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Education department chairmen of the teacher training in
stitutions in Minnesota stating its concern with the inad
equate college preparation of elementary teachers in the 
English language arts, 

"2. That the Minnesota Council of Teachers of English 
direct or appoint one of its members to send stories/arti
cles to all major newspapers in the State of Minnesota to 
inform the citizens of Minnesota of the importance of Eng
lish Language Arts instruction in the American system of 
education and invite them to examine the English Language 
Arts curriculum in the schools in their cormnunities. 

"3. That the Minnesota Council of Teachers of English 
send letters of cormnendation to academic deans of the tea
cher training institutions of Minnesota which have regu
larly offered or which now offer in-service courses par
ticularly for teachers of elementary Language Arts and 
English. 

"4. That the Minnesota Council of Teachers of English 
encourage, by letter, academic deans of the teacher train
ing institutions of Minnesota to provide in-service edu
cation, in literature for elementary children, in the Eng
lish language, and in composition. 

"5. That the Minnesota Council of Teachers of English 
encourage English and education department chairmen to be
come alerted to the English Language Arts needs of the el
ementary teachers whose formal education in Language Arts 
is dependent on English and Education departments of the 
teacher training institutions which accepted the students' 
applications -for admission." 

A NOTE ON SECONDARY ENGLISH IN MINNESOTA 

Gerald Kincaid, State Department of Education consultant 
in language arts, provides-this estimate: Of approx
imately 3,700 teachers of English in the public sec
ondary schools of Minnesota, about 60 percent are,!!£! 
full-time English teachers. 

TEAM TEACHING IN ENGLISH 

Margo Elvin 

(One of the most interesting recent developments in 
secondary school curriculum has been the growth of 
teaching teams of various kinds. This article in
vestigates some current practices in English at the 
secondary level. Mrs. Elvin teaches ninth grade 
English at Valley View Junior High School, Edina.) 

Team teaching as an organizer for subject content has 
gained impetus in schools throughout the United States in 
recent years. It has met with widespread approval and en
thusiasm which is reflected in the growing number of phys
ical plants designed to accormnodate large lecture groups, 
small discussion groups, and independent study areas. The 
problem in defining the team teaching concept is similar 
to that of attempting to find an adequate definition for 
the English curriculum. Definitions of team teaching 
therefore vary from theory to theory and theory to prac
tice: they range from any attempt to economize teaching to 
complete revamping of the curriculum. Generally one might 
consider team teaching as a system designed to economize 
teacher resources while at the same time improving in
struction; this two-fold aim becomes the primary objective 
of ·any team teaching plan. 

Extensive reporting of team teaching theory is to be 
found in professional journals; however, fewer reports 
have been made of actual experiments in the schools, few
er in the field of English, and fewer yet in junior high 
school English, probably because team teaching requires 
maturity in students. Studies of team teaching vary from 
carefully controlled experiments, analyses and evaluation 
of results to informal attempts within a given school. 
The remainder of this discussion will attempt to examine 
several such studies of team teaching. 

Only those studies directly relevant to the teaching of 
English are included. Several aspects are common to all 
programs. Where a particular advantage or disadvantage of 
team teaching has been mentioned once, it is not repeated 
in discussion of a subsequent report. 
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The purpose in presenting data from readings is to give 
the reader a clearer picture of the state of team teaching 
in English and to provide a ready resource list. Further 
study of those programs which seem most likely to fit a 
particular set of needs is reconnnended; the list of read
ings notes those studies which lend themselves to practic
al adaptation. 

Some Promises and Warnings 

In an article "Team Teaching in Muskegon, Michigan, 
Senior High School," Harrison 9 stressed the importance of 
careful preplannirtg. A teacher workshop readied them for 
the task. Independent study was considered the most im
portant phase of the program; students had free times in 
which they could use the reading laboratory, city library, 
school library, project resource library, audio-visual 
center, or other corrnnunity resources. 

Clark 1 s 2 conclusion to his own title, "Team Teaching 
Threat or Promise," is that team teaching has a great deal 
to offer curriculum organization. Team teaching, he says, 
is not economical, for it requires many employees and ma
terials to guarantee its success. The teacher-pupil ra
tio is often less in team teaching than in traditional or
ganization, and the paperwork is increased. Obvious ad
vantages are improved quality of instruction, change of 
pace from period to period and day to day, and opportunity 
for more student writing; slow learners are no longer dis
cipline problems and learn as well as in a traditional 
class. For the teacher, team teaching offers the oppor
tunity to learn from each other, the psychological benefit 
of being on a team, and the status and financial reward of 
being classified as a master teacher. 

According to Polos 13, a "hierarchy of teachers" is cre
ated under the team teaching plan. Such a system recog
nizes comparative abilities of teachers and leads to dif
ferentiated pay scales; it has the potentiality of drawing 
highly capable people to the teaching profession. New 
teachers and student teachers receive a wealth of training 
under master teachers, and the system is analagous to that 
in other professions, which train recruits through intern 
programs. A program for training successful team teachers 
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is presently in operation under the direction of the 
Claremoni (California) Graduate School. 

Experimental Studies 

Some studies of team teaching are more scientific than 
others in their experimental approach. The following 
three experiments were undertaken after thorough long
range planning, including provision for evaluation of the 
individual program at its conclusion. 

William Grarrnnar8 reported in "Senior English and Team 
Teaching" on a 1960 controlled experiment in two New York 
schools. The plan was a rigorous one in which composition 
received extensive attention; each student wrote a minimum 
of 36,000 total words a year. A research team handled the 
evaluation of psychological testing of the students them
selves and their performances on the Regent's Examination. 
Both weaknesses and strengths were apparent, but one sig
nificant factor corroborated by research was that the ex
perimental group was more highly motivated than the con
trol group. 

A second controlled experiment is described by Leo 
Weitz 15 • This New York experiment sought to determine 
whether team teaching was effective in developing inde
pendence and self-direction. Team teachers also had an 
individual class in order to provide evaluation of both 
groups at any given time and provide a personal viewpoint. 
The major finding of the study was that team teaching does 
develop habits of self-learning ar.d greater independence 
in the students than the traditional method. Further 
evaluation of the groups was carried out by student ques.
tionnaires and analysis of results of the Regent's Exami
nations. Nd significant differences were found in test 
scores or rates of failures. Slow learners achieved bet
ter in the team groups than in the traditional classes, 
indicating that team teaching may have as much value for 
such students as for the academically more able. 

The third experiment in team teaching is reviewed in 
"Desitns for Team Teaching in English" by Stevens and El
kins. 4 The experiment had two objectives: promotion of 
more effective ability grouping, and improving and econo
mizing instruction. This program made use of college and 

--- -~ -------- = = - - - ----- ----
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high school faculty members in organizing the seven-man 
team used in the study. 

Some Practical Suggestions 

Only brief reference to a final group of readings is 
are excellent resources of 

implementing a team-teaching 
necessary. 
practical 

These accounts 
suggestions for 

program. 
Florence Diesman 3 describes her observation and study 

of team teaching in twenty-one schools with highly-rated 
team programs. Her report consists of information and 
evaluations of the programs. Grace Lindahl 12 gives two ex
celley£ detailed plans adaptable to most needs. Lewy and 
Delia report the results of their informal team teaching 
and stress the possibility for great flexibility in group~ 
ing. Structured seminars, independent study, and individ
ual help were realized in a program which emphasized in
tensive and creative work. Two closely related articles 
by Giltinan 6 , 7 are accounts of informal arrangement for 
team teaching. Again, careful planning both before and 
during presentation is stressed. Excellent plans, ideas, 
and even a model discussion form encourage the novice to 
try his hand at team teaching. 

Some Conclusions 

The following significant points summarize the read
ings: 

1-. A conclusive definition of "team teaching" is impos
sible because it varies in concept and practice; however, 
the pooling of efforts in the commgn goal of student 
learning is central. 

2. The most successful programs have carefully laid 
groundwork before the experiment is attempted. 

3, Lack of the kind of physical plant recommended for 
team teaching is no great deterrent; practical solutions 
to the problem of space may be the school auditorium or 
the cafeteria. 

4. Benefits to the students are numerous: variety of 
instructional techniques, reception of the best that the 
teachers have to offer, development of self-direction, and 
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the opportunity to become critical thinkers, articulate 
speakers, and critical and creative writers. Individual 
help and enrichment through ability grouping is a major 
advantage of team teaching. 

5. Team members must be congenial; this is not to say 
that they must agree entirely, but a good working rela
tionship is mandatory. 

6. Teachers benefit from the opportunity to learn from 
each other, increased interest in teaching as an art, in
creased time to prepare in areas of greatest background 
and ability, and time to read and increase professional 
stature. 

Team teaching is not a magic formula for ridding educa
tion of its ills. There are weaknesses, but they seem to 
be outweighed by specific benefits. The universal enthus
iasm expressed in the readings can lead to only one con
clusion: try it! 

For Further Reading 

(+) designates those articles particularly practical 
for teacher reference. 
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!FROM THE EDITORS l 
As another school year begins, MCTE members will be at

tending a variety of programs and conferences on the var
ious problems and possibilities of teaching English. and 
language arts at all levels of education. No doubt you 
will find some of these meetings more valuable than others 
and some of the speeches more worthwhile than others. As 
editors of a publication which exists to provide informa
tion and assistance to teachers of English throughout the 
state, we have one request to make of our members and our 
readers. 

Whenever you hear a prepared speech which you think is 
worth a wider hearing than it can receive at the meeting 
you attend, would you please inform the editors? We do 
not promise to publish everything that anyone thinks is 
worthwhile, but we do promise to follow up every sugges
tion. - The talents of Minnesota provide the sources of our 
articles; every MCTE member has an opportunity to help i
dentify those talents. All we need is a note from you to: 

Minnesota English 
Duane Scribner, Co-Editor 
Peik Hall 
University of Minnesota 
Minneapolis, Minnesota 55455 

-- - ----------~--- -

THE TH EMA TIC APPROACH 
TO LITERATURE 

Karen J. Garvin 

(Much has been said about a "thematic 1
' approach to 

literature. Miss Garvin offers a summary and some 
implications for those who must decide how much at
tention to pay to statements about theme as a basis 
for organizing the teaching of literature. She is a 
graduate student at the University of Minnesota.) 

R. S. Hennis says that "for more than thirty years Eng
lish teachers have been in the throes of a controversy 
concerning the nature of the literary experience and the 
philosophy underlying the teaching of literature, 1111 and 
this controversy is reflected in the variety of approaches 
to the teaching of literature advocated by individuals or 
groups of teachers. In all of the questioning of approach 
and content in literature in the schools, two questions 
emerge again and again: 

1. Can programs be devised that are sequential and cum
ulative from the elementary school on upward? 

2. What are the most profitable ways to approach a lit
erary work at various educational levels? 

This investigation is concerned with the thematic ap
proach as a possible and profitable means to a sequential 
and cumulative program of literature study in secondary 
schools. 

Jerome S. Bruner, in The Process of Education, reasons 
that cumulative learningis made possible by specific 
transfer of skills from one task to a similar one and by 
non-specific transfer involving utilization ~f principles 
and attitudes. Mastery of the structure of a subject mat
ter is necessary before the non-specific transfer can take 
place. In Literature Study in the High Schools, Dwight L. 
Burton points to agreement among literary scholars that 
this structure is to be found in literature in its recur
ring themes and modes and in the various forms and genres. 
Burton identifies four human relationships as universal 
themes of literature--man and deity, man and other men, 
man and nature, man and his inner self. He uses Northrop 
Frye's Design for Learning to identify four modes--roman
tic, comic, tragic, ironic. A curricular structure lead-




