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soon to be teach.ers, regularly turning in exams and term papers 
that are du] 1, flatulent, or both. I'm afraid we try to cover 
too much subject matter in classes in our specialties; we are 
so aware of the quantity of interesting material that we try 
to squeeze in as much as we can. We squeeze in so much that 
there simply isn't time to work with the students on their 
writing. Then, of course, we blame their problems on the other 
teachers who didn't take the time to work on writing problems. 
We need to remember that mastery of subject matter doesn't 
necessarily give one the ability to communicate it in writing. 
The scholarly journals prove as much. But the result of our 
not emphasizing good writing in the college classroom, I'm 
afraid, is that many students graduate without learning to care When I couldn't define the terms used in the title of this 

article clearly enough to suit myself, I asked other people for 
their definitions. All this effert got me deeper and deeper 
into uncertainty. 

'about developing lively, straightforward prose style. Which 
means that theyfind that skill difficult to develop in their 
students. 

"Accountable" to whom? 
legislature? 

Students? Parents? The state 

What do we mean by "elective"? Do we mean al 1 courses that 
aren't required, ranging from Survey of English Literature to 
Creative Writing? Do we mean courses that are open to anyone, 
or those designed primarily for majors? If the latter, the 
usual restrictions about number of hours in period sequences, 
etc., mean that the courses are elective only in the sense that 
a suicide may elect rope, gas, or poison. 

Another thing for which we should be held accountable, 
another skill underemphasized in many elective courses, is 
intellectual adaptability, flexibility. This partly is a matter 
of the rather rigid chronological structure of 1 iterature 
courses. Often, even when we have 1 iberated ourselves from 
the name-dates-titles routine, we still try to break the body 
of literature apart by centuries. Some schools are getting 
away from this,though--especially some public schools. Fargo 
South High School, for example, is trying to get the jump on 
a statewide reduction in the number of required English credits 
by developing a program of elective courses to attract students. 

And what "skills" are we talking about? Do we mean the 
ability to do some particular, measurable task? Or are the 
important skills a series of small abil ities--or the overall 
ability to feel satisfaction at having done a combination of 
thir:gs that seem to us to be s}gnificant? 

• Those courses would concentrate on writers, themes, and genres, 
rather than blocks of time; they include courses in Shakespeare, 
Tragedy, and Science Fiction. 

After wandering in this thicket for awhile, I decided to 
settle down in the small, lighted clearing I know most about: 
teaching, at the college level, of students who plan to teach 
in the public schools. Therefore, by "skills" I'll refer to 
anything above Freshman Composition, especially 1 iterature j 

.courses; by "accountability" I '11 refer to the college teacher's: 
responsibility to teachers, especially .new teachers in the class-I 
room as they search their memories for needed abilities that 

' '11 k the classes they took have or have not given them. 1 sp~a 
primarily about the needed skills we don't develop, the failures 
for which you should hold us accountable. 

One thing in which we should be more accountable--one abilit1 
we do not stress enought for prospective teachers--is skill in 
writing. We do not transmit enough concern wlth getting an idea, 
~cross to a reader, clearly and directly. The failure of Fresh·t 
~an Composition is not our topic here, However, in the upper / 
:J~vi,sion courses I teach, I see English majors, most of them, 
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Let me dwel 1 on that last course for a moment, to get at 
another cause of rigidness. Science fiction is the subject 
of a growing number of courses at the high school and college 
]evel--but in slender and belated response to student interest. 
Why the interest in science fiction? Because science is a 
major force in modern 1 ife. It gives man vast power at the 
same time it denies familiar roles and satisfactions. We 
naturally ask: What does this change, this new frame_for 
human action mean to man? This is hardly a contemptible 
theme for fi~tion, and a healthy number of science fiction 
stories are not contemptible. So, then, why is science fiction 
not used more in the classroom? Probably some teachers still 
refuse to consider it seriously at al 1. Yet that's not the 
whole answer. At the science fiction meeting during the recent 
MLA convention, one speaker suggested that teachers who loved 
science fiction should keep it out of the schools, to save the 
students' interest in it. He seemed to be saying that class
room 'teaching, while giving information, kills interest. 
I find that an appalling notion, though many students might 
agree with it as a description of what does happen in the 
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schools. But I cannot accept the idea that I must forever 
divide myself into two people: the man who cares and the man 
who teaches. 

This problem is different from the division of knowledge 
to fit a chronological framework. It's a matter af attitude. 
We tend to see things as divided into formal or informal, pals 
or subordinates, teacher or student. Science fiction is dan
gerous to that attitude because, with-the interest and knowl
edge students may already have, there is ·more chance of inter
action between student and teacher than in the study of other 
I iterary forms. This ability to relate to students is another 
skill usually not developed in college courses, including 
elective courses. It should be. 

Elective courses should be where people explore a chosen 
field in the company of other people who have made the same 
choice. Such courses should be where people can gr.ow in 
understanding and inability to communicate with other,,. Often 
they do not. Often, teachers are caught in a tragic cycle: 
our failings show not simply the weaknesses in our abilities 
but underdeveloped abilities, skill never stressed by teachers 
who never learned to consider them important. And we pass our 
failings on. As a result, we turn out students who may be 
educated in a narrow sense, but are not self-educating. 

As teachers, we are under great pressure to change, We 
know that we will be held accountable somehow, by someone. 
hope you as teachers will hold us responsible as teachers, to 
offer what our students need and want to learn, not what we 
find most comfortable to teach. Only in this way can we all 
discover again the meaning of our choice when we elected to 
become teachers. 

Jospeh Sanders delivered the substance of this article 
as a talk at the MCTE Spring Conference in 1972, at 
which time he was a member of the English department 
at Moorhead State College. 
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THE BUCK STOPS HERE! BASIC SKILLS 
ON THE JUNIOR COLLEGE LEVEL 

by RONALD V. SCHMELZER 
Anoka-Ramsey State Junior College, Coon Rapids 

Junior Colleges in the state of Minnesota have been active 
on the educational scene ever since the first two-year college 
was opened in Cloquet. Soon, other junior colleges opened their 
doors in Rochester, Eveleth and Hibbing. By 1940 there were 
seven junior colleges in operation within the state. At present, 
there are eighteen, with two more expected to open their doors 
w students in the 1973-74 academic year. 

As they were originally conceived of in the nineteenth 
century, the junior colleges were to provide lower division 
education for students in their own community. This role has 
oontinued, but a challenge has been added to it: (a) provide 
vocational and technical training to students that will allow 
them to move directly into the work force; (b) offer general 

, education that will help the student to become a viable citizen 
i in our ever changing world; and (c) provide for aesthetic, 

I cultural and recreational opportunities, both for those residing 
in the service community, and the student in attendance. 

r By and large the junior colleges have kept up with the 
~allenges posed by increased enrollments and the changing needs 
of an increasingly technological-urban society; however, the 
path toward the goal of providing a wel I-educated citizenry is 
oonfounded with many obstacleswhich the junior colleges are 
attempting to overcome. 

As a teacher and a director of a study skills center in a 
junior college, I am able to observe at close range some of the 
major problems which confront students and, in turn, the college~ 
in providing to the community a viable member of the citizenry. 
However, first I want to describe the population of students as 
I see them: this, in order to dispel some' of the false ideas 
that are prevalent about the junior college student. 

There have been many attempts to describe and categorize 
the type of student who attends the J.C. ( Cf. W. Moore, Jr., 
Against the Odds, San Francisco,Jossey-Bass, Inc., 1970; and 
A.M. Cohen, Date! ine '79: Heretical Conce ts for the Commun it 
College, Beverly Hills, Glencoe Press, 1969. He has been, in 
jiy gpinion, much maligned, both in terms of his academic ability 

• ~nd his aspirations for himself in the future. He is generally 
described as an "earthy" type: more interested in finding a job 
than dwelling on that somewhat more vague but infinitely more 
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