
until college. Thus the student enters college sans grammar 

sans knowledge of rhetoric, sans knowledge of even how to st~d 

~nglish. Yes, say some college teachers, but what. are we to d~ 

if a student comes to us knowing nothing? This is a real issue 

for the college teacher who is teaching freshman composition: 

do we teach college English, or high school English·, or do we 

try somehow to do both? The answer appears to be, .I think, that 

we mus~ ~ot teach grades nine, ten, eleven or twelve in freshman 

compos~tion, and that we must fail the unprepared student. The 

word will get back to the high school: the next high school 

gr~duating class will in all probability know more English. 

This process has already occurred in other subjects. 

It seem: only logical that if a college teacher is willing 

to reteach high school lessons, he will always have these les

sons_to reteach. It seems only logical that a college teacher 

who is a!ways willing to take his students "where they are" will 

always find himself taking students on a low academic level 

Students will do no more, and know no more, than is absolut;ly 

demanded of them. And they are not typically prone to subject 

thems7lve: to advanced work when they can, by pleading and demon

st~ating ignorance (or by pleading that no one has taught them ( 

this or th~t!, place_themsel~es in_the rather pleasant position 

of re-receiving previously given high school instruction. In r 
other words~ ~hy should college students learn anything in col

leg~ ~ompositio~ classes when they can put themselves in the 

position of having a high school lesson re-given them--and then 
getting college credit for it? 

RONALD MAURICE taught high school English for nine years in Iowa, 

Alaska, and Missouri before joining the English faculty at Winona State 

College. 

30 

TOWARDS THE IMPROVEMENT OF ENGLISH 

TEACHER EDUCATION IN MINNESOTA: 

CHAPTERS IN A CONTINUING HISTORY 

Chapter IV. Report from the M CTE Liaison 
Committee with the State Board of Education 

by JOSEPH W. MILLER 

Moorhead State College 

At its annual meeting in April 1969, MCTE established a new 

committee on Relations of MCTE with the State Board of Education. 

Chairman is Dr. Joseph Miller of Moorhead State College; the 

other four members are S~ster Mary Virginia, of the College of 

st. Catherine; Mrs. Cornelia Nachbar, Language Arts Coordinator 

for the Bloomington schools; Mrs. Harriet Sheridan of Carleton 

College; and Mr. Thurman Rasmussen of Winona Junior High School. 

The committee's first meeting was held at the College of 

St. Catherine on November 10, 1969., It determined that its 

function is primarily one of liaison and coordination, and 

identified several areas towards which its efforts might'be 

directed. 

On January 16, 1970 the committee met with three represen

tatives of the State Department of Education: Dr. Gerald Kincaid, 

Language Arts Consultant; Dr. E. Raymond Peterson, Assistant 

Commissioner; and Dr. Patricia Goralski, Director of Education 

Programs. Additional guests were Mr. Myron Swanson, head of the 

Humanities Division at Bemidji State College and president-elect 

of MCTE for 1970-71, and Mr. Kenneth Henriques, chairman of 

Bemidji State College's English Department. 

Several items of interest emerged from this joint meeting: 

The Language Arts Advisory Committee, dissolved in 1968, is 

not likely to be reconstituted as a continuing representation of 

the profession. The current state Board of Edµcation approach is 

to establish a Task Force, or ad hoc special advisory committee, 

when a particular problem needstobe solved. The task force is 

dissolved upon the completion of its task; at the end of May, 

each such committee is dissolved, but re-established if the task 

is not completed. 

It is not possible to secure from the State Department of 

Education specific statistical information concerning the schools 

offering approved programs leading to certification of teachers 

of English. 
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I~ the profession wishes to establish a further inquiry int 
a particular problem or situation which involves the State De-

0 

partment or State Board of Education, it should do so by working 
~hroug~ so~e organized group such as MCTE. After preliminary 
1nvest1gation, the group should seek to have the State Board 
establish a suitable Task Force. 

aRounb the state= 
teach€RS at th€1R WORk 

On Being a Teacher 
Task Force problems in which MCTE might be concerned includ • 

English as a. second language, or second dialect, among migrant e 
workers and inner city people in Minnesota. 

at Washburn High School 
BY ANNETTE DAHL 

There i~ continuing need for further in-service training of 
teachers. With the demise of NDEA Title XI Institutes and the 
~ance~lation of the EPDA Basic Studies Program,·it .app;ars that 
1n this state the profession itself, via the MCTE and regional 
and local organizations, will have to organize, establish and 
secure financing for in-service programs. These might take the 
form of institutes, short-term courses, one-week workshops week-

d "1 • ' en earn-ins," etc. In some cases Foundation help might be 
sought. 

The new elementary certification requirements, approved by 
the State Board of Education on December 15, 1969, are very 
broad and flexible. Specific recommendations are at a minimum. 

The new certification requirements for teachers of Speech 
and Theatre Arts, approved by the State Board of Education on 
December 15, 1969, are unusually specific and detailed; they 
appear to have very little in common with requirements for certi
fication to teach English. 

If the State Department of Education is to succeed in making 
sure that all teachers of English meet minimum certification re
quirements, it will need the help of local organizations to re
port specific violations. 

It w~ll be increasingly desirable for schools and colleges 
to establish performance-based objectives and criteria for recom
mendation for certification, and approval of student teaching. 

.. I~dividual ef~o7ts concerning matters of preparation, qual
ification, or certification of teachers of English will be of 
little avail unless focused and augmented by professional organ
zations such.as MCTE, and appropriate constituted representative 
working committees. 

JOSEPH W. MILLER, Professor of English ot Moorhead Stote College, 
is a former president of the MCTE. 
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Almost surely no one will contend that one cannot teach math 
or history or how to repair a TV set. Almost as surely many will 
contend that one cannot teach students how to write creatively. 
This latter viewpoint, with which I agree, places the_teacher o~ 
creative writing in a unique position. What becomes important 1s 

·the student-teacher relationship and hence a classroom atmosphere 
in which students can freely exchange ideas, can become acquaint
ed with authors including contemporaries, will feel like writing, 
will write, and will share their writing. 

Here at Washburn I feel very fortunate in that we have an 
English department whose faculty sp,ends much time in. the agony 
of self-analysis, in a constant search for new materials and 
methods, and in a sharing of methods, experiences, new authors 
on the English scene, and critical articles on books, methods, 
etc. Also, I feel, we are well served and fortunate in our 
Minneapolis Engli~h consultant who keeps his finger on the 
pulse of current censorship, supplies us with new books lists 
and new ideas in the English world, and reminds us that we can 
use live contemporary poets to speak to our classes. All 
these things and also the presence of the Guthrie Theatre and 
its work with schools in Minneapolis are important to me. 

Having said, then, that I have a favorable atmosphere in 
which to work at Washburn, I must say that when I fail, and my 
successes are liberally interspersed with failures, I can blame 
no outside source. I intend to suggest here some of the areas 
or exercises in which I have been successful and some in which 

• I have been much less than succes-sful. When I say "successful," 
I mean that my plans or ideas have worked with one given group 
at one given time. Next year they may not work. 

I feel I am fairly successful in getting the students to 
consider creative writing a class in which they can discuss 
relevant issues. I expect that occasionally a student will ask 
if the class may discuss a given question. He will then lead the 
discussion. This happened recently after the showing of High 
School at the University of Minnesota. Total relevance was the 
order of the hour. 
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