
THE NEW RHETORIC AND TEACHING: 
A BEGINN·ING LOOK 

By Carol Staloch Loomis 

(This article provides some basic information about 
the new emphasis on rhetoric, reviews several pro
posals for rhetoric courses, and concludes with 
suggestions for including rhetoric in high school 
English courses. Mrs. Loomis is a graduate student 
at the University of Minnesota and a teacher in the 
Circle Pines schools.) 

I 
Various Views 

A "new" rhetoric with a broader viewpoint and subject 
matter than conventional rhetoric has begun to influence 
the teaching of English in secondary schools and col
leges. Although traditionally the term "rhetoric'' has 
meant the arc of speaking eloquently and persuasively, 
Hans Guth defines it today as "the art of writing ef
fectively and responsibly." Cleanth Brooks and Robert 
Penn Warren define it more broadly as "the art of u:sing 
language effectively." Most advocates agree that rhet
oric goes beyond writing and speaking to include other 
techniques of communication and that it means compre
hending and analyzing as well as persuading. Father 
Daniel Fogarty provides one of the most inclusive defi~ 
nit ions: • "Rhetoric is the science of recognizing the 
range of meanings and of the functions of words, and the 
art of using and interpreting them in accordance with 
this recognition." 

Three main new philosophies of rhetoric have emerged 
in the last thirty-five years. One philosophy is that 
of I.A. Richards, who defines rhetoric as "the art of a
dapting discourse to its end. 111 Richards reels that the 
single most important concern in rhetoric is comprehen
sion, efficient interpretation. He believes that rhet
oric should be "a study of misunderstanding and its rem-
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edies," "a persistent, systematic inquiry into how words work." Richards deals with all aspects of communication--speaking, listening, writing, and reading. 
To Kenneth Burke, the key term for the new rhetoric is "identification," the speaker's identification with his audience as well as the individual's identification with a group.2 The goal of his rhetoric is cooperation and the achievement of peace. Burke believes that by using language, man attempts to put his "personally projected world" into the kind of order that allows him to relate himself to others, so that "in his organized system of interdependency, he may satisfy his needs." His search for internal and external order, Burke believes, from his inner, subconscious conflicts to the highest kinds of conscious abstraction, involves rhetoric. Rhetoric should build on the "consubstantiality of men, their shared modes of feeling, thought, and action." The General Semanticists, some of whom are Alfred Korzybski, Samuel I. Hayakawa, Wendell Johnson, and Irving J. Lee, propose that rhetoric should especially teach principles of effective communication through group discussion. They emphasize the importance of mutual cooperation rather than the imposition of one will on many others. The General Semanticists would teach people to use terms so _basic that they cannot be defined, instead of terms which can be ambiguous.3 

These three theories agree upon the "newly recognized importance of language as the key to man's understanding of himself and his control of his own progress. 114 They agree that discoveries about language by disciplines such as anthropology, psychology, and sociology have influenced the development of the new rhetoric and that those discoveries should be taught as part of the new rhetoric. The new theorists would teach the philosophy of rhetoric as well as the practical aspects. Aristotle's principles are not disregarded by the new rhetoricians, but much is added to them. 

II 
Proposed Courses 

In Roots for~ New Rhetoric, Father Fogarty incorp-

into a proposed college 
would be introduced with 

orates these three theories 
course in rhetoric. His course 

in literature, the 
It would include 

a discussion of the uses of language 
public arts, and the new scien:e~. discussion of propaganda, advertis.ing and entertainment media, and language as used in sciences such as psychiatry. The course itself would ~e d~vided into three ain parts--a philosophy of corrnnunication, a science of ~ommunication, and an art of corrnnunication. The philos.£EhY of corrnnunication includes the study o: the na:u:e and functions of language, words, abstraction, definit· n and some of the theories of Richards and Burke. T~~ ~cience of communication includes the study of the psychology ~d sociology of corrnnunication ~nd related findings from biology, anthropology, psychiatry, _and 
1 . guistics. The art of corrnnunication teaches practical in -- -- ~-=:=:,._____ . rhetoric--written composition, discussion, conversation, public speaking, professional writing, and non-verb a 1 
means of corrnnunication. 

Hans Guth's suggested curriculum, in English Today and Tomorrow, includes a rhetoric that is mainly traditional and concerned only with written composition. He suggests that students first read widely to obtai~ i~eas and then be taught to strive for fluency, conv~c~i~n, concreteness, focus, expressiveness, a~d responsibility in their writing. The curriculum includes study of semantics, logic and strategy of rhetoric, and elements of 
style. 

Richard Ohmann, in the article 1iin Lieu of a New Rhetoric," suggests a college rhetoric course which contains many but not all of Father Fogarty's proposals. Ohmann would first tee.ch a study of the nature and function of language, including structural grarmnar and usage. Next his course would cover semantics. The third part of the course would be devoted to the uses of language, definition, description, classification, analysis, narration, and comparison, including types of proof and coherence and order. The main p~rt of t~e course would be concerned with four problems involved in expository writing--the relationship between a piece of writing and its content (use of precision, ex~mple! value-laden terms, generalization), the relationship be-
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tween a piece of writing and its author (awareness and attitudes reflected), the relationship between a piece of writing and its audience (tone, emotional distance, diction), and the expression of a world view. The phrase "world view" is an important emphasis of the new rhetoric. Since the new rhetoric engages in the pursuit as well as the transmission of truth, the student must formulate a world view from his experience and reading. His writing or speaking or conversation should then reflect his convictions, values, and ideas about his world. In this sense rhetoric encompasses the nature and problems of man, training a student to read, think, and communicate critically and intelligently about "the great, persisting and unresolved problems" of his civilization, about the problems of "war and peace, race and creed, poverty, wealth and population, democracy and connnunism."5 Thus rhetoric is concerned with the content as well as the form of discourse. 

III 
Proposal for~ Secondary School Rhetoric 

There is little evidence that much of the new rhetoric is now being taught in the secondary schools. Yet the proposals of the new rhetoric might be very useful for the secondary English curriculum. It is evident that the influences of advertising, television and the newspapers, the use of group discussion to reach major decisions through mutual cooperation, the interdependence of human beings in a mobile and highly complex society--that all of these situations require tactful, clear, responsible use of language and the ability and disposition to tolerate another's point of view. Some schools teach segments of the new rhetoric such as semantics, interpretation of advertising and propaganda, and use of figurative language. Often instruction in these areas is haphazard, however, and not related to the main goal of understanding and using words effectively. Schools with language-centered curriculums tend to teach more of the new rhetoric as part of the general language study. The English curriculum of the University of Minnesota High School, for example, 
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includes communication 
semantics, discussion 
thinking and listening, 

theory, types of communication, and problem solving, critical 
and types and functions of dis-

course. 
, ld A course in rhetoric such as Father Fogarty s cou be adapted for use in the secondary schools in a curriculum both carefully planned and sequenti~l for grades seven through twelve. A rhetoric emphasis related to both literature and language study with thematic arrangement of.material woula probably work best. Through carefully chosen literature the stud~nt could develop an awareness of univer~al problems. Ethics could be discussed in relation to literature study when appropriate. In his language study the student could insp~ct shade·s of meaning, connotat;ion, and denotation. . Junior high students could study mass media, advertising, and propaganda, and express their ideas in themes and serious group discussion. Senior high students could ~tudy these aspects more deeply, write longer expository themes and work on basic matters of style. They could be tau~ht logic, principles of argument, and critical thinking. Because most students in the typical school do not take a formal speech course, techniques of public speaking should be covered in the Engl~sh classes. To teach rhetoric successfully the instructor himself would need special· preparation in the philosophy of rhetoric, _philosophy itself, logic, ethics, sociology, linguistics, political science, psychology, _histor~ and some of the sciences such as biology or physiology. He would have to be well-read, alert and sensitive to moral values, with a well-developed philosophy of life and the ability to use language well. 
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