
Meadowcroft, Enid LaMonte. Story of Crazy Horse, illus. by 
William Reusswig. Grosset and Dunlap, 19sii":$"2.95. 
A junior high biography. 

Neihardt, John G. Black Elk.Speaks: Being the Life Story E.f_ 
~ !:!£!..'i. Man E.i_ the ~ SI oux, i 11 us. by Standing Bear. 
Morrow, 1961. Paper, $1.50, 
A Sioux holy man tells of his disappointment in being unable 
to fulfill his vision. 

_______ . Twilight E.i_ the Sioux: The Song of the Indian 
Wars; The Song E.i_ the Messiah. University of Nebraska, 1953. 
Paper, $2.25. 
In a lengthy narrative poem the poet tells of the struggle 
of Indians and whites for the bison lands. 

-~----,----=--=-· When the Tree Fl,owered: A Fictional Auto
biography E.i_ Eagle Voice, aSToux lndian.-University of 
Nebrasks. Paper, $~ 
The story of a Sioux who lived through the Battle of the 
Little Bighorn and the Massacre at Wounded Knee into the 
present century. 

Sandoz, Mari. Crazy Horse: the Strange Man of the Oglalas. 
University of Nebra~l96_1_._ Paper, $T:"'§"5-;--
A scholarly biography. 

-,-,-----,----· gtory Catcher, illus. by Elsie J. Mccorkell. 
Westminster, 19 3. $3.SO. 
A young Sioux who wants to be a story teller and historian 
of his tribe proves himself. 

Vestal, Stanley. Sitting Bull: Champion of the Sioux. Univ. 
of Oklahoma, 1969. $6.9r.-
An adult biography. 

Voss, Carroll. White~ for Rechinda. Ives· l.'ashburn, 1966. 
$3. 75. 
A young Sioux girl faces some difficult times in nurses 
training. For junior high. 

Warren, Mary Phraner. Walk in .!:h::_ Moccasi'1s i I lus. by Victor 
Mays. Hale 1966. $3~- ' 
A white family adopts five Sioux children. For junior high. 

Anna Lee Stensland is currently chairman of the MCEE. 
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LITERATURE AND LIFE: 
SEARCHING THROUGH THE CREATIVE PROCESS 

By Sr. Galen Martini, O.S.B. 
St. Benedict's High School, St. Joseph 

What do we teach when we teach 1 iterature? First of all 
we teach kids -- vibrant, fun loving, reacting, loving kids 
chock-full of potential and almost brimming over with a capacity 
for life. If we are going to share literature with kids we have 
to get rid of the ivory-tower hush-that-falls-over-the-listeners 
approach of the critics, and get ''where it's at": into the 
experience of heightened awareness that precipitated the poem 
or novel in the first place. This might mean that we have to 
give up our answers learned in long years in college or graduate 
school about what this poet is trying to say to us. Who knows 
what he is trying to say to us with any degree of certainty 
except the author, and he's not telling. Instead, kids have to 
be able to wrap the poem up into the tangle of feelings, .experi
ences, thoughts, urges and idea_s that combine to form who they 
are at this particular moment. This means they have to get at 
the poem in their·lives; they have to be allowed to fight with 
it, arguefor7't";" argue about it, question its basic assumptions, 
get behind its language to what the experience was that formed 
it. They have to be allowed to articulate what they have found 
that they know about life from being an experiencer of the life 
that confronts them here. 

In many ways what I am saying is that literature should be 
allowed to be a "recognition scene" between student and poet 
and the experience that that poet expresses in an intense form. 
What this means is that barriers between courses and classes 
should come tumbling down in the effort to teach not English, 
not literature, but kids. The kids are free, like the poet, to 
bring all of life into this confrontation, or recognition scene 
with reality. What is important to them is what is relevant to 
them about this poem, not what was relevant to some critic for 
the "New York Times Book Review." I firmly believe that kids 
know so much about life, but that it is often a scrambled jumble 
and needs a patterned experience to bring this knowledge to the 
fore and to help them to articulate it and order it. As Lawrence 
Perrine says in Sound and Sense, "to understand life is partly 
to be master of~ That's what I want for "my kids." 

Personally, I don't care if they know what the critics say 
about "The Love Song of J. Alfred Prufrock." What I do want 
them to discover is whether it is relevant to them and in what 
ways. I want them to explore the role of the establishment in 
creating a man who can not figure out if he can "dare" to dare. 
I want them to wonder and think and fight over whether this 
man is everyman in today's society, or whether he is simply some 
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isolated neurotic. But mostly I want this exploration to be 
not an "I want because I am teacher and the teacher is who 
decides what you must want," but a "we want because we need to 
know." It should be a meaningful journey inward and outward -
a recognition of what man is like, how he acts under stress, 
what games he plays to defend himself from threat and growth, 
how he fears change and the anxiety that change brings with i 4 
and how all this applies to the student himself here and now. 
lam not afraid of crossing over into the subject area of 
psychology, or sociology and "defiling the art," muddying the 
water with a foreign substance. There are no alien substances 
when the substance makes sense, is a part of the student. What 
the poem is all about is what the kid is all about ... man ~nd 
what makes him human. 

It is for this reason that I like to parallel a recognition 
experience with a creation experience of the students. For it 
is in creating that one discovers the process that is most 
human: that of making a new something out of bits and pieces 
of the stuff of daily life. Let's say that the students have 
just read an autobiography that seems to them especially perti
nent in their own journey. Let's say this piece is Ann Frank's 
~of~ Young §i.!:.!_. We would naturally discuss the fear and 
compare it with one's own under similar stress. We would examine 
the conflicts that occur under tense circumstances as a young 
girl strives to cut herself slowly away from the parental 
influences in her life and struggles to be an individual despite 
the ensuing anxiety. We would ask questions of ourselves and 
the other explorers in the class, such as what it means to find 
one's own identity, how this struggle brings pain, and how it 
brings fulfillment. Why must pain and fulfillment always go 
hand in hand? Why isn't it more desirable to just "sit tight 
and not get up and rock the boat?" What is this thing called 
the generation gap and how does it work to perpetuate itself? 
We would ask many more similar or dissimilar questions but all 
would be geared to what the kids need to know about themselves 
and human life. We would discover in the process the way experi
ences go to form an individual, and the way these experiences 
go to form a work of art. 

Then we would try an experiment. Each student will take 
home a small portable tape recorder. With it he will record 
who he is. He wil 1 record all those bits and pieces of dialogue 
and music and comments about him made by friends and parents, 
and comments made indirectly about him as parents reveal them
selves in unguarded moments, and his own reflections about 
himself. In short, the whole intricate web of what it means to 
be himself wil I appear in a sound montage. One voice will blend 
into music, or the voice of a friend through ski] lful splicing, 
so that the creation resembles life in a very real way. It will 
be who he is in a meaningful synthesis that he might never have 
achieved before, and he wil I have discovered the creative process. 
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He will know from experience what it means to bring together all 
the disparate elements of one's experience and forge th:m together 
through the heat of meaning and caring into a new creation. He 
will see his life, 1 ike the making of a poem, take o~ pattern a~d 
form and gain meaning from the order that has been imposed on 1t. 
(I think that word impose would be discovered_by the students to 
be the wrong word for the experience of creation they have been 
a part of -- rather I think they would have realized tha~ form 
is not really imposed on the experience but grows out of..!..!_.) 
In short what I am trying to say is that what should be learned 
through iiterature is what human 1 ife is 1 ike and what the.short 
business of living the human life is all about. And that 1s 
creation. 

Students should be allowed to discover the meaning the poem 
or novel or short story has for them and how it fits into their 
own particular web of experience that makes th 7m themsel~e:. 
They should be helped to discover that the business of l1v1ng_ 
is a process ·of continual creation, for even as they read a piece 
of literature it is being woven into the complex web of dates, 
games, music, dances, generation gap, personality struggles, 
friendship tangles, first .love, passion, sex, pow7r struggles, 
conflicts,of every experience that makes up t~e) 1fe of t~e 
individual. Life then is creating life. It 1s 1nter~act1on . 
between persons and ideas ... and this same life and 1nterract1on 
can be found in literature where a man like themselves has taken 
the stuff of life and formed it into a new whole that has never 
existed before. This to me is the way to read liter~ture. It 
is the way to the heightened awareness of parts forming a whole 
which is creation, and it is the way to personal growth and pure 
enjoyment. 

Sister Golen Martini has been teaching English for nine years. She also writes 
poetry. 
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