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ed only that much. But when the teacher carries this experiment a step 
or two further by pointing out fairly widespread, general deficiencies in 

common types of impressionistic statements, when the teacher is able to 

distinguish for the student, literary from non-literary reactions or prob
lems, he can observe remarkable development in critical sophistication. 
Furtht:rmore, though this point cannot be measured as exactly, the teacher, 
by clarifying differences between cards, also directs the students' critical 

observations in oral discussion. The result is more meaningful debate in 

class, a more responsible, disciplined approach to literary problems, with 

encouragement of greater reliance upon the evidence of the poem or the 

play being studied. It seems to me that students respond more favorably 
to the criticism of their written work than they do to criticism of their 
voluntary oral contributions in class. My feeling is that the use of the cards 

permits instructions aimed at raising the level of discussion without hurt

ing any one person's feelings, without inhibiting student oral responses. 

It is impossible to evaluate absolutely any teaching techniques be
cause of remarkable variations among students, because of intangible 
factors influencing the spirit of a class or group, because of the difficulty 
in comparing one's own teaching performance with past performances cover

ing generally the same material. I do believe, however, that the technique 
described above contributed directly to a substantially better performance 

by students in the Shakespeare class than I had known in several previous 
years .. I recommend the technique to other teachers on the basis of this 
experience with index cards. ■ 

Moy 1967 

EDITORIAL NOTE 

All the credit fo_r assembling the material in this year's 

second issue should be paid to the co-edit.ors who presided 

over the fir.st. Their. successor as edit.or wishes to thank 

Duane Scribner for leaving her with little else to do than 

writ.e an editorial note expressing her gratitude and her in

tention to continue in the pattern of responsible editorship. 

We propose to arrange the contents of succeeding issues 

of the Minnesota English Journal around single specified 

subjects. Future issues will concentrate on the small school; 

on curriculum revision and experimental procedures; on rec

ommendations of works of fiction, poetry, drama, etc., that 

might serve to lend variety to the standard literature curri

culum. 

We hope to draw some. of the contents from papers pre

sented at the MCTE Annual Conference in Rochestec We 

hope, as well, to draw contributions from the membership 

at large on the elementary, secondary, and college levels. 

We think we can offer a special service to our state mem

bership by offering them a publication in which to test their 

own theories or to seek answers to questions that they might 

hesitate for various reasons to submit to the national jour

nals. If there is some particular problem that you would 

like comment on from your colleagues, we hope you will. 

tell us about it - and contribute a comment of your own to 

the forum. One of the subjects we are particularly inter

ested in, and would like to have your opinions about, is 

how English teachers on all levels of instruction judge 

students' competence in written composition. 
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