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GLEANINGS FROM AN 
1NVITATIONAL CONFERENCE 

L--------------E_d_it_e_d_b...:..y_J_o_h_n_M_a_xw_e_ll---9!! b 'lil 

(This summary of the NCTE-MCTE Co-Sponsored Confer

ence on the State of English was prepared from re

ports by recorders of individual groups. Mr. Max

well, chairman of the conference, is English con

sultant for the Minneapolis secondary schools.) 

Ninety English teachers from all levels and from all 

parts of the state met at Cooper High School in Robbins

dale October 1 and 2, 1965, to share ideas and suggest 

directions for English teaching in Minnesota. In three 

separate groups they c_onsidered three topics: (1) class 

load and teaching conditions; (2) certification and prep

aration of teachers of English; and (3) the awareness of 

teachers of new developments in English. 
These remarks are not "official" recommendations for 

the Minnesota Council but a summary of the concerns of 

those who were present at the conference. Frequency of 

comment and suggestion provided one key to main concerns 

and ideas, but obviously the reader must reach his own 

conclusions about the importance of any idea or issue. On 

the other hand, some single suggestions and observations 

are included for the power they may have to trigger ac

tion or thinking. Panel surrnnarizers were Sister Andre of 

the St. Cloud Diocesan Schools; Dr. James Shively, Man

kato State College; and Dr. Anna Lee Stensland, Universi

ty of Minnesota--Duluth. 

I. Certification and Preparation 

All three groups responded warmly to this concern, 

partly because of a St. Paul meeting on certification the 

same weekend and partly because new developments in the 

discipline create tensions in preparation programs. A 

general tendency supported speech as a component in the 

preparation of English teachers, but agreement broke down 

when the question arose whether speech work should stand 

in lieu of English courses. Summaries presented no reso-
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lution of the issue and tended to skirt to other matters. 

The preparation of elementary teachers in English drew 

considerable attention. Most were disturbed that so lit

tle English was required of the elementary teacher, but 

few knew quite what to do about it. One suggestion was 

made to reduce the amount of course work necessary for an 

elementary teacher to achieve a minor in English--from 36. 

semester hours to a "more realistic" 24. The effect of 

high requirements, it was suggested, is to push the ele

mentary teacher toward physical education or some other 

minor, to the detriment of improved English teaching at 

the elementary level. 
Even though state-wide professional groups are repre

sented in the discussions of certification in Minnesota, 

there was a general feeling that classroom teachers were 

not su£ficiently involved in determining what a teacher 

should study to prepare himself for the task. 

One group issued a plea that the "best teachers" in a 

college English department teach the freshman composition 

course since the elementary teacher so often goes no fur

ther than this required class. Another group affirmed 

the request, asking that instructors in the lower levels 

of college English have 11at least" the qualifications 

asked of secondary school teachers of English. 

There was some concern about the adequacy of typical 

student teaching assignments, and state institutions were 

urged to inquire into the efficacy of apprenticeships or 

internships as a better means of introduction to English 

teaching. 
The CEEB publication, Freedom and Discipline in Eng

lish, drew the attention of one group which, while find

ing fault with some of the categories of its recommenda

tions, nonetheless approved its intent. The group be

lieved that work in world literature and possibly foreign 

language deserve special attention in the total prepara

tion of the English teacher. 

II. Class Load and Teaching Conditions 

The temper of discussions of load and teaching condi

tions was, while less anxious than that of the previous 

question, nonetheless warm. Few, if any, participants 
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doubted that the load was heavy and that teaching condi

tions could be better in most places; but questions were 

raised at several points about the necessary connection 

between smaller classes and better teaching. The fabled 

100-1 ratio of recent note was deemed probably "imprac

tical," although several participants represented schools 

where the goal had been achieved. 

Although study halls do act to reduce the amount of 

paper work burdening the English teacher, much discussion 

centered on how the English teacher might avoid the re

sponsibility for them. 
The lay reader was a much-discussed device for reduc

ing the load of papers. Some systems report good exper

iences with lay readers; others report that the workload 

is not necessarily reduced. There was general disap

proval of any lay reader plan in which the teacher los

es touch with student writing. 

Other recommendations were fewer papers but more time 

preparing for writing and more careful follow-up; student 

"1 b" t 1 • f • a groups ore ieve some o the mechanical marking of 

papers; and grading only parts of each set of papers. 

Considerable discussion was devoted to the possibili

ties of using new media and new modes of organization to 

deal with the load. Closed-circuit TV, it was believed, 

offers the chance to bring smaller discussion groups to

gether, leaving mass teaching of common subject matter to 

the skilled TV teacher. Team teaching was offered as a 

way of allowing teachers to concentrate their attention 

and produce greater classroom effectiveness while opening 

possibilities of much small-group work. Flexible sched

uling, as practiced at Stillwater, was thought by some to 

provide a means to arrange smaller classes, although the 

observation was made that the total number of students 

for which the teacher is responsible might increase under 

such a plan. 
One group advised that the load on the elementary tea

cher is substantial and should be investigated. The prob

lem of the elementary teacher burdened with as many as 

eight fields to know and teach was thought "impossible, 11 

and bound to produce dissatisfaction on the part of the 

teacher. There was some discussion of the new trend to

ward departmentalization in elementary schools, indicat-
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ing its potential for helping teachers to feel secure in 

their knowledge through specialization. 

..!.!.h Teacher Awareness of New Developments 

Where does the teacher go to find out the new develop

ments? asked one group. The difficulty is especially 

marked in smaller schools where interaction with new i

deas is less probable than in larger schools and school 

systems. 
Part of the difficulty, said one group, is the teach-

er's tendency to follow a "closed-door" policy--hiding 

both his achievements and his problems from colleagues 

and administrators. Even though the administrator may 

not know the field well enough to advise, said this 

group, he is someore to talk to about the problem. 
Keeping alert to new developments makes reading of 

professional journals particularly those of MCTE or 

NCTE--a necessity in the present age of change. Admini

strators were advised of the wisdom of making more of 

these journals available to teache,rs, and some hoped that 

funds under Title III of the National Defense Educatim 

Act would do much to meet the lack of professional journ

als in the buildings. Others hoped Title III would serve 

to build all-important professional libraries within the 

buildings, easily available to teachers. 
There was a general consensus that state and regional 

meetings could do much to break down the professional i

solation of the individual teacher. The present touring 

institutes of the State Department of Education received 

commendation, but the comment was offered that much had 

to be done to persuade administrators to relieve teachers 

so that they could attend these and other meetings. 

Two of the three groups mentioned the desirable effect 

of curriculum building. Articulation of program is the 

first and primary benefit, but idea-sharing is enhanced 

considerably as well. The task of curriculum-building 

necessarily leads to examining new materials which, in 

turn, leads to the new ideas behind the materials. One 

person pointed out th,it departmental initiative in work

ing on curriculum had e . .:rned commendation from the board 

of education and five days of paid time for more work. 
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There was an expressed yearning for time to build cur

riculum and to come into contact with new ideas at reg

ional, state, and national meetings. The tired teacher, 

said one report, is not ready for new ideas--or even old 

ones. On the other hand, it was believed that districts 

must require some additional education of the profession

al staff so that teachers do not become stagnant. 

New ideas should come out of institutes as the number 

of persons who have attended them increases. Districts 

should find time and the means to encourage the spread of 

these new ideas from institute participants to the staff. 

Wrap-Up 

The National Council of Teachers of English sent Pro

fessor Richard Beal of Boston University to address the 

joint conference and participate in discussions as a re

source person. In his summary, Mr. Beal observed that 

the three questions under discussion are "interlocked. 11 

When we talk about one, we talk about all of them. He 

observed further that English teachers are not talking a

bout a reduced load merely for less work, but want more 

time to do better the job they now attempt and to discov

er how they might make even further improvement. 

Mr. Beal suggested that teachers might adopt an atti

tude of informal experimentalism, which tries out new i

deas and new materials without the trappings of experi

mental design which prove frightening to many classroom 

teachers. By tryout and a willingness to talk with other 

teachers, said Beal, the teacher grows himself and helps 

others to grow with him. 
Beal cautioned against too much emphasis in discussion 

on the day-to-day problems, suggesting that teachers look 

constantly for a new framework for what they do. Asking 

basic questions of purpose (e.g., What are we trying to 

do? What is English?) may be the best starting point for 

curriculum building, making ourselves more aware and even 

making some dent in the problems of teacher load. 

{Note to all who attended the Conference:: technical 

difficulties spoiled the tape of Mr. Beal's address 

to the conference. It will not be available.) 



A RESEARCH-PROVEN SPELLING METHOD 

by Fred Harwood 

(Research does suggest some things about teaching 
spelling, according to the author. Mr. Harwood 
teaches English at University High School, Minne-
apolis.) 

The dictum to teach spelling is frustrated in many 
schools particularly high -schools, because too few tea
chers m~ke any real effort to teach spelling. Often the 
teacher does- no more than pass out a list of words on 
Monday and test the students on Friday. The resulting 
grade is no indication that learning is taking place, 

b tis rather an indication that some students can al-u d . ready spell the words while others are not intereste in 
learning to spell them. On the other hand, ~ few tea:h
ers spend an inordinate amount of time tea:hing spelli~g 
and still find that there is little or no improvement in 
their students' performances. Granted that both of 
these situations are unsatisfactory, it becomes appar
ent that the teacher of English needs a spelling method 
that is effective while it is efficient. Research, of 
which there is an abundance, is able to suggest such a 
program. . 

The first step in a methodologically sound spelling 
program is the proper selection of words. Research in
dicates that the selection of words should be based upon 
the present needs of the student. The words ~ost easily 
and efficiently learned are those that occur in the stu
dent's everydat speaking and writing vocabulary. The 
student should not be asked to spell words which he can
not or does not use, for he can be motivated to spell 
correc:tly only the words which he cormnonly uses: Ac
cordingly, the teaching of vocabulary should.be divorced 
from the teaching of spelling. This suggestion does not 
reailj present ~~ch of a probl~m for those teachers con
derned ~{th the post-educ~tional spelling needs of stu
d~nts for as Stauffer9 notes, a list of 2,000 words 
makes' up nih'ety'~five per cent of the running words in a
dult _-~r+ty~g. Lists found in the back of many grammar 
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handbooks_ are often based upon frequency lists and can 
be used with discrimination. 

Research favors the use of prepared lists of words. 
Sharp's study 7 indicates that there are no significant 
differences in general spelling improvement between the 
prepared-list and the individualized-list study of spel
ling. However, most researchers feel that the.prepared 
lists should be supplemented by words which the t_eacher 
finds cormnonly give students problems. Similarly, , the 
classroom presentation of the words should be in list 
form. As.Thomas Horn writes,4 to present words in con
text, particuiarly in a "concocted paragraph," takes at
tention away from the_ real business of spelling. Most 
researchers prefer to present the students with about 
twenty words a week. Approximately five of the words 
should.come from previous spelling assignments, partly 
alleviating· the need for students to. practice the words 
they misspell in the examinations. 

The second step of an efficient and effective spel
ling program is the instruc~ion. Fortu~ately for the 
time-pressed teacher of English, the mo~t effective 
method is also the most efficient. With one class of 
students Calhoun 1 used a highly inefficient method:of 
spelling instruction which included use of the words in 
context, underlining the words, practicing the words 
with meanings, phonics instruction, and .review and prac
tice throughout the week. A second class of students 
studied spelling only three days~ week. On the first 
day these students pronounced and studied the words. A 
practice test and review was given on the second da½ 
and a final test was administered at the end of the 
week. Median growth in spelling achievement was signif
icantly higher for the second growth while mean growth 
was the same for both classes. Interestingly, the poor 
spellers made the greatest improvement using the prac
tice test method of spelling instruction. 

Thomas Horn's research 5 agrees with Calhoun's. Exam
ining a number of spelling methods with sixth graders, 
he found the pronunciation-test-correct method to be the 
most effective. The students pronounced each word care-
fully sometimes with syllabification of difficult 
words. Immediately after pronunciation of the words.the 
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students took a pre-test, correcting their own papers. 

A final test was then administered within a few days, a

gain with the students correcting their own tests (with 

different-colored pens or pencils). Horn found that the 

corrected test accounted for between ninety and ninety

five percent of the spelling improvement. Word study 

made but a slight contribution to increased mastery. 

Scheduling the final test the day after the pre-test ap

pears to reinforce the learning that occurs with the 

corrected pre-test. It may be more effective to give 

two pre-tests to the poorer spellers. Horn suggests 

that the teacher should not devote more than sixty min

utes a week to spelling instruction and that better stu

dents require far less of a time investment. Students 

need not practice the words missed on the final test; 

self-correction and future reviews of selected words 

provide permanent mastery. 

Too much time should not be devoted to drawing atten

tion to the difficult parts of words, for they will be 

indicated to the students by their pre-test errors. Nor 

should spelling rules be taught. Spache 8 says that if 

they can be understood and applied at all, only the 

bright students can do so. The time devoted to the 

learning of rules can probably be better devoted to the 

learning of more words. 

There are differences of opinion among researchers 

concerning the contribution phonics can make to spell

ing. Ernest Horn 3 notes that the great variety of ac

cepted pronunciations and the numerous ways in which 

sounds are represented in English graphemics interfere 

with the use of phonetic instruction in spelling. If 

used at all, he warns that both teacher and students 

must beware of phonetic generalizations and take note of 

the ways, not the way in wRich a sound is spelled. As 

Thomas Horn writes (p. 231), one of the most common 

types of misspelling is the phonetic misspelling.· How-. 

ever some research has found rather high correlations 

between a student's knowledge of phonetics and his abil

ity to spell. In view of this, the implications of Car

roll's research2 may be most useful to the teacher. He 

found that able students (who usually have a phonetic 

foundation) tend to make phonetic errors while the poor 
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spellers make errors with little phonetic foundation. 

This suggests, he says, that able students are overly 

dependent on phonetic spelling (and should become less 

so) while the less able students could profit from pho

netic training. 

Poor spellers need special attention in addition to 

the program presented here. A program for these stu

dents should include phonics instruction, a study of af

fixes and roots of words, syllabification, and the fre

quent use of the practice test. 

Finally, and of perhaps critical importance, is the 

development of what some researchers call a "spelling 

c~nscignce." Few students need be poor spellers. Ru

disell found only a .29 correlation between mental age 

and spelling ability. Able spellers develop desirable 

attitudes toward the mastery of spelling. They are in

terested in spelling well, have confidence in their a

bility to spell, have the intention to remember spell

ings. and use an aggressive attack on new words. Un

less students themselves are interested in spelling 

well, proper instruction is futile. The teacher's role 

in the development of such attitudes is pivotal. He 

must consistently encourage the students to become bet

ter spellers. Only then can proper methodology become 

effective. 

In brief, then, a research-based spelling program 

consists of (1) the development of a "spelling con

science," (2) selection of words that the students com

monly use in speaking and writing, (3) separation of 

spel:ing instruction and vocabulary development, (4) se

lection of words from a core reading list supplemented 

by other difficult words, (5) list presentation of the 

words, and (6) pronunciation and word study followed im

mediately by a self-corrected pre-test and a self-cor

rected post test, probably on the next day. Spelling 

rules should be ignored and intensive word analysis and 

phonics should be included only as part of a special 

program for the least able spellers. 
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Make Plans Now to Attend the 

1966 MCTE SPRING CONFERENCE 

BLOOMINGTON, MINNESOTA 
May 5-6, 1966 

The annual conference of Mr:::TE features lectures, 

workshops, and special programs for elementary, 

secondary, and college teachers of English and 

language arts. Many schools provide expense al

lowances for teachers who attend. Future issues 

of the Minnesota English Newsletter and Minneso

ta English will provice registration and pro

gram information. 

IS CREATIVITY PRACTICAL 
IN ELEMENTARY PROGRAMS? 

Sister M. Bernetta Quinn, 0. S. F. 

(Self-discovery and self-expression, the author of 

this article maintains, are subject to description 

and development. What, why, and how are the sub

jects of her consi.deration. Sister Bernetta teach

es freshman English and advanced literature cours

es at the College of St. Teresa, Winona.) 

Pragmatic America, from Ben Franklin on, has tended 

to ask "What use is it?" about any phase of education. 

The word practical in the title here concerns itself 

more with how to write creatively than why, assuming the 

usefulness of expanding during elementary school this 

side of human resources. Man is a symbol-making animal 

from the questions of childhood to his highest achieve

ments. Indeed, if the second term in "language arts" is 

taken precisely, creative as a modifier of writi~ is 

unnecessary. In a Harvard lecture the American painter 

Ben Shahn spoke of the function of art as "to express 

man in his individualness and his variety." (The Shape of 

Content, p. 122). The child who reads or listens en

counters JJ~rsons who have so expressed themselves. In 

speaking and writing, pupils choose and arrange their 

ow~ words so as to discover and then let others discover 

the special self -_that each one is, the unique (to a 

great extent) world\that each one lives in. 

Creative writing clearly has many uses, not only for 

the 'p1lJ:ljJ but for the teacher. Recognizing genius is 

not one of these uses: for one writer like Tho:nas Wolfe, 

whose fame was spurred on by an intelligent English tea

cher, there are countless others like poet Hart Crane 

and playwright Arthur Miller, both high school dropouts, 

or William Faulkner, who failed to get through the 

freshman co:nposition course at the University of Missis

sippi. What benefits, then, do result from creative wri

ting imaginatively taught? For the pupil, these can em

brace a keener response to life, self-discovery, growth 

in self-confidence, and introduction to cultural inter

ests, all that is involved in what we mean when we talk 
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about the formation of the whole person. For the teach

er, creative writing offers an excellent way to come to 

know intimately those whom he teaches while at the same 

time his preparation and techniques can help his own ad

vance toward becoming what Henry Ja'Il.es called a person 

"upon whom nothing is lost." 

Interm2diate and upper grades inherit their pupils 

directly from the first four grades and perhaps kinder

garten, but all formal education has its prelude. Chil

dren don't come to school from vacuums. They have been 

the centers of their homes from their arrival on this 

planet. Parents have been opening children's eyes to 

things around them from the earliest years, some mothers 

and fathers, of course, more effectively than others. 

A series of advertisements by the Shell Oil Company fea

tured this quality of pre-school wonder and included a 

colored photograph of a child gazing into a candle 

flame. Glowing within him are a thousand ~h~ that 

grownups have left far behind: "Why does the wind blow?" 

"Why does it rain?" "Why does a guitar make m11sic?" "Why 

does a crab have so many legs?" A guitar for him is a 

concert of whys. When he asks himself why a crab has six 

legs, why it moves sideways, whether or not it can go 

faster under water, he is beginning to travel the path 

that will bring him to the problem-solving required of a 

mature person. One of the teacher's most important re

sponsibilities is to keep this curiosity alive, to in~ 

tensify the process already begun at home. 

Helping someone to become a more sensitive human be

ing, enkindling his imagination, is an exciting daily 

challenge. It is alarming to read the lament of college 

teacher Richard Sewall: "Quite frankly, the student wri

ting that I see, except for the products of a few noble 

but isolated experimental programs; strikes me as little 

short of appalling. It is dull and lifeless, stultify

ing to the imagination, and blighting to the spirit" (in 

Gordon and Noyes, The Teachi~~.f English, p. 62). This 

desert Mr. Sewall finds hard to explain, in view of the 

hour-long monologues, imaginary playmates, quick inter

est in everything new evidenced by children under ten. 

Do incurious adults kill curiosity in their students? 

Was Wordsworth right about the child's exchanging clouds 
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of glory for "the prisonhouse" of this. world? 

As the child learns, in or out of school, his writing 

will improve in the measure that his teacher is alert to 

what is important in his world. That world, "so full of 

a number of things," offers subjects enough to eliminate 

blank tablet-pages, chewed pencil-stubs, and worried 

frowns. The bit of advice "If you want to make a rabbit 

stew, get a rabbit" will work more magic than how-to-do

it rules, or assigned topics in some strange world out

side experience. The capital upon which to draw for 

writing is already present in the student; for several 

years he has been accumulating thousands of impressions 

and using thousands of words each day to ask or tell a

bout them. In Lang_~age Arts in Elementary_Scho~ls, Wil

mer Trauger emphasizes this capital: 

Imaginative expression is not, as is often supposed, 

a process of making something out of nothing. At 

its best it produces something relatively new, and 

it may point out relationships and significances 

previously unrecognized. But always it is woven 

from information and experiences already present in 

the pupil's mind. This fact is an important one to 

remember in teaching because it helps everyone keep 

a clear view of creativity (p. 254). 

Art teachers frequently experience the reward of having 

a child say "I never before knew I could create any

thing!" Language arts teachers, too, can develop in 

their students the self-confidence that is needed. Mau

ree Applegate, in HelEi_~Children Write, says, "I have 

seen apparently colorless personalities blossom under 

the warm sun of approval when their poems or stories 

were read to the class or were published in the class 

story book" (p. 3). 

The young writer, then, should use as subject his 

world, but no one's world is ever large enough as it ex

ists at any given minute. Opening avenues of interest 

in and outside the classroo'Jl is one of the most impor

tant things a teacher can do. Dedicated parents, if 

they are patient, carry on this sort of activity all the 

time. Recently I traveled on a train from Albany to 

Syracuse in front of a father who conversed all that way 

with his five-year-old son in as lively a manner as if 
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he were talking with a contemporary. They discussed the 
Revolutionary War battles fought in the region, the fac
tories we passed, danger of live wires, details of the 
scenery, without any patronizing, or boredom on either 

side. Every comment of the teacher, like every word of 

that father, is a seed. 
Besides encouraging whys, creative writing aids pu

pils in answering who and what. All of us must face the 
questions: "Who am I?" "What kind of world do I live 
in?'' Whenever creative writing runs the risk of being 

shoved aside as a luxury item, it is probable that this 
correspondence of language to life is being ignored. 

Prose style moves along with personal growth, from the 

grades throughout one's whole life. Failure to take 
seriously the art of writing may be remedied by a well

illustrated, varied unit on the long struggle man has 

gone through, from the earliest ages on, to put into 

thought-symbols, or words, that most valuable part of 

him, his interior world. 
Moreover, the language teacher who turns to other 

arts in the curriculum can open window-shutters on life. 
Even if pre-planning with colleagues is impractical, the 

individual teacher can do much by bringing aids into the 
classroom: pictures ranging from twentieth-century Paul 

Klee to early cave drawings; phonograph records of the 

exquisite melodies Mozart composed from kindergarten age 

on, or of poems read in the literature class as these 

have been set to music; sculpture, which uses the sense 

of touch as well as that of sight. Tapping these sourc
es of pleasure can bring about permanent avocations. 

Besides, there are the humbler crafts, such as homemak

ing, in connection with which displays of art-objects 
brought by pupil or teacher can serve as inspiration for 

writing (see Sister Thomasita's illustrated essay on 

homemaking in the April-May, 1964 Country Beautiful). 
In truth, the language arts teacher has more in com

mon with music and art teachers than with any other mem

bers of the staff, since all employ a common vocabulary: 

rhythm, design, contrast, emphasis, variety, mood. The 

motivation of the three is similar: instruction through 
delight. And finally, assessment of value in these 
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areas must be relative--not, as in mathematics, abso
tute. Wilmer Trauger in Language Arts in Elementary 
Schools believes that the creative writing teacher 
should capitalize on this affinity by helping children 
apply to three or four media the key-concepts on which 
all arts are built. Among t~ese he names concreteness, 
selectivity, the figurative as opposed to the literal 
(p. 354). 

Just as the art teacher can dramatize for a pupil the 

importance of margins and spacing in manuscripts, so can 
the writing teacher let children come closer to under

standing canvases by showing how authors often say 

things not be to interpreted literally: artists, too, 

can mean something different from what a quick glance 
reveals. Integration will mean taking the trouble to 

introduce God's or man's art into the classroom, like 
the seashell Nina Walter used to motivate a poetry-writ
ing lesson (Let Them Write Poetry). It will mean cut

ting across subjects rather than compartmentalizing 
them. But the· insight one art gives into others will 

compensate. History, biology, any subject, can demon
strate what Louis Agassiz called the basic tools of 
learning: observation and comparison. 

DO TEACHERS IN YOUR SCHOOL 

KNOW ABOUT: 

Minnesota English? 
Minnesota English Newsletter? 
The Annual MCTE Conference? 
MCTE Regional Conferences? 

Then Tell Them, Please! 

The Minnesota Council of Teachers of English is 
concerned with the teaching of English and the 
language arts at the elementary, secondary, and 
college levels. For membership information, 
see the inside front cover of this issue. 



PAPERBACKS ON LANGUAGE 

Frank A. Rice 

(The following list of paperback books on language 
is adapted from The Linguistic Reporter, newsletter 
of the Center for Applied Linguistics, Washington, 
D.C. Mr. Rice is Director of the Office of Infor
mation and Publications of the Center, and editor 
of The Linguistic Reporter.) 

I. LINGUISTICS 

--Books about language as viewed by linguistic sci
ence, e.g. historical, comparative, descriptive, or lin
guistics as a whole. 

A Dictionary of Linguistics. Mario A. Pei and Frank Gay
nor. Wisdom Library WL-63, $1.65. 

A general dictionary of linguistic terminology, the 
only one of its kind. First published in 1954. 

Essays in Linguistics. Joseph H. Greenberg. 
119, $1.25. 

Phoenix P-

Essays on the methodology of language description, 
historical linguistics, and the relationship between 
language and culture. First published in 1957. 

The Gift of Language. Margaret Schlauch. Dover, $1.95. 
Intended for the general reader; principal emphasis 

on.historical and comparative linguistics. First pub
lished in 194 2. 

An Introduction to Linguistic Science. Edgar H. Sturte
vant. Yale Y-17, $1.45. 

For readers with no previous knowledge of linguis
tics; clear and readable (1947). 

Language: An Introduction to the Study of Speech. Ed -
ward Sapir. Harvest HB-7, $1.25. 

Though outdated in part, still full of important in
sights into the nature of language; based mostly on Eng
lish, (1921). 
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Language in the Modern World. Simeon Potter. Rev. ed. 
penguin A-470, $.95. 

Findings of present-day linguistics for the nonspec
ialiS t (1960). 

Language: Its Nature, Development and Origin. Otto Jes
person. Norton N-229, $2.45. 

History of linguistic science followed by discussion 
of linguistic development of the child, varieties of 
linguistic change and their causes, general linguistic 
tendencies, and the origin of speech (1922). 

Linguistics and Your Language. Robert A. Hall, Jr. An
chor A-201, $1.45. 

Clear, nontechnical statement of theories, princi
ples, methods of linguistic science plus the author's 
case against the normative approach of traditional gram
mar. First published in 1950, revised. 

Linguistics: The study of Language (Chapter Two of Lin
~g~u_i_s_t_i_c_s_a_n_d_R_e_a_d_i_n-"'g). C.C. Fries. Holt, Rinehart, Win
ston, $1.50. 

Non-technical survey 
science,. 1820-1960. 

of development of 

The Miracle of Language. Charlton Laird. 
271, $. 60. 

linguistic 

Premier R-

Attempt in popular style to promote modern scientific 
understanding of language (1953). 

Modern Lingui~ftios. Simeon Potter. Norton N-223, $1. 25. 
Introduction for the nonspecialist, chapters on sound 

systems, words and their components, sentence structure, 
linguistic geography, semantics, usage. The 1964 edi
tion of a 1957 publication. 

Perspectives in Linguistics. John T. Waterman, Phoenix 
P-106, $1.95. 

Tracing of the study of language from ancient times 
through medieval thought to the developments of the 
nineteenth and twentieth centures (1963). 
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The Philosophy of Grammar. Otto Jesperson. Norton N-
307, $1. 95. 

The·author's views.of general principles underlying 
the grammars of all languages, based on direct observa
tion of speech and secondarily on written or printed 
documents (1924). 

Speech: Its Function and Development. Grace Andrus de 
Laguna. Midland MB-50, $2.95. 

Investigation of speech as a part of organized soci
ety, theory of origins of speech, treatment of speech as 
a form of individual behavior (1927). 

The Story of Language. Mario Pei. Men.tcrMQ-492, $.95. 
Popular discussion of development of language from 

the dawn of history to the mid-twentieth century (1949). 

A Study of Writing. I. J. Gelb, Phoenix P-109, $2.95. 
Systematic presentation of history and evolution of 

writing with chapters on general problems such as the 
future of writing, relationship of writing to speech, 
art, and religion (1952, revised 1963). 

The Tongues of Men and Speech. J.R. Firth. Oxford LLL-
2, $1.65. 

Introduction to linguistics in general, to Firth and 
British linguistics in particular (1937, 1930). 

II. LANGUAGES 

--Books about a single language or a group of langua
ges (restricted here to English). 

American English. (College Ed.) Albert H. Marckwardt. 
Oxford, $1. 95. 

Growth and development of English in America, differ
ences between British and American English, the way A
merican English reflects American tradition and charac
ter, regional and social variations (1958). 

Dialects--U.S.A. 
NCTE, $1.00. 

Jean Malmstrom and Annabel Ashley. 

Careful, relatively nontechnical treatment of region-
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al variety in American English. 
bibliographies, maps (1963). 

Suggestions for study, 

Early English: A Study of Old and Middle English. John 
w. Clark. Norton N-228, $1.55. 

Nontechnical introduction and supplement to more de
tailed treatments of the grammar, history, literature, 
etc., of Early English (1957). 

Growth and Structure of the English Language. Ctto Jes
person. Anchor A-46, $.95. 

Traces various influences and forces contributing to 
modern English (1905, Ninth Ed., 1938). 

A History of the English Language. G. L. Brook. Norton 
N-248, $1.45. 

Development of English in general, phonology, 
ling, accidence, syntax, semantics, present-day 
for the general reader (1958). 

spel
tre nd s 

Our Language. Simeon Potter. Penguin A-227, $.95. 
Nontechnical treatment of history of English, sounds 

and spelling, vocabulary and syntax, standards of usage, 
British and American (1950, revised 1961). 

The Story of English. Mario Pei. Premier T-167, $.75. 
Survey of English from Old English to the present, 

with future implications; general reader (1952). 

The Story of Our Language. 
C-383, $.95. 

Henry Alexander. Dolphin 

Features of Old and Middle English with consideration 
of Modern British and American English (1940, rev. 1962). 

III. LANGUAGE AND RELATED DISCIPLINES 

--Books that discuss language from 
another discipline, e.g. anthropology, 
munication theory, philosophy. 

the standpoint of 
psychology, com-

Culture, Language, and Personality. Edward Sapir. Cal
ifornia Cal-5, $1.50. 

Nine essays from his 'Selected Writings ed. by Davi d 
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G. Mandelbaum. 
(1958). 

First three essays deal with language 

Language and Myth. Ernst Cassirer. Tr. by Susanne K. 
Langer. Dover, $1.25. 

Philosophical Monograph analyzing relation of lan -
guage to myth-making tendencies of mankind (1946). 

Language and Society. Joseph Bram. 
$.95. 

Random House SS-8, 

Central concern with nature of language and its func
tions in the socio-cultural order (1955). 

Language and Thought. John B. Carroll. 
$1.50. 

Prentice-Hall, 

Designed for introductory psychology: language and 
communication, nature of language, learning of language, 
aspects of language behavior, individual differences in 
language behavior, cognition and thinking, language and 
cognition (1964). 

The Language and Thought of the Child. Jean Piaget. Tr. 
by Marjorie Gabain. Meridian M-10, $1.55. 

Systematic investigation of child thought and lan
guage; influential on subsequent investigations (1923). 

Language, Thought & Culture. Paul Henle, ed. Ann Arbor 
AA,.97, $1.95. 

Nine essays reflecting concern with language of lin
guists, anthropologists, psychologists, sociologists, 
philosophers, literary critics (1958). 

Language, Thought,and Reality: Selected Writings of 
Benjamin Lee Whorf. Ed. by John B. Carroll. M.I.T-5, 
$1.95. 

Wharf's writings pertinent to 
structure of a person's language 
which he understands reality and 
it (1956). 

his hypothesis that the 
influences the way in 

behaves with respect to 

The Logical Syntax of Language. Rudolf Carnap. Tr. by 
Amethe Smeaton. Littlefield, Adams 211, $1.95. 
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Systematic exposition of syntax of languages that em
ploy formal symbols instead of words (1934). 

Lost Languages. P. E. Cleator. Mentor MT-427, $.75. 
- Deals with the decipherment of lost languages through 
bilingual inscriptions or by internal analysis, from the 
Egyptian heiroglyphs to Linear B. 

Man, Culture, and Society. Harry L. Shapiro, ed. Gal
axy GB-32, $2.25. 

Introduction to anthropology for the general reader. 

Mankind, Nation and Individual from a Linguistic Point 
of View. Otto Jesperson. Midland MB-56, $1.95. 

Influence of individual on language, relation between 
dialect and standard language, correctness, varieties of 
language such as slang, taboo words, and poetry (1946). 

Mirror for Man. Clyde Kluckhohn. 
McGraw-Hill 35071, $1.95. 

Premier R-255, $.60; 

Introduction to cultural anthropology for the layman 
especially Ch. 6, "The Gift of Tongues" (1949). 

On Human Communication. Colin Cherry. Science Editions 
087-S, $1.95. 

Introduction for nonexperts to study of communication 
through chapters on evolution of communication science; 
signs, language, communication; analysis of signals, 
statistical theory of communication; logic of communica
tion; cognition and recognition (1957). 

The Silent Language. Edward Hall. Premier R-204, $.60. 
Nonverbal behavior through which we communicate our 

attitudes toward time, spatial relationships, work, play 
and learning. Considerable emphasis on cross-cultural 
communication (1959). 

The Use and Misuse of Language. S.I. Hayakawa, ed. Pre
mier T-166, $.75. 

Articles addressed to nonspecialist concerned with 
how people use words and how words affect those who use 
them. 
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IV. APPLIED LINGUISTICS 
--Books that deal with the application of linguistic 

principles to language study and teaching. 

The Practical Study of Languages: A Guide for Teachers 
and Learners. Henry Sweet. Oxford LLL-1, $2.00. 

Classic study based on conviction that observation of 
spoken languages by means of phonetics and psychology is 
basis for practical study of languages (1899). 

The Principles of Language Study. Harold E. Palmer. Ox
ford LLL-5, $1.50. 

Nine essential principles identified and discussed in 
detail by early specialist in theory and practice of 
teaching English as foreign language (1921). 

Readings in Applied English Linguistics. Harold B. Al
len, ed. 2nd ed. Appleton-Century Crofts, $4.50. 

Collection of sixty-two articles aimed specifically 
at the teqcher or prospective teacher of English (1964). 

V. LANGUAGE AND GENERAL EDUCATION 

--Books intended mainly for classroom use at the col
lege-level, aimed at raising the student's level of lin
guistic awareness. Primarily collections, some exercis
es, topics for discussion or investigation, written as
signments, etc. Useful introductions for teachers. 

Aspects of American English. Elizabeth M. Kerr and 
Ralph M. Aderman. Harcourt, Brace & World, $2.45. 

Selections dealing with principles of language and 
aspects: historical, regional, literary, colloquial, so
cial and class. Study questions, writing topics (1963). 

English As Language: Backgrounds, Development, Usage. 
Charlton Laird and Robert M. Gorrell. Harcourt, Brace & 
World, $2.75. 

Articles encourage development of understanding of 
language, provide materials for study of developing Eng
lish language, discuss controversies of usage. Sugges
tions for study, topics for investigation (1961). 
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Essays on Language and Usage. Leonard F. Dean and Ken
-;eth G. Wilson, Eds. 2nd ed. Oxford, $3.25. 

Essays reprinted from various sources to provide lin
guistic foundation for rhetoric and composition. Eng
lish, its dictionaries, history, structure, usage, and 
style. Aids to study (1959). 

Exposition and the English Language: Introductory Stud
ies. James L. Sanderson and Walter K. Gordon, eds. Ap
pleton-Century-Crofts, J3.95. 

Essays designed for freshman courses whose purpose is 
development of writing skills, soine essays on linguistic 
topics. Questions, vocabulary drill, exercises (1963). 

Introductory Readings on Language. Wallace L. Anderson 
and Norman C. Stageberg. Holt, Rinehart & Winston, $3.50. 

Freshman English text with forty-two essays from var
ious sources. Suggested assignments, headnotes, lists 
of further readings (1962). 

EDITOR'S ADDITIONS: 

Introductory Language Essays. Dudley W. Bailey, ed. Nor
ton, $2.95. 

Artic·les on nature of language, vocabulary, sounds 
and symbols, grammar, other languages, language and lit
erature (1965). 

The Ordeal of American English. C. Merton Babcock, ed. 
Houghton Mifflin, $1.75. 

Freshman research pamphlet containing comments on A
merican English from a large variety of sources. Study 
guide, topics for writing, lists of further reading for 
students· (1961). 

EDITOR'S NOTE: The complete list of 73 paperbacks selec
ted by Mr. Rice is available from the Center, 17 55 Massa
chusetts Avenue, N.W., Washington D.C. For information 
on publishers, see a catalogue of paperback books. The 
books excluded for considerations of space were those 
considered to be of less general interest or great er 
technical difficulty or both. 



FROM THE EXECUTIVE SECRETARY 

Anna Lee Stensland 

At its November meeting at Stillwater, the MCTE Ad
visory Board took several actions. 

THE BOARD ACCEPTED an invitation from Mrs. Cornelia 
Nachbar and the Bloomington schools to hold the annual 
Spring Conference on May 6 and 7, 1966, at the John F. 
Kennedy High School in Bloomington. Program plans are 
now under way under the general chairmanship of James 
Keane, MCTE vice-president, and Mrs. Nachbar, who is 
local arrangements chairman. The Board is pleased to 
return, after two years away, to the Twin Cities area 
and particularly pleased that the local hosts. for the 
first time, will be a high school faculty. 

PLANS WERE ALSO initiated for three one-day workshops 
for the fall of 1966. Mr. Harold Fitterer has agreed to 
arrange one of them at Mankato State College, and it is 
hoped that others can be arranged at Hibbing and the De
troit Lakes-Moorhead area. 

TWO RESOLUTIONS regarding certification were passed: 
Resolved, that the MCTE Advisory Board urge that the 
Language Arts Advisory Committee and the Organization of 
College English Department Chairmen quickly resolve 
their differences concerning the speech component in the 
certification regulations for teachers of English and 
the language arts; that the recommendations of experi
enced secondary English teachers be considered in the 
solution; and furthermore that the MCTE offer its ser
vices, if needed, in working out a proposal which will 
be generally acceptable: Resolved, that the MCTE Advis
ory Board give its support to the efforts of the state 
committee in its efforts to develop a joint English-soc
ial studies certification program, and that it offer its 
services to define the program in English. 

DIRECTORS REPRESENTING the Minnesota Council at the 
National Council meeting in Boston were James Keane, 
vice president; Brother H. Raphael of St. Mary's College 
in Winona, chairman of the Curriculum Committee, and 
Anna Lee Stensland, liaison officer. Seventeen attended 
the Minnesota Breakfast on Friday morning, Nov. 26. 

CALENDAR OF EVENTS 

Winter, 1966 

I 

L-----------------------" 

Jan. 14 

21 

State Dept. Workshop on 
Use of Overhead Projector 
State Dept. Workshop on 
Use of the Newspaper 

March 21 Application Deadline for 
Institutes 

24-26 Annual Convention, Conference 
on College Composition and 
Communication 

31 
April 1-2 

16 

May 5-6 

Annual Convention, Conference 
on English Education 
Spring Meeting, Minnesota 
Reading Association 

Spring Convention, Minnesota 
Council of Teachers of English 

June 13-17 Annual Conference on Reading 

Mounds View 

Duluth 

Denver 

Pittsburgh 

Red Wing 

Bloomington 

Concordia Col
lege, Moorhead 


