, or preferences for white or 
black, in the poems." The Corrnnittee realized that "the mention 
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e>f blac_k and white in our time may irrnnediately connote race, 
. otions of good and bad, purity and impurity," but it recommended 
"that when students raise these interpretations, the -teachers 
deal with them, pointing out that whiteness and blackness exist 
regardless of 011r naming t hem and valuing them." 

Yet, in the case of Smokey the Corrnnittee recorrnnended that it 
be "weeded out," And in the case of a film, "How to Say No to 
a Rapist," an admittedly self-glorificatory and self-promotional 
effort ::or a Mr, Storaska, the ColllIIlittee recorrnnended withdrawal 
from circulation, The latter decision was based not so much on 
opinions about the misinformation in the film as on the feelings 
that s·toraska and the film put down women, 

In reviewing the few complaints mentioned here--complaints 
typical of others--it can be noticed that they represent a desire 
to control the use of books and film based upon the beliefs of 
feminists and ethnicists but also on the misreading of text, 
To say the least, the road to confus irin and err<i'r is floode,d with 
good intentions, · 

Dr. Gaines in the preceding article has touched on this new 
censorship, the result of the current awakening on the part of 
minority groups and women, In the course of this awakening there 
.s the natt1 :rn l desire ·to reform history, to rewrite events as a 
from of compensatory lying .justified by the fact that traditional 
history, written from the perspective of white ma'les, expunged 
facts and truths about blacks, , Indian·s, Chicanos, Asians, and 
women, The behavior of one power ·group now becomes -the· model for 
its opposition, For a person wFo seeks the ·unvarnished truth and 
a range of personal adventures through -stories; · the going i s 
rough and often mixed by sentiment. The· personalized " 'i:-eality," 
the life-blood of literature, is transfused into the purposes of 
a futuristic vision of the ideal society, Accordin.gly; a cleansing 
of the lang,tage and of literature ·rtmst occur so that no women or 
minorities are portrayed as they exist, or once existed, but as 
they should exist, From this perspective there are .not and never 
have been wicked Indians, but only wicked whites, 

Instead of this reverse ethnocentric perspective, we need a 
generic one that sees literature and stories as conveying through 
symbol, legend, myth, and metaphor the foibles, misconceptions, 
tragic attitudes and often horrendous behavior of all gro .:ps of 
human beings. For a while women and minorities seemed headed in 
this direction. They-had_ annointed themselves in their travail 
to save not only themselves but" also all of us. By virtue of 
their openness and self-examination, they forced us to look at 
·:he plight of the poor, the blacks, Indians, women, all the 
oppressed and forlorn folk of the world, and they turned the 
spotlight- on· our own selfishness, ignorance and prejudice so that 
we began to act against ourselves in our own best interss ts, 
Suddenly the risks in this venture of dialogue seem too great, 
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and, 011t of a desperation to maintain the momentum of a·cause, 
coercion becomes the style, factionalism the trend, and 
exploitation of the young in captive classroom audiences the 
morality. Iri the · long run the gains from this behavior may 
really be losses. · 

Winter Night on Hennepin Avenue 

Ten at night in Minneapolis, and ten below. 
Five of us, loosely strung out, wait tl-ie bus. 
Freezing, we have waited half an hour. 

· _we have innttered ·commonplaces on the weather~ 
Now are chary of additional familiarities; 
We wouldn It want to cross that line . 
Separating lonely babbling widows 
And drunken Indian friends-of-all-mankind 
From a 11 the rest of us. 
So we are simply freezing here in silence, 
.Wiping separate noses. 
We try to keep our eyes on straight trackoa, 
But our eyes having minds quite their own 
Slant, looking now and then with others' 
Slanting back at us. 
(What does this mean?) 
Still, we try to concentrate on parking meters, 
Stare in empathy on piles of frozen slush. 
And we are very busy, certainly, 
Gazing down an empty street in unison. 
(We wouldn't want to miss the revelation of- the bus.) 
We are surely less insane upon a Northern street 
Imitating ice· blocks than we would be 
Clustered thigh to thigh preserving heat 
And warming hands in neighbors' crotches. 
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James Gallant 
1922 Fremont. Ave. S. 
Minneapolis, MN 

These I Believe: Some .Statements 
About Censorship 

By KEN DONNELSON 
Arizona State University 

In 1952, Edward R. Murrow, the great radio journalist, edited 
a collection of personal philosophies under the title, THIS I 
BELIEVE. I would like to sketch out five personal beliefs about 
English teaching and censorship, for these statements I do deeply 
believe. My five statements do not go as neatly together _as I 
might like, but they all concern English teachers (the only 
racket I've ever known for almost twenty-five years, and I 
believe, still the best game in town) and potential or actual 
censorship (a game anyone who teaches Ene;lish is almost destined 
to become involved in), so the statements have at least that 
much in common. 

First, I believe that school must be the hotbed of intellectual 
ferment in a community. I do not mean that schools should be 
radical or avant garde necessarily, but rather sch9ols should be 
the one place in a community (in some communities maybe the only 
place) where ideas of all sorts are considered, analyzed, invest
igated, and discussed and their consequences thought through. 
Ideas are seldom-comfortable to deal with, but .ideas, new and 
old are the stuff of education. I further believe that schools 
sho~ld educate, not indoctrinate, and this admonition applies 
equally -to parents and teachers, not one or the other bu_t .bo_th. 
The purpose of education is to open minds. The purpose of 
indoctrination is to close minds to all -but one mode of _thought 
or one point of view. In too many communities, _the legend seen 
in - some churches, "The Glory .of God Is Intelligence,"more properly 
should read, "The Glory of God ls Intelligence, BUT Man' -s Use_ 
Thereof Is Prohibited." I ·believe that schools will and should 
reflect the mores, beliefs, values, totems-taboos of t _he local 
community, but the purpose of education is to prepare students 
to face the world of which the local community is only one part. 
I believe that schools must discuss and analyze traditional 
values of the community, not to scoff at the values _nor to 
ridicule people who accept them. Ideas of many kinds, t_raditional 
to radical, deserve serious attention and study, and believer_s 
of all sorts should be respected and listened to, but respect 
and attention should not be mis-read as adherence or acceptance. 
Plato's belief that the unexamined life is not worth living is 
applicable to examining traditional or radical beliefs or any 
belief lying somewhere in the continuum between. Schools must 
foster one principle basic to education--ideas are not merely worth 
examining: they must be examined. 
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Second, I believ.e that English teachers who would ask young 
people to think and wonder and challenge ideas must_themsel':es 
be models of open-mindedness and fairness. To examine any idea, 
both teachers and students must be free to take the idea and its 
consequences wherever it forces them·.to. go. Teachers must have 
freedom to pursue visions.of truths (for outside of the "True 
Believer" there can be no one ·vision of one truth) with their 
students but that freedom is predicated on the 'teacher presenting 
a model ~f objectivity, or at the very least a willingness to 
listen to all sides. Freedom to ·think, to write, to wonder, to 
question,· to read widely, all these abstract freedoms cannot be 
rammed down the collective throat. of a community. These 
abstractions and their educational applications and consequences 
need to be expl~ined specifically in terms of the educational 
philosophy of a school or school district, the educational 
philosophy of the English Department,. and the educational 
philosophy of the individual English· teacher working with specific 
students·for specific goals at specific times in the students' 
educational development. The community has the right to expect 
that English teachers can and will explain the educational valu~s 
of certain books or ideas or methods .of inquiry in terms of their 
children's educational welfare. It is our job.to make the abst!ract 
concrete and worthwhile and to communicate to the community the 
vital role we, play as English teachers. If we cannot explain 
that role clearly and effectively, then we deserve nothing more 
than the role of servile supplicant we play already in far too 
many communities. Much of our effectiveness in explaining the 
need. to •investigate ideas comes from our fairmindedne.'<s and 
objectivity. A community, no matter what its attitude towards 
education', cannot accept a teacher who attempts to inculcate 
beliefs contrary to the community's beliefs, but then!!£. teach1cr 
has the right to indoctrinate any student into any belief, for 
or against the welfare of the community. Communities may not be 
able to distinguish between education and indoctrination. 
Teachers must be able to draw that distinction a:1d .to predicate 
their professional lives ;on the· worth of education and the 
intellectual fraudulence of .indoctrination. 

Third, I believe that students are far more aware of the 
censorship climate around them than we know •. Even if students 
were kept tota1-ly in the dark about a censorship incident in 
school, even a cursory knowledge of what's going~on in .the world 
would make them aware that some people try to keep other people 
from reading certain books or seeing certain films or television 
programs. Even if students had never heard of Drake, North 
Dakota; Ridgefield, Connecticut; or Kanawha County, West ~irginia, 
and the censorship episodes there, those students would likely 
have heard about.the furor surrounding the "Maude" abortion 
episodes, the controversy surrounding "The Hot L Baltimore" TV 
show, the new family hour on TV ·this season,. the letters to the 
editor (or editorials or news stories) about "Mary Hartman, Mary 
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Hartman," the articles in TV GUIDE about sex on the networks, or 
news articles about local attacks on adult bookstores or "X-
rated" movies. Students are, some parents" notions notwithstanding, 
not unaware of reality, and censorship in our society is inherently 
interesting or frightening or confusing, certainly worth considering, 
indeed something students have a right to know about. While I 
have no inte•rest in establishing an elective on "Dirty Books That 
Blow the Mind" or "Censorship: An American Dilemma," 1 do believe 
that we ought occasionally to discuss censorship and why and how 
it happens in a presumably open and free society, and why the 
first ame~d~ent and its stated and implied freedoms are frequently 
ignored and abrogated by some members of our society. Why do 
good people want only certain beliefs promulgated or indoctrinated? 
Why do some people fear ideas? Why do good parents sometimes 
fear the new, the innovative, the different? Why do some officials 
fear freedom (Jf speech and thought in some places--for example, 
schools? Why do some teachers preach the principles of freedom 
and thought and violate those principles operationally in classes? 
What are the responsibilities that go hand in hand with freedom 
of speech and thought? Why do the freedoms to think and inquire 
and read and write need to be defended when they are basic to 
the American heritage? These questions are very real questions 
to many students, and they deserve attention in our English 
classes. I am aware that the questions and discussions and 
reactions will often be controversial, but then I believe that 
controversy, in some way or other, is basic to good English 
teaching. 

Fourth, I believe that literature can make our students 
aware of their own personal worlds and the world around them and 
make them more discriminating readers better able to distinguish 
good literature from bad literature (sentimental, moralistic, 
romantic literature) and better able to distinguish honest 
emotions and beliefs and thoughts from the shoddy or dishonest. 
I have a hunch that some past English teachers have done much to 
create the vociferous and virulent censors we face today. Those 
teachers (and unhappily some English teachers today) foisted off 
a narrow moralistic purview of literature and implied a moralistic 
set of literary absolutes (and a literary set of moralistic 
absolutes), some actions or beliefs or emotions being labeied 
right or wrong, a simplistic notion not merely misleading to 
young people but arrogant and unfeeling if applied in the real 
world to real people. Lite~ature, at least in the sense we use 
the word in English classes, was not created to provide neat 
morals or lessons, but rather to show people caught in moral 
dilemmas trying to extricate themselves. · Some people have argued 
that if reading a good book c•an make people good, then reading 
another book (one said to be obscene or profane or sacrilegious 
or un-American) can make people bad. That presupposes that 
conduct or thoughts or beliefs or emotions can easily or always 
be labeled by someone as good or bad, a simplistic notion in almost 
every case. It also presupposes that the purpose of reading 
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literature is to make people good. While I cannot conceive of 
literature being used or taught or recommended in our schools 
with the deliberate intent of making students bad, I doubt that 
many books are used by English teachers with the deliberate 
intent of making students good. The purpose of literature is to 
excite students about the possibilities and frustrations and joys 
and terrors of being . human in our time now and their time to 
come, to make students aware that actions and beliefs and 
emotions have consequences, to alert students to the multiplicities 
of other peoples occupying space on our troubled planet, to make 
students aware that good and bad are easy terms to apply to 
conduct and beliefs and people for~lgn to them and difficult or 
impossible to apply to specific literary characters or real 
people about whom s_tudents care deeply. Students who care about 
the works they're reading soon learn that BRAVE NEW WORLD is not 
about gloriously free sex but about the ease with which a 
benevolent dictatorship could make certain kinds of slavery most 
attractive. THE CATCHER IN THE RYE is not simply about a 
thoroughly mixed-up boy who talks dirty but about a bo:;,- who 
unrealistically wants to keep all children pure and free from 
reality and growing up. 

Finally, I believe that we must involve the community in the 
sel_ection of our teaching materials. I am not suggesting that 
we give in to societal demands that our rights to choose materials 
,:,e taken from us and given_ to a group of lay people. I am 
suggesting that the final determination of materials must remain 
with the teachers; but we should invite lay people in to help 
with the selection process, and in turn, to begin to understand 
that the selection process is just that, a process which takes 
time and effort and means making some difficult choices. I 
sincerely doubt that many parents have the remotest idea how 
much work is involved in selecting materials, and the educational 
process they might undergo in seeing what teachers do and why and 
how they go about doing it might, just might, have a salutary 
effect. I know that all this is a calculated risk, but I believe 
the dangers are small compared to the possible gain for teachers 
k 0 d d · ' ' is, an community. Its no secret that parents and English 
teachers are foes in the censorship wars. We've seen far too 
many examples of that in the last couple of years, notably in 
Kanawha County. I believe that it's high time both .parents and 
teachers accepted the fact that neither side can. truly win the 
war, but students, presumably the innocent non-combatants, can 
lose any chance of anything bordering on an education if the war 
continue7• I would prefer to find common ground between parents 
and English teachers for a peaceful settlement without either 
sid7 knuckling under to the other, but I am not fool enough to 
believe permanent peace with total honor is likely, What I 
would propose are some tentative grounds for an honorable truce 
whic~ would allow education to exist- and allow both parents and 
English te~chers to share ideas, beliefs, and emotions concerning 
the education of the young. The three steps in my suggested 
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truce assume, obviously, good faith on the part of teachers and 
parents and certain responsibilities on both parts. (1) Parents 
would agree to read the books in question or to view non-print 
media materials before criticizing or believing the criticism of 
others. In effect, no criticism till all the evidence is in, 
(2) English teachers would agree to inform the public about the 
what and the why ' of anything in the English program. Parents 
could help here by inviting English teachers to civic, professional 
service, or religious meetings, not to attack teachers but to ' 
allow them to explain the program. (3) Parents and English 
teachers alike would urge moderation and the possibliity of 
necessary compromise. Groups with differing opinions but reason
ably open minds know that almost never is one side totally 
right. English teachers must recognize that the community has a 
stake in the education of young people, just as the community 
must recognize that English teachers are dedicated to bringing 
li~e an? reality into the classroom. I suspect that a compromise 
wL.ch will offend neither group and will further educational 
possibilities of young people is more easily reached than either 
group presently realized.. (An article b'y Margherite LaPota 
Language Arts/English Supervisor in the Tulsa, Oklahoma Public 
Schools, "Censorship and Adolescent Literature: . One Solution" 
will ap?ear in the April ARIZONA ENGLISH BULLETIN. LaPota's 
article is proof that parents and teachers and students c<tn get 
toget;ier to select books which are at least milcfly controve:csial 
and learn something about ed·•.catlon, young pe,1ple, and ear.h 
other in the pr:oce.s s.) 

· These then are my five beliefs, and I d,) deeply beli~ve in 
them, 

Haiku 
Spring rain turned quiet, 
No. signature of sleet signs 
this whitened page. 

Chet Corey 
Worthington Junior College 
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Preliminary Censorship Survey 
By RUTH STEIN 

· University of Minnesota 

In an effort to help determine the prevalence and scope of 
censorship pressures in Minnesota schools, the Censorship 
Committee of the -Minne.sota Council of Teachers of .English 
conducted a survey during the autumn of 1975. The Committee 
devised a questionnaire which appeared in several publications 
which were mailed to their respective 'members. ' The publications 
includ.ed the Minnesota Council of Teachers of English Newsletter, 
the Minnesota Federation il>f . Teachers Action, .and the ·bulletins 
of many school districts throughout the state. One hundred fifty 
copies of .the questionaire were passed out. ·at the annual meeting 
of the . Min'nesota Educational Association which was held in 
Minneapolis in October. To date, people have sent in se_venty
six filled.,.in questionnaires. The questions and tallied response 
appear.below. 

1. 
l,, 

What i-s youi;- official school title? (Totals exceed lOOt 
~ecause of duplicition of responses. Grade level aQd depart
ment chairpeople could also serve as teachers, so in certain 
cases, they were acco.unted for more than once.) 

Student Teacher 1 
Music Teacher 1 
Resource Teacher 1 
Media ,specialist 1 
Science Coordinator and Consultant 1 
Language Arts Educational Leader 1 
E~.glish Consultant . .. , 1 
District Curriculum Coordinator 1 
Secondary Reading Teachers 2 
Librarians 4 
Department Chairpeople 6 
Grade Level Chairpeople 11 
Teachers 51 

2. Level of School? 

Elementary 
Middle School 
Junior High 
Senior High 

38 
1 

10 
23 

.. 

3. In the past three years, has anyone objected to or asked you 
to remove any w)::k? 

Yes 
No (or blank) 

23 
53 

4. Does your school have a written selection policy or written 
procedure for handling complaints about instructional. materials? 

Yes 26 
No 34 
Unknown or omitted 16 

Of the 26 respondents who said their school districts had written 
policies and procedures, 11 said they used the NCTE model. One 
used a principal-devised statement. 

In situations where objections had been raised to material, 16 
of the ·-23 cases were in districts with wri:tten policies and 
procedures. 

'5. In selecting instructional materials, which best describes 
your options? 

Free Choice 49 
Free Choice from approved list 13 
Other 8 

"Other" included: "free choice within reasonable limits," 
"defensible free choice," free choice with departmental approval, 
free choice as limited by funds, free choice from materials used 
by the district, some type of book selection committee. 

In response to the query, "How do YOU see censorship threatening 
your professional status in the school?" the following comments 
were made: 

'' ••• clos~-minded people inflicting their biases upon teachers 
who are attempting to 'tell it like it is' and presenting 
the 'other s.ide, "' 

",,.underground comics used very carefully," 

",,,amount of instructional.material available makes it possible 
to offer alternatives to challenged or controversial material ... " 

"Being naive about one's community or creating a sensation is 
damaging to many," 

"This (the questionnaire) doesn't seem to apply to elementary 
much." 
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Written 

~ Ob j ector Reeorter Level How Used Policy Reasons Disgosition 

6. The Exorcist parents Eng~ Cort;:; 10-12 optional yes religion, complaint filed; 

~Ultant language, removed from list. 
plot events 

7. Go Ask Alice 1. mother teacher 6th optional no child not teacher removed book 
ready yet from room after read-

ing it, 

2. parent teacher 7th optional yes language taken to parent 
advisory council; 
unresolved. 

3. principal Dept. Chr. 10-12 suggested no language, after consultation 

... ... sex with principal and 
ass't. prin., changed 
to optional. 

8, Graees of Wrath parent teacher 10-12 optional yes strong student given another 
language choice; parents 

wanted book removed, 
but didn't fill out 
form. 

9. In the Night mother librarian k-3 optional yes "full view committee met to 

Kitchen 
of male discuss, 
organs" 

10, Li_ttle Leo parent music elem. optional being ethnic still up in the air. 

teacher estab:.. stereo-
lished type 

Written 
Title Objector Reeorter Level How used Policy Reasons Di·seosition 

11. Lord of the Flies parent lang. arts 8th optional yes language spoke with parents; 
chairperson student given another 

book. 

12. Mad Magazine parent teacher Sr, optional yes sex no action taken; 
High student advised riot 

to read magazine, 

13, Man 1 Mj:'.th 1 & Magic members librarian 8-12 op tional no promoting reviewed by 3 clergy-
(encyclopedia of of the devil men ; left on shelf 
occult) coriununity for "restricted use .• " 

14. Mr •. &· Mrs ·. BoJo pa~ent teacher 10-12 optional yes language, after conference, ... 
~ situation , & student given another "' cover of book, 

book 

15. Of Mice and·Men 1. parent Dept, Chr. 10th required yes language phone conversation 
used to with parent; student 
describe given another book. 
Lenny; retarded 
person in objector's 
family , 

2, pa~ent teacher 9th optional yes language student given 
another book, 

16. 1776 (play) parent .• teacher 9th required no swearing parent preferred other 
material,' but agreed 
it was useful. 



'...,~§ ..... 
(I) 

0 

(I) ..... 
0 

(I) 

i:: 
0 
(I) 

(1j 
(I) 

p:: 

rm<) 
,,-1 ...... 

'"' 0 ::;: p., 

"Cl 
(I) 
(I) 

:::l 

~ 
::r:: 

(I) 
µ 

fil 
I-< 
(1j 

""' .c µ ..... 
:., 
i:: 
0 ..... 
(I) 
(I) 

:::l <) 
(I) = ..... 

"Cl (I) 

"Cl "Cl <.) 
V OS • .-, 

.... µ (I) (I) 

0 i:: I-< (I) 

OS OS 
(I) :., 0 ...... 
<) µ <) 

5 (I) "Cl 
(I) bO .-, >, 
(I) :::l •.-1 ...... 
I-< '"'.c i:: 
"'"Cl <.) 0 

0 
i:: 

...... 
OS 
i:: 
0 

•.-1 
µ 

"' 0 

.c µ 
co 

. 
'"' 6 
.... 
"' (I) 
0 

.... 
5 
'"' OS 

"' 

-~ 
5 

..c: :., 
E-< 0 z 
(I) 
(1j (I) 

:;3'H 

.... (I) 
OS • .., 
.c .c 
E-< E-< 

...... ..... 

bO 
i:: ..... 

"Cl 

fil 
"' ...... 

...... ..... 
µ 
(I) 

(I) 
(I) 
>, 

...... 
(1j 

i:: 
0 

•.-1 
µ 

"' 0 

<') 

:,l: 
µ 
(I) ..... 

...... 
OS 

OS .,-1 ..... <) 
"Cl (I) 
(I)"' s (I) 

.... 
I Ol 

.... (I) 

.c 0 ...... 

..... t.) 

z 
(1j s 
(I) i::: 

•.-1 
-~ 

1-1 Q) 

Q) '"' .c -:co 
i:-, e . 
co ...... 

I-< 
(I) 

..c: 
µ 

g 
OS 

"Cl 
OS 
(I) 

'"' 
µ 
i:: 
(I) • 

"Cl..-.: 
:::l 0 
.... 0 
(I) ..0 

(I) 
bO 
(1j 
:::l 
bO 
i:: 
OS 

...... 

(I) 

(I) 
>, 

"Cl 
(I) 
µ 
(I) 
(I) 

bO 
bO 
:::l 
(I) 

N .... 
I 

0 ...... 

...... 
OS 

"' •.-1 
<) 

i:: ..... 
'"' "' 

'"' Q) 

.c µ 
<ti 

'>-I 

0-, ...... 

(I) 

(I) 

>. 

N ...... 
I 

0 ...... 

(I) 
µ 
i:: 
Q) 

'"' OS 

"' 

. 
0 
N 

26 

"Cl 
OS 
(I) 

k I 
0 

i:: •.-1 
OS ..0 <) 0 • 

.., (I) 

.., :::l (I) 

l:l OS •.-1 
Q) ..c: 

"Cl >. "' :::l .-1 <ti 
.., i::'"' 
(I) 0 bO 

i:: 
0 ..... 
bO 

•.-1 
...... 
(I) 

'"' 

.c 
• bO 

'"'•,-I 
C/), ::r:: 

bO k 
i:: (I) 

•,-I .c 
"Cl <.) 

OS OS 
Q) Q) 
i-,µ 

(I) 
µ 

5 
'"' IX! 

"' 

(I) 
...... 
Q) 

> 
0 z 

...... 
N 

...... 
OS 
µ 
0 
µ 

Q) 

..c: .... 
~ 

0 
µ 

"Cl 
(I) 
µ <) 
(I) . .-, 

..0 
0 

bO 
i:: 

•.-1 
(I) 

..0 

...... 
OS . .... 
'"' <11 ..,,....._ 
<ti • 
s <') 

.... i:: 
0 0 

•,-I 
Q) .... 
u (I) 
i:: (I) 

"':::l ..,. er 
(I) 

i:: i:: 
•M •r-1 

(I) "Cl 
i:: (I)· 
Q,I.J 

(I) 

i:: ..... 
<ti ...... 
.c 
.... '"' Q) 
Q) ..0 
'"' s 
~ g 

"Cl Q) 
Q) ..c: ........ ..... 
<.) (I) 

"Cl 
(I) Q) 

'"' Q) Q) <.) 

.C X 
<.) Q) 

"' (I) (I) 

.... i:: 
0 

Q) •.-1 s .... 
0 <) 
(I) Q) .,.., 
Q) ..0 <) 0 

i:: 
•.-1 '>-I 
C/l 0 

Q) .... 
0 z ....., 

Findings 

Over 55% of the responses represented suburban Minneapolis. 
The rest came from all over the state, Fifty-one classroom 
teachers, 67% of the sample, comprised the largest portion. Of 
the seventy-six questionnaires returned, seventeen, or 23%, came 
from grade-level or department chairpersons--people answering for 
at least one or more persons. In the light of the small sample, 
this is significant, Only four librarians responded, Information 
from the Minnesota School Library Assoication will have arrived 
too late to be included in this preliminary survey, Results will 
be made public at a later date. 

Questionnaires arrived in almost equal amounts from elementary 
and secondary school personnel. Twenty-six, or 34%, reported 
working in systems with written selection policies for instructional 
materials and for handling complaints. Sixteen did not know or 
l eft this i tern blank, while thirty-four, 45%, said they worked in 
school di s tricts without such policies. Perhaps, had there been 
more than twenty-three objections cited, more personnel might be 
aware of the situation regarding this matter, Overwhelmingly, 
82% described their options in selecting material as "free 
choice," or some modification. 

The twenty-three complaints were mentioned in 30% of the 
sample. The vast majority of complaints were made at the secondary 
level, and parents were those most often mentioned as making 
complaints. In other cases, members of the community or school 
objected to the instructional material. There is no clear pattern 
as to whom the complaint was made, In most instances, the material 
used was optional, but this did not seem to forestall grievances. 
Language of the material was the primary cause of offense; sex, 
drugs, religion, and witchcraft were some of the other causes. 
Having w,:i t ten policies and procedures was no guarantee, as over 
half of the complaints were made under such condit::_ons. 

The disposition of the cases, in the vast majority of 
instances, was:.made amicably, with alternatives being given to the 
students. Only three times was reading material "restricted," 
or removed from the room or from a reading list • 

Conclusions 

Obviously, no generalizations can be made from such a 
disappointingly small sample. Some thought should be given to 
cliches about those who do take time to fill in and return 
questionnaires. One is that these people feel intensely about 
the subject. This does not mean necessarily that Minnesota teachers 
do not care or worry about censorship attempts. It only serves 
as a caveat to those who ·tend to generalize with insufficient 
data, 
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Another truism is that more people will write to register 
di sapproval than approval. In this case, only 30% of the sample 
reported attempts at what they saw as censorship. The other 70% 
reported no such efforts and had relatively very little to say 
about the matter. 

From a. first-hand investigation of censorship in Minneso·ta 
within the last three years, this writer knows of at least two 
dozen other cases which were not reported in this preliminary 
survey. Much of the controversial material constituted both 
text and trade books in the elementary schools. Some of the 
disputed books included the Landmark series, newer, more realistic 
stories for the younger adolescent, and picture books for the 
young child whi:.h off a1C: 'c d ,,·,1r,1en, religious, ethnic and racial 
groups because of illustrations and/or language. Quite a few 
books bothered adults because of the way they depicted American 
ideal s , history, and heroes. Specific examples are below; one 
can only conjecture about their not being mentioned in this 
s urvey. 

Parents in St. Cloud elementary schools objected to Marguerite 
Henry's horse stories, in which the stable boys were black. Her 
Album of Horses was singled out as presenting a negative image 
of the Native American. 

Several incidents occurred -in St. Paul. A representative 
of the Migrant Tutorial Council complained about the untrue 
picture of Mexican Americans in Marie Hall Ets' Bad Bo y , Good Bo y . 
This book is in the . library, but not in the stacks and is no 
longer used by classroom teachers. Model eity personnel protested 
the s.tory of Little Black Samba; the teac_her ignored the protest. 
The same teacher received complaints about Garth Williams ' Rabbit's 
Wedding. A sixth-grade teache r and school officials were 
severely criticized for using a version of Epimonades as the 
school play. Few adults were aware of the dramatic plans of the 
sixth grade. 

Specific Landmark books re-evaluated include Neuberger's 
Lewis and Clark Expedition. High school teachers objected to the 
treatment of Native Americans. The same protest was made about 
Ha ~vey's Texas Rangers. Both books have been removed from the 
stacks in Minneapolis. 

An Alexandria teacher received complaints about the excessive 
patriotism in Johnny Tremaine, A member of the Human Relations 
Council in Anoka objected to remarks made about Native Americans 
in Polit's Little Leo. 

Some librarians have stated flatly they will not order books 
over 200 pages long for their schools. 

Taking heed of our own warning, we can say very little about 
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the state of censorship among Minnesota English teachers. We 
either do not know much about the matter, or we ·do not care enough 
to inform others, or we -do not think it sufficiently important 
to be of concern. What do you think? Do we have the matter 
well in hand, or are we wearing rose-colored glasses? 

The Censors are Coming 

The censors are coming! 

The censors are coming! 

One if by phone 

Two if by mail 

Procedure and policies are of little ~vail! 

The librarian in the libr~ry 

The teacher in class 

Hae;! better be ready f9r a kick in the BLEEP! 

(censored) 

Ruth M. Stein 

2.9 



Bibliography on Censorship 
By RUTH BERG 

Some selected articles and books have been annotated by Ruth 
Berg, librarian of Cedar Manor School, St. Louis Park, to help 
you find information for handling any attempted censorship, 

I, Acticles 

1. "Acting for children," J, Harvey, School Library Journal, 
Feb., 1973, pp. 26-29, 

The major task of librarians is to supply books which 
children will find valuable and useful, Adults should 
refrain from making value judgements on titles they detest, 

2, "Censorship--An Old Story," Richard L, Darling, Elementary 
English, May, 1974, pp. 691-696, 

Should not waste energy in banning children's books 
which reflect different social climates, but rather make 
books available to children so they can better cope with 
the world's real problems, 

3, "Censorship in the 1970's; "Some Ways to Handle it When it 
Comes, (And it Will)," Ken Donelson, English Journal, 
Feb., 1974, pp. 47-51, 

Books come under attack in eight specific categories, 
English Departments should establish and implement a formal 
policy to handle attempted censorship. 

4. "Common Sense and Censorship--A Call for Revision," Patrick 
Williams and J, T, Pearce, Library Journal, Sept, 1, 1973. 
pp. 2399-2400. 

The library profession should assume some leadership 
in promoting freedom of expression and inquiry. 

5, "How to Fight Censorship," Diane Divoky, Learning, Aug/ 
Sept., 1974, pp~ 40-45, 

Offers legal guidelines in four touchy areas. Emphasizes 
that a clear school policy should exist, and teachers 
should know where they and their schools stand on censorsh " 
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issues, 

6. "Impressionable Minds,,,Forbidden Subjects: A Case in 
Point," A, Levine, School Library Journal, Feb,, 
1973, pp. 19:.:25, , 

A resume of court cases involving book banning in 
schools. 

7, "Paternalistic Morality and Censorship," Eli M. Oboler, 
Library Journal, Sept: 1, 1973, pp. 2395-8, 

Be aware of what c.onstitutes public and private 
morality because censorship by iaw could only stop progress 
of .the human mind, 

8, "What to do. When the Censor Cornes," Ken Donelson, Elementary 
English, Mar,, 1974~ pp. 403-409, 

Any ·,1crk of literature is subject to. censorship ·by 
someone, somewhere, sometime,• for some reason, To avoid 
censcrship, a book selection policy should exist as welf 
as a formal policy of handling any attempted censorship. 
He urges the faculty to work hard to win community support 
for freedom to read and all should communicate to the 
public what goes on in the classrooms a~d why. 

9. "Whiteners for the Red Black and Blue Library/' J:. Dreyer, 
School Library Journal, Feb., 1973, pp. 30--34, · 

Should community pressure groups be allowed to dictate 
what comprises a public library's collection? 

II. Books 

1. Censorship and the Teaching of English, Arizona English 
Bulletin, Volume 17, No, 2, Feb., 1975, 

A must for anyone interested in censorship, this 263 
page anthology of articles on all aspects of censorship' 
has been reprinted by NCTE for $4.75 (members) or $5,50 
(non-members), 

2. Norwick, Kenneth P. Lobbying for Freedom: Censorship , St. 
.Martin's Press, 1975. , 

·A citizen's Guide to State Legislatures and how to 
make them respond on vital. issues involving individual 
freedom. 
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Guidelines on Censorship 
of the Minneapolis Schools 

It is apparsnt from responses to the censorship survey 
conducted this fall by the Censorship Committee of the Minnesota 
Council of Teachers of English that many school districts in 
Minnesota do not have a formal-written procedure for handling 
complaints about instructional materials·, The Committee feels 
that a written policy is imperative for the just handling of 
complaints and for the protection of the in_terests of teachers, 
pa.rents, and students, We urge all school districts to develop 
such policies and urge members of the MCTE to take leadership in 
their districts in doing so, To help you in your deliberations, 
we offer you one_good model, that used 1:>y the Minneapolis Public 
Schools. 

GUideTiries on Cens·orship of the Minneapolis Public Schools 

As questions continually arise about the legitimacy of learnin 
materials used in classrooms, it is important to remind all school 
staff. that the Students' Right to Learn Committee is the officially 
designated body to which complaints_are to be directed, Any 
individual, whether school staff or concerned parent, · should 
review the following p.rocedures before filling out the CITIZEN'S 
REQUEST FOR RECONSIDERATION OF A WORK, This· form is available 
from Seymour Yesner in the Department of English and Humanities, 

When the complaint comes from a parent in the community, the 
following preliminary steps are advised before proceeding to 
register the complaint with the Students' Right to Learn Committee: 
1. The parent should seek to resolve the issue in a discussion 
with the teacher involved, 2, The teacher should notify the 
building principal that a conference between the parent and teacher 
is scheduled to discuss the specific material. to which the parent 
has objected, Names of parents or other visitors who wish to 
attend will be given to the principal, The teacher may choose 
to invite the principal or other school representatives to be 
present at the conference, 3, (a) If, after the conference, a 
parent still questions the use of the materials, the school will 
excuse the _son or daughter from using these materials and will 
provide substitutes for which the student may receive full credit, 
(b) If, after the conference, a non-parent still questions the 
use of the materials, he or she may elect to file a CITIZEN'S 
REQUEST FOR RECONSIDERATION OF A WORK and the procedure would then 
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follow Step 5 through Step 8. as outlined below, 4. In cases 
here questions_h~ve not been resolved in a conference, parents 

may request a visit to the class.room to view the materials in 
use •. Such visits will be restricted to parents whose children 
a~e in the classes where the materials are being used. Arrangements 
with the teacher and the principal must be made at least three 
~chool days in advance for such visits, In order to insure that 
instruction will be minimally disturbed, the number of visitors 
that may visit a classroom during a period may be restricted, 
5, If no solution is reached in the conference or classroom 
visitation, the principal will request that the complainant fill 
out the CITIZEN'S REQUEST FOR RECONSIDERATION OF A WORK, .(a) If 
the form is not filled out, the principal will send a. written 
explanati~n of the incident to the deputy superintendent. (b) I:f 
the form.is filled out, it is sent to the chairperson of the 
Students' ~ight t~ Learn Committee, 6, The Students' Right to 
Learn Committee will arrange for a hearing of the complaint as 
soon_ as possible. Before meeting, the committee will review the 
pertinent materials, The chairperson will invite to the hearing 
the.complainant, the committee, and such other persons as the 
c?airperson deems necessary. 7. The corrmittee, after its hearing, 
will recommend to the deputy superintendent, appropriate action, 
8,. ':'hed:pu~y superintendent will notify the complainant in 
writing within five school days after the hearing of actions taken 
Jr contemplated, 

If the concern comes from an administrator or a teacher 
that person should fill out the CITIZEN'S REQUEST FOR RECONS~DERATION 
OF A WORK and send it to Seymour Yesner, the chairperson of the 
S~udents' Right to Learn Cammi ttee. Steps 6 through 8 listed above 
will then be foll.owed, 

Answer to an Obvious Question 
Not very often, I don't 
not anymore, It's too much 
like watching the world end 
every night,. promp_tly at six, 
b~t like a soap opera, you 1 re invited 
to see it end again tomorrow. 
To have the world end once · 
is, I'd say, 
enough. Now I'm satisfied 
to sit on the _lawnchair 
listening to voice of sunset 
announce the events of one world's· day-
without commercials. 
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We Are All Censors 
By DAVID BANE 

South High School Minneapolis 

Teachers usually see attempts .. at censorship as attacks from 
outside the profession against materials or methods of teaching 
they use, a battle between the good guys and the bad guys (them). 
This view is reflected in the response of one teacher to the 
censorship survey, the results of which are included in this 
journal• this teacher saw censors as "close-minded people inflicting 
their biases upon teachers who are attempting to 'tell it like 
it is' and presenting 'the other side.'" This statement implies 
that teachers are the ones who know the truth and try to tell 
it; censors are those outsiders who try to stop them. 

Sometimes it appears that the profession somehow has 
mistakenly certified one of the bad iuys; the teacher or adminis
trator is the close-minded person. Another respondent to the 
survey said, "The problem seems to be people. In some communitie 
there are a few self-righteous persons who must impose their 
view on everybody else. In other cases there is an odd teacher 
who has a lopsided idea about life and ignores propriety. 
Neither is right. Both of these idiots have tunnel vision." 

I am not sympa the.tic to the good gays vs. the bad _guys view 
of censorship, nor am I sympathetic to the notion that censorship 
can be avoided if we observe the rules of propriety, whatever 
those are. I wish to argue that we are all censors. The Random 
House Dictionary of the English Language defines a censor as 
"any person who supervises the manners or morality of others," 
or in Freudian theory, "the fQrce which represses ideas, impulses, 
and feelings, and prevents them from entering consciousness in 
their original, undisguised forms." Using either or both of these 
definitions, one can argue that all teachers, administrators, 
and the institution of school itself are censors. Schools do 
supervise manners and morality; at least they try to. Those who 
would argue that the business of the schools is to teach skills 
and the business of parents is to teach morality or values are 
naive. No such dichotomy can be made. Schools and parents do 
both. It is impossible to teach any skill without promoting 
certain values at the same time. Schools teach certain skills 
while not teaching others because they value certain skills over 
others. Parents do the same. Sometimes a culture will even 
define those skills it believes it values most highly as "basic 
skills." 
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One can even argue that there really is no dichotomy between 
a value and a skill; values are skills, skills are values. For 
example, a Native American (at least a pre-twentieth century 
one) migl'rt say to an Anglo-American, "Why do you value writing 
so much; we have done very well without it for hundreds of years." 
In this sense, writing is both a skill and a value. Perhaps we 
might gain some insight into the problems of teaching writing 
today if we recognized this dual nature of value-skill more 
consciously. Perhaps the Johnny of today can't write as well as 
the Johnny of yesteryear (although I'm not convinced this is true) 
because he (our culture) values writing less than he (it) used 
to? 

A person I s manners and mQrali ty are a combination of all 
the values-skills that person possesses. Schools will shape 
their students' manners and morality to the extent they are success
ful in inculcating in those students the values-skills they are 
promoting. While promoting certain values-skills, we necessarily 
screen out or repress others. In this process, we all become 
censors. Some parents don't want their children to read Catcher 
in the Rye because they fear they will begin s~earing if they 
do read it; I have known some teachers who don t use it for what 
I suspect are similar reasons. 

We as teachers continually discus.sand debate among ourselves 
the structure of the curriculum and the materials and methods 
we use. To maintain .that we as certified professionals have an 
edge on truth and the right to engage in this prQcess while 
parents do not is to be hypocritical. To defend the use of 
Catcher in the~ with the arguments that literary critics have 
labelled the book a good piece of literature or that a group of 
educators have put their stamp of approval on it is to .hide 
behind the mask of professionalism. The only honest defense of 
the use of a book in a course is to try to show why and how we 
are using the book, how it will help in achieving the values-skills 
we are promoting. Teachers may see value in using books with 
"obscene" languages and sex in them; certain parents may not. 
But this is the arena we should play in. Although neither. side 
may convince the other, at least both are playing the same game. 
The final score in such a censorship game will likely be determined 
by who has the most political clout or by who is the most skilled 
in maneuvering, but at least the game will be a little more 
rational. 

What frightens me is that I sense teachers and schools are 
not very conscious of the process of inculcating values-skills 

' ey are engaged in. For example, a good deal of rhetoric in 
our society advocates that the values-skills which our schools 
should be promoting are those which will enable our students to 
be democratic citizens. I assume these values-skills W<E'.ld 
include making choices among many alternatives, accepting responsi-



bility for those choices, believing in and exercising freedom of 
speech, questioning authority, communicating with many different 
kinds of people, and being compassionate. But how consciously 
do we structure our schools in light of these values-skills? In 
practice, I sense that our school s often promote authoritarian 
value-skills. How seriously do schools promote freedom of speech? 
How seriously do schools promote the questioning of authority? 
Students will neither value these skills very highly, nor will 
they be very skilled in these values, unless they are encouraged 
to practice them in our schools. 

Recently while on sabbatical at the University of Minnesota, 
I had the opportunity to sit on the other side of the desk. I 
quickly became disenchanted with one of the course s I was most 
looking forward to. The course was totally laid out in a very 
authoritarian manner. There was no freedom of choice, either 
among alternative learning styles or among materials. Questioning 
of authority was actively discouraged. Several students complained 
at the beginning of the course about the nature of the projects 
we had to do and a sked for alternatives or at least a reasonable 
explanation of the purpose of the projects. They received neither. 
Sensing that they would get nowhere without endangering their 
grades, they meekly sa t back and did what they had to do to pass. 
The irony was the course was Psychology of Women and the professor· 
pretended to be a liberationist. Students in this course had 
little chance to exercise or develop those skills I have suggested 
are vital to a democratic society. Yet I suspect that this 
professor believes in democratic values and skills; she likely 
is not very aware of how her methods of structuring a course 
promote values-skills which are antithetical to those beliefs. 

Her problem is similar to that of the "new" censors whom 
Gaines and Yesner have described in their articles in this 
journal, people who see themselves as liberals who are promoting 
authoritt•.rian values by · their demands that racist and sexist 
materials be deleted from our libraries and school systems. Now, 
certainly, in the sense that I have argued previously, both 
libraries and school systems do an enormous amount of censoring. 
They both have limited resources and in the process of selecting 
materials, they are promoting certain materials while ignoring 
others because they value certain materials or the use of them 
more than they do others. To merely scream "censor" at someone 
who attacks this selection of materials or to accuse this person 
of being against freedom of speech is to be hypocritical. We 
must get back into the rational arena. One may argue interminably 
whether a particular book or film is racist or sexist. The real 
questions are whether libraries should contain racist and sexist 
books and whether teachers should use racist or sexist materials 
in their classrooms for what purposes. 

A school system may well set as a top priority the promotion 
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of non-racist and non-,sexist attitudes iri. their students. One 
way to do this would be to prevenf st~dents from every having any 
encounters with a racist or sexist ·or with raci s t or sexist books, 
magazines, films, T.V. shows, etc. Censor their experience so 
th&t they never know what a racist or sexist is; then they will 
be so properly acculturated that when they do meet one, they 
will be so horrified that they will shoot the person on the spot . 

Besides being impractical (the attempt to preserve innocence 
seldom succeeds), this method would be in direct opposition to 
those methods we should be using to promote those democratic 
values-skills I hriFe described. If we are really serious about 
helping s tudents to develop these values-skills, then we should 
be arguing that they h,'.ve the chance to judge alternative modes 
of life, the chance to make real choices among those alternatives 
and the chance to bear the consequences of their choices. If 
students are to have real choices between sexi st and non-sexist 
ways of behaving, they must somehow come into contact with bo~h 
modes _ of behavior. Tea•: hers _ may have to use · sexi st materials 
in the clas s room to accomplish this. 

But let the teachers bear the burden of proof. There is 
evidence that the public has lost considerable faith. in its 
political, economic, and educational instituti~ns . ·schools a re 
likely to be under increasing attacks in the futur e . If we 
cannot reasonably show the public exactly what values- skills 
we are trying to help students learn and why certain learning 
materials are an important part of that process, then perhaps we 
should go out of business . At any rate, let's not be hypocritical; 
let's· not pretend we don'· t censor when we do; let's not pretend 
we have an edge on truth when we don't. Otherwi se , we will 
merely reinforce the cyncism of the growing number of those who 
can see through the hypocrisy. One such person is Alan Watts, 
who wrote, "The political and personal morality of the West, 
especially in the United States, is ••• utterly,schizophrenic. It 
is a monstrous combination of uncompromising idealism and unscrup
ulous gangsterism." 

Five and Fifty-Five 
When I was five 
I conquered .the world 
every day and _dreamt 
meadowlark music every night. 

At fifty-five in the fierce 
of a short day the world wins. 
Every night I toss in a haunted cave 
and fight back. 

Elmer F. Suderman 
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~onsidering an Impulsive Hamlet: 

Mr. Robin Phillips 
Artistic Director 
Festival Theatre 
Stratford, Ontario 
Canada 

Dear Mr. Phillips: 

An Open Letter 
By RAY BINGEA 

December 12, 1975 

Congratulations on your successful first season as artistic 
director of the S~adord Shakespearean Festival. As news of your 
ambitious designs arrived, there could well have arisen prophets 
of doom. Maybe the early statements of purpose sounded too much 
like the wrecker's ball of the young efficiency expert. Was 
something worthwhile going in the place of all this that was 
being level ed1 

Well, we know now that there was nothing to worry about. 
Al though you managed to turn St:::a tford ins ide out organizationally ••• 
although you presented "The Comedy of Errors" and "Two Gentlemen 
of Verona" under the proscenium of Stratford's downtown theater, 
the Avon, breaking with a twenty years' tradition of producing 
ghakes?eare on only the Festival 's version of the stage for which 

the bard wrote •••• although you produced Shaw for the first time 
at Stratford and tried a musical, and that an original adaptation 
of Brecht, on the thrust stage of the Festival Theater •• .".in 
spite of all these departures from previous policy (or more 
likely it was because of this not- so-silent revolution) the 
Festival was able to keep head above economy during a tough year. 
In fact, Stratford attracted audiences ·as never before. 

One aspect of the new Shakespearean Festival that especially 
strikes the whimsey of this writer is your early decision to broaden 
the advisorial base of the company. Since this is only being 
realistic, it is devoutly .to be hoped that you will not overlook 
the classroom teacher in your search for the facts. English 
teachers are at least part of theater's hope for the future. They 
also compose a substantial portion of your audience. (One can e 
make new teacher friends at Stratford and see teachers he or she 
may not have seen for years.) Through examinations of literature 
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ossible in the classroom, the teacher can make exciting 
uiscoveries. The opportunity for performing plays is constant. 
The curriculum makes its demands; the necessary bodies are always 
there. 

English teachers wrapped up in their duties of teaching a 
required course ("English is where you read songs in books.") 
could very easily miss some of the fun of plays • • But it is 
possible to experience sorile of this fun right in the classroom. 
The premise is that a scene is no longer a reading exercise but 
a play ·once the action in it has been blocked. Even though only 
parts of a play are treated in this manner, the whole play 
becomes _available to students as a performance because the mode 
of production has been established. 

T_he teacher draws a series of plan views of the front of the 
classrciom (nothing complicated--three lines for the three walls.) 
By populating these plan views with checker-symbol circles, one 
per character, it is possible in successive diagrams to move the 
characters about in the diagrammed classroom space according to 
the teacher/director's concept of the demands of the lines of the 
play. 

Most student groups are quick to walk through a scene, book 
n hand, after the blocking has bem explained. The teacher may 

find himself taking on casting responsibilities to ma~e sure he 
assigns, for example, someone capable of projecting Claudius' .. 
admirable administrative efficiency in the second scene of "Hamlet." 
The teacher asks students , to try out passages, and, of cOu.rse, 
the time involved is not wasted since it is a real part of the 
process of play production. 

Here in the Twin Cities when Sir •Tyrone Guthrie's "Hamlet" 
was in repertory during the inaug_ural year of the theater named 
after him, one student who had i:,een a performance found-himself 
reaching for a comparative production. "They did it this way," 
he said; '"in our 'Hamlet' ~ did it this way," paying the 
technique _the nicest compliment. 

So much for establishing an English teacher's credential of 
play director. The suggested technique is only one way of giving 
the play its ultimate reading--a director's reading, a reading 
in which facial expressions, physical movement, and vocal - tonality 
are a li consider~d. lh the classroom the teacherconfronts the 
problems of the professional .director then • . Indeed, stuck with 
the happy chore of "doing" "Hamlet" year after year, he can be 
what the professional director can never by, a repertorial director 

f the play. 

Teachers who have in some way do.n.e the kind of play analysis 
suggested here may discover a sassy streak in their otherwise 
placid natures. A teacher who puts f0-rtn- such- an effort _may find 
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things they feel should· or should not be a part of a production 
of the play. It is this privilege to be sassy, imagined or real, 
that prompts the following comments on ."Hamlet" ·a production of 
which you are now rehearsing for next summer's season. 

Involved in teaching "Hamlet" through the years, I have come 
to see a different "Hamlet" from the one I keep hearing and reading 
about--the Hamlet of Samuel Taylor Coleridge, A. C. Bradley, and 
Mark Van Doren. , 

It is a Hamlet different from that of the late Sir Tyrone 
Gu':hrie too, altl)ough at ·first when reading his thoughts about 
the play published in the .New York Times Magazine some years ago, 
I didn't think so. The earlier critics have sa id that Hamlet 
procrastinated in his purpose of killing hi s father 's murderer, 
Claudius, each suggesting his own reason for Hamlet"s hes itancy. 
According to Coleridge he was a man too complex to act. He said, 
you'll remember, that Hamlet was a man excessively reflective and 
speculative, whose nature sontrasted with that of the impulsive 
For.tinbras. A. C. Bradley attributed his inaction to melancholy, 
giving careful and scholarly description of the Elizabethan concept 
of that malady. Mark Van Doren finds something in his genius 
that makes him above the acts of revenge. Directors have also 
held such .views. Laurence Olivier saw in Hamlet's reluctanc'e to 
kill Claudius the essential goodness in Hamlet. C 

But Sir Tyrone Guthrie argued with these critics, seeing in 
Hamlet a man very capable of action. He cataloged the many 
instances when Hamlet demonstrated his . ability to act, still 
managing, however, to pas s over the most significant of these acts 
on his way to offering another solution to Hamlet's procrastination. 
The emphasis upon the character of a man of action is a step iri 
the directio.n of the Hamlet I see.~ but this is almost cancelled 
out in Guthrie's return to the idea of a procrastinating Hamlet. 
The solution he sees to this enigma is Hamlet ' s faith in providence 
as found in the "readiness is all" speech in the conversation that 
occurs just b~fore the dueling scene. 

But the one thing I haven't seen or heard in criticism on 
the subject of Hamlet ' s character is the bald s tatement: Hamlet 
killed Claudiu s as soon as he found out the man was guilty~ 
murdering his father. This places the deed in act ,three just 
after the Ellery Queen reenactment of the crime during which 
Hamlet and Horatio watch while Claudius perceptibly cracks, 
revealing his guilt to them. 

Immediately after the play within~ play which marks the 
point at which Hamlet was assured that the ghost appearing to • 
him was not treacherous and that Claudius had indeed killed his 
father, . Polonius enters to report that the Queen wishes to see 
Hamlet. ' .This is only another example of the old man's obsession 
with spying. The spy trap had been set up by him (Act III, 
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f e ne 1) b;fore the actors had performed at court. On his way to 
hi s mothers chamber, Hamlet passes up only one opportunity to 
kill the king. It would have been unthinkable for Hamlet to have 
avenged the death of his father, who had so eloquently described 
his tortti~e in_purgatory, by killing Claudius in , the a c t of praying 
thus sending him to heaven. This would certainly not be the 
Elizabethan concept of revenge. Not long after this, Hamlet's 
fir st real opportunity comes. .In the middle of the intimate 
conversation with this mother in which he hopes to point out to 
her the significance of her marriage to Claudius, Hamlet hears the 
king stirring behind the draperies. The thought s flash through 
h±s mind, "Spying again .... nothing sac red •••• my buddi es , my girl, 
now my mother .... all made dirty by this .... uncl e ." And then he 
kills his uncle, Claudius, the king, behind the drapery, spying 
on him. It is not important here that when he pulls aside the 
curtain, he discovers that the king he killed was really Polonius. 
He acted not with the careful premeditation of a speculative 
thinker. He r eac ted impul s ively ju s t a s he did when he asked the 
players to per:::"ocrn "The Murder of Go::;o;ago," or when he boarded the 
pirates vessel during a sea fight, or wh en he jumped into Orphelia's 
grave, or when he readily accepted a challenge to duel from Laertes 
for the death of whose father and sister he is held responsible. 

Instead of why doesn't Hamlet act, the question becomes why 
oes he act so impulsively. The answer, it seems to me, is in 

the fact that Hamlet, as he says to Rosencrantz and Guildenstern 
"l k d " H . " ' ' ac s a vancement. ~ is poorly attended' because he is not . in 
P·'"'-'er. As the by-passed Prince , he ha .~ a vantaw upon a ki ngdom 
scrambling for the favors of Claudius, the man in power while it 
aggressively forgets Hamlet, the rightful ruler. And hrs new 
knowledg e of the way of the world mu s t l:e more t han a Lttle 
unsettling. · 

Yes, this Hamlet is capable of acting all right and of 
understanding the significance of his actions, In a finger snap 
he finds in a recorder the image of himself. He detects the 
king spying on him as he talks with his girl. In a withering 
interrogation he determines the treachery of Rosencrantz and 
Guildenstern on their first meeting. And he's right about Horatio's 
loyalty. He's dynamite, so don't stand too close or you may end 
up as did Rosencrantz and Guildenstern, Polonius, or the king. 

This is a Hamlet who is capable of carrying things to their 
conclusion. To procure the sealed orders for his death and change 
them to send his erstwhile friends to their doom in his stead he 
becomes first a succes s ful pickpocke t and then a credible for~er. 
• bo~rds t~e pira~es ve s7e l swing~ng from the rigging ala Errol 
~ ynn, he mekes friends with the pirates, causing them to return 
him to Denmark. 

For some reason these feats seem to be readily pushed to the 
back of the director"s and hence the audience's mind. They are 
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presented nondramatically in a letter_ to H~ra~io. Maybe our_ 
non verbal age would benefit from a film-within-a-play at.this 
point. The Avon with its old movies heritage would certain~y 
be the place to try it. No camp here, of course, but a serious 
filming to run behind Horatio' s reading of the letter. 

Another moment often deemphasized is the scene in which the 
dying Hamlet completes the play's all-enco~passing deed, that of 
ietting th~ kingdom right once mo re. The importance o: the 
scene is in its significance to Hamlet, the man of action. Not 
only does he save Horatio's life, he also fulfills ~is re solve 
to set the kingdom right. He does not allow the poison to. 
complete its work by killing the true story of Hamlet and his 
father of which is now the only guardian. What would hav e 
happened had Horatio been s ilenced by the poison and the cronies 
of Polonius, Rosencrantz, and Guildenstern been allowed to . 
perpetuate the liE. and continue the corrupt g~vernmen t? Conceivably 
a brooding Byronic Hamlet might we lcome Horatio to a d~a~h_pact, 
but never a Hamlet who felt acutely hi s larger responsibility to 
his people. The subtitle is important; Haml et was truly the 
Prince of Denmark. How the tragedy grows when this is clarified! 

There have been production s in which an empty plastic challice 
clunked unsymbolically to the boards and a plaster ring ;lunked ., 
from that as Hamlet knocked the challice out of Horatio s hand s . 
Wouldn't ~t be appropriate to build this moment with care, giving 
it the emphasis it deserves? The challice cou ld be a~ important 
gonging metal challic~, for example, that splatter~ wine_al~ over 
the stage. All the better if. the feet of the soldier~ lifting 
their tragic burden slip about in the venom that has infected 
the kingdom. 

But what about those soliloqu:,s in which Hamlet condemns 
himself for inaction? In the "O what a rogu e and peasant s lave 
am I" soliloquy (Act II scene 2), for example, he sees himsel: 
a coward and a villain for his inaction. But the cue for action 
has not yet been·given, the determination beyond a doubt of 
Claudius' guilt. These a~e the words of a man who is fru strated 
by his own scruples, the only thing standing i~ the way of revenge. 

The "How all occasions do ·'inform against me" soliloquy is 
still another expression of helpless frustration even though it 
occurs after he is s ure of his facts. Here is Fortinbras, a 
prince who inspires armies to give their live s for the bubble of 
honor. Yet he, Hamlet cannot avenge hi s father's murder. Hamlet 
is reminded of his inaction by Fortinbras, and it hurts. 

But the pain is the fru~tration of a pri soner. Claudius, an 
adequate administrator, will not permit his life to be endangered 
twice. We know ~ow many chances an a ssass in ge ts, and Hamlet 
had had his chance. A useful heightening of this is the contrast 
between the imprisoned Hamlet with the King's agents very much 
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in evidence giving him no privacy and the freedom of Hamlet when 
• returns to Denmark. Hamlet i s , of course, aware of his 
impr:sonment now much more than during his fir st conversation 
with Ro sencrantz and Guild enst ern when he complained that Denmark 
was a prison. His la s t conve~sation with Horatio expressed no 
hint of the fa ct that during thi s , his s econd opportunity to 
kill Claudius (the duel sc ene is the fir s t time Hamlet sees 
Claudius after the graveyard scene\ he woul d kill the king. But 
a r eason for thi s silence stand s in the wings in the constant 
presence of the king's informe rs. Haml et could also be protecting 
Horatio from the dangers involved in an assassination attempt. 

This type of Hamlet augments the usua l strain upon the cast
ing director. Forgetting the exe ges is ab;ut Hamlet's age, this 
is a youthful Hamlet rather than a profess ional student who is 
big with the unde rgradua te s ba<k in Wittenbetg. The ~roblem. is 
getting the youthful ac tor who can fulfill the requirements of 
the role. The actor wi th the yo uth to portray this Hamlet 
would hardly have developed the .skills or reputation to be given 
the role. 

This Haml et s hould be physically impressive. There can be 
little doubt that he will make a ghost of anyone who would try 
to stop i,im from seeing the ghost of his father. His rapier 
- rds to Rosencrantz a nd Guildenstern that cut straight to the 
bone of their guilt could well be backed with a frig~tening, 
though contai~ed, vi sceral anger. 

Well, why not? Why couldn't such a Hamlet live on the 
boards of the Avon? Probably a.ll the reasons that tradition and 
scholarship could muster. But any way yo; look at it, I'm 
anxious to experience what you're cooking up for us thi s time. 

Best wishes for annther fine seas on •••• and· another •••• and 
another •••• and another . 

• 
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Very truly yours, 
Raymond Bingea 
1554 Chamber Street 
St. Paul, Minnesota 
55106 



The Scholar in Love 

It is not appropriate 
to footnote an item in 
a bibliography unless 
it is an annotated one 
in which case 
the note goes in the 
bibliography itself 
and is not footed. 
In any case, you-being 
second in my heart 
not even to a bibliography 
I dearly attach myself 
to soul and flesh~ 
I will not put you at 
the bottom of the page, 
and am 
angry that the 
telephone company dared. 
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