
sender and the receiver more evident than in composition work. 
agreed at the seminar that a most frequent flaw in student com W~ r 
tion, the failure to adequately develop general statements isP~51 -J 
to the student's assumption that he is writing only for th~ tea-ue • 
cher. Since the teacher, through some kind of clairvoyance alre d 
knows what the student means, the student sees it as unnecessaryatyol 
provide frames of reference. 

I 
1 

the j 
One teacher suggested a means to demonstrate to the student 

need for an awareness of his audience and his responsibility to 
that aud~ence. She informed her classes that not only would she 
read their papers, but that they were to be placed in the school 
library along with other reference materials, and consequently the 
t~emes wou~d have to be clear to any other student at any other 
time--not Just to her. 

Another more immediate way of emphasizing the importance of 
awareness of audience is to select two themes from each set have 
them reproduced, and distribute them to the class for comme~t. 
The students are quick to point out vagueness, and their demand 
to kno~ "Whaddyuh mean by that," is far more effective in getting 
the_ writer to understand the need for providing the necessary 
background and support for his statements, than is a comment 
written by the teacher indicating a need for "antecedent" or 
"support." 

An awareness of the concepts about communication outlined here 
have frovided me with a guideline in determining which aspects of 
any given content are to be emphasized, and have enabled me to 
show that unless we understand how something is being said, we 
cannot understand fully what is being said. I realize now what 
had been "wrong" about my units on Frontier literature and the 
Struggle for Freedom. In emphasizing what the selection said I 
had largely ignored how it was being said. It is not surprising 
th~t I had drifted into teaching approaches which emphasized life 
adJustment rather than communication. 

This is not to say that I know now exactly what method is to 
be employe~ to point up which concept. Due to inadequate time, I 
do not believe that the groups at Waseca had opportunity to fully l 
appraise mo~t of the ideas about implementation which were presen
ted. Certainly there was no time to put them into actual practice. 
Were the teachers involved to reassemble now, after a period of I 
six months, for an interchange of thoughts, we would be able to ( 
evaluate our suggestions on implementation in light of experience.: 

This need for an exchange of ideas and reinforcement is acute: 
1bat I was able to make some attempt at altering the foCTls of Eng
lish in my classes is largely due to the accessibility of our 
instructor, Mrs. Lysne, with whom I share office space at Faribault 
Senior High School. Because of .constant communication between us, r 
I was encouraged to explore a variety of procedures and was able 
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to obtain immediate evaluation as to their effectiveness. Knowing 
the advantages of this instant feedback, I am concerned for those 
teachers present who were the sole representative of their parti
cular school system. I wonder how many of them, upon returning 
to their classrooms, were able to put into effect the concepts 
which we developed, lacking as they did any kind of external re
inforcement. I would hope that this could be achieved by some 
schedule of released time, whereby the schools would allow the 
participating teachers to reconvene at intervals for the sole 
purpose of discussing their successes and failures with one 
another. It is clear to me that the long range success and ef
fectiveness of such an Inservice Training Program must be depen
dent upon just such subsequent, frequent reinforcement. 

DEVELOPING ENGLISH DEPARTMENTS IN 
SECONDARY SCHOOLS 

By JAMES ELSENPETER 
De La Salle High School, Minneapolis 

There is a direct relationship, I believe, between the strer.gth 
of any particular English department in a secondary school and the 
excellence of that department's program. Anyone who is interested 
in organizing a strong English department should keep three prin
ciples in mind. First, as much authority and responsibility as 
possible for all that a department does should be put into the 
hands of the members of that department. Second, the duty of the 
chairman should be to assist or serve the teachers, to coordinate 
their work, to encourage them, and to give them worthwhile sug
gestions as to how they might accomplish their work. Third, the 
teachers themselves have two basic obligations; the first is to 
teach excellent courses and the second, and equally important, is 
to do the work necessary for their department to be a strong de
partment which offers an excellent program. If these three prin
ciples are followed, then responsibility for the success or fail
ure of the program of any particular English department is placed 
directly upon the shoulders of the teachers themselves. 

There are several areas in which work is, I feel, fundamental 
to the success of any p•articular English department, and I wish 
to show how we worked in these areas in our English department at 
De La Salle High School in Minneapolis. I must point out here 
that our school is quite autonomous; it has a great deal of free
dom in deciding upon its own operation, Also, our school is on 
flexible or modular scheduling which simplifies for us progress 
in these areas. Finally, our administrators are convinced that 
their obligation is not to impose duties upon the teachers but 
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rather to assist the teachers in accomplishing what the teach 
themselves have decided are their duties. However I am conv~rs 
th t E 1 · h d ' • inoect h~ ha~y ng 1

1
s ep~rtment, no matter whether it is in a school 

w 1c 1s comp etely independent or in a school which is a memb 
of a very large district, no matter whether it is in a school er 
which is on flexible scheduling or in a school which is on th 
most rigid of block schedules, and no matter whether it is ine 
school with a_mos~ enlig~t~ned a~ministration or in a school w:th 
a most authoritative administration, can make progress in these 
areas if the teachers take it upon themse]ves to see that pro is made. •• • gress 

I. Curriculum 

the next year, he was given the authority by the administration to 
interview prospective teachers. Since the chairman knew that he 
had to find s'omeoil.e to replace the person who had helped write, 
for example, the American Literature description or the English 
Literature description, he looked for people who had specialized 
in those areas. The chairman then worked with the administration 
on the scheduling and saw to it that teachers were scheduled to 
teach the courses which were their academic specialties and which 
they had helped to write. The following year when the program 
went into effe'ct, the teachers on each committee wrote a syllabus 
for the committee's course. Copies of the course descriptions 

If a department is to be strong, I believe that the first 
thing it must_do is get a complete, organized curriculum which js 
thoro~ghly written out so that courses in the department can be 
7oordinated and constantly revised. However, it is of the utmost 
importance that the faculty members themselves create the curric
ulum, write it, implement it, and revise it. It should not be 
imposed upon the department by some higher authority; it should 
come from the teachers themselves. This means that English cur
ricula will differ from s~hool to school on paper as well as in 
practice, and I believe that this is as it should be. 

and syllabi were given to all of the English teachers, to the ad
m~nistration, a~d to the students. What the department ended up 

1 with was a curriculum thoroughly described on paper, and because 
it is on paper, one that is constantly being revised; teachers 
working in their academic specialties and interest; and teachers 
committed on paper to their colleagues, to their superiors and 
to their stugents. ' 

In creating their own program the English teachers at De La 
Sall~ first de7ided ~o offer ten one-semester courses: Speech, 
requ~red;_American Literature, required; Composition, required; 
English Literature, required; Linguistics, required; Great Liter
ature of the Western World and the Twentieth Century Novel, one 
or the other required; Creative Writing, elective; Drama and Oral 
Interpretation, elective; and Debate, elective; and five two-se
mester courses: Freshman Language Arts, required; and Freshman, 
Sophomore, Junior, and Senior Developmental English, required of 
students with basic reading, writing, and speaking problems. 
After the department had decided upon the basic plan, the chair
man_asked each teacher to give his first and second teaching 
choices. For example, an individual teacher might have chosen 
American Literature first and Composition second and of course 
the teachers chose to teach their academic speci~ltie~ and inter~ 
ests. The chairman then appointed teachers to committees; the 
teacher who chose American Literature and Composition, for 
example, was put on American Literature and Composition commit- ( 
tees. Yhe chairman then directed each committee to write a course 
description for its course. Each committee had complete freedom (l 
in deciding the content of the course, what materials and texts 
the students would use, and what teaching methods or procedures f 
would be followed. The course descriptions contain performance ' 
criteria or objectives, lists of materials the students need, j 
methods of instruction or procedure, and suggestions for formula- 'f 
ting sl?ecific syllabi. The descriptions were completed during the I 
academic year before the program went into effect. After the 
chairman· had found out what teachers were and were not returning 

32 

II. English Center 

In order for an English department to operate effectively as a 
unit, there must be free and continual communication ~mong the 
teachers in that department. One of the best ways to facilitate 
this communication is to have some central location which is the 
hub of all the activity of the department. Not only is it impor
tant to have an English center, but it is just as important that 
each English teacher has a hand in planning the center or he will 
be dissatisfied with it. 

At De La Salle the administration gave the English department 
permission to remodel two classrooms and a corridor outside the 
rooms into an English resource center. The teachers themselves 
planned the rooms and did much of the work with the help of stu
~ents, remodeling, that is painting, fixing, cleaning, and arrang
ing them. Because the teachers and students did the work, they 
feel that the rooms are theirs and they are proud of them. The 
center contains a desk and file cabinets for each teacher; an 
English resource library, the books in which are chosen by the 
teachers and used by the teachers and students; storage space for 
·audio-visual materials, chosen by the teachers and used by both 
teachers and students; storage space for sets of paperbacks, 
chosen by the teachers and used by the students in various courses; 
bulletin boards; and study tables and carrels for about seventy
five students. What the department has ended up with is a place 
where each teacher has his own little kingdom where he has at his 
fingertips the materials necessary for his efffective teaching, 
where he can work by himself or with his students and where he 
7an communicate freely every day with his colleag~es. And equally 
important, each student has a place where he can get the mater
ials and the consultation he needs for his effective pursuit of 
the study of English. 
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III. Faculty Meetings 

Frequent faculty meetings are necessary for the pro' t. • f d per fun ioning o any epartment. Although every English teach h c-
unpleasant experiences with dreary purposeless disor e: as had t • ·f · ' , ganized mee ings, i meetings are planned and if they take plac • 
place and at a time convenient for the teachers they w~l~n a 
dull. First, if a department has an English ce~ter iti not be 11 h 1 . , automat· ca Y asap ace convenient for meetings. Second memb 1-
department must work with their administrators to ~ee toe:ts of a th • • 11 • • i that ere is time a ottedin the schedule during the school d facult t· F' 11 • ay for Y mee 1ngs. ina y, 1n order for faculty meetings t h 
purpose, tasks within a department must be carefully define~ ave 

At De La Salle because we are on flexible scheduling t 
themselves are free to schedule a good deal of their own't_eachers 
'!'he department, therefore, finds it very easy to schedule ime. 1ng f th t • E 1 • h f • a meet-. o e en ire ng 1s aculty on ru,y given school day v 
1ous committees within the department are free to schedule· ar• • f d h h . meetings 1 an _we~~ ey ~hink they are necessary. Because the 
dep~rtm~nt is divided into committees with definite goals and 
obl~gations,_ the meetings always have purpose. Besides the 
various committees responsible for the various courses wh· h must t- 1 1 • d , I c mee_ regu ar yin or er to develop, coordinate, and revise 
the courses, the department also has for example a comm·tt h. h . k . . , , r ee ~ ic rs wor rng out a pilot unit in linguistics to be introduced 
rnto the Freshman Language Art~ cours~, a committee developing 
an advanced plac~ment prog:am in English to go into effect next· 
y~ar, and a co~rttee working out a schedule for the administra
tion of a reading test to the entire student body. 

IV. Departmental Budget 

The ~udget of an English department should be in the hands of 
the En?llsh tea~hers, for they know best what is needed for the 
effective teaching of English. Also, if the teachers are allotted 
m~n~y a~d told to use it as they see fit, because the responsi
bility is_put upon t~em, they are inclined to scrutinize carefully/ 
the materials they wish to buy and the prices of those materials 11 

In other ~ord~, not only do they know best what they need, but • 
they ar~ inclined to shop. Secondly, they are inclined to be ( 
protective of what they have had a hand in buying and,. therefore, 
take excellent care of the materials. 

\ 
At De La Salle in the spring the chairman asks the teachers ( 

to submit to him lists of materials which they feel the department r·'' 
needs, ~heir cos~, and the places where they can be purchased. 
The chairman comi les the lists, adds up the tot al and submits the I 
budget to the admin~stration. 'The administration approves the I 
total or asks that it be cut. If a cut is necessary, the English 
teac~ers_work together to revise the budget and the chairman re
submits it to the administration. This process goes on until 
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agreement is reached. The department does all of its own order
ing, receives and processes the materials, sores them, and in
ventories them. 

V. Professional Organizations 

In order for members of an English department to be truly 
professional and to keep up with what is going on in the profes
sion, they must not only belong to but also be active in and 
read the literature of the professional organizations. They 
must be given the time and the money to attend professional 
meetings, workshops,. and institutes, and professional materials 
must be made available to them. 

At De La Salle the department keeps a rack of professional 
literature in the English center and includes in the budget an 
ample amount of money with which to send teachers to professional 
meetings. Teachers are almost always allowed to attend meetings 
of their choice during the school day if necessary. The other 
teachers automatically pinch hit for the absent teacher.· When a 
teacher requests to be absent from school in order to attend a 
professional meeting, the chairman gets permission from the ad
ministration, which is usually automatic, and then asks that the 
teacher make arrangements with his colleagues to take care of 
his obligations for the day. The department finds that because 
it is easy for teachers to get away from school for professional 
meetings, they are very willing to attend meetings on weekends 
and holidays. Finally, because the teachers are encouraged to 
read professional materials and because those materials are 
available in the English center, the teachers are very aware of 
what meetings are where and when, of what is going on in the 
profession. 

VI. Supervision of English Teachers 

Most English teachers feel that teacher supervision is neces
sary, espe.cially supervision of new teachers or teachers new to a 
particular school. If English teachers are to be guided, it is 
only reasonable that they be supervised by teachers of English. 
Therefore, each English department should be wholly responsible 
for the supervision of its own members. It seems to be practical 
for the chairman to take on the task for he then gets a picture 
not only of how the individual teachers operate, but also a pic
ture of the day to day operation of the department. The chairman 
and teachers should work out a system of supervision satisfactory 
to all of them, and in most cases the chairman should see that 
the program is carried out. However, if the chairman or anyone 
else in the department is going to supervise, he must have the 
time to do it for it· is a most time consuming job. 

At De La Salle the program of supervision is extensive but 
somewhat informal. The chairman does the supervising and has 
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adequate time in .which to do it. Some of the teachers have exp~ sed a desire to know when they will be visited, but most of theme have told the chairman to feel free to walk in whenever he has time. He concentrates on new teachers, teachers new to the scho 
1 and teachers who have asked for his help. He usually follows a O 

' visit with an. informal conference with the teacher involved. If the administration asks the chairman to report on the work of any individual teacher, the chairman informs the teacher of the request and of what he intends to tell the administration. If something comes up in his conference with the administration which he had not discussed with the teacher, he also informs the teacher of the matter after the conference. If the chairman puts anything in writing which will go into the teacher's file, he gives the teacher a copy before he files the written report. The chairman finds that the teachers do not feel threatened by this rather informal but straightforward procedure and that, in fact, they look forward to his visits and his comments. 

In summary then, any English department .interested in improving and strengthening itself must consider how it might develop its curriculum, develop an English center, improve faculty meetings, institute a departmental budget, promote activity in professional organizations, and supervise its teachers. However, before any department will progress in any of these areas, each member of the department must first work and plan in such a way as to show his superiors that his department should have and can handle the authority and responsibility for seeing to its own operation, and, secondly, each member of the department must then work and plan in order to see to it that his department does, in fact, use that authority and responsibility and, therefore, does operate successfully. The burden finally falls upon each teacher and indeed the burden is heavy. He can no longer consider his only job to be the teaching of excellent and successful classes. He must realize that he has another resp·onsibility just as important and that is to see that the entire operation of his department is excellent and successful. In many cases each teacher's burden will be almost doubled, but the extra work leads to a total program which can give each teacher tremendous satisfaction. 

James Elsenpeter is chairman of the English Department at 
De La Salle High School. 
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newsletteR 

The following items have been included in the JOURNAL ,in 
f d ·t· f the NEWSLETTER An issue of the NEhSLETTER 1' eu O an e i ion o • ~11 come out later in the year. Please con~inue to_send_news 

wi t G ne Fox NEWSLETTER editor, Northfield Senior High, items o e , 
Northfield, Minn. 

MCTE PRESIDENCY CHANGE 

Brother H. Raphael, former president and e~-officio me™:er of the Council's Executive Board, has agreed to fill the un:xp1red term of office for President Rodger Kemp. Mr. Kemp_su~m1t~ed . resi ation, citing personal reasons. Anyone finding it ne~~~!ary t~consult the president of'MCTE :hould d~ so by contacting Brother Raphael at St. Mary's College, Winona, Minnesota. 

MINNESOTA READING ASSOCIATION 

The Minnesota Reading Association will host its annual 
d A il 19th 1969 at the Gustavus Spring meeting on Satur ay, pr . ' D' w· lliam Sheldon d 1 h College in St. Peter, Minnesota. r. 1 , ~/ l r~~use University, will be the keynote. speaker •. The theme of the meeting will involve specific teaching te:hn1ques and 

instructional technology. 

MCTE SPRING CONVENTION 

Miss Edna Downing, Sanford Junior H~gh, M~nneapolis,_is in char e· of plans for the Minnesot~ Council spring c~nvention. Vice~President Downing indicates t~at t~e program 1s nearly comlete for the annual convention which w:11 be hosted by Moorhead ~tate College, Moorhead, Minnesota, April 25 - 26. Make plans 
to attend now. 
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