
Whether the act of communication be between individuals 
or between groups, it is essentially a process. That means it 
is a continuous phenomenon, a situation with no precise 
beginning and no final end. As in an inservice, one teacher 
communicates with another teacher about his innovative class
room practices, but what has culminated in communication ac
tually started before that time, when each teacher felt a need 
for change in his own teaching, either in the content or in 
the method. 

The NCTE convention coming to Minneapolis this November 
will provide countless opportunities for an inservice through 
communications. Its intent is wide-spread and varied partici
pation--through study groups, conferences, get-togethers, dis
cussions, dialogues, and interactions. 

Over 300 teachers throughout the state of Minnesota have 
already made a commitment to help run the convention. Their 
work, moreover, is a service to the hundreds of others who may 
choose to be inspired and challenged through the presentations 
and the interpersonal relationships which inevitably take place 
at a convention of this magnitude. 

The convention is open to all. Membership in either the 
NCTE or the MCTE is not requisite for attendance. Members of 
NCTE receive in September the registration materials for the 
convention; non-members can register at the Minneapolis Conven
tion Center beginning at 9:00 a.m. on Wednesday, November 22. 
Registration stays open through Saturday morning. Because the 
meetings of the convention extend from the east end of the 
Nicollet Mall to the Auditorium-Convention Center, every effort 
is being made to make for comfortable housing and transporta
tion. 

The Minnesota Council of Teachers of English invites you 
to come. It has been sixteen years since the last national 
convention in Mtnnesota. No one wants to wait that long again. 

Arthur C. Elfring, 
President, MCTE 
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Al~hough the National Assessment of Educational Progress 
seemed to show that students read better than the country's 
experts thought they did, the results are no cause for com
placency. NCTE's "Council-{irams" (September, 1972) reports 
that the rate at which students read is surprisingly low: 117 
w.p.m. for 9-year-olds, 173 for 13-year-olds, 193 for 17-year
olds. The average 9-year-old could answer correctly 85 per
cent of the questions designed to test his ability to read 
signs and labels, but could answer correctly only 58 percent 
of the questions testing his ability to read critically. And 
of the 13-year-olds, only 24 percent could answer questions 
testing their comprehension of a poem. If the complaint is 
true that the Assessment dropped some of its hardest questions 
dealing with interpretation when the test was being compiled, 
then the results are even less a cause for self-congratulation. 
Copies of the first reports of reading assessment and of the 
instruments used in making the study may be obtained fro~ 
James A. Hazlett, Administrative Director, National Assessment 
of Educational Progress, 300 Lincoln Tower, 1860 Lincoln Street;, 
Denver, Colo. 80203. 

The Right to Read Program in Minnesota, under the direc
tion of Hugh Schoephoerster, and with the considerable help of 
John Manning, is now past its first stage of training techni
cal assistants and into the next phase bringing these assist
ants back into their school districts. One of the cardinal 
principles of this program is the need for the broadest kind 
of cooperation:reading is everyone's business. And the "Every
one" whose business it is, is represented on the Governor's 
~dvisory CouncilJwhich has twenty-six representatives from 
such groups as the P.T.A., the Principal 's Association, the 
Indian Education Committee, the profession of journalism,the 
Teacher Education Council, and so on. Each of these repre
sentatives is pledged to enlist support for the program in his 
own sphere of professional activity. Unaccountably, there is 
no one there from English. It would be no overstatement to 
say that English teachers in the junior and senior high 
schools, as well as in the colleges, spend the larger part of 
their time teaching reading, teaching such skills as were mea
sured on the National Assessment:"to fol low written directions, 
to use reference materials, to recognize significant facts, to 
extract the main ideas from a passage, to draw inferences, and 
to read critically, from a •literary standpoint." 

But there is no representative of the English teaching 
profession on the Advisory Council. The MCTE requested per
mission to appoint a representative. It was told the Council 
was al I ful I up. So we are sending an "observer," Rita 
Lammers, of Stillwater Senior High School. We wish the Right 
to Read Program well, and will do what we English teachers can 
to help. Thus this issue of MEJ. 

One of the aspects of theteaching of reading that inter

ests us particularly is the treatment of Dyslexia, i.e. a vis
ual and auditory processing dysfunction, often unrecognized 
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by the classroom English teacher, that impedes reading. We 
attended a Reading Institute at Rochester this summer spe
cifically on this subject. The instruction was limited to 
Orton-Gillingham techniques; within this limitation it was 
remarkably persuasive. Teachers, chiefly from this region, 
but several from as far away as Mexico and Canada, parents, 
and dyslexic children worked together to learn ways for over
comin1 the "hidden handicap." The main method was multi
sensory phonics-based. We were given a fourteen-year-old boy 
to tutor for whom the kinesthetic approach ("trace the word 
on the table") unlocked simple words that had resisted stand
ard techniques. It was an exhilarating three weeks for us, 
and we came away with two articles, one by the directors of the 
Institute, Paula Rome and Jean Osman, and one by English 
teacher and SLBP teacher, Wilson Anderson. 

While we have been worrying over the state of reading in
struction, another worry has overtaken us. This is the fear 
that the books that are being taught, and will be taught ever 
more effectively, are hidden persuaders to stereotyped sex 
roles. The Feminists on Children's Media, a collective of 
women that includes mothers, high school students, lJbrarians, 
and professionals in writing, publishing, and education, has 
sorted books offensive to the female psyche into three classes: 
blatantly sexist ("It was all right for girls Fo be scared or 
silly or even ask dumb questions. Everybody just laughed and 
thought it was funny." Miracles on Maple Hill by Virginia 
Sorenson. Harcourt, 1956); "cop-outsTr"'{'Tt isthe sisters and 
wives and mothers, you know Caddie,.who ke"ep the world sweet 
and beautiful .... " Caddie Woodlawn, by Carol R. Brink. Mac-
mi 1 lan, 1935); and"esPecially for girls" (career books about 
nurses, secretaries, stewardesses, but nary a doctor or aqua
naut -- The Two Sisters by Honor Arundel. Meredith, 1969; One 
to Grow On by Jean Little. Little, Brown, 1969). They came" 
up with afew, very few, "positive image" books (A Wrinkle in 
Time by Maxine L'Engle. Farrar, 1962; Rufus Gideon Grant by
Leigh Dean. Scribners, 1970; Island of the Blue Dolphins by 
Scott O'Dell. Houghton Mifflin, 1960}. An annotated biblio
graphy of recommended non-sexist books about girls for young 
readerc entitled Little Miss Muffet Fights Back is available 
for $.SO from Feminists on Children's Media, P.O. Box 4315, 
Grand Central Station, New York, N.Y. 10017. Two articles on 
the subject of sexism as it appears in standard junior high 
school anthologies and in elementary school books are printed 
in this issue of MEJ. We solicit comments from all of you out 
there on other forms of accidental and deliberate conditioning 
of attitudes in the standard textbooks we are asked to or 
choose to use. 

An invitation is extended to teachers and other educators 
at elementary, secondary, and college-university levels to 
share their views on any aspect of assessment and evaluation In 
a coming issue of CLASSROOM PRACTICES IN TEACHING ENGLISH, an 
annual publication of the National Council of Teachers of English. 
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Some possible aspects of evaluation would include accountability, 
behavioral objectives, grading, individualization of instruction, 
materials, merit pay, performance contracting, student rights 
and responsibilittes, various kinds of educational programs -
anything that affects classroom practices in teaching English. 
The articles can range in any length up to 2,000 words. They 
should be sent before April 15 to Allen Berger, Editor, Class
room Practices in Teaching English, The University of Alberta 
Education Centre, Edmonton, Alberta, Canada. (Manuscripts should 
be typed double-spaced and be identified with the author's 
affiliation and mailing address.) 

Exercise Exchange, formerly published by the University of 
Connecticut, will now be published by the University of Vermont. 
Exercise Exchange is a biannual journal for the Interchange of 
successful approaches to the teaching of English in high schools 
and colleges. Although the journal was previously mistributed 
free of charge, an annual subscription fee of $2.00 for indivi
duals and $3.50 for institutions will now be charged. 

Manuscripts should be short and should Indicate the class 
level and courses for which the methods are appropriate. Eli
minate footnotes. The editors would also like to publish an 
occasional article which includes some theoretical background as 
well• as practical application. 

Inquiries, manuscripts, and subscriptions should be sent toi 
the editors, Exercise Exchange, Department of English, Universit~ 
of Vermont, Burlington, Vermont 05401. 1 
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