
Is it any wonder people complain that kids can't write or 
speak well,having spent so much on useless grammar drills? Any 
business that refused to change archaic production methods and 
continued to produce a product that drew complaints would soon 
be bankrupt. Because so many classes persist in these useless 
little grammar drills, one might wonder if English teachers 
aren't about the least perceptive and the most obdurate people 
in existence. 

It isn't that we've merely been inefficient. Not only must 
we plead guilty to anachronistic methods, we must also stand 
condemned for the things we've failed to do. Think what stu
dents in any former class might have become had we replaced 
those 300 or more hours spent on formal grammar with useful, 
relevant activities. In 300 hours they could have written, 
proofread and corrected at least 18,000 words or about 150 
short papers which, in fact, would have improved their writing 
proficiency. Many authors have suggested how teachers can 
handle numerous short writing assignments without mountains of 
teacher homework. The writing laboratory is one idea. 

In 300 hours they might have given 3000 short speeches, 
including evaluation and suggestions for improvement, or about 
100 per student in classes of thirty. In 100 speeches one 
could greatly improve speaking ability and all-around poise 
and confidence. In the other 1050 effective hours left from 
grades 4-12 in English there would be time to pursue other 
English goals that are significant for living. 

Most likely you know collea·gues who still have their 
students parse sentences. Tell them to stop. It's possible 
that even new teachers teach the eight parts of speech. This is 
not because they were trained in college to do so; no real 
authorities in the field are that far behind. They teach not 
as they were taught to teach but as they were taught back in 
school where they probably enjoyed it. 

That's why they became English teachers. Tell them to stop 
it. Tell them to read material in their own field. They were 
hired because they were trained in their field and would be 
expacted to keep up. As educated persons they are expected to 
read widely, to study on their own--in short, to keep on learn
ing. After all, they hope their own students will go on read
ing after graduation. Tell them this role is for English teach
ers, too. 

WAYNE B. JENNINGS has a PH.D. from the University of Minnesota, 
is the editor of MINNESOTA CORE TEACHER, and has taugh.t in the 
public schools of Minneapolis and St. Paul. 
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Let's Stop Teaching English 

by RONALD MAURICE 
Winona State College 

Of course, no, one would--except on Friday afternoon--
ll suggest that we stop teaching English. However, there 

rea Y • • this idea. What I am really suggest-
may be some note of merit_1n d 

h in college what the student shoul ing is that we stop teac ing 
have learned in high school. To demonstrate my reasons, I must 
first establish one fact. 

The fact is that there is a feedback of informatio~ betwe 7n 
hi h school and college: the information includes not JU:t things 

0
/ a social nature, but also what is being taugh~. The h:gh . 
hool student knows, to a certain degree, what 1s happening 1n 

· ~~llege. His sources of information include the numerous hand-
b oks on the subject and his high school counselor. An~, a 
s~urce of great consequence to the high school student 1: what he 

ts by word of mouth from other students who are approximately 
f~s age and who are in college. Incidentall~, no one who has 

er taught in college or high school has failed to observe that 
1 :~ each there is a substantial grapevine at work: It_hardly 

seems possible that two such grapevines could exist without . 
there being some communication between the two. Frankly, during 
the years that r taught in high school I used ~o further the 
workings of this communicative process. Especially before 
Christmas vac~tion, when college students would return home for 
their vacation, I would literally set my college prepara~ory stu
dents upon them. The assignment was always the. sam7: find out 
about everything that the college student is doing 1n. freshmen 
English. We will prepare for that course. 

Certainly my students and I were not the_onl~ ones to make_ 
preparations for college English. My mere point 1s th~t th 7re is 
communication between high school a~d college ?n what 1s being 
taught. There has to be communication, otherw:se there would be 

1• no good preparatory courses, or to extend the idea, preparatory 
schools. 

Now, let us suppose that the student is taught certain 
things in high school English, and he learns that the s~e things 
are being taught in college English. He may already be 1n_the. 

1 
habit of having the same thing taught him year ~fter year 1~ high 
school Consequently should he not passively ignore what 1s 
being ~aught in, say,'grad: twelve an~ wait to receive college 
credit for the same thing 1n grade thirteen? Needless to sa~, 
the high school student may decide to put off any real learning 
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until college. Thus the student enters college sans grammar 

sans knowledge of rhetoric, sans knowledge of even how to st~d 

~nglish. Yes, say some college teachers, but what. are we to d~ 

if a student comes to us knowing nothing? This is a real issue 

for the college teacher who is teaching freshman composition: 

do we teach college English, or high school English·, or do we 

try somehow to do both? The answer appears to be, .I think, that 

we mus~ ~ot teach grades nine, ten, eleven or twelve in freshman 

compos~tion, and that we must fail the unprepared student. The 

word will get back to the high school: the next high school 

gr~duating class will in all probability know more English. 

This process has already occurred in other subjects. 

It seem: only logical that if a college teacher is willing 

to reteach high school lessons, he will always have these les

sons_to reteach. It seems only logical that a college teacher 

who is a!ways willing to take his students "where they are" will 

always find himself taking students on a low academic level 

Students will do no more, and know no more, than is absolut;ly 

demanded of them. And they are not typically prone to subject 

thems7lve: to advanced work when they can, by pleading and demon

st~ating ignorance (or by pleading that no one has taught them ( 

this or th~t!, place_themsel~es in_the rather pleasant position 

of re-receiving previously given high school instruction. In r 
other words~ ~hy should college students learn anything in col

leg~ ~ompositio~ classes when they can put themselves in the 

position of having a high school lesson re-given them--and then 
getting college credit for it? 

RONALD MAURICE taught high school English for nine years in Iowa, 

Alaska, and Missouri before joining the English faculty at Winona State 

College. 
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TOWARDS THE IMPROVEMENT OF ENGLISH 

TEACHER EDUCATION IN MINNESOTA: 

CHAPTERS IN A CONTINUING HISTORY 

Chapter IV. Report from the M CTE Liaison 
Committee with the State Board of Education 

by JOSEPH W. MILLER 

Moorhead State College 

At its annual meeting in April 1969, MCTE established a new 

committee on Relations of MCTE with the State Board of Education. 

Chairman is Dr. Joseph Miller of Moorhead State College; the 

other four members are S~ster Mary Virginia, of the College of 

st. Catherine; Mrs. Cornelia Nachbar, Language Arts Coordinator 

for the Bloomington schools; Mrs. Harriet Sheridan of Carleton 

College; and Mr. Thurman Rasmussen of Winona Junior High School. 

The committee's first meeting was held at the College of 

St. Catherine on November 10, 1969., It determined that its 

function is primarily one of liaison and coordination, and 

identified several areas towards which its efforts might'be 

directed. 

On January 16, 1970 the committee met with three represen

tatives of the State Department of Education: Dr. Gerald Kincaid, 

Language Arts Consultant; Dr. E. Raymond Peterson, Assistant 

Commissioner; and Dr. Patricia Goralski, Director of Education 

Programs. Additional guests were Mr. Myron Swanson, head of the 

Humanities Division at Bemidji State College and president-elect 

of MCTE for 1970-71, and Mr. Kenneth Henriques, chairman of 

Bemidji State College's English Department. 

Several items of interest emerged from this joint meeting: 

The Language Arts Advisory Committee, dissolved in 1968, is 

not likely to be reconstituted as a continuing representation of 

the profession. The current state Board of Edµcation approach is 

to establish a Task Force, or ad hoc special advisory committee, 

when a particular problem needstobe solved. The task force is 

dissolved upon the completion of its task; at the end of May, 

each such committee is dissolved, but re-established if the task 

is not completed. 

It is not possible to secure from the State Department of 

Education specific statistical information concerning the schools 

offering approved programs leading to certification of teachers 

of English. 
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