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MPEC LANGUAGE UNITS AND 
JUNIOR HIGH TEXTBOOKS 

Martha Ferguson 

(Experimental units from the Minnesota Project English 
center really do provide something new, the author has 
found. Mrs. Ferguson teaches at Moorhead State Col
lege and Moorhead State College High School.) 

After participating in the work of Project English during 
the summer of 1964, I felt that a major problem within the 
English curriculum had been identified by the Project and 
that the Minnesota Center was preparing units which made use 
of reliable information about language not available in ex
isting textbooks. This feeling led to the following hypoth
esis for a master's study at Moorhead State College: that 
the MPEC materials provide information, concepts, and ap
proaches which are not available in junior high school text
books (grades seven through nine) row being used in the Far
go-Moorhead area and nationally. To carry out the study, 
five of the most widely used junior high school language 
series, al 1 of them in use in the Fargo-Moorhead area, were 
compared with MPEC units for the junior high school in four 
areas--the nature of language, the grarmnar of English,, lev
els of usage, and the history of the English lqraguage. Al
though some of the MPEC units have been revised since the 
study and a -new ~dition of •one, of the commercial language 
series has appeared°, the findings appear to be as valid as 
ever. 

The study confirmed the hypothesis that the MPEC units 
do in fact provide new materials and approaches. Although 
this in itself may not be particularly surprising, what is 
important is the extent to which the MPEC content and ap
proaches are absent in the cormnercial textbooks. As the 
tables in this article illustrate, a great many rather bas
ic facts about language do. not appear at all in the five 
textbook series, and the MPEC units are far more thorough 
than the commercial texts in their treatment of information 
which the units and the texts have in corm:non. 

For this article, two of the areas--the nature of lang-
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uage and the history of the English language--have been i• 
solated for discussion. The reader should recognize that 
this article does not attempt to assess the general philos 0 • 

phy of Project English, but only tries to compare certain 
contents of the MPEC units with certain contents of junior 
high school textbooks. 

Two of the tables used in the report of the study are 
presented here in slightly modified form. In the study it. 
self, the tables were intended to (1) portray primary con. 
cepts and approaches drawn from the selected MPEC units in 
the areas of comparison and (2) reveal the presence or ab
sence of these concepts or approaches in the five ~elected 
commercial series. When corresponding concepts or approach
es existed, their comparative treatment was analyzed. A 
legend for analysis appears in each of the two tables used 
in the article, and the five selected commercial series are 
identified by the letters A,B,C,D, and E. Some other con
clusions of the study are reported at the end of the arti
cle. 

The Nature of Language 
The chapter of the study which was concerned with the na

ture of language posed the question of whether or not very 
basic questions about the nature of language could be ans
wered by the majority of English teachers, assuming that 
they used the commercial language textbooks as their sourc
es. These very basic questions are similar to the state
ments listed in Table I: What i~ language? How does one 
learn a language?· Where did language originate? What is 
the primary form of language? Do the twenty-six letters of 
the English alphabet represent the sounds of the English 
language adequately? What are the personal and social im
plications of speech? What are the distinguishing differ
ences between human language and animal communication? 

As the table shows, answers to these questions could not, 
in general, be found in the corrnnercial junior high school 
language textbooks. Language study in these texts is ap
proached almost entirely through the "natural medium of con
versation. 112 Instead of studying language itself, students 
are urged to communicate effectively through language activ
ity chapters on conversation, speech, writing, reading, or 
listening. A considerable amount of motivational material 
generally appears in these chapters. Motivational passages 

3 

are those in which the writer "chats" with the student, 
sometimes about a topic specifically relevant to instruction 
and sometimes not. Often these passages are fictitious in 
nature, and fictitious students who appear in them may ap
pear throughout the volume. 3 For example, Book 9 of Series E 
deals directly, but briefly, with Concept 6, Language is a 
personal activity and a social instrument by describing a 

-
svmbols: 
~ 

TABLE I: MATERIAL ON THE NATURE OF LANGUAGE 

(No number) Not treated at all 
(1) Implied treatment; no direct statement 
(2) Brief treatment; up to a few sentences 
(3) Adequate treatment; at some length, but 

mostly by implication 
(4) Considerable treatment; up to three or 

four pages 
(5) Thorough treatment; several pages which 

usually include supplementary activities 

CONCEPT TREATED 

1. Language is learned 
by imitation 

2. Words are symbols of 
things, not the things 

3. Language is a code 

4. English has more sounds 
than it has letters 

5. Speech is the primary 

MPEC 
UNITS 

5 

5 

5 

5 

form of language 3 
6. Language is a personal ac

tivity and social instrument 5 
7. Several theories of the 

origin of language exist 
8. Human language more complex 

than animal communication 

5 

5 

Text Series 
A B C D E 

2 2 

1 

3 3 3 3 3 

day in his life in four sentences, mentioning such things as 
questions or conversation with individuals or in groups, and 
concluding that conversat::ion or communication with other peo-
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ple is one of his most important activities. In contrast, t,tp 

EC Unit 701 uses an excerpt from The Story of ~ Life by He1. 
en Keller to point out the limitations which are placed on 
an individual who does not have the capacity for 1 speech. A 
worksheet accompanying this lesson is designated to reinforce 
the concept that language is an important personal activity 
and also the key to social situations. Part I of the work. 
sheet directs students to sunnnarize the major activities 
that would have to be discarded if they could not speak, 
read, write, or listen. Part II provides two columns: one 
for a list of activities not involving language and one for 
a list of those which do involve language. The unit sug. 
gests that with more abl,e students the discussion might be 
carried to more philosophical positions with such questions 
as ''Would democracy exist if we had no language? 11 

The History of the English Language 
Albert C. Baugh, a noted historian of the English lang

uage, has written that "The change that is constantly going 
on in a living language can be most easily seen in the vo
cabulary. 114 This is the approach which the MPEC has chosen 
in Unit 906, A Historical Study of the English Lexicon, the 
only unit on the junior high level specifically concerned 
with the history of the language. The unit does not attempt 
a chronological organization or emphasize the exact chronol
ogy of the history of English. The first half is a lengthy 
preamble to the study of the history of the lexicon and the 
second half deals with the causes and means of lexical 
change. The unit supports a concept which is verbalized in 
a final lecture sunnnary: The history of a language is inti
mately tied to the history of the people who speak it. A 
study of borrowing begins with the ancestors of Modern Eh~ 
lish, and the culminating activities of the unit are on the 
history of English in America. 

The tables of c·ontents of the five selected connnercial 
series revealed that no text of the series contained a spec
ial unit on the history of the language. However, three 
books, in three different series, offered information on the 
subject. In a chapter entitled "Words and their Meanings," 
S'eries C poses three introductory questions: Where did our 
words come from? How did they reach our shores? What forc
es moved words· around the world? 11 In two and one-half pag
es this text endeavors to show that language changes, that 
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't has been changed by forces in the 
i h . . borrowing from ot er countries is a 
into the language, and that the study 
linke~ to the changing language. 

5 

world situation, that 
way of bringing words 
of history is closely 

Following the information on the history of the language 
e S ome exercises on word origins and an exercise which em-ar • . 

hasizes the new words that have come into the language. 
p series Band Series E each have a text which presents 
ery briefly some information on the history of the lang

:age. The chapter which contains t~is_information in ~eries 
B is essentially a chapter on _the dictionary. In Series E, 
the information, including exercises, covers one and three
fourths pages. 

Although Series A and Series D do not offer specific in
formation on the history of the English language, each of 
them could be said to imply that language changes through 
suggesting the dictionary as the source of checking the der
ivations of words or by including activities on the history 
of words. 

The information in these texts differs from that in the 
MPEC unit in three basic ways: (1) the information is not a 
study within itself but serves as a setting for something 
else, usually vocabulary study; (2) the information is pre
sented deductively; and (3) the information is presented 
briefly and the concepts are in general inadequately sup
ported. Generally the MPEC unit devotes several pages to 
each concept. Material ranges from a description of a re
cent orbital flight by John Glenn to a paragraph of very 
specialized "hipster" language, in order to implement con
cepts. There is one basic similarity: even though the 
quantity of material on the history of the language in the 
commercial texts is small and presented deductively, the 
study is approached through attention to changes in the lex
icon of English. 

General Conclusions of the Study 
By using reliable information abo~language made avail

able by linguists, the MPEC units provide concepts which, on 
the whole are not found in the five connnercial series. MP 

' EC units introduce students to such concepts as: language is 
a code, language is learned by imitation, speech is the pri
mary form of language. Students are introduced to levels of 
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TABLE II: MATERIALS ON THE HISTORY OF ENGLISH 

Symbols: (No number) Not treated at all 
(1) Implied treatment; no direct statement 
(2) Brief treatment; up to a few sentences 
(3) Considerable treatment; up to three or 

four pages 
(4) Thorough treatment; several pages which 

usually include supplementary activities 

CONCEPT TREATED Text Series MPEC 
UNITS A B C D E 

1. English not the same 
as many years ago 

2. Today's changes are part 
of history of English 

3. Old words in new senses 
common type of change 

4. Changes in lexicon result 
from changes in world 

5. Borrowing is an.accepted 
way of gaining words 

6. Subgroups in culture add 
specialized terms 

7. A few new words are cre
ated from old words 

8. Individual basically the 
source of language change 

9. Causes of lexical change 
are usually complex 

10. Duration and kind of con
tact affects borrowing 

4 

4 

4 

4 

4 

4 

4 

4 

4 

4 

11. More advanced cultures usu-
4 ally lend more words 

12. Technological innovations 
make borrowing easier 

13. History of a language tied 
to history of speakers 

3 

4 

1 1 3 1 1 

2 

1 2 

2 2 

1 

1 

2 

-
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usage and the notion that language varies according to time, 
place, and purpose. Students also learn (1) that the his
tory of language can best be traced through its vocabulary, 
and (2) that the history of language is closely related to 
the history of speakers of languages. The study reveals 
that when the five selected series contain concepts compar
able to those in MPEC units, those concepts are usually im
plied or treated only briefly and are often presented as 
prefaces to material not dealing specifically with language. 

In the selected commercial series, comparable information 
is most lacking in the nature of language and the history of 
language. However, the commercial texts have also done lit
tle with the concept of appropriateness of language, al~ 
though they do contain random items which deal with levels 
of usage. The methods of describing the structure of the 
language (grammar) are considerably different from those em
ployed in the MPEC units; in this description the tradition
al texts are not sequential and do not use the inductive 
method frequently. The Minnesota Project English Center, 
then, is in the process of developing materials which ac
tually do contribute new course content and approaches to be 
considered in the teaching of English. 
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SUGGESTIONS FOR JUNIOR 
HIGH LANGUAGE STUDY 

Sylvia Swede 

(For the junior high school English teacher who is 
looking for resource materials for the study of 
language, this article provides specific as well 
as general suggestions. Miss Swede teaches at 
Kello&g Junior High School, Rochester.) 

1. Language is symbolic. 
2. Language is a system with a definite pattern, 

code, etc. 
3. Language is speech/writing is a derived form. 
4. Language has a traceable history. 
5. Language is constantly changing. 
6. Language operates on various levels. 
Have you introduced these concepts to your junior 

high students? What materials could you use? The fol
lowing suggestions may help you start developing your 
own units on language. 

Various textbooks have, material which might get your 
students thinking about what language is. Look, for ex
ample, At Postman, Morine, and Morine's Discovering Your 
Language (Holt, Rinehart, Winston: 1963), Chapters 1-3, 
and Pollack, Milligan, and Loughlin's The Macmillan Eng
lish Series 8, Second Revised Edition (1963), pp. 2-6, 
9-14. 

After discussing such a definition of language as 
"language is symbolic noises arranged in a particular 
way," ask students to consider what living and connnuni
cation would be like without language as we know it to
day. You will get some interesting themes on "A World 
without Language." 

Next, students will be interested in knowing what 
English is and something of its deyelopment. Using 
textbook material as background, trace influences on 
English using a large wall map, or give students indi
vidual dittoed maps on which they can do their own mark
ing. "The English Language" (Life, March 2, 1962) is an 
interesting article to assign for outside reading. 

An extensive reading list for students should be pre-
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pared with the assistance of _your librarian. These 
books can be shelved in your room for the length of the 
unit or put on reserve in the library. Students should 
be encouraged to do extensive reading from the booklist; 
reports might be required. The following books might be 
8 part of that list: 

Asimov, Words from the Myths 
Asimov, Words of Science 
Barnett, The Treasure of Our Tongue 
Cahn, The Story of Writing 
DeGering, Seeing Fingers (Louis Braille) 
Epstein and Epstein, The First Book of Words 
Ernst, Words; English Roots and How They Grow 
Frasconi, See and Say; A Picture Book in Four Languages 
Funk, Horsefeathers and Other Curious Words 
Hoghen, The Wonderful World of Connnunication 
Irwin, The Romance of Writing 
Kegelmass, Louis Braille; Windows for the Blind 
Keller, Helen, The Story of My Life 
Laird, The Tree of La~guage 
Lambert, Our Language 
Lambert and Pei, Our Names--Where They Come From and 

What They Mean 
Malmstrom and Ashley, Dialects--U.S.A. (paperback) 
Mathews, American Words 
Ogg, The 26 Letters 
Pei, All About Language 
Rogers, Painted Rock to Printed Page 
Thurber, James, Lanterns and Lances 
Waite, Valiant Companions (Helen Keller) 
West, Breaking the Language Barrier 

A fascinating aspect of our language is the way in 
which it changes. Side 1 of Our Changing Language (EMC 
Corp. 23843, EMC-65-2963) describ~s some changes in Eng
lish and differences between American and British Eng
lish. The film "The· English Language and how It Change;'' 
(Coronet Films) should provoke lively discussion of some 
changes now taking place. 

Note the developments of new meanings for words·. For 
example 1 discuss the growth of the word "plant" (Modern 



10 MINNESOTA ENGLISH 

Grammar and Composition 1, American Book Company, 1965, 
pp. 207-208) and then assign other words to be looked 
at. From what language did they come? How did they de
velop? Explain etymologies as given in Webster's New 
Student's Dictionary. "Big Words from Little Words" 
(Gray and others, Junior English in Practice 8, McCorm
ack-Mathers, 1956, pp. 161-162) can be used to show de
velopment of new meanings also. Does the student know 
the meaning of his own name? 

Discuss dialect, slang, colloquialism, jargon, levels 
of usage, and appropriateness. Have students note use 
of dialect in writings such as Trowbridge' s "Darius 
Green and His Flying Machine." Students should look and 
listen for dialects and various levels of usage as they 
read, converse, listen to radio, watch TV, etc., and 
bring examples to class. After listening to parts of 
Side 2 of Our Changing Language and noting difference's 
from students' pronunciations, discuss the relative uni
formity of the written language. A discussion of ap
propriateness might begin by having students explain be
ing "kicked out" of class to the following persons: a 
good friend of the same age, the principal, their par
ents. How would the speaker's language differ in each 
case? Dialects--U.S.A. was written for use in secon
dary schools. 

Two curriculums financed under Project English have 
excellent materials and ideas for use in your language 
unit: Eighth Grade Curriculum lOC (Lesson 3, Slang; Les
son 4, Technical Language), Project English Demonstra
tion Center, Western Reserve University, Cleveland, Ohio; 
and •~ords and Their Meanings," Grade 8, 7E, Nebraska Cur
riculum Development Center University of Nebraska. 

Finally, the following books may be helpful to teach
ers in preparing materials and in improving their own 
knowledge of the subject of language: 

Dunn, Ranous, Allen, .Learning Our Language 
Francis, The English Language; An Introduction 
Laird, The Miracle of Language 
Leichty, Discovering Language 
Marckwardt, American English 
Marckwardt, Introduction to the English Language 
Lloyd and Warfel, American English in Its Cultural S-et

ing 
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Myers, Guide to American English 
Postman and Damon, The Uses of Language 
Pyles, Words and Ways of American English 
Roberts, English Sentences 

POSSIBLE TOPICS FOR ORAL REPORTS 

Differences in Dialects in the U. S. 
The Work of the Linguist 
Interesting Word Histories 
Interesting Facts About the Development of English 
The Development of American English 
The Language Barrier 
Differences Between English and Other Languages 
Pros and Cons of an International Language 
The Importance of Language (or of English) 
Interesting Facts About the Written Language 
Interesting Facts About the History of Writing 

II 

Learning Language (particularly by the handicapped) 
Different Types of Language Symbols (signs, dots, etc.) 

I LETTER TO THE EDITORS 

To the editors: 
Recently Dr. James R. Squire stated that "the teaching 

of English has become the largest single educational en
terprise in the world." As English teachers we realize 
this enterprise presents a tremendous challenge. The 
Minnesota Council of Teachers of English is to be com
mended for answering the challenge in a positive and 
stimulating way by launching a new publication that can 
bring benefits not only in Minnesota but also throughout 
the United States. The first issue of Minnesota English 
is excellent. 

May I extend to you, the editors, and to the Minnesota 
Council the congratulations of the National Council of 
Teachers of English Corrnnittee on Publications of Affili
ates for initiating this worthwhile project. Affiliates 
and Minnesota teachers are looking forward to succeeding 
issues. 

Edna C. Downing, Chairman 
NCTE Corrnnittee on Publi
cations of Affiliates 



1966 SPRING 

John F. Kennedy Senior High School, Nicollet and 

Friday, May 6 

12:00 Noon Registration begins 
Exhibits of NCTE materials and display 

2:00 p.m. First General Session--Gymnasium B 

Bloomington 

publishers 

Demonstration of a Project English la iesson; discussion following the lesson 

4:00 p.m. Second General Session--Auditorium 

May 6 and 7, 1966 

"Come Let Us Reason Together," an art 00 conference on English and Language Arts, featuring 
representatives of Minnesota colleges schools, and elementary schools 

6:30 p.m. Seventh Annual Banquet--High School Caf· 
Speaker: David Daiches, School of En ind American Studies, The University of Sussex, Sussex, 
England, "The Teaching of Literature,,-

Saturday, May 7 

8: 00 a. m. "Meet-the-Author" Breakfast--High Schoo 
Colle artment Chairmen's B Motel 

9: 15 a.m. Annual Business Meeting--Auditorium Lee B 

11:00 a.m. Group Meetings 
Group A: "Case Studies of Reading .Pr, -Elementary and Junior High" 

A discussion (by teachers) ific cases of reading disability 

Group B: "Language Programs for the ( lly Deprived" 
A discussion of special ele , junior high, and senior bigh programs 

Group C: "New Research in Rhetoric a it ion" 
Description and evaluation. t and current studies 

Group D: "A High School Linguistics. ' 
Description and discussion c existing program 

1:00 p.m. Annual Luncheon--High School Cafeteria 
Program: "A Tribute to Minnesota Is P idents of NCTE" 
Honored guests: Harold B. Allen, Lou , Dora V. Smith 

(For program details, see the registration sand the official program of the conference) 



CONCORDIA'S EXPERIMENT 
IN FRESHMAN ENGLISH 

Dr. Walther Prausnitz 

(Faculty, student, and financial considerations have 
gradually brought about an unconventional program in 
freshman English--including an experimental use of tel
evision this year. Dr. Prausnitz is chairman of the 
Department of English at Concordia College, Moorhead.) 

The problems of staffing and administering an effective 
freshman English program usually are of interest only to 
those directly involved; their consequences, however, 
should be the concern at least of everyone in the profes
sion of teaching English. It is common knowledge that the 
freshman course, whatever its content or disguise, is not 
the most popular assignment the English department gives to 
its teachers. And there appears to be some justification 
for this. Many solutions have been attempted, and it seems 
as if at least some of these stem from a feeling that 
freshman English is not really respectable. In recent 
years particularly, when the ABD became an officially rec
ognized "degree" and the role of the administrator changed 
from that of interviewer to that of interviewee, these so
lutions have revealed ingenuity but perhaps not sufficient 
willingness to begin with changing the conditions under 
which freshman English is taught. It may be interesting, 
and is certainly harmless, briefly to speculate on some of 
these remedies. 

Various Approaches 
One approach has been simply to ignore the subject by 

letting each individual teacher arrange the course content 
to suit himself. On the assumption perhaps that this is a 
good example of academic freedom, and that it develops fac
ulty initiative, it has often enough become an academic 
mess since the only thing anyone could be certain of was 
the number of credits on the student's transcript. It 
seems that unless there is at least agreement on the con
tent (difficulty) of the course, this democratic principle 
has little chance of success--particularly in large depart-
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ts where many (and often inexperienced) instructors are men . 
involved. 

The solution that universities have by and large beenam-
elled to accept is beyond the scope of this paper, really: 

?tis obvious that the granting of assistantships is often 
l I . 
the only means of achieving two important purposes. t is 
necessary to offer financial assistance to graduate stu
dents, and it is necessary to have an inexpensive part-time 
instructional staff to cope with the large freshman class. 
That these two purposes are not equivalent to each other, 
and that therefore they do not of necessity require a sin
gle solution, seems apparent. 

Another method has been the non-renewable teaching con
tract. The brand new full-time instructor gets some val
uable experie nee, and even more valuable recommendations; 
the institution does not have to worry about his ever be
coming an important factor in the salary budget. It is 
true that a graduate student must get his expPrience some
where, and that his next institution will benefit from his 
having gained that experience at, ust•:1lly, a large and 
well-known university. But this approach also leads to 
some confusion of the issue, since it is primarly dic
tated by financial requirements and again leaves the fresh
man student to only secondary consideration. 

A more subtle approach consists essentially of the intro
duction of new courses especially for the new teacher; the 
chance to "teach something in one's field of specializa
tion" is very attractive, and the additional course won't 
attract too many students anyway. After all, nobody wants 
to have a teaching load of only freshman English. This 
method has sometimes been most ruthlessly employed by some 
of the colleges which have grown in the last few years from 
very small to respectably large. One wonders, though, why 
accrediting agencies don't concern themselves more actively 
with the problem of whether the college also has the nec
essary library facilities to permit those new courses to be 
taught. 

There is always the attractive proposal that one hire 
somebody to read the students' papers. It seems, however, 
as if that method only aggravates one erroneous student as
sumption: in English we learn something, and we also write 
papers. It is amazing to see sometimes even in our profes
sional literature an expression of wonder that the part-
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time paper reader can do a good job. Of course he can; he 
has the time for it. But that is still not the real point, 
how one can teach freshman English under decent conditions 
and read one's own papers for the simple reason that they 
are about the best evidence that the student is learning 
something. We know that writing is only in part a skill to 
be learned, and that good writing is distinguished from bad 
more by the writer's understanding of his subject matter 
than by his mastery of basic skills. 

In the meantime the freshman English sections grow larger 
and the freshman student receives less and less attention. 
It is unfortunately true, even in Minnesota, that there are 
classes of 30 and more students. Assuming that the teach
ing load comes close to 12 semester hours, the result un
fortunately doesn't require much imagination. Even our re
cent revisions of certification requirements in English im
ply that the freshman course is of relatively little sig
nificance, but build dream empires of concentration into 
the second half of the future teacher's academic training. 

The Program at Concordia College 
The solution being tried ~t Concordia College (Moorhead) 

began four or five years ago with several assumptions: 
1. It seemed to us that as a department we should all of 

us be involved in and responsible for the content of our 
introductory course. Obviously, no supervisor visits a 
teacher's classroom, but at the same time all of us do reg
ularly agree on exactly what is to be required of the stu
dent how much he is to read and to write. More important, 

' we try to agree on the relationship between the two. 
2. We teach at a college not in the business of giving 

graduate work, and do not believe that assistantships are 
justifiable for our purposes. 

3. It seemed to us that hiring instructors 
newable contract, keeping them until they were 
(and too expensive), was probably no favor 
teacher, and certainly none to the student. 

on a non-re
house broken 
to the new 

4. Certainly it seemed to be unjustifiable to continueto 
introduce courses in order to make our contract offers more 
attractive. It doesn't follow at all that a new course of
fers the student something that he wouldn't obtain more 
successfully if the one already in the catalog were taught 
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under better conditions (such as adequate library facili
ties) . 

5. The freshman course is the single most imper t ant 
course taught in the department .. Any other assumption sug
gests either that it is a "service" course to clean up the 
t dent's grammar (or some such foolishness), or that its 

s u 11 • d d being required of all students in the co ege is a ea 
tradition that it is time to change. (One could be cynical 
about the whole business and ask where else one cansteal 
his best English majors.) 

6. Freshman English takes time: student papers,when read 
erfunctorily, might as well not have been assigned. ~ut 

~he teacher is entitled to having this factor count heavily 
in the assignment of teaching loads. 

7, Because of the increase in enrollments everywhere,the 
problems of administering a relatively "inexpensive" course 
become more acute. Only very few colleges have the neces
sary endowment to maintain adequate faculty sai~~ies unless 
economies are introduced, but not at the expense of the 
student. Simply to reduce teaching loads ~r class sizes is 
just not possible. 

We began with the assumption that while small class size 
was desirable, for many reasons, still there existed acer
tain amount of material in our course that could be most 
efficiently taught by lecture rather than discussion. The 
latter is valuable and necessary, but not every class per
iod. If one is willing to admit that he does in fact lec
ture in many class periods, then it should also be apparent 
that it is unnecessary, and wasteful, to conduct similar 
lectures in every class. Provided the classroom facilities 
are equivalent (and provided the teacher makes the neces
sary adjustments in presentation), there is little differ
ence between lecturing to 30 or to 300 students, except to 
the college treasurer. 

Thus we divided the students into several lecture sec
tions; they attended these for certain class periods during 
the semester and their teachers could devote themselves to 
other tasks.' Several problems, however, became quickly ap
parent. It was difficult, particularly at first, to estab
lish communication between the lecturer and the classroom 
teacher. The latter was tempted ito believe himself rele
gated to the inferior position. THe student became confused 
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in, or even aware of, "loyalties," and sometimes his work 
reflected this. There were unpleasant and unnecessary dif
ferences of opinion ("but that's not what we were taught in 
lecture"). Also, all too often, students felt that no par
ticular advance preparation was necessary for the lectures. 
Finally, enrollments increased while the auditorium did 
not: we had two, then three, finally the possibility of 
four different lecture sections. It would have been neces
sary to hire an additional lecturer in 1965, and a third 
one in 1967. 

The Present Experiment 
Our current experiment attempts to be cognizant of these 

difficulties. We cannot call it more than an experiment 
since we are in the midst of it; from the evidence that we 
(and our college psychologists) have been able to gather so 
far, however, it appears to be sufficiently successful to 
justify continuation. We were fortunate in two respects: 
two years ago a first-rate educational television station 
began to operate in Fargo-Moorhead, and we were given ac
tive and generous support by the Louis W. and Maude Hill 
Family Foundation. But as we began recording lectures on 
video tape for later broadcast, we also made two modifica
tions in the course itself. 

First, it was decided that the lecturer teach specific 
assignments, and that he see them through. He may have the 
students for periods of up to three weeks at a time; he 
prepares his own quizzes and examinations, he demands his 
own written assignments. And he reads his own papers. 
Secondly, the lecturer has the students for the equivalent 
of half a semester. (As implied above, the times when the 
students have lectures are not regularly scheduled, but 
dictated by the requirements of the syllabus, so that the 
lecturer has them sometimes for one class period, some
times for many periodsin succession.) The lecturer is re
sponsible for a specific percentage of the student's final 
grade, as he teachers 19 or 20 times out of the total of 
39 class periods. 

What are the results? Anything said here must be consid
ered as very tentative, because this late~t attempt of ours 
to improve both the teaching standards and the learning 
situation is but seven months old. However, we find some 
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encouraging evidence so far. 
The student is evaluated twice, by two different people. 

Since the lecturer reads his own papers and prepares his 
own examinations, the student is expos,ed to two different 
opinions of his own work. This is valuable to him; occa
sionally it is valuable to a new and relatively inexper
ienced instructor. 

The teaching load in freshman English has been drastical
ly modified, and each section involved in the experiment 
enrolls a maximum of 20 students. Furthermore this has 
been done not only at no cost to the institution, but also 
at some saving. Our teaching conditions have been vastly 
improved, but not at the expense of faculties in other de
partments. 

The teacher of the discussion section has considerable 
time each semester when he is not required to be in the 
classroom. We don't consider this a free gift, however. 
On the contrary, we can now expect that he cl" .,,1-,_at he has 
always complained he had no time to do. The syllabus is so 
arranged that when a longer paper comes: , in his section, 
inunediately thereafter the students are ~oved to the audi
torium for lectures. As a result the teacher has full 
working days (instead of nights or weekends) to handle im
portant, difficult assignments. He can, and should, also 
make himself more available now to consult with students; 
in fact it is now possible for him to take the initiative 
in the matter, so that the phrase "office hours" is losing 
some of its connotation. The teacher does not need to rely 
on the all-too-often trite final written conn:nent that meant 
little to him and less to. the student. 

The student finds himself taken more seriously, because 
his work is evaluated more thoroughly. This last is of 
course most important, since it is precisely the one basis 
on wh.ich the freshman English course has its justifications 
as a course required of all college graduates. 

There is one other advantage, but it will be mentioned 
only briefly since it would require development far beyond 
the scope of this paper. There are indeed many things that 
can be done through the facilities of television that were 
impossible or impractical under normal classroom condi
tions. Television does not need to be a money-saving medi
um only; it can be of extraordinary significance in improv-
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ing instructional techniques. Not least valuable has been 
the experience of working with skilled technicians who were 
not required to take the course for credit: their candid 
criticism has been invaluable. 

This experiment is not proposed as a final solution, but 
merely as a means to further thinking and self-study. But 
we do believe that no solution to the problem of freshman 
English that does not begin with recognizing the needs of 
both the student and of his teacher, in due relationship to 
what is financial1y possible, is worth considering. 

HOW ABOUT NEXT YEAR? 

The easiest way to renew your MCTE membership, of course, 
is simply to include your dues in your registration for the 
Spring Conference (even if you can't attend, you can return 
the blank). Your $2.50 will help you and the Council to 
continue to work for better English teaching. 

What does that mean? Among other things--
PUBLICATIONS: Minnesota English and Minnesota Engli~h 

Newsletter, which reach you six times each year with infor
mation about conferences, institutes, legislation, new pub
lications, people, and activities, as well as articles a
bout teaching at all levels; special reports and publica
tions related to the teaching of English. 

CONFERENCES: Annual Spring Conference, biennial regional 
conferences (Detroit Lakes, Hibbing, and Mankato early next 
October), and special conferences like the session last Oc
tober on the State of. English in Minnesota. 

COMMITTEES: In addition to the activities described in 
"From the Executive Secretary" in this issue, major contri
butions to such tasks as establishing certification re
quirements and special reports on curriculum study and ar
ticulation. 

COMMUNICATION: Regular confrontations between teachers in 
all parts of the state at all levels of education. 

Your membership for next year will support these activi
ties through 1967. You're welcome to enclose a larger 
check for additional years. If your conference registra
tion materials aren't handy, see the inside front cover of 
this magazine. 

And don't forget to include your ZIP code! 

QUALIFICATIONS OF HIGH 
SCHOOL ENGLISH TEACHERS 

ISCPET 

(The Illinois State-wide Curriculum Center for Prepara
tion of Secondary School Teachers of English (ISCPET) 
is a federally-supported five-year study of ways of im
proving teacher preparation. The preliminary lists of 
qualifications that follow are the working guide for 
the institutions involved in the study. The lists and 
an abridgment of an accompanying statement by J.N. Hook 
of the University of Illinois, director of the study, 
are provided by the editors for personal reflection and 
reaction.) 

In addition to the lists, there is consensus among those 
involved in the study that any teacher of English should 
possess at least basic knowledge of social science, natural 
science, and the humanities other than Engiish, including at 
least a fair command of a foreign language. 

Division into five lists has been for coherence in pre
sentation; the competencies are inseparable and the profes
sional and academic qualifications necessarily interact. No 
relation between a qualification and a course should be as
sumed. 

The "minimal" level of qualification describes the compe
tencies to be expected of a secondary school teacher who has 
no more than a minor in English, but may also describe the 
competencies of an English major whose ability is only medi
ocre or whose college preparation has been of less than av
erage quality. 

The "good" level of qualification describes competencies 
reasonable to expect in able or fairly able English majors 
whose ability and college preparation have been average or 
better in quality. 

The "superior" level of qualification describes competen
cies to be expected in highly able persons whose college 
preparation has been of very good or excellent quality; it 
is likely to include graduate work and may require some 
years of teaching experience. 

The "minimal" qualifications are not recorrnnended by those 
who have prepared the preliminary statement. Rather, they 
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are basic to attaining the "good" qualifications. Each col
lege or university engaged in preparing secondary school 
teachers of English should, in the opinion of those respons
ible for this report, attempt to prepare teachers who have 
attained at least the "good" level. 

Minimal 

A11 understanding of how lan
guage functions 

I. KNOWLEDCE OF LANGUAGE 

Good 

A detailed understanding of 
how language functions, includ
ing knowledge of the principles 
of semantics 

A reasonably detailed know!- A detailed knowledge of at 
edge of one system of English least two systems of English 
grammar and a working famili- grammar 
arity with another system 

A knowledge of the present A thorough knowledge of levels 
standards of educated usage: of usage; some knowledge of 
knowledga of the various levels dialectology, a realization of the 
of usage and how those levels are cultural implications of borh 
determined 

A knowledge of the history of 
the English language, with ap
propriate awareness of its pho
nological, morphological, ar.d 
syntactic changes 

--J. N. Hook 

Superior 

Sufficient knowledge to illus
trate richly and specificolly 
the areas lis,cd i:nder "good" 

2. KNOWLEDGE AND SK1r.L IN \VRITTES CoMPos1r1os 

Minimal 

Ability to recognize such char
acteristics of good writing as 
substantial and relevant content; 
organization; clarity; appropri
ateness of tone; and accuracy in 
mechanics and usage 

Good 

A well-developed ability to rec
ognize such characteristics of 
good writing as substantial and 
relevant content; organization; 
clarity; appropriateness of tone; 
and accuracy in mechanics and 
usage 

Superior 

In addition to "good" compe
tencies, a derailed knowledge of 
theories and history of rhetoric 
and of the development of Eng
lish prose 

A basic understanding of the Perception of ·the complexities Perception of the subtleties, as 
processes of composing in the processes of composing well as the complexities, in the 

processes of composing 

Ability to analyze and to com
municate to students the spe
cific strengths and weaknesses 
in their writing 

Ability to produce writing with 
at least a modicum of the char
acteristics noted above 

Ability to analyze in• detail the 
strengths and weaknesses in the 
writing of students and to com
municate the analysis effectively 

Proficiency in producing writ
ing with at least considerable 
strength in the characteristics 
noted above 

Ability to give highly percep
tive analysis of the str~ngths and 
weaknesses in the writing of 
students, to communicate this 
exactly, and to motivate stu
dents toward greater and great
er strengths 

Proficiency in· producing writ
ing of genuine power; ability 
and willingness to write for 
publication 

Minimal 

Acquaintance with the most im~ 
porrant works of major English 
and American authors 

Awareness of the patterns of de
velopment of English and 
American literature from their 
beginnings to the present 

Ability to read closely an un
familiar literary text of average 
difficulty with comprehension 
of its content and salient literary 
c· haracteristics 

Good 

Familiarity with the important 
works of major English and 
American authors; knowledge 
of the characteristics of various 
genres and of major works in 
English and Amer.ican literature 
in the genres 

As part of the awareness of pat
terns of development, a knowl
edge of such backgrounds of 
English and American literature 
as history, the Bible, mythology, 
and folklore 

Ability to read closelv an unfa
miliar literary text ·of above
a,•erage difficulty with good 
comprehension of its content 
and literary characteristics 

Familiarity with a considerable 
hodv of litcranire suitable for 
adoiescents 

Superior 

In additio_n td the "good" com
petencies: 

Intensive and extensive knowl
edge of one or more major 
authors and of at least one 
genre, and one period; knowl
edge of major works of selected 
foreign writers, both ancient 
and modern, and of comparative 
literature 

Familiarity with major critical 
theories and schools of cJiticism 

4. KNOWLEDGE ASD SKILL IN ORAL COMMUNICATION 

Minimal 

An understanding of basic prin
ciples of preparing and present
ing an oral report 

Good 

An understanding of the princi
ples of group discussion, group 
dynamics, oral reporting, panel 
discussions, classroom dramati-
zations, and choral reading; an 
understanding of the relation
ships between· speaking and 
other facets of English 

An awareness of the role of A knowled~e of current infors 
listening in communicatio'! mation relative to listening tech

niques 

An ability to speak with clarity 
and in conformity with present 
standards of educated usage 

An ability to read aloud wdl 
~.nough for ready comprehen
~ion 

An ability to speak clearly and 
effect;vely, and in confomiitv 
with present standards of edu
cated usage 

An ability to read aloud well 
enough . to convey most aspects 
of the interpretive an - mean
ing, mood, dominant emotions, 
varying emotions, overtones, 
and variety 

Superior 

In addition to the "good" 
competencies: touches of 
expertise and showmanship 
that a professional speaker, 
oral interpreter, or actor 
pos.sesses 

23 
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s. KNOWLEDGE ASO s,rn.L IN THE TE.\CIIISG OF EsGLISH 

Minimal 

Some understanding of basic 
principles of educational psy• 
d1ology 

Introductory knowledge of 
American secondarr ed11c3rion 

A basic understanding of the 
content, instructional materials, 
and organization of -secondary 
English programs 

A basic knO\dcd~e of ways to 
teach English, wnh an aware
ness of the importance of devel
oping assignments that guide 
,-rudcnts in their studv of lan
guage, written and oral com
munication, and literature 

Good 

Knowledge of educational p,y. 
chology, especially of the learn
ing process and adolescent 
psychology 

Knowledge of rhc philosophr. 
organizati,>n. _and educational 
programs of American second
~rv education .no"· and in his
torical perspecti,·e 

A good i;nderstanding of rhe 
content, in~trucrion2l material~ 
and organiz.otion of secondary 
English programs, and of the 
role uf English in the total 
school pr~ram 

A wide knowledge of cffecti,·e 
ways to teach English, to select 
and adapt methods and materials 
for the var_\'ing intcrtsts and 
maturity le.-els of students, and 
ro develop a sequence of assign
mcn.s to guide and ,rimularc 
studcnrs in their muh· of 
language, written and oral' com
nmnication, and literarure 

Superior 

Competence in the krowlcdge 
and application of e,lucational 
psycholog}·; detailed knowledge 
of the stages of l~ngual,!C growth 
in children and youth 

A thorough understanding of 
the content, instructional nu 4 

terials, and org,miz.otion of scc
onduy English program,, and 
of the role of En1tlish in the 
rota! school program; knowl
edge of.principles of curriculum 
development in English 

A thorough knowledge of the 
m~t effcctiYe wavs ro tr:1.ch 
English, to select· and adapt 
methods and material< for rhe 
varying interests and ma.turity 
Inds of students, and to dc
,·elop sequential as.,ignments 
that guide, stimulate. and chal
lenge srudcnts in their study of 
language, written and on! 
communication, 2nd liteururc 

Some knowledge of corrective ,\lodcrate knowledge of correc- A relarh·ch• thoroug\, knowl
and developmental reading tech- rive and dcvclopmenul reading edge of correcti,·e an-d devclop-
niques techniques mental reading techniques 

Under5tanding of basic princi- Broad understanding of basic Thorough understanding of 
pies of e,·aluarion and test con- principles of e,·aluarion and test basic principle< of evaluation 
struction in· English construction in English and rest construction in English 

CALENDAR OF EVENTS ·1 

April 16 Spring Meeting, Minnesota 
Reading Association 

Red Wing 

May 2 

6-7 

Proposals for 1967 Summer 
Institutes Due 

Spring Convention, Minnesota 
Council of Teachers of English 

June 13-17 Annual Conference on Reading 

U.S.O.E. 

Bloomington 

Concordia Col
lege, Moorhead 

FROM THE EXECUTIVE SECRETARY 

Anna Lee Stensland 

The Advisory Board and Executive Committee met Saturday, 
February 26, 1966, in the Third Floor Lounge of Murray Hall 
at the College of St. Thomas at St. Paul. Perhaps the most 
encouraging aspect of the meeting was what appeared to be a 
new-found vigor on the part of the :t-£TE committees. 

The ARTICULATION COMMITTEE reported plans for 
which would relate what is happening in high school 
to what is happening in college freshman English 
English methods courses. 

a study 
English 
and the 

The CURRICULUM COMMITTEE is 
liography on linguistics and a 
linguistics. 

at work on an annotated bib
booklet of basic readings in 

The MEMBERSHIP AND PROFESSIONAL RELATIONS COMMITTEE is 
preparing a list of resource people as spedKcrs and con
sultants, which may be available at the ~nring conference. 

The new COMMITTEE ON ELEMENTARY PREPARAi'ION is concerned 
about the need to communicate to the colleges and to the 
public about trends in the language arts in the elementary 
school. Few recent elementary graduates have had courses 
in language; few are competent in speech. It was suggested 
that perhaps an articulate elementary teacher might discuss 
the needs with college teachers at the spring conference. 

The RESEARCH COMMITTEE will attempt to discover what Min
nesota schools have curricula and at what price they can be 
obtained. 

The CONSTITUTION COMMITTEE is suggesting a change in pro
cedures for nominating candidates for :t-£TE offices. A copy 
of this suggested change appears with registration mater
ials for the spring conference. 

MUCH OF THE WORK of Council committees requires that the 
membership reply to requests for information. Nothing is 
more annoying to a busy teacher than the appearance of a 
questionnaire in the mail. Only a few ways exist, however, 
through which our organization can find out what is happen
ing in the English classrooms of the state and what the 
concerns of the state's English teachers are. We hope that 
you will respond cheerfully and honestly. The Council and 
its committees can serve you better if you do. 


