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(This summary of the NCTE-MCTE Co-Sponsored Confer
ence on the State of English was prepared from re
ports by recorders of individual groups. Mr. Max
well, chairman of the conference, is English con
sultant for the Minneapolis secondary schools.) 

Ninety English teachers from all levels and from all 
parts of the state met at Cooper High School in Robbins
dale October 1 and 2, 1965, to share ideas and suggest 
directions for English teaching in Minnesota. In three 
separate groups they considered three topics: (1) class 
load and teaching conditions; (2) certification and prep
aration of teachers of English; and (3) the awareness of 
teachers of new developments in English. 

These remarks are not "official" recommendations for 
the Minnesota Council but a summary of the concerns of 
those who were present at the conference. Frequency of 
comment and suggestion provided one key to main concerns 
and ideas, but obviously the reader must reach his own 
conclusions about the importance of any idea or issue. On 
the other hand, some single suggestions and observations 
are included for the power they may have to trigger ac
tion or thinking. Panel surrnnarizers were Sister Andre of 
the St. Cloud Diocesan Schools; Dr. James Shively, Man
kato State College; and Dr. Anna Lee Stensland, Universi
ty of Minnesota--Duluth. 

_1:._ Certification and Preparation 

All three groups responded warmly to this concern, 
partly because of a St. Paul meeting on certification the 
same weekend and partly because new developments in the 
discipline create tensions in preparation programs. A 
general tendency supported speech as a component in the 
preparation of English teachers, but agreement broke down 
when the question arose whether speech work should stand 
in lieu of English courses. Summaries presented no reso-
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lution of the issue and tended to skirt to other matters. 

The preparation of elementary teachers in English drew 

considerable attention. Most were disturbed that so lit

tle English was required of the elementary teacher, but 

few knew quite what to do about it. One suggestion was 

made to reduce the amount of course work necessary for an 

elementary teacher to achieve a minor in English--from 36. 

semester hours to a "more realistic" 24. The effect of 

high requirements, it was suggested, is to push the ele

mentary teacher toward physical education or some other 

minor, to the detriment of improved English teaching at 

the elementary level. 
Even though state-wide professional groups are repre

sented in the discussions of certification in Minnesota, 

there was a general feeling that classroom teachers were 

not sufficiently involved in determining what a teacher 

should study to prepare himself for the task. 

One group issued a plea that the "best teachers 11 in a 

college English department teach the freshman composition 

course since the elementary teacher so often goes no fur

ther than this required class. Another group affirmed 

the request, asking that instructors in the lower levels 

of college English have 11at least" the qualifications 

asked of secondary school teachers of English. 

There was some concern about the adequacy of typical 

student teaching assignments, and state institutions were 

urged to inquire into the efficacy of apprenticeships or 

internships as a better means of introduction to English 

teaching. 
The CEEB publication, Freedom and Discipline in Eng

lish, drew the attention of one group which, while find

ing fault with some of the categories of its reconnnenda

tions, nonetheless approved its intent. The group be

lieved that work in world literature and possibly foreign 

language deserve special attention in the total prepara

tion of the English teacher. 

II. Class Load and Teaching Conditions 

The temper of discussions of load and teaching condi

tions was, while less anxious than that of the previous 

question, nonetheless warm. Few, if any, participants 
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doubted that the load was heavy and that teaching condi

tions could be better in most places; but questions were 

raised at several points about the necessary connection 

between smaller classes and better teaching. The fabled 

100-1 ratio of recent note was deemed probably "imprac

tical," although several participants represented schools 

where the goal had been achieved. 

Although study halls do act to reduce the amount of 

paper work burdening the English teacher, much discussion 

centered on how the English teacher might avoid the re

sponsibility for them. 
The lay reader was a much-discussed device for reduc

ing the load of papers. Some systems report good exper

iences with lay readers; others report that the workload 

is not necessarily reduced. There was general disap

proval of any lay reader plan in which the teacher los

es touch with student writing. 

Other recommendations were fewer papers but more time 

preparing for writing and more careful follow-up; student 

"1 b" ro s t 1 • f • a g up ore ieve some o the mechanical marking of 

papers; and grading only parts of each set of papers. 

Considerable discussion was devoted to the possibili

ties of using new media and new modes of organization to 

deal with the load. Closed-circuit TV it wAs believed 
' ' 

offers the chance to bring smaller discussion groups to-

gether, leaving mass teaching of common subject matter to 

the skilled TV teacher. Team teaching was offered as a 

way of allowing teachers to concentrate their attention 

and produce greater classroom effectiveness while opening 

possibilities of much small-group work. Flexible sched

uling, as practiced at Stillwater, was thought by some to 

provide a means to arrange smaller classes, although the 

observation was made that the total number of students 

for which the teacher is responsible might increase under 

such a plan. 
One group advised that the load on the elementary tea

cher is substantial and should be investigated. The prob

lem of the elementary teacher burdened with as many as 

eight fields to know and teach was thought "impossible, 11 

and bound to produce dissatisfaction on the part of the 

teacher. There was some discussion of the new trend to

ward departmentalization in elementary schools, indicat-
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ing its potential for helping teachers to feel secure~ 

their knowledge through specialization. 

III. Teacher Awareness of~ Developments 

Where does the teacher go to find out the new develop

ments? asked one group. The difficulty is especially 

marked in smaller schools where interaction with new i

deas is less probable than in larger schools and school 

systems. 
Part of the difficulty, said one group, is the teach-

er's tendency to follow a "closed-door" policy--hiding 

both his achievements and his problems from colleagues 

and administrators. Even though the administrator may 

not know the field well enough to advise, said this 

group, he is someore to talk to about the problem. 

Keeping alert to new developments makes reading of 

professional journals particularly those of MCTE or 

NCTE--a necessity in the present age of change. Admini

strators were advised of the wisdom of making more of 

these journals available to teachers, and some hoped that 

funds under Title III of the National Defense Educatim 

Act would do much to meet the lack of professional journ

als in the buildings. Others hoped Title III would serve 

to build all-important professional libraries within the 

buildings, easily available to teachers. 
There was a general consensus that state and regional 

meetings could do much to break down the professional i

solation of the individual teacher. The present touring 

institutes of the State Department of Education received 

commendation, but the comment was offered that much had 

to be done to persuade administrators to relieve teachers 

so that they could attend these and other meetings. 

Two of the three groups mentioned the desirable effect 

of curriculum building. Articulation of program is the 

first and primary benefit, but idea-sharing is enhanced 

considerably as well. The task of curriculum-building 

necessarily leads to examining new materials which, in 

t.urn, leads to the new ideas behind the materials. One 

person pointed out thc1t departmental initiative in work

ing on curriculum had e:,rned commendation from the board 

of education and five days of paid time for more work. 
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There was an expressed yearning for time to build cur

riculum and to come into contact with new ideas at reg

ional, state, and national meetings. The tired teacher, 

said one report, is not ready for new ideas--or even old 

ones. On the other hand, it was believed that districts 

must require some additional education of the profession

al staff so that teachers do not become stagnant. 

New ideas should come out of institutes as the number 

of persons who have attended them increases. Districts 

should find time and the means to encourage the spread of 

these new ideas from institute participants to the staff. 

Wrap-Up 

The National Council of Teachers of English sent Pro

fessor Richard Beal of Boston University to address the 

joint conference and participate in discussions as a re

source person. In his summary, Mr. Beal observed that 

the three questions under discussion are "interlocked. 11 

When we talk about one, we talk about all of them. He 

observed further that English teachers are not talking a

bout a reduced load merely for less work, but want more 

time to do better the job they now attempt and to discov

er how they might make even further improvement. 

Mr. Beal suggested that teachers might adopt an atti

tude of informal experimentalism, which tries out new i

deas and new materials without the trappings of experi

mental design which prove frightening to many classroom 

teachers. By tryout and a willingness to talk with other 

teachers, said Beal, the teacher grows himself and helps 

others to grow with him. 
Beal cautioned against too much' emphasis in discussion 

on the day-to-day problems, suggesting that teachers look 

constantly for a new framework for what they do. Asking 

basic questions of purpose (e.g., What are we trying to 

do? What is English?) may be the best starting point for 

curriculum building, making ourselves more aware and even 

making some dent in the problems of teacher load. 

(Note to all who attended the Conference:: technical 

difficulties spoiled the tape of Mr. Beal's address 

to the conference. It will not be available.) 


